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Equity, Justice, and U.S. Higher Education 
HIED 6/76595-001 

Mondays 11:00-1:45 
CPA D305 
Fall 2017 

 
Instructor:  Dr. Tara D. Hudson  
Office:   White Hall 411C 
Office Hours:  Tuesdays 2-5 pm, Thursdays 10 am-12 pm, or by appointment 
Email:   thudso15@kent.edu  
 
Course Description: 

“Until we get equality in education, we won’t have an equal society.” 
– Sonia Sotomayor, U.S. Supreme Court Justice 

 
“Given our union in a democracy committed to liberty, opportunity, and justice for all, the 
equity divides that deface our educational system raise questions both at home and abroad 
about the meaning and integrity of America’s democratic promise. … The deep educational 
divides that reflect and perpetuate inequality will take concerted, systemic, transforming action 
to overcome.” 

– Carol Geary Schneider, President of the Association of American Colleges & 
Universities (AAC&U)1 

 
Since the founding of the first college (Harvard) in 1636, U.S. higher education has been a force both 
for and against social justice and the achievement of equitable outcomes for different sociocultural 
groups. Today, for example, we know that completing a bachelor’s degree significantly increases an 
individual’s chances of moving out of poverty,2 yet we also know that African Americans and lower-
income students, in particular, are more likely than students of other backgrounds to attend lower-
quality institutions, have lower post-graduation earnings, and struggle to pay back their student loan 
debts.3 Recent events, such as 2015 protests at the University of Missouri, show that structural 
inequalities are embedded within higher education, as they are in all social institutions. At the same 
time, colleges and universities (led by their faculty, staff, and students) have fostered some of the most 
effective movements for social change in U.S. society, such as the lunch counter sit-ins that were a 
critical component of the civil rights movement in the 1960s and the anti-war protests of 1970 at Kent 
State—leading some critics to accuse U.S. higher education as promoting a “liberal agenda.”  
 
In this interdisciplinary course we will investigate the following broad questions regarding the role of 
higher education in U.S. society, using a social justice framework informed by critical theory, 
institutional racism, and other scholarly perspectives: 

                                                 
1 Quoted in Association of American Colleges & Universities (AAC&U). (2015). Step up & lead for equity: What higher 
education can do to reverse our deepening divides. Washington, DC: Author, p. 2. Retrieved from 
https://www.aacu.org/sites/default/files/StepUpLeadEquity.pdf  
2 AAC&U, 2015; Leonhardt, D. (2014, May 27). Is college worth it? Clearly, new data say. The New York Times. Retrieved 
from http://www.nytimes.com/2014/05/27/upshot/is-college-worth-it-clearly-new-data-say.html  
3 Rothwell, J. (2015, Dec. 18). The stubborn race and class gaps in college quality. Washington, DC: The Brookings 
Institution. Retrieved from http://www.brookings.edu/blogs/social-mobility-memos/posts/2015/12/18-stubborn-race-class-
gaps-college-rothwell  
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• Whom has U.S. higher education served in the past, and whom does it serve today? Whom 
does it not serve? Whom should it serve? 

• Does U.S. higher education promote equity for members of marginalized groups, or does it 
entrench privilege among members of dominant groups? Is it a force for social mobility, or for 
social stratification? 

• Does U.S. higher education have a social responsibility? What should that responsibility be? 
How well is it meeting that responsibility? 

We’ll begin by briefly examining the historical role of U.S. higher education as a force for (in)equity 
and (in)justice, and then move to examining (in)equities in access to higher education, students’ 
experiences within colleges and universities, and outcomes of higher education. We will also focus on 
the role of higher education as a social institution, including higher education as a public good and the 
intersection of higher education with current social issues such as labor and free speech. 
 
Community-Based Learning: 
This course incorporates a community-based learning component through which you will apply 
concepts and ideas from class readings and discussions in a real-world context. Community-based 
learning is one form of community engagement, which is defined as: 

… collaboration between institutions of higher education and their larger communities (local, 
regional/state, national, global) for the mutually beneficial exchange of knowledge and 
resources in a context of partnership and reciprocity. The purpose of community engagement is 
the partnership of college and university knowledge and resources with those of the public and 
private sectors to enrich scholarship, research, and creative activity; enhance curriculum, 
teaching and learning; prepare educated, engaged citizens; strengthen democratic values and 
civic responsibility; address critical societal issues; and contribute to the public good.4 

Note the emphasis on reciprocity and partnership—the goal of community-based learning is not for us 
to “gift” our community partner with our knowledge, but rather to learn from and with our partner and 
to collaborate to achieve a mutually beneficial goal. Engaging with our community partner will also 
allow you to construct your own knowledge about some of the issues we discuss in this class, rather 
than relying upon what “experts” have to say. 
 
We will be partnering with the TRIO Programs here at Kent State to design and carry out a final 
project, to allow us to experience first-hand some of the issues regarding equity and justice facing 
higher education, especially in regard to access, as well as to make a small contribution toward 
solutions right here in our local community. About TRIO Programs: 

There are five federal TRIO Programs at Kent State University: Upward Bound Classic, 
Upward Bound Math/Science, Upward Bound Public Health, Student Support Services and The 
McNair Scholars Program. Each of these programs are funded in part by the United States 
Department of Education by way of Title IV of the Higher Education Act of 1965. The United 
States Department of Education assists in funding over 2,800 programs nationally that serve 
790,000+ students. TRIO programs are committed to providing educational opportunities for 
Americans—regardless of race, ethnic background or economic circumstance. (from 
https://www.kent.edu/trio)  

 
I will expect you to act professionally and respectfully in interacting and communicating with staff 
members of and students served by our community partner, and I will seek feedback from TRIO staff 
and will consider that in determining your final project grade (discussed in more detail below). 

                                                 
4 New England Resource Center for Higher Education. (n.d.). Carnegie community engagement classification. Retrieved 
from http://nerche.org/index.php?option=com_content&view=article&id=341&Itemid=618  
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Course Learning Outcomes: 
Upon successful completion of this course, students will be able to: 

1. Describe how U.S. higher education has—historically and in the present day—both promoted 
and undermined equity and social justice for various sociocultural groups 

2. Explain how social inequalities shape access to and outcomes of higher education for students 
in the U.S. 

3. Critically evaluate higher education policies and programs at the institutional and governmental 
levels through a lens of equity and social justice 

4. Construct a well-reasoned position regarding the role higher education should play in U.S. 
society, justified with evidence 

5. Propose and evaluate possible solutions to address inequity within U.S. higher education at the 
institutional and state/national policy levels 
 

Required Readings:   
Readings include academic journal articles, book chapters, reports from policy organizations, news 
media articles, and advocacy/opinion essays. All are available as pdfs via the course site on 
Blackboard. You are not required to purchase any books for this class. A list of readings by week is 
provided at the end of this syllabus. 
 
Class Meetings, Attendance, and Etiquette: 
Our time together in class will be primarily devoted to discussion of course readings and current 
events, as well as presentations by classmates and guest speakers and other learning activities. There 
will be very little lecturing on my part. Therefore, in order for our class time to be productive and for 
us to learn effectively from each other, I expect you to complete all class readings prior to the class in 
which we will discuss them and to be prepared to share your reflections and your informed and 
supported positions relative to the topics they address (i.e., you need to be able to defend your position 
with evidence). In addition, because it is difficult to have effective discussion when class members are 
absent, I expect that you will attend all class meetings unless you have an excused absence in 
accordance with section 3-01.2 of the University’s administrative policy regarding class attendance 
and class absences (https://www.kent.edu/policyreg/administrative-policy-regarding-class-attendance-
and-class-absence). If you are unable to attend a class session, it is your responsibility to contact me in 
advance (unless impossible) and make any necessary arrangements for missed work/important 
information. 
 
In order to create a classroom environment facilitative of discussion, please avoid disruptions such as 
arriving late or packing or leaving early. Laptops/tablets are permitted for note-taking in class, but I 
reserve the right to ban them if they are used for non-course-related activities or become distracting to 
myself or others. Use of phones in class is not permitted. Please turn them to silent mode when you 
arrive to class and keep them in your bag during class. (If you have an emergency/urgent situation for 
which you need to keep your phone on, turn the ringer off and notify me at the beginning of class that 
you may need to take a phone call.)  
 
Furthermore, because we cannot learn from each other unless everyone participates in class, I do 
assign a participation grade that will make up a portion of your final grade for the class. Your 
participation grade will be determined by your participation in class discussions and activities, and 
anything that prevents you from participating in class—such as absences or checking your phone 
during class—may negatively impact your grade. If you are someone who has trouble speaking in 
class, please talk with me before the second week of class about options so that you can be successful 
in this class. Your participation grade will account for 10% (76595 students) or 15% (66595 students) 
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of your final grade for this class—that means that if you don’t come to class prepared to participate, 
miss class frequently, or choose not to participate, it won’t be possible for you to earn an “A” in this 
class. 
 
Late Assignments and Extensions: 
I understand we all have lives and competing demands, and sometimes the unexpected happens. 
Therefore, I am willing to discuss the possibility of assignment extensions when truly needed. This is 
not a guarantee that all requests will receive extensions, merely a guarantee that I will be willing to 
discuss the possibility with you. It is always easier for everyone to turn in an assignment when it is due, 
especially for group projects in which your fellow classmates are depending on you to complete your 
share of the work. If you need to request an extension, please give me (and your fellow group 
members, if applicable) as much advance notice as possible. Assignments turned in after the due date 
and time that have not received an extension will be penalized 10 percentage points for each 24 hours 
they are late.  
 
Assignments: 
Basic descriptions of each assignment are provided here. I will give you more information about each 
assignment in class and/or post to Blackboard. Written assignments must be typed and double-spaced, 
using 11 or 12 point Times New Roman font and one-inch margins. Papers must follow American 
Psychological Association (APA) 6th edition style guidelines (cover page, references, etc.). Cover 
pages and reference lists are excluded from the page total. If you have questions about any of these 
assignments, contact me. 

 
 Community-based learning (CBL) project – In cooperation with our community partner for this 

class, Kent State’s TRIO Programs, you will work in two teams of two to four (depending on 
class size) to design and create a project to benefit the TRIO Programs – one team will work 
with Upward Bound (https://www.kent.edu/upwardboundprogram) and the other with Student 
Support Services (https://www.kent.edu/trio/sss). The format of your project will vary 
depending on the needs of each program and your group members’ specific talents and 
interests. You and your group members will be responsible for meeting and communicating 
with TRIO staff throughout the course of the semester in order to assess needs and design a 
project to meet those needs. You should expect to spend additional time outside of class 
working on your project. All projects, regardless of format, must be accompanied by a 3-5 page 
written executive summary (co-authored by all group members) that explains the project, the 
process your group followed to design and create it, resources you drew upon in designing and 
creating it, how it contributes to the mission of the TRIO Programs, and (if relevant) any 
instructions for use and/or plans for dissemination of the final product. The final project and 
written summary are due on our final exam date (Wed., Dec. 12). Our final exam time will be 
devoted to sharing our projects with TRIO Programs staff and with each other, so each group 
will also need to prepare a 10 minute presentation of their final project. In addition, your group 
will be responsible for submitting progress updates by email to your TRIO contact(s) and to the 
instructor EVERY TWO WEEKS throughout the semester; these will comprise a portion of 
your grade for this project. (I suggest you rotate responsibility for submitting this update among 
group members.) Guidelines for these updates will be given in class. I will solicit feedback 
from TRIO Programs staff, from your group members, and from yourself (in the form of a 
reflective self-evaluation) and factor these into your project grade. 
 

 Reflection papers (DUE 10/2, 10/30, and 12/4) – Ample evidence documents the importance of 
reflection for deep learning; we learn best and most deeply when we can make meaningful 



5 
 

connections between academic material and our own experiences. As Hahn and Hatcher (2014) 
note, “Deep learning involves reflection on the material and can transform the manner in which 
one thinks and interprets new information” (p. 4). Therefore, three times during the semester 
you will write reflection papers connecting your learning in the course to the work you’re doing 
with TRIO Programs for the CBL project. The reflection papers are separate from your grade 
for the CBL project because you will write the reflection papers individually. I will give you 
the prompt for each reflection paper in class (or post it on Blackboard), and you will have one 
week to write and submit the paper. Each paper should be 3-4 pages in length. In writing your 
paper, you should follow these guidelines5: 
 

1. DESCRIBE (What): Briefly describe an experience or learning moment you have had in 
working on the CBL project. The description should be the shortest part of your paper; 
provide just enough detail to give me context for understanding your reflection.  

2. EXAMINE (So what): Examine your experience or learning moment in light of course 
material. Consider the following questions: What specific course material is relevant to 
this experience? (Explain the concept, theory, etc. clearly and concisely so that someone 
unfamiliar with it could understand it.) What academic (e.g., disciplinary, intellectual, 
professional) skills did you use /should you have used? In what ways did you/others 
involved think from the perspective of a particular theory or concept and with what 
results? How do our key course concepts (e.g., equity, justice) and theories (Critical 
Race Theory, institutional racism) apply to this experience? Be sure to cite relevant 
course material (readings, discussion, etc.). 

3. ARTICULATE LEARNING (Now what): Clearly state what you have learned from 
examining this experience, thinking beyond the narrow scope of this course to how it 
applies to your present or future higher education/student affairs career goals. For 
example, you might explain your enhanced understanding of course concepts/theories; 
how the learning can be applied more broadly to other situations, especially those you 
encounter through your assistantship or internship or expect to encounter in your future 
higher education career; how the learning can be applied to enhance the practice of 
student affairs and higher education administration; or what you will do with this new 
learning. 

 
 Policy recommendation presentation  – Students will work alone or in pairs (depending on 

class size) to develop a 15 minute presentation about a current (i.e., occurred within the past 12 
months) issue—an event, controversy, or matter of public conversation—pertaining to issues of 
justice (or injustice) within higher education. Your presentation must pertain to the topic of the 
week in which you’ll be presenting and incorporate our readings for that week. (I expect you to 
use the readings to explain, contextualize, and provide insight into the event you discuss; you 
should not summarize the readings.) Your presentation should culminate in a policy 
recommendation for addressing this issue – that is, based on your understanding of the issue in 
light of class readings and the frameworks for understanding justice and equity we’ve studied 
in class, what is your recommendation for the best way to address this issue? Finally, your 15 
minute presentation must end with three thoughtful questions to stimulate class discussion of 
the topic of your presentation, and presenter(s) will be responsible for facilitating the class 
discussion (there’s no time limit on the discussion). You will need to meet with me during my 

                                                 
5 Adapted from the DEAL Model for Critical Reflection developed by Ash & Clayton. For more information, see Ash, S. 
L., & Clayton, P. H. (2009). Generating, deepening, and documenting learning: The power of critical reflection in applied 
learning. Journal of Applied Learning in Higher Education, 1, 25-48. 
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office hours (or by appointment) at least ONE WEEK prior to your presentation date. At this 
meeting you will share with me an outline of your presentation and I will give you feedback—
that means you will have to decide upon your topic and prepare an outline before we meet. To 
find relevant current events, I encourage you to regularly review Inside Higher Ed 
(https://www.insidehighered.com/), The Chronicle of Higher Education (http://chronicle.com/; 
can access free via the Library), and The New York Times’ Education section 
(http://www.nytimes.com/section/education) over the course of the semester. 
 

 Spheres of influence action plan (DUE 11/27) – We will spend a lot of time in this class 
discussing issues of equity and justice in higher education, but we’re all ourselves current (or 
aspiring) educators who, in our professional roles, can influence others to effect change for 
equity and justice. The goal of this assignment is to develop a plan that helps you move from 
talking about justice to taking action for justice. In Promoting Diversity and Social Justice 
(Routledge, 2011), Diane Goodman states: 

Beginning with themselves in the center circle and moving out to others in concentric 
circles, individuals can think about how they can affect their immediate family and their 
friends, their neighbors and colleagues, their community and organizational affiliations, 
their political and elected leaders, and national and international groups … to promote 
social justice. (p. 161) 

For this assignment, you will develop a plan for how you can effect change for social justice 
through the spheres of influence you hold (or will hold) in your higher education or student 
affairs career. There are two components to this assignment. For the first component, you will 
create a spheres of influence map like Diane Goodman describes, focusing on the spheres of 
influence you have in your current (or future) professional role. Who can you influence, 
directly and indirectly, to promote social justice? For the second component, you will identify 
three areas in which you want to effect change. At least one of the three areas should be 
interpersonal (e.g., “changing the consciousness and behaviors of individuals—oneself and 
others”; Goodman, 2011, p. 161) and at least one should be institutional (e.g., “changing 
institutional structures, policies, laws, practices, cultural images, language, and media”; 
Goodman, 2011, p. 161). For each area, write a one page narrative that discusses what change 
you want to effect (i.e., what is the outcome you want to see), how you will use your 
professional spheres of influence to bring about that change, and the concrete action steps you 
need to take to make it happen. Be specific in constructing your plan—it should be a road map 
that enables you to take action for justice in your current or future professional role in higher 
education. I don’t expect you to draw extensively upon course content in your narrative (i.e., 
this is not intended to be a research paper), but you should at least identify how and where the 
concepts and ideas we’ve discussed in class have shaped your plan. 
 

 Participation – As noted above, participation in class is a significant part of your responsibility 
in this course. My expectation is that you will come to class prepared to discuss the assigned 
readings for that day and that you fully engage in full-class and small group discussion and 
activities. In assigning your participation grade, I will consider how well you’ve met these 
expectations. 
 

 Additional substantive assignment (students in 76595 ONLY) – Students enrolled in the 
doctoral section of the course will need to consult with me early in the semester to develop a 
plan for completing an additional substantive assignment. 
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Grades:  
Your final course grade will be calculated as follows: 
Students in 66595:      Students in 76595: 
Community-based learning project 35%   Community-based learning project 35% 
Reflection papers (3@5% each) 15%   Reflection papers (3@5% each) 15% 
Policy recommendation presentation 20%   Policy recommendation presentation 20% 
Spheres of influence action plan 15%   Spheres of influence action plan 10% 
Participation    15%   Additional substantive assignment 10% 
Total:     100%   Participation    10% 
        Total:     100% 
 
I use the following grading scale:   
A  93-100% 
A-  90-92%   
B+  87-89%   
B  83-86%   

B-  80-82%  
C+  77-79%   
C  73-76% 
C-  70-72% 

D+  67-69% 
D  63-66% 
D-  60-62% 
F below 60%

 
Academic Integrity: 
Students are expected to know and abide by the University’s policy on student cheating and plagiarism 
(3342-3-01.8 in the policy register). Noncompliance with this policy, whether intentional or 
unintentional, may negatively affect your grade in this class, including the possibility of failing in the 
case of a serious violation. Since some assignments for this class will be written, I encourage you to be 
sure you understand what constitutes plagiarism; many good resources are available online, including 
http://www.kent.edu/plagiarism, http://www.plagiarism.org and https://owl.english.purdue.edu/owl/ 
section/3/33/. Ignorance of the University’s policy or of what constitutes plagiarism are not acceptable 
excuses for noncompliance.   
 
Disability Accommodation Statement: 
University policy 3342-3-01.3 requires that students with disabilities be provided reasonable 
accommodations to ensure their equal access to course content. If you have a documented disability 
and require accommodations, please contact the instructor at the beginning of the semester to make 
arrangements for necessary classroom adjustments. Please note, you must first verify your eligibility 
for these through Student Accessibility Services (contact 330-672-3391 or visit 
http://www.kent.edu/sas for more information on registration procedures). 
 
Statement of Unity and Inclusion: 
As the instructor of this course, I am committed to Kent State University’s statement of unity and 
inclusion, which reads: 

Kent State University’s policy sets forth the expectations and responsibilities for maintaining 
an educational and employment environment free of unlawful discrimination and harassment. 
This policy prohibits unlawful discrimination based on race, color, religion, gender, sexual 
orientation, national origin, ancestry, disability, genetic information, age, military status, or 
identity as a disabled veteran or veteran of the Vietnam era, recently separated veteran, or other 
protected veteran. Harassment directed toward an individual or a group, through any means, 
including electronic, and based on any of these categories is a form of unlawful discrimination. 
The university encourages an atmosphere in which the diversity of its members is understood 
and appreciated, free of discrimination and harassment based on the above categories. Thus, all 
members of the university are expected to join in creating a positive atmosphere in which 
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individuals can learn and work in an environment that is respectful and supportive of the 
dignity of all individuals. (https://www.kent.edu/president/pledge) 

I encourage any student who has concerns about unity and inclusion within this class to talk with me. 
 
Syllabus Disclaimer: 
This syllabus is subject to change based on the needs of students and/or the instructor or for unforeseen 
circumstances. Changes will be announced in class and/or by email as well as posted on Blackboard. If 
anything in the syllabus is unclear, it is your responsibility to contact me for clarification. 
 
Kent State University Registrar’s website: http://www.kent.edu/registrar 
 

COURSE SCHEDULE 
 

Date Topic Readings Due 
8/28 Introduction to the Course 

and Our Learning 
Community 

(no readings)  

9/4 No class – Labor Day Use this time to get started on the readings for the 
next two weeks – there’s a lot! 

 

9/11 Foundational Concepts – 
Equity, Social Justice, 
Structural Injustice, 
Institutional Racism, 
Critical Race Theory 
Framing questions: 
 What do we mean by 

“equity” and “social 
justice” in the context 
of higher education? 

 Is a meritocratic 
education system 
possible? Desirable? 

 How do institutional 
racism and Critical 
Race Theory apply to 
higher education? 

 

Required: 
 Review website of Kent State TRIO 

Programs (https://www.kent.edu/trio  
 Association of American Colleges & 

Universities (AAC&U). (2015). Step up 
and lead for equity: What higher education 
can do to reverse our deepening divides. 
Washington, DC: Author.  

o NOTE: Focus on pp. 2-4 
 Grodsky, E., & Jackson, E. (2009). Social 

stratification in higher education. Teachers 
College Record, 111(10), 2347-2384. 

 Better, S. (2008). Chapter 3: Institutional 
racism dissected: Part A. In Institutional 
racism (2nd ed.) (pp. 37-61). Lanham, MD: 
Rowman & Littlefield.  

 Ladson-Billings, G. (1998). Just what is 
critical race theory and what’s it doing in a 
nice field like education?. International 
Journal of Qualitative Studies in Education, 
11(1), 7-24. 

Recommended: 
 If you need a primer on foundational 

concepts: Better, S. (2008). Chapter 1: 
Conceptualizing racism (pp. 3-21) and 
Chapter 2: Institutional racism: A 
theoretical framework (pp. 23-36). In 
Institutional racism (2nd ed.). Lanham, MD: 
Rowman & Littlefield.  

Choose date for 
policy 
recommendation 
presentation 
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 Brennan, J., & Naidoo, R. (2008). Higher 
education and the achievement (and/or 
prevention) of equity and social justice. 
Higher Education, 56(3), 287-302. 

 Harper, S. R., Patton, L. D., & Wooden, O. 
S. (2009). Access and equity for African 
American students in higher education: A 
critical race historical analysis of policy 
efforts. Journal of Higher Education, 80(4), 
389-414. 

 Gillborn, D. (2005) Education policy as an 
act of white supremacy: Whiteness, critical 
race theory and education reform. Journal 
of Education Policy, 20(4), 485-505. 

9/18 Historical Perspectives – 
U.S. Higher Education as a 
Force for (In)Equity in the 
17th to 
20th Centuries (two weeks) 
Framing questions: 
 Whom was U.S. 

higher education 
designed to 
serve/include? Whom 
was it designed to 
marginalize/ exclude? 

 How did assumptions 
about race, class, and 
gender (and the 
intersection of these) 
shape access to U.S. 
higher education in 
the 17th-20th 
centuries? How were 
these assumptions 
enshrined in formal 
policies as well as 
informal practices? 

 What echoes of the 
early centuries do you 
still see present in 
U.S. higher education 
today? 

 Wright, B. (1991). The “untameable savage 
spirit”: American Indians in colonial 
colleges. The Review of Higher Education, 
14(4), 429-452. 

 Levine, D. O. (2007). Discrimination in 
college admissions. In H. S. Wechsler, L. F. 
Goodchild, & L. Eisenmann, The history of 
higher education ASHE reader (3rd ed.) (pp. 
457-473). Boston, MA: Pearson. 

Read TWO of the following (we’ll choose in 
class): 
 Allen, W. R., & Jewell, J. O. (2002). A 

backward glance forward: Past, present and 
future perspectives on historically Black 
colleges and universities. The Review of 
Higher Education, 25(3), 241-261. 

 Dilley, P. (2002). 20th century 
postsecondary practices and policies to 
control gay students. The Review of Higher 
Education, 25(4), 409-431. 

 Gordon, L. (2007). From seminary to 
university: An overview of women in 
higher education, 1870-1920. In H. S. 
Wechsler, L. F. Goodchild, & L. 
Eisenmann, The history of higher education 
ASHE reader (3rd ed.) (pp. 529-553). 
Boston, MA: Pearson. 

 MacDonald, V. M., & García, T. (2007). 
Historical perspectives on Latino access to 
higher education, 1848-1990. In H. S. 
Wechsler, L. F. Goodchild, & L. 
Eisenmann, The history of higher education 
ASHE reader (3rd ed.) (pp. 757-774). 
Boston, MA: Pearson. 
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 Perkins, L. M. (2007). The impact of the 
“Cult of True Womanhood” on the 
education of Black women. In H. S. 
Wechsler, L. F. Goodchild, & L. 
Eisenmann, The history of higher education 
ASHE reader (3rd ed.) (pp. 183-190). 
Boston, MA: Pearson. 

9/25 Required: 
 Turner, S., & Bound, J. (2003). Closing the 

gap or widening the divide: The effects of 
the GI Bill and World War II on the 
educational outcomes of Black Americans. 
The Journal of Economic History, 63(1), 
145-177. 

o NOTE: Focus on pp. 145-154 and 
pp. 170-172; skim remaining pages 

 Karen, D. (1991). The politics of class, 
race, and gender: Access to higher 
education in the United States, 1960-1986. 
American Journal of Education, 99(2), 208-
237. 

 Mettler, S. (2014). Diminishing returns: 
The transformation of federal student aid 
over time. In Degrees of inequality: How 
the politics of higher education sabotaged 
the American dream (pp. 51-85). New 
York, NY: Basic Books.  

o NOTE: Focus on pp. 51-64 
Recommended: 
 Gelber, S. M. (2015). Chapter 3: 

Desegregation. In Courtrooms and 
classrooms: A legal history of college 
access, 1860-1960 (pp. 62-81). Baltimore, 
MD: Johns Hopkins University Press. 

CBL project 
progress update 

10/2 (In)Equity in Access to 
Higher Education – 
Admissions 
Framing questions: 
 Is access to higher 

education a right or a 
privilege?  

 Are college 
admissions 
meritocratic? Should 
they be? 

 What are the 
consequences for 
social justice of 

Required: 
 Posselt, J. R., Jaquette, O., Bielby, R., & 

Bastedo, M. N. (2012). Access without 
equity: Longitudinal analyses of 
institutional stratification by race and 
ethnicity, 1972–2004. American 
Educational Research Journal, 49(6), 
1074-1111. 

 Garces, L. M. (2015). Balancing liberty and 
equality: Justice Kennedy’s decisive vote in 
Fisher v. University of Texas, Part II. 
Educational Researcher, 44(8), 442-447. 
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inequitable college 
admissions? 

 What might an 
equitable college 
admissions process 
look like? 

 

 Justice Kennedy’s opinion in Fisher v. 
University of Texas, delivered June 23, 
2016 

o NOTE: This comprises pp. 4-23 of 
the pdf; you can read the dissenting 
opinions that follow if you desire. 

 Ashkenas, J., Park. H., & Pearce, A. 
(2017, Aug. 24). Even with affirmative 
action, Blacks and Hispanics are more 
underrepresented at top colleges than 35 
years ago. The New York Times. Retrieved 
from https://www.nytimes.com/ 
interactive/2017/08/24/us/affirmative-
action.html  

Read ONE of the following (we’ll choose in 
class): 
 Carnevale, A. P., & Strohl, J. (2013). 

Separate and unequal: How higher 
education reinforces the intergenerational 
reproduction of white racial privilege. 
Washington, DC: Georgetown University 
Center on Education and the Workforce. 

o NOTE: Focus on pp. 7-14 and 36-
40; skim remaining pages 

 Giancola, J., & Kahlenberg, R. D. (2016). 
True merit: Ensuring our brightest students 
have access to our best colleges and 
universities. Lansdowne, VA: Jack Kent 
Cooke Foundation. 

o NOTE: Focus on pp. 5-10 and 29-
34; skim remaining pages 

Recommended: 
 Allan, E. J. (2011). Examining women’s 

status: Access and representation as key 
equity indicators. In Women’s status in 
higher education: Equity matters. ASHE 
Higher Education Report, 37(1), 37-64. San 
Francisco, CA: Jossey-Bass. 

 Jaquette, O., Curs, B. R., & Posselt, J. 
(2016). Tuition rich, mission poor: 
Nonresident enrollment growth and the 
socioeconomic and racial composition of 
public research universities. Journal of 
Higher Education, 87(5), 635-673. 

10/9 (In)Equity in Access to 
Higher Education – 
Affordability and Financial 
Aid 

Required: 
 The Pell Institute and PennAHEAD. 

(2017). Indicators of higher education 
equity in the United States: 2017 historical 
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Framing questions: 
 Is the cost of college a 

social justice 
problem? 

 Who should bear the 
cost of college 
attendance – 
individual students 
and their families, 
institutions, state 
governments, the 
federal government? 

 What might an 
effective national 
financial aid policy 
look like? Is such a 
thing even possible? 

 

trend report. Washington, DC: Pell Institute 
for the Study of Opportunity in Higher 
Education.  

o NOTE: Focus on “Equity Indicator 
3: Does Financial Aid Eliminate the 
Financial Barriers to Paying College 
Costs?” (pp. 52-63) and “Equity 
Indicator 4: How Do Students in the 
United States Pay for College?” (pp. 
64-73) 

 Institute for Research on Higher Education. 
(2016). College affordability diagnosis: 
National report. Philadelphia, PA: Institute 
for Research on Higher Education, 
Graduate School of Education, University 
of Pennsylvania. 

o NOTE: Skim pp. 1-13, then focus 
on pp. 17-22 

 Carnevale, A. P., & Van Der Werf, M. 
(2017). The 20% solution: Selective 
colleges can afford to admit more Pell 
Grant recipients. Washington, DC: 
Georgetown University Center on 
Education and the Workforce and McCourt 
School of Public Policy. 

 Jaschik, S. (2017, July 27). Study says 
common admissions practice -- measuring 
'demonstrated interest' -- favors wealthier 
applicants. Inside Higher Education. 
Retrieved from 
https://www.insidehighered.com/news/2017
/07/27/study-says-common-admissions-
practice-measuring-demonstrated-interest-
favors  

 Rosenberg, T. (2016, May 3). How colleges 
can again be levelers of society. The New 
York Times. Retrieved from 
http://nyti.ms/1NRnBis 

Recommended: 
 Delisle, J., & Dancy, K. (2016, July 28). Do 

state subsidies for public universities favor 
the affluent? Evidence Speaks Reports, 
1(23). Washington, DC: The Brookings 
Institution. 

 Tierney, W. G., & Venegas, K. M. (2009). 
Finding money on the table: Information, 
financial aid, and access to college. The 
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Journal of Higher Education, 80(4), 363-
388. 

o NOTE: Focus on pp. 363-372 and 
pp. 379 (bottom)-384 

10/16 (In)Equity in Students’ 
Experiences on College 
Campuses – Socioeconomic 
Stratification 
Framing questions: 
 What challenges do 

low-income college 
students face that their 
higher-income peers 
do not? 

 Do colleges and 
universities have an 
obligation to provide 
academic and/or 
social support to the 
low-income students 
they admit? If so, how 
can institutions best 
support these students 
in belonging and 
succeeding in college? 

 Goldrick-Rab, S., Richardson, J., & 
Hernandez, A. (2017). Hungry and 
homeless in college. Madison, WI: 
Wisconsin HOPE Lab and Association of 
Community College Trustees. 

 Ostrove, J. M., & Long, S. M. (2007). 
Social class and belonging: Implications for 
college adjustment. The Review of Higher 
Education, 30(4), 363-389.Foster, B. L. 
(2015, April 9). 

 What is it like to be poor at an Ivy League 
school? The Boston Globe. Retrieved from 
https://www.bostonglobe.com/magazine/ 
2015/04/09/what-like-poor-ivy-league- 
school/xPtql5uzDb6r9AUFER8R0O/ 
story.html 

 Logue, J. (2016, April 29). Author 
discusses new book about class inequality 
at an elite university. Inside Higher Ed. 
Retrieved from 
https://www.insidehighered.com/news/2016
/04/29/author-discusses-new-book-about-
class-inequality-elite-university  

 Explore The New York Times’s online 
feature: “Some colleges have more students 
from the top 1 percent than the bottom 60”: 
https://www.nytimes.com/interactive/2017/
01/18/upshot/some-colleges-have-more-
students-from-the-top-1-percent-than-the-
bottom-60.html   

Policy 
recommendation 
presentation #3 

10/23 (In)Equity in Students’ 
Experiences on College 
Campuses – Differences by 
Sociocultural Groups and 
Campus Climates for 
Diversity 
Framing questions: 
 Is integration of 

various social groups 
on college campuses 
possible or desirable? 
What might it look 
like? 

 Harper, S. R., & Hurtado, S. (2007). Nine 
themes in campus racial climates and 
implications for institutional 
transformation. New Directions for Student 
Services, 2007(120), 7-24. 

 Perry, A. M. (2015, Nov. 11). Campus 
racism makes minority students likelier to 
drop out of college. The Washington Post. 
Retrieved from 
https://www.washingtonpost.com/ 
posteverything/wp/2015/11/11/campus- 
racism-makes-minority-students-likelier-to-
drop-out-of-college/ 
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 Who has an obligation 
to create a supportive 
climate for students 
from 
underrepresented or 
historically 
marginalized groups – 
institutional 
administrators, faculty 
and staff, the students’ 
families, their peers 
from dominant 
groups? 

 Seider, S. C., Clark, S., & Soutter, M. 
(2015). A critically conscious approach to 
fostering the success of college students 
from underrepresented groups. Journal of 
College and Character, 16(4), 253-262. 

Read ONE of the following (we’ll choose in 
class): 
 Allan, E. J. (2011). Examining women’s 

status: Campus climate and gender equity. 
In Women’s status in higher education: 
Equity matters. ASHE Higher Education 
Report, 37(1), 65-92. San Francisco, CA: 
Jossey-Bass. 

o NOTE: Focus on pp. 65-75 
 Kim, E., & Hargrove, D. T. (2013). 

Deficient or resilient: A critical review of 
Black male academic success and 
persistence in higher education. The 
Journal of Negro Education, 82(3), 300-
311. 

 Mayhew, M. J., Bowman, N. A., & Bryant 
Rockenbach, A. (2014). Silencing whom?: 
Linking campus climates for religious, 
spiritual, and worldview diversity to student 
worldviews. The Journal of Higher 
Education, 85(2), 219-245. 

 Nicolazzo, Z. (2016). “Just go in looking 
good”: The resilience, resistance, and 
kinship-building of trans* college students. 
Journal of College Student Development, 
57(5), 538-556. 

10/30 (In)Equity in Student 
Outcomes of Higher 
Education – Degree 
Attainment 
Framing questions: 
 Why is there so much 

variation among 
institutions in degree 
attainment, especially 
for members of 
underrepresented 
groups? 

 Is it unjust for 
institutions to admit 
students who may not 
complete their 
degrees? Is it unjust 

 The Pell Institute and PennAHEAD. 
(2017). Indicators of higher education 
equity in the United States: 2017 historical 
trend report. Washington, DC: Pell Institute 
for the Study of Opportunity in Higher 
Education. 

o NOTE: Focus on “Equity Indicator 
5: How Does Bachelor’s Degree 
Attainment Vary by Family 
Characteristics?” (pp. 74-89) 

 Rothwell, J. (2015, Dec. 18). The stubborn 
race and class gaps in college quality. 
Social Mobility Memos. Washington, DC: 
The Brookings Institution. Retrieved from 
https://www.brookings.edu/2015/12/18/the- 
stubborn-race-and-class-gaps-in-college-
quality/ 
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for institutions to not 
provide adequate 
support to the 
students they admit to 
ensure all students 
complete their 
degrees? 

 Who should hold the 
greater responsibility 
for ensuring degree 
completion: 
individual students or 
the institutions they 
attend? 

 Eberle-Sudré, K., Welch, M., & Nichols, A. 
H. (2015). Rising tide: Do college grad rate 
gains benefit all students? Washington, DC: 
The Education Trust. 

 Johnson, J., & Rochkind, J. (2009). With 
their whole lives ahead of them: Myths and 
realities about why so many students fail to 
finish college. New York, NY: Public 
Agenda. 

o NOTE: Focus on pp. 2-21; skim 
remainder 

 Carlson, S. (2016, May 1). Should everyone 
go to college? The Chronicle of Higher 
Education. Retrieved from 
http://chronicle.com/article/Should-
Everyone-Go-to-College-/236316 

 Casselman, B. (2014, May 27). Is college 
worth it? It depends on whether you 
graduate. The New York Times. Retrieved 
from http://fivethirtyeight.com/datalab/is-
college-worth-it-it-depends-on-whether-
you-graduate/ 

11/6 (In)Equity in Student 
Outcomes of Higher 
Education – Labor Market 
and Social Mobility 
Framing questions: 
 What is the 

connection between a 
college degree and 
social mobility? How 
does this connection 
vary for members of 
different social 
groups? Who benefits 
most and least from a 
college degree? 

 Should the lack of 
equitable labor 
market outcomes 
among college 
graduates be a cause 
for social concern? If 
so, how can colleges 
and universities 
ensure more equitable 
outcomes among 

Required: 
 Chetty, R., Friedman, J. N., Saez, E., 

Turner, N. & Yagan, D. (2017). Mobility 
report cards: The role of colleges in 
intergenerational mobility. Cambridge, 
MA: National Bureau of Economic 
Research. 

o NOTE: Focus on pp. 1-22 
 Bartik, T., & Hershbein, P. (2016). College 

grads earn less if they grew up poor. 
Kalamazoo, MI: The Upjohn Institute for 
Employment Research. Retrieved from 
http://www.upjohn.org/sites/default/files/pd
f/hershbein-bartik-degrees-of-poverty.pdf 

 Gardner, L. (2017, Jan. 20). How public 
colleges enhance social mobility (and elite 
colleges often don’t). The Chronicle of 
Higher Education. Retrieved from 
http://www.chronicle.com/article/ 
How-Public-Colleges-Enhance/238953 

 Gaddis, S. M. (2014). Discrimination in the 
credential society: An audit study of race 
and college selectivity in the labor market. 
Social Forces, 93(4) 1451–1479. 

Recommended: 
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students from 
different groups? 

 If the “college for all” 
goal is realized, will 
it improve, or 
undermine, equity in 
educational and 
career outcomes? 

 Witteveen, D., & Attewell, P. (2017). 
Family background and earnings inequality 
among college graduates. Social Forces, 
95(4), 1539-1576. 

11/13 U.S. Higher Education and 
the Public Good 
Framing questions: 
 Is higher education 

currently a public 
good, or an individual 
good? Should it be a 
public good? 

 In financing higher 
education, what’s 
fair? What’s just? 
Are these the same? 

 What is the nature of 
the charter between 
higher education 
institutions and their 
communities (local, 
state, national, and 
global)? What 
obligations does this 
charter entail? Are 
institutions and 
communities 
fulfilling their 
obligations to each 
other? 

Required: 
 Perna, L. W., & Finney, J. E. (2014). The 

attainment agenda (pp. 1-12 and pp. 32-
35). Baltimore, MD: Johns Hopkins. 

 Kezar, A. J. (2004). Obtaining integrity? 
Reviewing and examining the charter 
between higher education and society. The 
Review of Higher Education, 27(4), 429-
459. 

 Delta Cost Project. (2016). Trends in 
college spending: 2003–2013. Washington, 
DC: American Institutes for Research. 

o NOTE: Focus on “Highlights” (p. 
2); skim remainder 

 Carlson, S. (2016, Nov. 27) When college 
was a public good. The Chronicle of Higher 
Education. Retrieved from  
http://www.chronicle.com/article/When-
College-Was-a-Public-Good/238501  

 Flaherty, C. (2017, Jan. 27). Academics 
consider how to rebuild public trust in 
higher education. Inside Higher Education. 
Retrieved from https://www.insidehighered. 
com/news/2017/01/27/academics-consider-
how-rebuild-public-trust-higher-education  

 Fain, P. (2017, July 11). In dramatic shift, 
most Republicans now say colleges have 
negative impact. Inside Higher Education. 
Retrieved from https://www.insidehighered. 
com/news/2017/07/11/dramatic-shift-most-
republicans-now-say-colleges-have-
negative-impact  

Recommended: 
 Deming, D. J., & Walters, C. R. (2017). 

The impacts of price and spending 
subsidies on U.S. postsecondary 
attainment. Cambridge, MA: National 
Bureau of Economic Research. 
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11/20 Labor Issues in U.S. Higher 
Education 
Framing questions: 
 Do higher education 

institutions have a 
social responsibility 
to their employees 
beyond that of other 
kinds of employers? 

 What are the 
implications for 
equity and justice of 
institutions’ 
increasing reliance on 
low-cost contingent 
faculty labor? 

 Are unions necessary 
to ensure justice for 
employees of higher 
education 
institutions? 

Contingent faculty: 
 Kezar, A., Maxey, D., & Eaton, J. (2014). 

An examination of the changing faculty: 
Ensuring institutional quality and achieving 
desired student learning outcomes. 
Washington, DC: Council for Higher 
Education Accreditation. 

o NOTE: Focus on pp. 4-8 
 Saccaro, M. (2014, Sept. 21). Professors on 

food stamps: The shocking true story of 
academia in 2014. Salon. Retrieved from 
http://www.salon.com/2014/09/21/ 
professors_on_food_stamps_the_shocking_
true_story_of_academia_in_2014/ 

Service workers (Harvard food service workers 
as a case study): 
 Rivera, R. I. (2016, Oct. 24). Struggling to 

serve at the nation’s richest university. The 
New York Times. Retrieved from 
https://www.nytimes.com/2016/10/24/opini
on/struggling-to-serve-at-the-nations-
richest-university.html  

 Deruy, E. (2016, Oct. 25). The end of a 
labor strike at the world’s wealthiest 
university. The Atlantic. Retrieved from 
http://www.theatlantic.com/education/archi
ve/2016/10/harvard-and-dining-workers-
reach-tentative-agreement-to-end-
strike/505349/  

Graduate student unionization: 
 Flaherty, C. (2016, Aug. 30). Crop of ‘anti-

union’ university websites sparks criticism 
from proponents of graduate assistant 
unions. Inside Higher Education. Retrieved 
from https://www.insidehighered.com/ 
news/2016/08/30/crop-anti-union-
university-websites-sparks-criticism-
proponents-graduate-assistant  

 Douglas-Gabriel, D. (2016, Aug. 23). Are 
they students? Or are they employees? 
NLRB rules that graduate students are 
employees. The Washington Post. 
Retrieved from 
https://www.washingtonpost.com/news/ 
grade-point/wp/2016/08/23/are-they-
students-or-are-they-employees-nlrb-rules-
that-graduate-students-are-employees/  
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11/27 Free Speech and Public 
Institutions 
Framing questions: 
 What does freedom 

of speech mean in the 
context of public 
higher education?  

 Can freedom of 
speech and the 
promotion of justice 
co-exist on public 
campuses, or are they 
competing goals?  

 Review the First Amendment of the US 
Constitution: https://www.law.cornell.edu/ 
constitution/first_amendment  

 Uecker, T. W., & Sardelli, K. (2011). 
Chapter 19: How do campus administrators 
go beyond the First Amendment in 
achieving balance between free speech and 
civil discourse? In P. M. Magolda & M. B. 
Baxter Magolda (Eds.), Contested issues in 
student affairs (pp. 354-374). Sterling, VA: 
Stylus. 

 Eckert, E. (2010, March-April). Learning 
from the tragedy at Kent State. About 
Campus, 1-10. 

 Bauer-Wolf, J. (2017, Aug. 17). Public 
universities are on solid ground to cancel 
Richard Spencer events, legal experts say. 
Inside Higher Education. Retrieved from 
https://www.insidehighered.com/news/2017
/08/17/public-universities-are-solid-ground-
cancel-richard-spencer-events-legal-
experts-say   

 Foundation for Individual Rights in 
Education (FIRE). (n.d.). Spotlight: Kent 
State University. Retrieved from 
https://www.thefire.org/schools/kent-state-
university/ 

o NOTE: Review all four sections 
(Speech Codes, Cases, Media 
Coverage, Commentary) 

Policy 
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12/4 Solutions and 
Transformations – Where 
Should U.S. Higher 
Education Go from Here? 
Framing questions: 
 What might equity 

look like in the 
context of U.S. 
higher education, in 
terms of access, 
experiences, 
outcomes, funding, 
etc.? 

 What role can current 
college students play 
in advancing equity 
and justice in higher 
education? 

 Santos, J. L., & Haycock, K. (2016, 
Jan/Feb.). Higher education’s critical role in 
increasing opportunity in America: What 
boards should know and 10 questions they 
should ask. Trusteeship. Retrieved from 
http://agb.org/trusteeship/2016/january 
february/higher-educations-critical-role-in 
-increasing-opportunity-in 

 Association of American Colleges & 
Universities (AAC&U). (2015). Step up 
and lead for equity: What higher education 
can do to reverse our deepening divides. 
Washington, DC: Author. 

o NOTE: Focus on pp. 23-26 
 McNair, T. B. (2016). The time is now: 

Committing to equity and inclusive 
excellence. Diversity & Democracy, 19(1). 
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 What policy 
initiatives might help 
us achieve equity and 
justice in higher 
education? 

Retrieved from https://www.aacu.org/ 
diversitydemocracy/2016/winter/mcnair  

 Bensimon, E. M., Dowd, A. C., & Witham, 
K. (2016). Five principles for enacting 
diversity by design. Diversity & 
Democracy, 19(1). Retrieved from 
https://www.aacu.org/diversitydemocracy/ 
2016/winter/bensimon 

12/12 
10:15-
12:30 
pm 

Final exam – Presentations 
and celebration 

 Final CBL 
project papers 
and presentations 

 


