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Purpose

• This workshop simply aims to present an overview 
of important concepts and strategies to college 
teaching.

• We will focus on several important aspects of 
classroom teaching.

• We hope to present inspiring and thought-
provoking methods for improving the effectiveness 
of teaching within your classrooms.

“Teaching is not a lost art, but the regard for it is a lost tradition.” 

– Jacques Barzun



Lectures

• Lecturing is one of the oldest, and most widely 
used method of conveying knowledge.

• Effective lecturing balances the talents of scholar, 
writer, producer, entertainer, and teacher in ways 
that contribute to student learning.

• Lectures suffer from serious handicaps as not all 
information is available in print form.  Thus, it is 
not uncommon to adapt materials from a variety of 
sources or tailor the background of interest 
towards an audience. 

• What’s wrong with this slide?



Introduction of Lecture

• Focus student attention:

• Existing Knowledge

• Situation or Explanation

• Case Studies

• One Minute Paper:

• Low Stakes Writing

• Putting thought to paper forces clarification and 
organization



Body of Lecture

• One of the most common mistakes is trying to include 
too much!

• Students’ information processing capacities are limited.

• “mental daze” (cognitive overload)

• Do not be afraid to use the chalkboard, overhead, or 
PowerPoint.

• However, do not rely entirely on visuals!

• Provide examples the relate the student’s experience 
and knowledge with the subject matter

• Do not be afraid to ask if the students have questions.



Conclusion of Lecture

• Opportunity to make up for lapses in the body of 
the lecture.

• Encourage students to question!

• Reiterate major points, purpose questions, or even 
ask the students questions over the main points of 
the lecture.



Group Work and Discussions

• The Differentiated Overt Learning Activities (DOLA) 
Framework (Chi, 2009) discusses the overt 
activities and cognitive processes involved in 
student classroom participation. 

• Active – doing something physically (most common)

• Constructive – producing outputs that go beyond 
the presented information

• Interactive – having a discussion about a topic in 
which a partner’s contributions are acknowledged 
(best - when used properly)

• Active > Constructive > Interactive



Group Work and Discussions



Improving Study Outcomes

• Improving Students’ Learning with Effective Learning 
Techniques (Dunlosky, et al., 2013) outlines some commonly 
used learning techniques and discusses their effectiveness



Improving Study Outcomes

• Improving Students’ Learning with Effective Learning 
Techniques (Dunlosky, et al., 2013) outlines some commonly 
used learning techniques and discusses their effectiveness

• Practice Testing and Distributed Practice are very effective

• Elaborative Interrogation and Self-Explanation are promising 
techniques, but need more research

• Rereading, Highlighting or Underlining, Summarization, 
Keyword Mnemonics, and Imagery for Text are not very 
effective



Improving Study Outcomes



Discussion

• What are your impressions of lectures from your 
undergraduate career?

• What did you find to be the most effective or 
memorable?

• What did you find to be the least effective?

• Based on this information, what can you as an 
instructor do to improve student learning 
outcomes?



Teaching Assistant 
Training Program

Sponsored by Graduate Student Orientation 

and the Division of Graduate Studies

• Gain access to teaching resources that will help you as a 

teaching assistant now or in the future

• Watch the video lessons with valuable information

• Take the quiz at the end

• If you pass, you will receive a TATP Certificate of

Participation that you can put on your CV or resume

For more information, visit: https://www.kent.edu/

graduatestudies/teaching-assistant-training-program

https://www.kent.edu/graduatestudies/teaching-assistant-training-program
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Thank you!

Colleen Dragovich – cdragovi@kent.edu

Odeh Halaseh – ohalaseh@kent.edu
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