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Dear External Review Team: 

Thank you for agreeing to assist us in this important process for the College of Education, Health, and Human 

Services.  I began my role as Dean of EHHS on July 1st, 2017. The following is a list of priorities and actions that have 

taken place since that time. 

Priorities: 

 Strategic Planning – The most recent strategic plan for the college is from 2008 and is not directly 

connected with the current institutional roadmap.  

o Action(s):  

 This external review is an initial action step in a larger strategic planning initiative. 

 We recently worked on a strategic hiring plan in response to a university early 

separation program. We will have sixteen senior faculty members retiring this year and 

next year. We will be reinvesting those salaries into assistant professor tenure-line hires 

over a 5-year period. 

 Online Program Expansion – The college portfolio of fully online programs is small. Expansion must be a 

major priority as on-campus enrollment has been declining. 

o Action(s):  

 A proposal has been developed for an online Ed.D. program. 

 Five existing on-campus Masters programs are working towards developing a fully 

online program option. 

 We are discussing and evaluating the potential of new fully online degree program 

offerings. 

 Communications and Marketing – The college needs to improve its use of social media and other means 

of communication to connect with Generation Z, as well as with our Alumni. 

o Actions(s): 

 We are currently working on website revisions to be implemented over multiple phases. 

We are currently focused on rebuilding a more user friendly Alumni and Friends section, 

and we are piloting a limited number of program page revisions to include more 

information using visuals such as info graphics. Our goal is to get users to what they 

need following the “two-click” rule. 

 We have launched an “Around the College” video series. These are short 2-3 min social 

media friendly pieces that focus on interesting programs, events, and people around the 

college. As the Dean, I kicked off the series with a trilogy that had me visiting various 

spaces around the college and interacting with students and faculty. 

 We are using social media (Twitter, Instagram, Facebook) more extensively and 

purposely. We are tracking metrics on a monthly basis. 

 We have entered into a project with the PBS show called, Success Files with Rob Lowe. 

The project is taking place currently and should be completed by mid-late March. Our 

college will be the focus of a short form documentary on the topic of developing future 

leaders in education. Once the program begins airing, it along with a commercial about 

the college, will reach an estimated 150 million households over a one-year time period. 

The college will own all material after the first year of airing.  

 Community Building – As I met with and listened to people upon my arrival it was very clear that the 

college does not have a strong central identity. This could be due to a number of factors, including the size 

and history of the college. Thus, it is a priority to create a more central identity. 

o Action(s): 

 Fostering transparency and group decision making at the leadership team level. 

 Enhanced signage and general appearance of the Dean’s office complex. 
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 Organized and implemented a “Decade of Excellence” celebration, marking a decade of 

awarding degrees as a College of EHHS. Invited former administrators to reflect on the 

development and evolution of the college. I spoke about future directions and 

opportunities, and four students told their stories about how the college has positively 

impacted their lives and those around them. We also announced several gifts to the 

college and announced our project with Success Files with Rob Lowe. 

 University/School Partnerships – The college has a long history of engagement in schools, but we are 

working on formalizing more of these efforts to show how our work cuts across our college through a 

variety of programs and how we are actively contributing to the University priority of Regional Impact. 

o Action(s): 

 There have been multiple organizational meetings with Kent City Schools 

 There was a presentation and initial meeting with Akron Public Schools 

 The Superintendent and EHHS Dean have met to discuss a new school build project with 

Berkshire Schools (Geauga). Four EHHS faculty members will be attending a district 

planning meeting in January 

 Global Competitiveness – The college has a long history of global work starting with the legacy of Gerald 

Read and the Read Center for International and Intercultural Education 

o Action(s): 

 We graduated our first group of twenty Saudi educators in the Building Leadership for 

Change through School Immersion program, funded by the Saudi Ministry of Education. 

Our second group of forty-one will arrive in February and stay for one-year. 

 Dr. Linda Robertson visited Nigeria and has opened doors to potential distance learning 

opportunities in Sokoto and with Ahmadu Bello University. 

 Increase Grant/Contracts and Scholarship – There is a University focus to increase grant/contract support 

and to increase interdisciplinary research 

o Action(s): 

 We have been evaluating the potential of several hires who would fit the Kent State 

University strategic research hiring initiative. 

 We have discussed a potential joint research hire with the college of Podiatric Medicine.  

Although this is not a complete list of all the activities that have taken place in the college, I hope it does 

provide a strong sense of current priorities and works in progress. 

 
James C. Hannon, Ph.D., C.S.C.S., SHAPE Fellow, FNAK #561 
Dean and Professor 
College of Education, Health, and Human Services 
Kent State University 
jhannon5@kent.edu 
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College of Education, Health and Human Services 

Mission and Goals  

The College of Education, Health and Human Services creates and advances knowledge as it educates professionals 

who enhance health and well-being and enable learning across the lifespan. 

Goals: [Excerpted from College Handbook} The strategic plan for the College of Education, Health and Human 

Services will include seven goals, which in many cases are related: 

1. Quality educational experience for students 

2. Increasing research and scholarship 

3. Increasing diversity 

4. Increasing international activities 

5. Increasing enrollment in selected areas 

6. Increasing efficiency and accountability 

7. Operating as one college 

History/Context 

Kent State Normal School was founded in 1910 as a result of the Lowry Normal School Bill and William S. Kent’s 

donation of his prized farmland. The bill and the gift of land made it possible to meet the pressing need for 

professionally trained elementary teachers in northern Ohio. In 1935, Kent State achieved university status. 

Kent State University prospered through the depression and welcomed the returning veterans from World War II. 

As a result of growth KSU became a doctoral granting institution in 1959. During the late 1960s KSU experienced 

student unrest in response to the Vietnam War. On May 4, 1970, the Ohio National Guard fired on a group of 

students, killing four and wounding nine. More than forty years later, the legacy of the May 4 tragedy affects the 

university in many ways as we live the words inscribed on the May 4th memorial: “Inquire, Learn, Reflect.”  

The mission of KSU is to discover, create, apply and share knowledge as well as to foster ethical and humanitarian 

values in the service of Ohio and the global community. Kent State offers a broad array of academic programs to 

engage students in diverse learning environments that educate them to think critically and to expand their 

intellectual horizons while attaining the knowledge and skills necessary for responsible citizenship and productive 

careers. 

Kent State University is a public, state supported institution. The Kent campus is located on 866 acres in a densely 

populated region of northeast Ohio. The campus includes both the beautiful old buildings erected in the early part 

of the 1900s as well as those that have been built as we have expanded. It has both rolling tree-covered areas as 

well as large, open, green spaces. The city of Kent is a suburban community of nearly 30,000 on the banks of the 

Cuyahoga River in Portage County, 11 miles east of Akron and 33 miles southeast of Cleveland, providing access to 

a wide range of opportunities for diverse field and clinical experiences. 

Today, Kent State University is a major research university that offers more than 300 undergraduate and graduate 

academic programs across its eight campuses and numerous locations. The university offers more than 100 

master’s degree programs as well as 49 doctoral degree programs. The College Education, Health and Human 

Services (EHHS) houses four Schools focused on the preparation of professionals for many areas of work. 

Kent State enrolls 39,367 students (Fall 2017) across its eight campuses. At the Kent campus, 6,505 students live 

on campus. The Kent campus enrolls approximately 28,041 students while the seven regional campuses enroll 

approximately 11,326 students (preponderant headcount provided). Within the enrollment presented, 5,799 of 

those students are working on graduate degrees, mostly at the Kent Campus. 
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Kent State University is one of 14 state universities in the Ohio system that is governed by the Ohio Board of 

Regents. The Ohio Board of Regents is a nine-member advisory board to the Chancellor with two ex-officio 

representatives from the State Legislature. The Board of Regents governs authorization and re-authorization of 

new programs, new degrees, and major program changes. 

The university organizational structure includes a Board of Trustees, a President (Dr. Beverly Warren), a Provost 

who is the Executive Vice President for Academic Affairs (Dr. Todd Diacon) and seven vice presidents governing all 

aspects of university operations. The university houses a chapter of the American Association of University 

Professors (AAUP). The collective bargaining agreement delineates shared governance for the university. This 

occurs at the college levels as well as the university level. 

The College of Education, Health and Human Services is organized to provide programs through four schools: 

Foundations, Leadership and Administration (FLA), Health Sciences (HS), Lifespan Development and Educational 

Sciences (LDES), Teaching, Learning and Curriculum Studies (TLC).  This model was adopted in 2007 through the 

consolidation of programs from the College of Fine and Professional Arts (programs were absorbed in to multiple 

colleges), which transitioned a College of Education with four departments in to a multi-disciplinary college with 

four schools.  Two faculty meetings were facilitated (via committee) to discuss programmatic groupings.  Faculty 

were asked to identify models for the schools, as well as designate names.  Programs that spanned schools 

conceptually were the source of much debate (Evaluation and Measurement, Cultural Foundations, Instructional 

Technology, etc.).  Ultimately, many decisions were made via conceptual fit, but others were made related to 

ensuring not all teacher education programs were contained in one school (and making that school the largest).  At 

the time of organizing, programs were grouped in to one school and three departments.  This was later changed to 

four schools to increase consistency of practices, and led to internal searches for School Directors—a role new to 

the college.   

The College of Education, Health and Human Services (EHHS) provides a wide array of programs at the 

baccalaureate, master's, educational specialist, and doctoral degree level. The Dean of the College of Education, 

Health and Human Services reports to the Executive Vice President for Academic Affairs and Provost and is 

responsible for the overall development, coordination, and supervision of programs and for achieving and 

maintaining necessary articulation between the college and other university units. Specifically, the Dean has 

oversight responsibility for instructional, research, and service functions of the College of Education, Health and 

Human Services; general administration; budgetary accountability; faculty and student recruitment and 

development; and representing the College of Education, Health and Human Services both within and outside the 

university, including state and national professional activities. The Dean also serves as the official Certification 

Officer for the Ohio Department of Education.  
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Overview of Enrollment and Trends 

Enrollment trends, presented by school and degree type for the past 6 years, demonstrate declining enrollment, 

particularly in the last two years.  In a general sense these trends are in line with KSU’s overall enrollment in 2016 

and 2017, which were years of declining enrollment (System-wide enrollment numbers: Fall 2013: 41,891, Fall 

2014: 41,213, Fall 2015: 41,005, Fall 2016: 40,782, Fall 2017: 39,367).  Schools with larger educator-preparation 

program populations saw more pronounced reductions due in part to a change in the rewards system for 

currently-licensed teachers (related to professional development) as well as increased national scrutiny of the 

teaching profession. 

 

Note about table: Data presented are from Institutional Research; blue section headers are subtotals for each 

school, with degree levels broken out below.  Green arrows indicate increased enrollment, yellow arrows indicate 

similar enrollment, and red arrows indicate decreased enrollment in the time period. 

  

School/Program Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017

FLA 719 793 887 975 980 947 881

Undergraduate 328 435 519 594 587 560 516

Master's 253 220 214 216 248 227 207

Ed. Specialist 14 8 7 8 9 7 5

Doctoral 112 119 134 147 127 120 120

Other 12 11 13 10 9 33 33

HS 1436 1473 1576 1605 1584 1516 1333

Undergraduate 1192 1220 1321 1368 1354 1282 1116

Master's 171 168 165 154 155 159 149

Doctoral 73 83 88 82 74 74 67

Other 0 2 2 1 1 1 1

LDES 1289 1291 1285 1226 1186 1153 1123

Undergraduate 497 521 593 620 631 598 578

Master's 560 538 473 392 372 345 359

Ed. Specialist 36 44 30 30 36 32 28

Doctoral 146 141 137 150 120 121 104

Other 50 47 52 34 27 57 54

TLC 1540 1375 1307 1239 1227 1235 1290

Undergraduate 1284 1133 1054 986 1000 1019 1075

Master's 163 134 127 138 129 109 125

Ed. Specialist 0 0 2 2 3 2 2

Doctoral 93 91 89 82 68 71 60

Other 0 17 35 31 27 34 28

General 548 461 360 317 355 342 335

Grand Total 5532 5393 5415 5362 5332 5193 4962
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Faculty, Staff, and Student Demographics (Fall 2017) 

Category % Male % Female 
% Under-

Represented 
Minority* 

Total 
Number 

Tenure-Track Faculty 37.50% 62.50% 7.50% 120 

Professor 45.83% 54.17% 4.17% 24 

Associate Professor 39.34% 60.66% 4.92% 61 

Assistant Professor 28.57% 71.43% 14.29% 35 

Non-Tenure Track Faculty 16.13% 83.87% 8.06% 62 

Professor 33.33% 66.67% 0.00% 6 

Associate Professor 11.11% 88.89% 0.00% 9 

Assistant Professor 5.88% 94.12% 11.76% 17 

Senior Lecturer 50.00% 50.00% 0.00% N<5 

Associate Lecturer 16.67% 83.33% 0.00% 6 

Lecturer 15.00% 85.00% 15.00% 20 

Full-Time Term, Part-Time Term, 
and Emeriti Faculty 

24.49% 75.51% 5.10% 196 

Administrators/Staff** 17.50% 82.50% 12.50% 80 

Unclassified Staff 23.21% 76.79% 10.71% 56 

Classified Staff  4.17% 95.83% 16.67% 24 

Graduate Appointees (Assistants, 
Includes Students, below) 

27.45% 72.55% 7.84% 153 

EHHS Students 27.63% 72.37% 13.00% 4962 

Doctoral Students 29.34% 70.66% 11.11% 351 

Educational Specialist 
Students 

14.29% 85.71% 5.71% 35 

Master’s Students 24.40% 75.60% 9.64% 840 

Bachelor’s Students 28.16% 71.84% 14.43% 3437 

Other (Non-Degree, 
Certificate) 

30.10% 69.90% 9.03% 299 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of 
the previously-listed categories. 
**Staff members funded exclusively through grants are not listed in this table 
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Resources and Infrastructure [Kent Campus] 

Physical Faci l it ies  
Kent State University is located near the cities of Akron and Cleveland in northeastern Ohio, an area that includes 

one half of the state’s population and two thirds of the state’s wealth. The College of Education, Health, and 

Human Services is spread across four primary buildings: the Center for Performing Arts (A Wing), the MACC Annex 

(ANX, MAC, MACC), Nixson Hall (NXH), and White Hall (WTH). 

Building Floor Net Area (Sq. Ft.) Gross Area (Sq. Ft.) 

Center for Performing 
Arts (A Wing) 

 10,957 12,983 

 9,115 10,208 

CPA A Wing Total  20,072 23,191 

M.A.C.C. Annex 0001 100,356 109,328 

0002 54,316 63,180 

M.A.C.C. Annex Total  154,672 172,508 

Nixson Hall 0001 16,299 18,557 

0002 7,209 8,344 

Basement 1,553 1,811 

Nixson Hall Total  25,054 28,712 

White Hall 0001 26,102 28,890 

0002 26,392 28,966 

0003 25,892 28,966 

0004 25,746 28,966 

0005 7,407 8,292 

Ground floor 5,543 6,419 

White Hall Total  117,082 130,499 

Grand Total  316,887 354,910 

Center for Performing Arts (A Wing) 

Formerly the Music and Speech Center, the Center for Performing Arts was renamed in 2013.  It contains several 

Health Sciences programs (Nutrition, Speech Pathology and Audiology, Health Education and Promotion) as well as 

Kent State’s Hearing Aid Museum, the Human Development Center, the Speech and Hearing Clinic, the English 

Language Proficiency Clinic, and the Nutrition Outreach Program.  It is also home to the Hugh A. Glauser School of 

Music, E. Turner Stump Theater, Wright-Curtis Center, and Roe Green Center which serve Kent State University’s 

College of the Arts.  Built in 1956-1960, Wing A (home to the Speech and Hearing Clinic as well as faculty offices) 

has recently undergone significant renovations. 

MACC Annex  

The annex was added to the Memorial Gym (now M.A.C. Center) in 1977, it is in the center of the South Campus 

area.  The MACC Annex houses faculty and programs in the School of Health Sciences, the School of Foundations, 

Leadership and Administration, and the School of Teaching, Learning and Curriculum Studies.  The MACC Annex 

has two floors with hallway ramps from one floor to the next.  There are no elevators.  Inside stairwells are on the 

northwest and north sides of the building.  Outside stairwells are on the northeast, southeast and southwest sides 

of the building. The building contains 52 schedulable spaces, including classrooms, labs, studios, and large exercise 

spaces. 

Nixson Hall 

Nixson Hall was named for Bertha L. Nixson, Professor of Home Economics from 1915-1945.  The building contains 

9 classrooms, labs, and seminar spaces.   The majority of classrooms have integrated technology systems for the 

projection of power point slides, documents, and videos with audio. A white board or a chalk board is generally 
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standard. Wireless internet access is now available throughout the building in addition to the Ethernet cable 

connections.  

White Hall 

White Hall was named in honor of Dr. Robert I. White, President of the University from 1963-1971. It is the 

location of the Dean’s Office of the College of Education, Health and Human Services.  Built in 1966, White Hall 

contains 31 schedulable classrooms.  In addition to the faculty offices and graduate appointee rooms, White Hall 

also contains several centers that serve both our students and the public. Located on the fifth floor of White Hall is 

a well-staffed research bureau capable of providing computer analysis and research design support for faculty and 

graduate students carrying out specific research projects, and for students completing the dissertation 

requirement. 

Technology 

Standard Classroom Equipment 

Classrooms are all equipped with a teacher station with a computer, a VCR and DVD playback, a projector, a 

webcam, a laser pointer presentation pen, and a document camera. All classrooms have a whiteboard. There is 

also a SmartBoard that can be delivered and set up in any classroom in White Hall. 

Computer Labs 

Open Labs:  Students are able to use the computer labs in the IRC (221 White Hall) at any time during operating 

hours. The computers are on a first-come basis. The IRC Main Lab has 15 Dell and five Macintosh computers. 

Computer labs 203, 205, and 211 can be used at any time as an open lab when no class is scheduled in the room. 

All labs have the capability to print to a black and white lab printer and a color printer is available in the IRC Main 

Lab.  

Mobile Labs: The Mobile PC Cart has 26 PCs with chargers. The cart is delivered and picked up from the 

classrooms. All laptops connect to the Internet via wireless cards. The Mobile MacBook Cart has 40 MacBooks with 

chargers. The cart is delivered and picked up from the classrooms. All laptops connect to the Internet via wireless 

cards.  The iPad Cart has 20 iPads that are delivered and picked up from the classrooms. 

Classroom Labs 

We provide computer labs for classroom instruction. They can be scheduled for a class for the entire semester or 

scheduled for individual class sessions. 

White Hall 203 (MAC/Windows Lab): Equipment: 24 computers that can be used as either a Mac or a Windows 

machine. Teacher station, projector, VHS and DVD playback, SmartBoard, webcams, print station, and a document 

camera. Software: Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF Creator, GSP, Inspiration, Inspire 

Data, PhotoStory, and LockDown Browser 

White Hall 205 (Windows Lab): Equipment: 25 computers, teacher station, projector, VHS and DVD playback, 

SmartBoard, and a document camera. Software: Microsoft Office, Audacity, SPSS, PDF Creator, GSP, Inspiration, 

Inspire Data, PhotoStory, and LockDown Browser 

White Hall 211 (Windows Lab): Equipment: 31 computers, teacher station, projector, VHS and DVD playback, 

SmartBoard, and a document camera.  Software: Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF 

Creator, GSP, Inspiration, Inspire Data, PhotoStory, PhotoShop, Dreamweaver, Illustrator, Flash, Bridge, Fireworks 

and LockDown Browser 

White Hall 221B (Windows Lab): Equipment: 21 laptops, teacher station with a computer, projector, SmartBoard, 

VHS and DVD playback, webcam and a document camera.  Software:  Microsoft Office, SPSS, PDF Creator, GSP, 

Inspiration, Inspire Data, PhotoStory, Audacity 

MACC Annex 274: Equipment: 23 computers (Windows) teacher station with a computer, projector. 
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Room Based Videoconferencing 

EHHS has two rooms and a portable unit that can be scheduled for video conferencing, room 210 White Hall and 

room 205 Nixson Hall. The portable unit may be rolled into any room in White Hall with an active Ethernet port. 

Faculty use the technology for a variety of applications. 

RCM Budget Model 
Kent State changed its budget process to a Responsibility Center Management (RCM) model in 2009. In short, RCM 

is a decentralized model.  It is believed to encourage new growth and innovation in academic units, because 

revenues are to be kept by the areas generating increased enrollment or other activities.  Kent State’s approach is 

more hybrid in nature, with a large percentage of the revenues generated by each academic (enrollment) unit 

being taken as an overhead tax to central administration to be used for the cross-cutting functions of the 

institution.  The Faculty Senate Budget Advisory Committee (FaSBAC) was established as an advisory body for 

budgetary issues at the university and division levels, and it is co-chaired by our Provost as well as our VP for 

Finance and Administration.  For a history of the RCM process and its implementation at Kent State, see: 

https://www.kent.edu/budget/rcm-manual.   

Course enrollment is a major driver of funding.  At the undergraduate level, 80% of the fund-sharing, with the 

student’s major accounting for the other 20%.  This means that for a Nutrition student enrolled in a Nutrition 

course, 100% of the revenue (before the tax) would go to the College of EHHS.  The dollars generated by a student 

who is taking that same Nutrition class but is a Business major would be allocated to EHHS at 80%, with the 

remaining 20% going to the College of Business.  Graduate enrollment is based entirely on the student’s college.  

Additional revenue is gained through degree completion and course completion (at a set formula). 

Expenses are generally held within the college; the College of EHHS is responsible for paying its salaries and 

benefits out of its RCM revenues.  Capital expenses, such as deferred maintenance, generally come out of a central 

pool.  The central pool is funded through an overhead tax on all RCM revenues for all Kent Campus units (of which 

the College of EHHS is one) of 42.3%.  This funds central administration and support services; examples provided 

are:  Library, Research Planning and Institutional Effectiveness, Financial Aid, University Facilities Management, 

University Communications and Marketing, Alumni, General Counsel. 

In addition to the central pool overhead tax, deductions to support university bonds, Research and Sponsored 

Programs, and the office of Global Education result in a total administrative fee to the College of EHHS of 

approximately 48.7%. Excess revenues, at year end, are held in an EHHS fund balance account. These funds are 

then used primarily for capital improvements to EHHS buildings and equipment upgrades/replacements. 

Conversely, any fiscal year resulting in an operating deficit will have funds transferred from the fund balance 

account to cover the deficit. 

  

https://www.kent.edu/budget/rcm-manual
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College of EHHS Actual Results  

  FY 2013 FY 2014 FY 2015 FY 2016 FY 2017 

Instructional Fees         33,007,357        32,997,998          32,586,475        32,828,956        38,327,307  

SSI         19,527,538         19,527,538          19,578,951        20,716,197        21,149,743  

Other - RCM               (75,994)              119,390   (933,817)           (819,530)           (649,029) 

Revenue Adj.                       -                        -                         -                       -              (147,033) 

Other           1,661,619           1,756,163           1,987,768          2,296,744          2,062,174  

Total Revenues         54,120,520         54,401,089          53,219,377        55,022,367        60,743,162  

Salaries         20,106,719         20,182,033          21,000,385        21,424,859        22,115,059  

Benefits           7,467,986           7,774,106           8,136,967           8,169,662          8,997,739 

Expenses           2,002,562           2,329,867           2,248,352          2,162,912          2,383,687  

Total Dept. Expd.        29,577,267         30,286,006          31,385,703        31,757,432        33,496,485  

Total Rev. - Expd.         24,543,253         24,115,083          21,833,674        23,264,935        27,246,677  

Expenditures as a 
% of Revenues 

45% 44% 41% 42% 45% 

Total Overhead         23,367,825         23,425,483          22,784,642        23,417,499        29,783,669  

Total ADJ Expd.         52,945,092         53,711,489         54,170,345        55,174,931        63,280,154  

Bottom Line 
  

$          
1,175,428  

$            689,600  
$            
(950,968) 

$            
(152,564) 

$        
(2,536,992) 

2.17% 1.27% -1.79% -0.28% -4.18% 
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School Structure, Programs, Role of Directors and Coordinators 

The administration of the college is the shared responsibility of the Dean, Associate Dean of Administrative Affairs 

and Graduate Education, Associate Dean of Undergraduate Education and Student Services, Assistant Dean for 

Assessment and Accreditation, and School Directors who are assisted by Program Area Coordinators.    

Dean  

The Dean serves as the college’s chief academic and administrative officer, responsible for programmatic 

leadership, financial management, personnel administration, and planning and development.  The Dean reports to 

the Executive Vice President for Academic Affairs.  

Associate and Assistant Deans 

The Associate Dean for Administrative Affairs and Graduate Education oversees The Office of Graduate Student 

Services, graduate program coordinators, research advisory council, the Research and Evaluation Bureau, 

information technology and distance education functions, and administrative support.  The Associate Dean reports 

to the Dean of the College of Education, Health and Human Services. 

The Associate Dean of Undergraduate Education and Student Services oversees undergraduate advising and 

licensure, undergraduate program coordinators, partnerships with schools and agencies, and clinical field 

experiences. The Associate Dean reports to the Dean of the College of Education, Health and Human Services. 

The Assistant Dean for Assessment and Accreditation oversees accreditation, continuous improvement initiatives, 

data reporting and management, and assessment.  The Assistant Dean reports to the Dean of the College of 

Education, Health and Human Services. 

The Role of School Directors  
The School Director serves as the chief executive officer of the School and coordinates administrative, 

instructional, research and service activities of the School. The School Director represents the interests of the 

college to the school and interests of the school to the college to improve communication, visibility, and the 

quality of relationships within the collegial community. The School Director reports to the Dean on administrative 

matters and advises the Dean on all personnel matters, including regional campus faculty.  

FY 2013 FY 2014 FY 2015 FY 2016 FY 2017

Bottom Line $1,175,428 $689,600 $(950,968) $(152,564) $(2,536,992)

 $(3,000,000)

 $(2,500,000)

 $(2,000,000)

 $(1,500,000)

 $(1,000,000)

 $(500,000)

 $-

 $500,000

 $1,000,000

 $1,500,000

Bottom Line
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The School Director assumes both management and leadership responsibilities in support of the interests of the 

college and school faculties. The School Director is expected to be well informed on matters related to all 

programs contained in the unit, including national trends and accreditation standards. The School Director is 

expected to provide leadership in maintaining the highest standards of quality within all programs and to support 

efforts to seek both external recognition and funding for the development and maintenance of excellent programs. 

The School Director is expected to maintain conditions that foster excellence and scholarship within the faculty 

through appropriate allocation of resources and monitoring of their use. The School Director is expected to meet 

regularly with the Faculty Advisory Committee, program coordinators, and clerical staff to stay abreast of ongoing 

operations. 

The school handbooks further outline duties and responsibilities of School Directors (include but are not limited to 

the following): 

 Ensuring School compliance with University, Administrative and Operational Policies, rules, regulations 

and any applicable Collective Bargaining Agreement (CBA). 

 Developing and carrying out administrative and educational policies in the School, with appropriate 

consultation. 

 Developing the School’s budget, with appropriate consultation. 

 Recommending new staff and faculty appointments to the Dean, with appropriate consultation. 

 Recommending the renewal, reappointment, non-reappointment, tenure, promotion, sanction and/or 

dismissal of faculty members in the School. 

 Appointing and directing the nonacademic staff of the School. 

 Recommending leaves of absence for faculty members in the School, including but not limited to 

Professional Improvement Leaves and other academic leaves and/or non-academic leaves, including but 

not limited to leaves of absence without pay, sick leave, temporary disability leaves, court leaves and/or 

military leaves of absence. 

 Notifying the Dean of the absence or resignation of a faculty member. 

 Recommending course changes through the appropriate Dean(s). 

 Assigning workload to faculty members, with appropriate consultation. 

 Scheduling classes and rooms through the appropriate University offices. 

 Overseeing the preparation of reports to University officials, as required and appropriate. 

 Maintaining custody of University property allocated to the School. 

 Supervising the academic advising of student majors in the School. 

 Notifying the President's Office, through appropriate channels, of the needs of the School for which gifts 

or bequests should be sought or are being sought. 

 Promoting good communications and morale within the School. 

 Representing the School and communicating the views of its faculty in College and University affairs. 

 Keeping the School informed of the views and policies of the College and University administrations. 

 Maintaining appropriate balance and emphasis among the various disciplines of the School. 

 Performing other tasks and duties as assigned, all of which cannot be cataloged and may include but not 

be limited to: following the progress of graduates, maintaining relationships with the Regional Campuses, 

providing orientation to new faculty, developing brochures of course syllabi, etc. 

 

The Director is an ex officio, non-voting member of all School committees, and may make appointments as 

necessary and permitted to School committees and to the various administrative and service positions in the 

School. 

The selection, review, and reappointment of the Director are the responsibility of the Dean, who consults with the 

School faculty on such matters. Procedures for the selection, review and reappointment of the Director are 

included in the applicable Collective Bargaining Agreement (CBA). 
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The School Director serves a term of four years with a summative review occurring in the third year to determine 

continuation. The School Director serves at the pleasure of the Dean who makes the appointment with the support 

of the school faculty. Therefore, in both the selection and review processes, the individual must be assessed 

against the expectations of both the Dean and the faculty. The School Director is expected to effectively provide 

administrative leadership to the school as well as to the college through participation on the leadership team of 

Deans and Directors.  The four schools comprise the following programs: 

Foundations, Leadership and Administration 

 Cultural Foundations 

 Educational Leadership K-12 

 Education Studies 

 Evaluation & Measurement  

 Higher Education Administration 

 Hospitality Management 

 Hospitality and Tourism Management 

 Recreation Park & Tourism Management 

 Sport Administration 

 Sport & Recreation Management 
 

Health Sciences  

 Athletic Training 

 Exercise Science/Physiology 

 Health Education & Promotion 

 Integrated Health Studies 

 Nutrition & Dietetics  

 Speech Pathology & Audiology  
 

Lifespan Development and Educational Sciences   

 American Sign Language/English Interpreting 

 Counselor Education & Supervision 

 Educational Psychology 

 Instructional Technology 

 Human, Development & Family Studies 

 Rehabilitation Counseling  

 School Psychology 

 Special Education 

Teaching, Learning, and Curriculum Studies  

 Adolescent & Young Adult Education 

 Career Technical Teacher Education 

 Curriculum and Instruction 

 Early Childhood Education 

 Literacy Education 

 Master of Arts in Teaching 

 Middle Childhood Education 

 Physical Education 
 

The Role of Program Coordinators 
To facilitate the fulfillment of the program faculty's responsibilities, a Program Coordinator is identified. It is the 

responsibility of the Program [Area] Coordinator to provide academic leadership by convening the faculty regularly 

to discuss important curricular issues, to evaluate programs, to plan academic and student affairs, and to meet 

with advisory groups of students and practicing professionals. The Program Area Coordinator also will convene the 

faculty at the request of the School Director, Faculty Advisory Committee (FAC), College Advisory Council (CAC), or 

Dean for specific purposes.  

Program Area Coordinators represent program faculties regularly to the Director and to the Deans on appropriate 

occasions. The role of the coordinator is to represent faculty members with primary appointment in the program 

area to the school faculty, to the college administration and/or faculty, and to professional agencies as needed. 

Coordinators are expected to seek out faculty views and consult with faculty on all essential decisions affecting the 

faculties and programs of the area. They articulate such information as scheduling and utilization of resources 

across programs and to the School Director.  

Program Area Coordinators serve both the School Director and the program area faculty; therefore, both are 

involved in the selection and evaluation processes. Program area faculty members recommend acceptable 

candidates (generally at least 2, but not more than 4) from within the program area for the position of coordinator, 

from which the Director selects and appoints one for a term of two years. At any time that significant 

dissatisfaction is expressed on the part of either the faculty or the Director, a decision may be made to seek a new 

coordinator for that program area.   
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Program Area Coordinators must maintain good communication with faculty members and consult with them 

formally on curricular matters before making recommendations to the School Director, other administrators, or 

councils/committees of the college. The responsibilities for instructional assignments and workloads of individual 

faculty members are the responsibility of the Director who will seek the advice of the program coordinator. 

Responsibility for the review and development of program curricula, guidelines for student advisement, 

monitoring of program quality, preparation of annual reports and accreditation review documents, recruitment of 

students, and follow-up of graduates are to be shared responsibilities within the faculty. It is the role of the 

program coordinator to provide academic leadership to the faculty and to oversee the completion of tasks. 

Because programs and program areas vary significantly in terms of size, scope, and complexity, the demands of the 

Program Area Coordinator’s role will vary. Specific expectations and responsibilities of the individual are agreed 

upon by the Director and program faculty. Load assignment for the responsibilities agreed upon in the specific job 

description of a coordinator is negotiated with and established by the Director with the approval of the Dean. 

Similarly, opportunities for additional employment beyond the normal nine months, additional travel to 

professional meetings, and additional support for professional development activities are provided through the 

Director’s and the Dean's budgets to the extent that resources available permit.  

The language used in this section describing the responsibilities of the Program Coordinators within the School 

handbooks differs slightly. For instance, FLA is the only School to indicate that Coordinators may be tenured, 

tenure-track, or non-tenure track. Unlike the other Schools, the School of HS does not make a reference to the 

term length (which is two years for FLA, LDES, and TLC). HS, LDES, and TLC explicitly include accreditation-related 

responsibilities as being part of the Coordinator role. LDES does not provide a list of duties and responsibilities, but 

rather it provides a narrative on the position. Finally, LDES and TLC both explicitly state that Coordinators are 

expected to serve during the summer. 

Committees and Governance 

Committees and councils representing various constituencies assist in developing and implementing policies and in 

governing the College. The role of such bodies is defined by the Collective Bargaining Agreement (CBA) as serving 

in a consultative and/or advisory capacity to the Dean. (Committee members should note committee operation 

procedures specified in Chapter III, B and C.) The language used to introduce the School Committees section is 

consistent across all four School handbooks. 

Leadership Team  

The Deans and Directors comprise the leadership team of the college.  The leadership team generally meets 

regularly (about every two weeks) and upon the call of the Dean to share information, identify needs, engage in 

problem solving, and plan effective methods of implementing policies to achieve defined goals. In addition to 

typical administrative matters related to the allocation of resources, budget management, personnel issues, 

planning and evaluating, this group examines and recommends the utilization of space.  

Administrative Council 

This Council facilitates communication and problem solving among units and provides counsel to the Dean on 

matters affecting the administrative operations of the College. The Council is composed of the Dean, and the 

Directors and associate/assistant Directors of the bureaus and administrative services units of the college.  

College Advisory Council (CAC) 

This college-wide advisory council is composed of up to three representatives from each of the school’s FACs plus a 

regional campus representative.  The Council members advise the Dean on policy operations, long-range planning, 

and evaluation. The CAC reviews the criteria and guidelines for faculty evaluation in schools and makes 

recommendations to the Dean on faculty members standing for reappointment, tenure, or promotion.  

The CAC advises the Dean on requests for and allocation of resources and on prioritizing resource needs within the 

college as well as other budgetary matters (see III-E on Allocation and Reallocation of Resources). The Council 
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represents faculty on policy matters including, but not limited to, review of the college mission and special 

emphases in the context of the University Strategic Plan, as well as the development of improved procedures and 

long-range planning.  

The Council acts on behalf of the faculty in advising the Dean. The purpose of this consultative role is to assist the 

college administrative leader to develop and maintain a healthy climate for the college and to develop and 

maintain high standards in all areas of operation. The most intensive activities of the Council, aside from review of 

faculty members for reappointment, tenure, and promotion, are to advise the Dean on faculty, program, and 

school requests for resources. (For further CAC tasks, see Chapter III-E regarding CAC role in allocation of 

resources.)  

To accomplish its tasks, the CAC may establish ad hoc committees to study issues or develop plans, to formulate 

recommendations for action by the CAC or Deans, Directors, and/or to conduct surveys or discussions to collect 

faculty opinions. As required by the Collective Bargaining Agreement, the CAC elects a representative to the 

Faculty Advisory Council to the Executive Vice President for Academic Affairs and Provost. 

Faculty members elected to the CAC are expected to seek input from school members, to be accessible, to be good 

listeners and observers, and to inform colleagues of issues being considered by the committee. CAC members are 

expected to maintain confidentiality on personnel matters and to convey information on CAC agenda items of 

importance to the faculty.  

The CAC is composed of up to three elected preferably tenured faculty members from each of the School Faculty 

Advisory Committees (FAC) who serve two-year rotating terms. The regional campus representative is secured 

through the Executive Dean of Regional Campuses. 

Faculty Advisory Committee (FAC) 

These elected school advisory committees represent full-time school members in school governance. The FAC is an 

advisory body to the School Director on academic matters central to the School's mission and include, but are not 

limited to, the following: (a) reappointment, tenure, and promotion; (b) non-reappointment and dismissal; (c) 

allocation of academic staff, program development and discontinuance; (d) evaluations relating to salaries and 

merit increases; (e) budget priorities and guidelines; (f) issues related to teaching assignments and class schedules; 

(g) research and other leaves; (h) updating and maintaining the academic unit handbooks; (i) issues related to 

student advising and retention; (j) insuring that instructional standards are followed; and (k) insuring that other 

duties of faculty members are met (see Collective Bargaining Agreement, Article IV, Section 3). 

There are similarities and differences in terms of the structure and wording of this FAC section across the four 

School handbooks. Similarities include the fact that FAC is part of the Collective Bargaining Agreement and 

membership is only eligible for full-time faculty (tenured, TT, and NTT). Although full-time faculty are eligible, the 

number of faculty and stipulations about NTT and regional faculty differ by School. Another difference is the length 

of term. For FLA, HS, and LDES, the term is two years; for TLC, the term is one year (but a member may serve two if 

selected for CAC). Finally, in terms of formatting, the School of TLC is the only school to structure this section with 

sub areas (i.e., Purpose, Membership, and Attendance). 

If at any time at least one-half of the members of the FAC request a meeting, such a meeting will be held. 

Members may also call meetings and set agendas for them, and Chair meetings of the FAC, but it is understood 

that no business of the school may be transacted or represented as having been transacted at such meetings, 

although matters of concern to the faculty may be discussed and added to the agenda of the next regular meeting 

of the FAC. Whenever a peer review involving sanctions for cause under Article VI of the Collective Bargaining 

Agreement is being carried out, the School Director will temporarily turn over Chairing of the school FAC meeting 

to an elected faculty representative.  

Each School FAC elects up to three preferably tenured full-time FAC members to serve two-year terms on the 

College Advisory Council. These elections are staggered so that only one or two CAC member is elected each 
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academic year.  Full-time faculty members of each school elect school members to the FAC. The School Director is 

an ex-officio nonvoting member who consults with members of the FAC, calls and chairs meetings.  

Curriculum Committee 

The Curriculum Committee recommends changes in program design, implementation, evaluation, and courses.  

The Associate Dean for Student Services and Undergraduate Education and Associate Dean for Administrative 

Affairs and Graduate Education serve as ex-officio members, represent the Dean, and serve as co-Chairs of the 

committee. The Director of Advising and the Director of the Office of Graduate Student Services also serves as ex-

officio members. 

Membership consists of elected members, two from each school and one representative from Regional Campuses 

each serving a three-year term. Terms are staggered so that no more than one representative from a school is 

elected in any one year.  The length of committee membership differs by School: FLA use a one-year term, HS and 

TLC use a two-year term, and LDES does not specify a term length. Unlike the other Schools, HS provides additional 

information on this committee’s procedures. Finally, only FLA and HS explicitly state that undergraduate and 

graduate representatives are to be appointed by the committee. In terms of formatting, the School of TLC breaks 

the information down into two subsections (i.e., Purpose and Membership). 

Curricular decision making with regard to programs in the College of Education, Health and Human Services follows 

this process:  

Curriculum Development and Approval Process in the College of EHHS 

 

Initiation of Program/Course Change 

 

Program Area Responsible for Courses/Program 

[Proposal of new or modified courses or programs] 

 

School Curriculum Committee 

[Modification, approval based on college/school needs, policies] 

 

School Directors 

 

College Curriculum Committee 

[Approval based on compliance with University Policies and procedures relative to program approval] 

 

Dean of the College 

 

Dean of Graduate Studies (for graduate programs) 
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Educational Policies Council--University Body for Curriculum Review (EPC) 

[Approval for implementation based on assessment of compliance with University Policies, needs, mission] 

 

Approval 

Courses and program revisions related to the education of teachers from program areas that reside in the College 

of Education, Health and Human Services or in units in other colleges within the university must have the approval 

of the Undergraduate or Graduate Council to assure compliance with the College of Education, Health and Human 

Services, State of Ohio and NCATE (or CAEP) standards. Courses and program revisions in non-teacher education 

programs within the college must be approved by the appropriate council, that is, undergraduate or graduate. 

Technology Advisory Council 

This Council advises the Dean on all technology matters in the college. The council meets as needed to develop 

technology plans, support research and implementation of cutting edge technologies for teaching, learning and the 

management of information, review requests by faculty, administrators, and staff concerning technology, support 

external funding request for technology applications consistent with the college mission, and evaluate the status of 

technology implementation in the college. Membership consists of two faculty members from each school elected 

for rotating, two-year teams, and one staff representative elected for a one year term 

Research Advisory Council 

This Council reports to the Associate Dean for Administrative Affairs and Graduate Education. The purpose of the 

council is to encourage research and scholarly activity as well as externally funded activity within the college. The 

Council is advisory to the Research and Evaluation Bureau relative to opportunities of the Bureau and to the 

connections possible among faculty, students and the Bureau. The Council consists of two faculty members elected 

for two year terms from each school such that one half of the council is replaced annually. Members may serve a 

maximum of two successive terms. In addition to the above Associate Dean, ex-officio members include a Director 

from the Research and Evaluation Bureau and the Grants Coordinator.  

Clinical Experience Advisory Committee (CEAC) 

The mission of the CEAC is to establish and review policies and procedures with regard to teacher education (field 

experiences, student teaching, and practica): including eligibility, placement, continuation, assessment, credit 

provided, advising, etc. The committee is co-chaired by the Associate Dean for Undergraduate Education and the 

Director of Clinical Experiences.  Membership consists of faculty from teacher education programs and placement 

officials of the ten largest placement sites. 

Teacher Education Coordinators Committee 

This committee advises the Associate Dean of Student Services and Undergraduate Education on policies, 

procedures, and curriculum in teacher education. The committee establishes and reviews policies and procedures 

relevant to teacher education and provides a forum for discussion of curricular issues. Membership consists of the 

coordinators of teacher education programs across the university.  

Undergraduate Program Coordinators 

This body plays an advisory role to the Associate Dean for Student Services and Undergraduate Education on 

policies and procedures related to undergraduate education in the College of EHHS. As such, it will be a forum for 

discussion of ideas and a means of communication among the various programs.  

Graduate Program Coordinators 

This body plays an advisory role to the Associate Dean for Administrative Affairs and Graduate Education on 

policies and procedures related to graduate education in the College of EHHS. As such, it will be a forum for 

discussion of ideas and a means of communication among the various programs.  
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Diversity Committee 

The Diversity Committee reports to the Dean of the college and has the mission of implementing the diversity 

goals within the Kent State Strategic Diversity Plan: to promote diversity recruitment of students, staff, 

administrators and faculty; to promote effective equitable recruitment practices; to develop a welcoming 

environment to all; to provide leadership on issues of diversity; to develop a system that encourages progress for 

all; to be sensitive and skilled in working in diverse environments and with diverse people. The committee has a 

minimum of two members from each school, as well as at least one member of the classified and non-classified 

staff, and a graduate and undergraduate student. 

Graduate Appeals Committee  

The Graduate Appeals Committee hears the appeals of graduate students who have been dismissed from the 

program, college, and university.  The Associate Dean for Administrative Affairs and Graduate Education convenes 

the committee as necessary throughout the academic year.  The committee consists of 3 faculty members who 

make recommendations to the Associate Dean. 

Undergraduate Appeals Committee 

The Undergraduate Appeals Committee hears the appeals of undergraduate students. The Associate Dean of 

Student Services and Undergraduate Education convenes the committee as necessary throughout the academic 

year.  The committee consists of three faculty members who make recommendations to the Associate Dean. 

Student Academic Complaint Committee (School) 

The Student Academic Complaint Committee handles complaints from students.  The sections pertaining to this 

group differs slightly across Schools. One difference is the number of faculty that sit on the Student Academic 

Complaint Committee. There are three faculty members and one student representative for FLA and TLC, but four 

faculty members and one student representative for HS and LDES. Another difference is how the members are 

appointed. For FLA and LDES, members are appointed by FAC. For HS, members are appointed by the Director at 

the time of the complaint. For TLC, members are elected on an annual basis. As for similarities, all four schools 

have one member serve as the Chair of the committee (although the appointment process for the Chair does 

differ). Finally, per University Policy 4-02.3, all four schools include at least one student representative on the 

committee.  

In the event that a member of the Student Academic Complaint Committee is the subject of or may otherwise be 

involved with a student complaint, the FAC will select a replacement from the Faculty. If the Chair of the 

Committee is the subject of or may otherwise be involved with a student complaint, the Director will appoint 

another member of the Student Academic Complaint Committee to direct the committee and the FAC will appoint 

an additional member to the committee from the Faculty. 

Promotion, Tenure, and the Reappointment Committees (School) 

Promotion, Tenure, and Reappointment Committees are ad hoc committees of the school that make 

recommendations to School Directors on matters regarding promotion, tenure, and reappointment. These 

committees comprise the voting, advisement, and recommendatory bodies to the School Director regarding 

promotion, tenure, and reappointment. In addition, all tenured faculty are invited to comment on anyone being 

considered for tenure and promotion.  

These committees are composed of tenured full professors and FAC members who are tenured and at or above 

the rank of the applicant. Members are excluded from deliberations when they, their spouses, significant other, or 

a relative is under consideration, or when a candidate for promotion to a rank higher than their own is considered. 

The content included in this section is consistent across all four schools, with the exception of an additional 

paragraph included in the TLC handbook. A sample of the uniform language is provided below, followed by the 

TLC-specific paragraph.  
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The policies and procedures that govern the School's Ad Hoc Reappointment, Tenure and Promotion (RTP) 

Committee are included in University Policy. Procedural and operational guidelines for this committee are 

provided annually by the Office of the Provost. This committee reviews materials relevant to the professional 

performance of Faculty who are candidates for reappointment, tenure, or promotion in rank, and to make 

recommendations to the Director on each of these personnel decisions. The recommendations of this committee 

and the Director, together with the materials assembled for the committees, are forwarded to the Dean of the 

College. 

Teaching, Learning and Curriculum Studies p. 11 

This committee is composed of tenured full professors and FAC members who are tenured and at or 

above the rank of the applicant. Members are excluded from deliberations when they, their spouses, or a 

relative is under consideration, or when a candidate for promotion to a rank higher than their own is 

considered 

College Workload and Reappointment, Promotion, and Tenure Guidelines 

Faculty Appointment, Rank, Status  
All four handbooks have the following sections unless otherwise specified: (1) Faculty Appointments, (2) Faculty 

Ranks, (3) Recruiting Faculty, (4) Responsibility of the Faculty, (5) Faculty Code of Ethics, (6) Outside Employment 

and Other Outside Activities, (7) Faculty Leaves, (8) Faculty Absence and Travel Policy, (9) Faculty Sick Leave, (10) 

Academic Misconduct of Faculty, (11) Copyright Restrictions, (12) Sanctions, (13) Faculty Grievance and Appeal 

Procedures, (14) Faculty Workload and Workload Equivalents, (15) Teaching Assignments and Class Schedules, (16) 

Summer Teaching Assignments, and (17) Faculty Annual Workload Summary. Several Schools  also include 

additional sections: (18-FLA and TLC) Other Faculty Duties, (19-FLA and LDES) Office Assignment/Assignment of 

Offices, (20-LDES) Faculty Representation at Commencement, (21-TLC) Professional Responsibilities, (22-TLC) 

Academic Freedom and Professional Responsibility at KSU. 

For the purposes of compiling this document, information regarding faculty has been pulled together from several 

different sections. For FLA, this information was pulled from the following sections: (A) Appointment of Faculty and 

(B) Teaching Assignments and Workload, Including Workload Equivalences and Related Procedure. For HS, this 

information was pulled from the following sections: (A) Teaching Assignments and Workload and (B) 

Reappointment, Tenure, and Promotion Criteria and the Criteria and Processes Relating to Other Faculty Personnel 

Actions. For LDES, this information was pulled from (A) Appointment of Faculty, (B) Employment Procedures and 

Regulations, and (C) Teaching Assignments, Workload, and Related Procedures. Finally, for TLC, this information 

was pulled from (A) Teaching Assignments and Workload, Including Workload Equivalencies and Related 

Procedures and (B) Reappointment, Tenure, and Promotion Criteria and Processes Relating to Other Faculty 

Personnel Actions. While the below section headers may appear in different sections with slightly different 

wording, the content provided is consistent, unless otherwise specified.  

Faculty Appointments 

All four schools use the same language for this section, and thus one sample is provided (Sample from FLA, p. 12)  

Normally, an earned doctoral degree in a related discipline is required for all Faculty appointments in the School. 

Postdoctoral experience is preferred. 

Faculty Ranks 

Each School includes definitions of the faculty ranks within their handbooks. While the definitions are very similar 

across the four schools, several small differences exist. Differences are called out below the samples. The following 

ranks are included within the handbooks: (1) Assistant Professor, (2) Associate Professor, (3) Professor, (4) 

Research Associate and Research Assistant, (5) Adjunct Faculty Appointments, (6) Visiting Faculty Appointments, 

(7) Full-Time Non-Tenure Track Faculty (NTT) Appointments, (8) Part-Time Faculty Appointments, and (9) Graduate 

Faculty Status. 
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Assistant Professor (Sample from FLA, p. 12) 

This rank is normally the entry-level rank for Faculty holding the doctorate in an appropriate discipline. 

Associate Professor (Sample from FLA, p. 12) 

Hire to or promotion to this rank presumes prior service as an Assistant Professor, significant academic 

achievements, and possession of the doctorate in an appropriate discipline. 

Teaching, Learning and Curriculum Studies (p. 12) …as well as teaching recognized overall as ‘very good,’ 

and some service to the School, College, University and profession. 

Professor (Sample from FLA, p. 12) 

Promotion to this rank requires credentials and achievements beyond those required for promotion to Associate 

Professor and is reserved for senior Faculty members who have achieved significant recognition in their discipline. 

Teaching, Learning and Curriculum Studies (p. 12) …have teaching recognized as overall “very good to 

excellent,” and provided substantial service to the School, College, University and profession. 

Research Associate and Research Assistant (Sample from FLA, p. 12) 

These ranks are reserved for individuals who are engaged in research and who are not normally assigned teaching 

responsibilities. Such positions are typically supported by extramural grant funds and are not tenure-track 

appointments. Faculty who hold these ranks do not vote on School committees and do not participate in School 

governance. 

Adjunct Faculty Appointments (Sample from FLA, p. 14) 

These appointments are held primarily by Faculty from other institutions or persons on the staffs of community-

based agencies and organizations. Adjunct Faculty appointments are made at the discretion of the Director in 

consultation with the FAC. Adjunct Faculty members do not vote on School Committees and do not participate in 

School governance. 

Visiting Faculty Appointments (Sample from FLA, p. 14) 

Visiting Faculty appointments at an appropriate Faculty rank may be made when leaves of absence occur or special 

needs arise and funds are available. A visiting Faculty member is typically a Faculty member from another 

institution who is employed by the School for a period not to exceed one (1) year. In the event that a Visiting 

Faculty member is employed in that capacity for a second consecutive year, the visiting Faculty member will then 

become a NTT Faculty member. 

Full-Time Non-Tenure Track Faculty (NTT) Appointments (Sample from HS, p. 17) 

Full-time non-tenure track faculty (NTT) appointments are made on an annual basis. NTT appointments are not 

included under the umbrella of the University policy and procedures regarding faculty tenure (See, University 

Policy Register 3342-6-14) and NTT faculty members are not entitled to any rights with regard to tenure. 

Lifespan Development and Educational Sciences (LDES, p. 6) Full-time non‐tenure track Faculty (NTT) 

appointments are made on an annual basis (Section VI of this Handbook).  NTT Faculty members are 

entitled to those rights governed by the applicable Collective Bargaining Agreement. 

Part-Time Faculty Appointments (Sample from FLA, p. 14) 

Part-time Faculty appointments will be made from an established pool of qualified applicants not currently on 

regular appointment at the University when the School cannot meet its teaching needs from the ranks of its 

'Faculty, NTT Faculty and graduate students. 

Graduate Faculty Status (Sample from FLA, p. 14) 

As a doctoral degree granting School, the School normally requires that all Faculty hired for Faculty positions be 

eligible for appointment to the Graduate Faculty as associate or full members. The Administrative policy regarding 

graduate Faculty is included in the University Policy Register. 
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Health Sciences (HS, p. 17) A Full member is typically expected to hold a terminal degree, usually a 

doctorate in field, have a record of substantial, sustained, and scholarly work, and provide quality 

graduate instructions, thesis/dissertation direction, and advisement. 

 F3 – Effective teaching and advising of graduate students, serves on master’s and/or doctoral 

committees, directs master’s thesis, and with School approval co-directs doctoral dissertations.  

 F4 – Effective teaching and advising of graduate students, serves on masters and/or doctoral 

committees, successfully directed 1 master’s thesis, and/or co-directed 1 doctoral dissertation to 

completion. 

 F4D – Effective teaching and advising of graduate students, serves on master’s and/or doctoral 

committees, directs doctoral dissertations, serves as a graduate faculty representative. 

 An Associate Member is typically expected to hold and earned doctoral degree, provides evidence of 

an emerging pattern of current scholarly work, and provides quality graduate instruction, thesis 

direction, and advisement. 

 A1 – Effective teaching and advising of graduate students and serves on master’s committees. 

 A2 – Effective teaching and advising of graduate students, serves on master’s committees, and directs 

master’s theses. 

Faculty  Responsibi l it ies  
In addition to the language that is listed below, the Schools of HS, LDES, and TLC provide additional information on 

the responsibilities of their faculty. For example, HS has a paragraph on office hours, LDES includes paragraphs on 

office hours, graduation ceremonies, and recruitment activities, and TLC includes a narrative on the expectation of 

collaboration on and off campus. Sample of Consistent Language (FLA, pp. 15-16) follows: 

Each Faculty member is expected to contribute to the School, Campus, College and the University according to the 

terms and condition of his/her letter of appointment.  Some Faculty members make their primary contribution in 

teaching while others emphasize research. High quality teaching and scholarly activity are expected of all Faculty 

members.  Service to the School, Campus, College, and the University is also expected of each Faculty member. 

Faculty members are expected to provide students with a syllabus which includes the subject matter to be covered 

in a course, a listing of assignments and/or reports, dates of examinations, grading standards, attendance 

requirements, and other pertinent details of the conduct of the class. A Student Survey of instruction (hereinafter 

"SSI'') is required in each course in each semester and will be conducted under the auspices of the Director 

pursuant to applicable University policies and procedures. Probationary Faculty are expected to work with the 

School Director to identify at least one Faculty member each year to visit their class and evaluate their teaching 

performance, Supervision and direction of student research projects, theses, and/or dissertations (as appropriate 

to program offerings) is part of the teaching function. 

Scholarly activity is expected of all Faculty members, although the extent and/or type of activity may vary with the 

terms of each Faculty member's assignment and campus location. Faculty involved in research and the graduate 

program are expected to present evidence of their endeavors, which may include publications, proposals 

submitted for extramural funding, and dissemination of research in various venues as appropriate to the discipline. 

Activity in professional organizations and the training of graduate students is also generally expected. 

Service to the University is a responsibility of each Faculty member. School, Campus, College, and University 

committee or task force membership is expected as a normal part of a Faculty member's contributions. Special or 

outstanding service above and beyond that which is typical may be considered during the review of a Faculty 

member, but service alone will not reduce the expectations of quality teaching and scholarly activity. Public service 

is encouraged and recognized as a part of the professional responsibilities of each Faculty member, although 

contributions in this area can be expected to vary widely due to the nature of the various disciplines within the 

School. 
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Faculty Code of Ethics 

This section is identical for all four Schools (Sample HS, p. 14) 

All members of the School faculty are expected to maintain the highest ethical standards as teachers, scholars, 

university citizens and colleagues. The University policy regarding faculty code of professional ethics can be found 

in the University Policy Register. (See, University Policy Register 3342-6-17). 

Outside Employment and Other Outside Activities 

This section contains the same language across the four Schools (Sample HS, p. 14) 

Faculty members may engage in professional activities outside the university provided the activities do not 

interfere with the faculty member's teaching, research, or service responsibilities to the School, Campus, College 

or University (See, University Policy Register 3342-6-24). These activities must not compete with University activity 

or the faculty member’s employment with the University and must be approved in advance by the Director, the 

Dean, and the Provost. Each academic year, each full-time faculty member must disclose and seek approval for all 

outside employment or other outside activities on the form provided by the University. Any outside employment 

or other outside activities are subject to the Faculty Code of Ethics and the University’s conflict of interest policies. 

(See, University Policy Register 3342-6-17 and 3342-6-23). 

Faculty Leaves  

The information provided in this section is consistent across all four Schools (Sample FLA, p. 21) 

All leaves, sponsored or unsupported, personal or professional, are subject to the approval of the Director, the 

Dean and the Provost. University leaves include but are not limited to: 

1. Research leaves 

2. Leaves of absence without pay 

3. Faculty professional improvement leaves 

4. Research/Creative Activity appointments 

Faculty Absence and Travel Policy 

The Schools of HS, LDES, and TLC use the same language for this section. The School of FLA provides detailed 

information on anticipated absences, unanticipated absences, and professional meetings. The School of TLC also 

provides information regarding class cancelation, which is similar in nature to the information provided by FLA, but 

it is provided in the Matters of Student Success section of this document. Sample of Consistent Language (HS, p. 

13) follows: 

Faculty members who will be absent from campus for professional or personal reasons must submit a Request for 

Absence Form to the Director. The request should be made at least one (1) month prior to the planned absence 

and is subject to the approval of the Director and the Dean. Arrangements for any classes to be missed during the 

absence must be addressed to the satisfaction of the Director before approval will be granted. 

Attendance at professional meetings is encouraged and approved travel expenses incurred in attending such 

meetings will be reimbursed when approved prior to travel according to the University's travel policies and are 

subject to the availability of School funds. 

Academic Misconduct of Faculty 

The Academic Misconduct of Faculty section is consistent across the four Schools (Sample HS, p. 14) 

The University policy regarding misconduct in research and scholarship and the Administrative policy and 

procedures regarding allegations and instances of misconduct in research and scholarship is included in the 

University Policy Register. (See, University Policy Register 3342-3-05 and 3342-2-05.01). 

Copyright Restrictions 

The language within this section is consistent across the four Schools (Sample FLA, p. 23) 
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All Faculty members should be aware of current copyright laws that restrict the copying of published materials. For 

further information, contact the University's Office of Legal Affairs. 

Sanctions 

The content within this section is consistent across the four Schools (Sample FLA, p. 21) 

A sanction is a documented corrective action in response to a Faculty member's unsatisfactory performance of 

his/her duties and responsibilities as a member of the Faculty. (See, "Sanctions for Cause" in the Collective 

Bargaining Agreement). 

Faculty Grievance and Appeal Procedures 

The details provided within this section are consistent across the four Schools (Sample FLA, p. 17) 

1. Informal Procedure: Any faculty member who believes that he/she may have a grievance is strongly 

encouraged, before initiating a formal grievance or appeal, to talk with the Director about any issue(s) of 

concern. The Director may seek the advice and recommendation of individual faculty members or faculty 

advisory groups in seeking informal resolution of a dispute or complaint. 

2. Formal Procedure: Formal procedures for addressing grievances affecting the terms and conditions of 

employment of faculty are described in the applicable Collective Bargaining Agreement. Disputes 

involving substantive academic judgments are subject to a separate academic appeals process governed 

by the applicable Collective Bargaining Agreement. 

Faculty grievances that are not directly related to the terms or conditions of employment and are not academic 

appeals are appropriately addressed within the School, whenever possible. The Director and/or faculty members 

will initiate an informal dialogue with all parties involved in a dispute and strive to reach a resolution agreeable to 

all parties. 

Faculty Workload and Workload Equivalents 
All four Schools include the collective bargaining agreement language within this section. In part, that language 

specifies the number of credit hours that faculty members are expected to carry (i.e., a maximum workload of 

twenty-four (24) credit hours per academic year; for NTT that increases to a maximum workload of thirty (30) 

credit hours per academic year). In addition to this uniform requirement set forth by the collective bargaining 

agreement, each school has its own set of policies and procedures. For example, while all four Schools make 

mention of workload adjustments, the circumstances for adjustments differ. For example, FLA indicates that the 

Program Coordinator duties contribute .25 (3-semester hours per academic session) to that faculty member’s total 

load credit. This is the same load credit granted to Coordinators of HS programs. In contrast, the School of LDES 

indicates that workload is informed by programmatic accreditation standards. For those in the School of LDES 

without programmatic accreditation, workload is assigned based on recommendations from the Coordinator and 

Director. Finally, the TLC handbook lists situations that the Director may provide workload adjustments for, but 

never specifies for how much time. The Faculty Workload and Workload Equivalents sections are provided in the 

Analysis of School Handbooks appendix at the conclusion of this document (pages ~24-50) 

Teaching Assignments and Class Schedules 

All four Schools use the same language for this section. TLC does, however, provide an additional paragraph about 

workshops which is available in the appendix. (Sample of consistent language (FLA, pp. 19-20) follows): 

Faculty members are assigned to teach specific courses by the Director. The primary considerations for course 

assignments are prior teaching experience, subject expertise, and shared responsibility among the Faculty for 

service and introductory courses. Questions regarding teaching assignments should be addressed to the Director. 

In the case of a dispute or request for reassignment the Faculty member may request review by the FAC which will 

make a recommendation to the Director. 
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Scheduling of classes is the responsibility of the Program Coordinator with approval of the Director. The primary 

consideration for scheduling classes is student need with regard to meeting program or major requirements within 

a reasonable time frame. In addition, the scheduling of some classes may be determined by the need to serve 

nontraditional students. 

Faculty Annual Workload Summary  

The information within this section is nearly identical across the four schools. Please note that this section is called 

Faculty Information System in the TLC handbook (Sample FLA, p. 21): 

All Faculty members are required to prepare and submit an annual workload summary report for the previous 

academic year. It will include the following items: 

1. An updated curriculum vitae submitted via the Faculty/Staff Portal. 

2. Course evaluations (provided by the School Director) and syllabi for each course taught. 

3. A brief summary of professional activities related to the 24-credit hour workload (e.g., if a Faculty 

member has a 3 hour assignment for program coordination, a brief summary of activities related to their 

work as a Program Coordinator should be provided; if a Faculty member has a 3 hour assignment for 

research, a brief summary of research activities should be provided). 

Reappointment, Promotion, and Tenure  

Reappointment 

All four Schools have similar reappointment procedures listed in their handbooks. For example, all four Schools 

require probationary faculty to identify at least on faculty member per year to visit their class and evaluate their 

teaching performance. All four Schools also include their Ad Hoc RTP Committee in the reappointment process. 

This committee is charged with offering reappointment recommendations based on its review of faculty files. 

School Directors also come up with recommendations based on their own review of the files. The Director submits 

his/her recommendation and the Ad Hoc RTP Committee recommendation to the Dean for final review. Another 

similarity is that all four handbooks also include information regarding the policies that are specific to University 

Policy and the Collective Bargaining Agreement. Finally, all four Schools make mention of the tolling procedure 

(also known as stopping the tenure clock). Since the language used across the four handbooks is so similar, only 

one sample is provided below (Sample FLA, p. 25): 

The policies and procedures for reappointment are included in the University policy and procedures regarding 

Faculty reappointment (See, University Policy Register). Each academic year, reappointment guidelines for Kent 

and Regional Campus Faculty are distributed by the Office of the Provost. Candidates for reappointment, tenure, 

and promotion must provide evidence of significant accomplishments in both performance and professional 

development. Additionally, we expect faculty to be engaged, responsive to one another, students, and the 

university community. 

Reappointment 

All probationary tenure-track faculty members are subject to reappointment review annually until the academic 

year in which they are considered for tenure. Probationary Faculty members are reviewed by the School's Ad Hoc 

RTP Committee. Probationary Faculty are expected to work with the School Director to identify at least one Faculty 

member each year to visit their classes and evaluate their teaching performance.  A written report of the 

evaluation is placed in the Faculty member's reappointment file. Probationary Faculty will also create an updated 

file each year that is presented to the Director and the Ad Hoc RTP Committee. Each probationary Faculty member 

is discussed by the committee, which then votes on the Faculty member's reappointment. The Director 

independently assesses the accomplishments of each probationary Faculty member and forwards her/his 

recommendation and the committee's recommendation to the Dean. The Director informs probationary Faculty of 

the committee's recommendation and provides a copy of her/his recommendation to the Dean. Probationary 

Faculty members who are not to be reappointed must be notified according to the schedule established in the 
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Collective Bargaining Agreement. For Faculty members whose appointment is in the Regional Campuses, 

recommendations on reappointment from the Director are forwarded to the Dean and the appropriate Regional 

Campus Dean. 

For probationary Faculty, reappointment is contingent upon demonstration of adequate progress toward the 

requirements for tenure. Moreover, the Faculty member must have established and articulated short and long-

term plans for achieving these goals. For Faculty members following the traditional tenure clock for Assistant 

Professors, the review after completion of three (3) full years in the probationary period at Kent State University is 

particularly critical. Upon completion of the third year of the probationary period, Faculty reviewing a candidate 

for reappointment should consider the record of the candidate's achievements to date. This record should be 

considered a predictor of future success. The hallmark of a successful candidate is compelling evidence of the 

potential to have an impact upon the discourse of her/his discipline. This record can be demonstrated through 

peer reviewed work and other significant scholarly contributions in one or more established lines of inquiry, as well 

as a clear and focused plan for building on this work. Specific concerns expressed by the Ad Hoc RTP Committee 

and/or the Director during this stage of the probationary period should be addressed by the candidate in 

subsequent reappointment reviews. Finally, a sound ethical approach to all aspects of teaching, research, 

publication, and the academic profession is expected of all who seek reappointment in the School. An overall 

evaluation of a candidate for reappointment must include consideration of the Faculty member's professional 

behavior as recognized by the University community. A candidate who fails to demonstrate likely success in the 

tenure process will be notified according to the official University policy timeline that she/he will not be 

reappointed. 

Reappointment reviews have as their primary purpose the preparation of probationary faculty members for 

successful tenure review.  The principle to reaffirm at reappointment review is, “Given the years of service to date 

and the number of years until mandatory tenure review, it is reasonable to expect that the probationary faculty 

member will eventually undergo a successful tenure review.” In the event that concerns about a candidate's 

performance are raised during the reappointment process, the Ad Hoc RTP Committee and the Director shall 

provide detailed, prescriptive comments to serve as constructive feedback.  If such concerns arise during a review 

that occurs after completion of three (3) full years in the probationary period, the Director, in consultation with the 

FAC, will advise and work with the candidate on a suitable, positive plan for realignment with the School's tenure 

and promotion expectations; however, the candidate is solely responsible for her/his success in implementing this 

plan. 

Tolling: From time to time, personal and/or family circumstances may arise that require an untenured Faculty 

member to need to request that her/his probationary period be extended. Upon request, a Faculty member may 

be granted an extension of the probationary period, which has been traditionally called "tolling" or "stopping the 

tenure clock." The University policy and procedures governing modification of the Faculty probationary period is 

included in the University Policy Register.  

Tenure and Promotion 

Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC, the Schools use nearly the same 

language regarding tenure and promotion (Sample HS, p. 19): 

The policies and procedures for tenure are included in the University policy and procedures regarding faculty 

tenure (See, University Policy Register 3342-6-14) and the policies and procedures for promotion are included in 

the University policy and procedures regarding faculty promotion (See, University Policy Register 3342-6-15).  Each 

academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are distributed by the 

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays 

a crucial role in determining the quality of the University’s Faculty and the national and international status of the 

University. The awarding of tenure must be based on convincing documented evidence that the Faculty member 

has achieved a significant body of scholarship that has had an impact on her/his discipline, excellence as a teacher, 



32 
 

 

and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a 

program of high quality teaching, scholarship and service relevant to the mission of the candidate’s academic 

unit(s) and to the mission of the University.  Tenure considerations can include evaluation of accomplishments 

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not 

funded, proposals pending, papers “in press,” graduate students currently advised, and any other materials that 

may reflect on the candidate’s potential for a long term successful career. The tenure decision is based on all of the 

evidence available to determine the candidate’s potential to pursue a productive career. On the other hand, 

promotion is recognition based on a candidate’s accomplishments completed during the review period and 

promotion decisions are based on papers published and accepted, grants received and graduate students 

graduated during the review period, as well as high quality teaching evaluations and service to the University and 

the profession consistent with his/her faculty assignment. 

Schools provide additional specificity about elements of the review file as well as the criteria, and these can be 

reviewed in the Analysis of School Handbooks appendix (pages ~49-94). 

Renewal of Appointment and Performance Reviews of NTT Faculty 

While the language for renewal of appointment and the full performance review is similar across all four Schools, 

the exact content and structure regarding the evaluation criteria differs by handbook. Despite the differences, all 

four handbooks include sections on (1) renewal of appointment, (2) full performance reviews, (3) simplified 

performance reviews, and (4) promotion.  This can be reviewed in the Analysis of School Handbooks appendix 

(pages ~94-109). 

Faculty Excellence/Merit Awards – Criteria, Performance Expectations, etc. 

The purpose of Faculty Excellence Awards is both to award meritorious performance during the period reviewed 

and to motivate future meritorious performance. Faculty Excellence Awards are established pursuant to the 

applicable Collective Bargaining Agreement. Procedures and timelines for determining Faculty Excellence Awards 

for any given year shall be conducted in accordance with guidelines issued by the Office of the Provost. The 

information provided within the awards section differs from School-to-School, to encourage the academic 

unit/campus to develop criteria aligned with their disciplines(s). (The School of HS calls this section Merit in its 

handbook).  Information on this process and the criteria can be reviewed in the Analysis of School Handbooks 

appendix (pages ~109-119). 

Administrative Units 

Administrat ive Affairs and Graduate Education –  See Administrative Unit Section 
This unit encompasses numerous functions, including the Professional Development and Outreach Office, the 

Office of Graduate Student Services, the Research and Evaluation Bureau, Grants Administration, as well as all 

EHHS Technology (Distance Education, IT Services, and the Instructional Resources Center).  This administrative 

unit also handles graduate faculty status, processes related to theses and dissertations, and activities to promote 

research within the college. 

Assessment and Accreditation  
The EHHS Assessment and Accreditation office is staffed by an Assistant Dean and an Assessment and 

Accreditation Coordinator.  The unit is focused on discipline-specific accreditation, assessment across the college, 

internal data collection, program reviews (KSU and Ohio Department of Higher Education), reporting to internal, 

external, and government agencies, and supports strategic planning processes.  The staff provides one-on-one 

assistance with assessment tool development, and is in the process of implementing an assessment management 

system focused both on accountability reporting and student artifact collection and evaluation.   

Assessment is managed at two levels at Kent State University – in the Office of Assessment, Accreditation, and 

Learning (AAL), and in EHHS’s Assessment and Accreditation Office.  The two offices work collaboratively; the AAL 

office deploys university-wide data collection tools (i.e., the Collegiate Learning Assessment, the National Survey of 
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Student Engagement) and manages the reporting processes and annual outcomes data collection for the Higher 

Learning Commission (HLC).   

The College of EHHS holds approximately one quarter of the professional accreditations earned by the entire 

institution.  Our college comprises 40% of the professionally accredited programs in our eight-campus system.  The 

golden boxes below highlight our accredited programs. Nearly all programs have sought accreditation through a 

CHEA and/or United States Department of Education-recognized professional accreditor if one exists.  In many 

cases (educator preparation, counseling, speech language pathology, etc.), the State of Ohio requires accreditation 

in order to prepare students for licensure.  For more information, see https://www.kent.edu/ehhs/professionally-

accredited-programs. 

 

Within the School of Foundations, Leadership, and Administration, the Hospitality Management (ACEND) and 

Recreation, Park, and Tourism Management (CoAPRT) are accredited directly by a professional accreditor.  The 

Education Leadership (K-12) program is recognized by Educational Leadership Constituent Council (ELCC), which is 

a discipline specific review body focused on Principal, Administrative Specialist, and Superintendent preparation 

programs (known as a “specialized professional association”).  This approval serves as a foundation to our National 

Council for Accreditation of Teacher Education (NCATE) accreditation, which is granted for all of our educator 

preparation programs, collectively.  Our Education Leadership program (including the Teacher Leader 

endorsement) is also approved by the Ohio Department of Higher Education, which grants additional required 

approvals to operate and recognizes endorsement programs (ELCC does not).   

https://www.kent.edu/ehhs/professionally-accredited-programs
https://www.kent.edu/ehhs/professionally-accredited-programs
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Within the School of Health Sciences, all professional programs are accredited; Athletic Training (CAATE), Exercise 

Science (CAAHEP-COAES, with additional recognition from NSCA), Nutrition (ACEND), as well as Speech Pathology 

and Audiology (ASHA).  The School Health (K-12) program is recognized by Society of Health and Physical Educators 

(SHAPE), which is a discipline specific review body focused on health education preparation programs. This 

approval serves as a foundation to our National Council for Accreditation of Teacher Education (NCATE) 

accreditation, which is granted for all of our educator preparation programs, collectively. Our School Health 

program is also approved by the Ohio Department of Higher Education, which grants additional required approvals 

to operate. 

Within the School of Lifespan Development and Educational Sciences, the Counselor Education and Supervision 

(CACREP), Rehabilitation Counseling (CORE), School Psychology programs (APA), and Nursing Home Administration 

(NAB) all are accredited directly by a professional accreditor.   In addition School Psychology (NASP), Instructional 

Technology (ISTE), and Special Education (including Mild/Moderate, Moderate/Intensive, Deaf Education, and Early 

Childhood Intervention) educator preparation programs are recognized by the appropriate specialized professional 

associations (CEC/CED).  These approvals serve as a foundation to our National Council for Accreditation of 

Teacher Education (NCATE) accreditation, which is granted for all of our educator preparation programs, 

collectively. The educator preparation programs and endorsements in LDES are also approved by the Ohio 

Department of Higher Education, which grants additional required approvals to operate. 

Within the School of Teaching, Learning, and Curriculum Studies, all teacher education programs are recognized by 

the appropriate specialized professional associations and the Ohio Department of Higher Education: Early 

Childhood Education (NAEYC), Middle Childhood Education (AMLE), Adolescent Education (Integrated Language 

Arts: NCTE, Integrated Math: NCTM, Integrated Science: NSTA, Integrated Social Studies: NCSS), Physical 

Education: SHAPE, and Literacy (ILA).  Our Career Technical Workforce Development program is recognized 

through the Ohio Department of Higher Education, as are all of the applicable endorsements (generalist 

endorsements, pre-k endorsement, associates’ licenses).  These approvals serve as a foundation to our National 

Council for Accreditation of Teacher Education (NCATE) accreditation, which is granted for all of our educator 

preparation programs, collectively. 

Recruitment and Retention  
The College of Education, Health and Human Services employs three full-time and one part-time staff members to 

enhance the recruitment process and outreach efforts for the college.  They have different functions but each 

contributes to the overall success of recruiting and eventually, retention of our students.  A summary of their roles 

follows: 

Graduate Academic Advisor (Part-Time, Office of Graduate Student Services) 

Recruitment and Student Service (Pre and post-admission): Serves as initial contact for prospective graduate and 

post-baccalaureate students in EHHS.  Assists with in program and career exploration, including pathways to 

earning teacher licensure.  Advises students on College admissions standards and program-specific admissions 

requirements, makes appropriate referrals to Program Coordinators, and evaluates transcripts to determine 

applicability of prior coursework for graduate and post-baccalaureate students seeking initial teacher licensure and 

currently licensed teachers seeking additional licensure areas. 

Academic Recruitment and Retention Director (Vacca Office of Student Services) 

The Director of Recruitment and Retention coordinates recruitment events for EHHS, including staffing for the 

Admissions events.  Represents EHHS at a variety of recruitment-related events.  Advises prospective 

undergraduate students interested in EHHS programs. Coordinates Destination Kent State: Welcome Weekend and 

assists with Destination Kent State: Advising and Registration (orientation). 

The Director engages in a variety of retention activities including: coordinating the EHHS Living Learning 

Community, managing targeted retention outreach to students at critical points throughout the semester, 



35 
 

 

coordinating Destination Kent State: First Year Experience, and coordinating Sophomore Year Experience 

programming. The Director collaborates with the Director of Advising and Licensure, the Director of the Office of 

Diversity Outreach and Development, the undergraduate Associate Dean and the dean on retention efforts.   

Director, Office of Diversity Outreach & Development  

Office of Diversity Outreach and Development (DOD). The DOD is focused on creating an inclusive and diverse 

learning environment within the College of Education, Health and Human Services. The DOD provides high impact 

outreach services and resources, which stimulate an increase in the recruitment and retention of 

underrepresented student populations into the college’s various majors and programs. 

Recruitment: Develops and maintains College and program area recruitment materials including those used by the 

Admissions Office, and coordinates recruitment events for EHHS with a specific focus on diverse student 

populations.   Partnerships with area school districts are an important component to this operation. The director 

travels to graduate fairs at various institutions both in and out of state to recruit students to EHHS graduate 

programs. This is also accomplished at various conferences as well. 

Retention: Enhances engagement efforts through programming and support services including the Network for 

Diverse Scholars Program (underrepresented populations majoring in Teacher Education), LinkedUP!, DEI 

Advocates, and provide support for EHHS members of the Oscar Ritchie Scholars Guild.  Coordinates and awards 

diversity-related scholarships and manages Summer Bridge program.  Manages the DOD Advisory Board and 

represents EHHS at a variety of diversity-related programs and workshops. 

The Office of Diversity Outreach and Development has a full-time staff member and several graduate assistants.  

Vacca Undergraduate Student Services (VOSS) –  See Administrative Unit Section 
The VOSS provides support for undergraduate students, faculty, and administrators in the College of Education, 

Health and Human Services. Responsibilities include establishing individual academic records for all undergraduate 

students, monitoring student progress toward graduation, recommending and interpreting college policies and 

procedures, referring to other services within the university, and assisting students and faculty in resolving specific 

academic problems. Academic advisors based in the office provide individualized academic advising for current 

and prospective students and work closely with faculty advisors to communicate college and program 

requirements to students. Advisors meet with incoming freshmen through graduating seniors on a regular basis, as 

required by University Advising, assisting them in developing their academic plans, maintaining their file, making 

necessary referrals, and ensuring that they are progressing toward graduation. Staff members maintain close 

contact with the personnel from the four schools and from the offices of Admissions, Registrar, Bursar, Financial 

Aid, Student Success Programs, Academic Success Center, Career Services, Residence Services, and the Ohio 

Department of Education in order to facilitate an accurate flow of information and to establish efficient 

procedures. The office also maintains a computerized student database for assisting faculty advisers and providing 

accurate information for internal and external reports. The office of Clinical and Field Experiences within the VOSS 

is responsible for all student teaching and field placements for professional education programs. The VOSS is also 

responsible for reviewing the files for all students who are applying to the Ohio Department of Education for 

licensure and reviewing requests for out of state licensure verification. 

Centers 

Counseling and Human Development Center (CHDC) 

The Center is the practicum training and research agency for graduate programs in Clinical Mental Health 

Counseling, School Counseling, School Psychology, and the doctoral program in Counseling and Human 

Development Services. Graduate student trainees provide university and community clients with personal, career, 

and couple and family counseling under faculty supervision. The training function of the CHDC is enhanced by a 

sophisticated video recording and playback system for supervision and observation. The center works closely with 

other similar service providers at the University including the Psychology Clinic and the University Psychological 
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Services by promoting referrals. Similarly, close cooperation with a variety of service providers in the community is 

maintained. The Director reports directly to the Director of the School of Lifespan Development and Educational 

Sciences. 

The Human Development Center (HDC) 

The Human Development Center provides specialized research resources to faculty. Specific research resources 

include: (a) rendering consultation for proposal development and grant writing; (b) providing faculty and students 

with issues pertaining to research design, data collection, and statistical analysis; (c) establishing a collection of 

materials to facilitate research (e.g., journals, handbooks, test & measurement inventories), and (d) sponsoring 

research-related workshops, conferences, and distinguished lecture series. The HDC also provides graduate and 

undergraduate students the opportunity to participate in interdisciplinary research and community service 

projects. Projects sponsored by the Human Development Center focus on all stages of the life span. The Director 

reports directly to the Director of the School of Lifespan Development and Educational Sciences. 

Instructional Resources Center (IRC) 

The IRC is dedicated to stimulating and supporting the creative and effective use of technology by undergraduate 

students, graduate students, administrative offices, and faculty members. Infusion of technology into instruction, 

professional development through electronic research, and enhanced administrative functions through computer 

use are promoted and supported. The IRC is committed to serving the college community through equipment 

preparation, delivery and maintenance; access to high-end development tools, ongoing training programs and the 

upkeep of the college-wide computer network. The Coordinator reports directly to the Associate Dean for 

Administrative Affairs and Graduate Education. 

Reading and Writing Development Center 

The center is a diagnostic/ instructional facility for the professional education and development of graduate 

students in Reading and Language Arts programs. In supporting the training of such specialists, the center provides 

diagnostic evaluations and instruction for referred school-aged students and adults. As part of its service to such 

clients, the center provides support to schools and to the community.  

In addition to these functions, the center engages in research and service activities associated with the obtaining 

of grants for external funding by schools. Finally, the center provides workshops and other forms of consultation to 

schools in the areas of reading, writing, and the language arts. The center director reports to the Director of the 

School of Teaching, Learning and Curriculum Studies who has oversight responsibilities for the center.  

The Gerald H. Read Center for International and Intercultural Education  

The center is a support service for College of Education, Health and Human Services faculty, students, and 

programs. The center provides assistance and secures resources to help facilitate the international, global, and 

multicultural program priorities in the college. The center seeks to identify and promote faculty exchanges, 

research and scholarship, and student study and research in overseas and culturally diverse settings.  

The center helps to coordinate support services programs and projects for international students in the College of 

Education, Health and Human Services. It encourages international students' participation in and contributions to 

the life of the college as well. Through cooperation with the Read Chair, the center promotes the integration of 

visiting international scholars into the life of the college. 

Further, the center serves as a clearinghouse for hosting international visitors to the college and collaborates with 

schools, faculties and other agencies and institutions in organizing itineraries and guest presentations. The center 

seeks to promote international and intercultural interests with other organizations and agencies, including 

sponsorship of educational study programs abroad. The student teaching abroad program is coordinated through 

the efforts of the Read Center and the Office of Professional Development and Outreach. 

A group of faculty members and administrators closely associated with the center assume responsibility for 

coordinating programs, events, and activities in geographical regions. Our FAC is made up of two or three 
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representatives from each of the four schools and serve as a communication links between the center and their 

faculties.  The Center also has an outside board, the Professional Advisory Board, with representatives from key 

partner agencies and institutions, various global educators, and leaders from around the world.  This group forms 

an advisory body to the center. The Center Director reports to the Dean. 

Child Development Center (CDC) 

This center was established in 1972 as a child development laboratory for the professional preparation of early 

childhood personnel, research in child development and early education, and service to university and community 

families. The center offers programs for approximately 190 children from infancy through kindergarten. Family 

support services are an integral part of the program. 

The first goal of the center is to serve as a Professional Development School for the college. Collaboration between 

the Child Development Center and the College of Education, Health and Human Services is focused on early 

childhood curriculum development, teacher education, and research which informs and improves practice. The 

second goal is to disseminate information and conduct in-service education workshops and seminars relative to 

child development and best practices in Early Childhood Education. Third, the center focuses on family support 

services including parenting education, counseling services, and information and referral. The center is the 

responsibility of the Director of the CDC and the Early Childhood Education faculty and reports to the Director of 

the School of Teaching, Learning and Curriculum Studies.  

The Center for Innovation in Transition and Employment (CITE) 

The Center for Innovation in Transition and Employment provides leadership across the region for developing 

successful transition practices which lead to positive outcomes for people with disabilities. Organizationally, the 

Center administers transition personal development and demonstration grants and serves as an interdepartmental 

collaborative that supports interdisciplinary activities across special education, career and technical education, and 

rehabilitation. With almost twenty years of experience in providing interdisciplinary programs in transition, the 

Center developed many collaborative relationships for developing new and experienced teachers, coordinators, 

and leadership personnel. The Center houses demonstration projects that serve as regional transition resources for 

youth and families, policy makers, and professionals.  

Nutrition Outreach Program  

The Kent State Nutrition Outreach Program focuses on nutrition education and community outreach on the Kent 

campus. The Nutrition Outreach Program is located in the School of Health Sciences. The mission of the Nutrition 

Outreach Program is to provide university-based, community-centered nutrition and wellness education.  It is a 

non-profit center that provides professional nutrition education to Kent State students and employees, and 

community members of Portage County. The Nutrition Outreach Program provides individual, family and/or group 

nutrition education on weight control, cardiovascular disease/hypertension, digestive disorders, diabetes, eating 

disorders, general nutrition/wellness, pediatric nutrition, childhood obesity, sports nutrition, vegetarian, food 

allergies, and food safety. The program also provides service learning opportunities for undergraduate students 

and serves as an internship site for graduate students. 

Speech and Hearing Clinic 

The Kent State University Speech and Hearing Clinic is a teaching clinic dedicated to providing quality service to 

Kent State students, faculty, staff, and the general public. The Speech and Hearing Clinic offers diagnostic 

evaluations and therapy to children and adults for a wide range of speech and language disorders including, but 

not limited to: articulation, language, voice, stuttering, and aphasia. The Clinic offers complete hearing evaluations 

for people of all ages; it also fits, distributes, and repairs hearing aids. Other services offered include: auditory 

procession evaluations and therapy, ABR (Auditory Brainstem Response audiometry), and aural rehabilitation 

classes for the hearing impaired. The Clinic Coordinators report to the Program Coordinator of Speech Pathology 

and Audiology. 
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English Language Proficiency Clinic 

The ELPC is a specialized speech and language clinic associated with the Kent State University Speech and Hearing 

Clinic. ELPC works with non-native English speakers to improve oral English skills, including: perception and 

pronunciation of the sounds of English; rhythm and intonation in patterns of English; and associated speech 

production skills in lecturing and presentations. The clinic’s clients include graduate teaching assistants from many 

departments and schools at Kent State, other Kent State graduate students, visiting scholars, and non-native 

English speakers from the surrounding community. 

Center for Tourism and Hospitality Development (CTHD) 

The mission of the CTHD is to support the advancement of the tourism and hospitality academic programs at Kent 

State University, to expand knowledge through research, and to facilitate faculty development. The center Director 

reports to the Director of the School of Foundations, Leadership and Administration. 

This center was created in response to leadership encouraging centers within the college to take on special 

activities.  Goals of the center are below: 

1. To integrate a tourism component into the (then) new Hospitality and Tourism Management graduate 

program, including course development, student recruitment and application review. 

2. To reengineer undergraduate tourism courses, so as to better serve the needs of Hospitality Management 

students.  The courses are Introduction to Global Tourism (second year level), Entrepreneurial Approaches 

to Leisure and Hospitality (third year level) and Tourism Development (fourth year).  They are HM’s 

guided electives. 

3. Kent State tourism/hospitality study abroad programs (China, Florence) 

4. International student recruitment, including 3+2 institutional agreements with overseas universities 

(there are both a recruitment plan and a mentoring plan) 

5. Hosting visiting scholars, extending to research collaboration, conference presentation, and publication. 

Note: Goals one and two are largely completed; three, four and five are ongoing 

Center for Disability Studies 

The Center for Disability Studies is an interdisciplinary research and service delivery institute whose mission is to 

understand the experiences and concerns of Americans with disabilities and to promote educational and 

employment opportunities in inclusive community settings. Projects of the center span a wide range of disability 

populations, geographic locales, and issues facing people with disabilities as they seek full participation in every 

aspect of society. The majority of funding for center projects comes from the United States Department of 

Education. The Center Director reports to the Director of the School of Lifespan Development and Educational 

Sciences.  

Research Center for Educational Technology (RCET) 

The Research Center for Educational Technology (RCET) is a flagship center for research, policy, and practice 

related to cutting-edge technologies in teaching and learning. Faculty members from across the School of LDES use 

RCET to explore the use and impact of various technologies related to K-12 classroom integration, teacher 

professional development, and learning in out-of-school/informal settings. The mission and work of RCET has been 

advanced with funding from numerous grants and foundations. The RCET Director reports to the EHHS College 

Dean. 

Science of Learning and Education (SOLE) Center 

The Science of Learning & Education (SOLE) Center is a research collaboration with the College of Arts and 

Sciences. The mission is to foster evidence-based reform of STEM education, health education, and literacy and 

language learning, to improve achievement and retention for KSU students and for K-12 students in the 
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surrounding community. The SOLE initiative is aimed developing bench-to-bedside models for education research, 

which involve supporting cutting-edge and potentially fundable research in the laboratory, in the classroom, and in 

the field. The Associate Director of the SOLE Center reports to the LDES School Director. 

Research, Involvement with University‐wide Interdisciplinary Research Initiatives  

Faculty members from all four schools are involved in interdisciplinary research, some of which is being produced 

from our centers (listed in the previous section).  Our faculty are productive, committed, and pursue grant 

opportunities.  Details on faculty publications and grants are provided in the school-specific sections of the report. 

Our faculty are regularly featured in scholar profiles at the university level—here are just a few recent examples: 

 Dr Jacob Barkley (School of Health Sciences) was featured for his work to explore sedentary behavior, 

which was conducted in part with faculty members from the School of Foundations, Leadership and 

Administration (Dr. Andy Lepp and Dr. Jian Li).  (For more, see https://www.kent.edu/node/news/clone-

scholar-gets-students-kent-state-move.)   

 Dr. Cassandra Storlie (School of Lifespan Development and Educational Sciences) was feature for her 

research on academic risk predictors and mental health disparities among Latino youth 

(https://www.kent.edu/kent/news/success/scholar-month-1-4-16).   

 Dr. Angela Ridgel (School of Health Sciences) has been recognized for her work  (funded by a National 

Institutes of Health grant) with individuals suffering from Parkinson’s, using high-cadence cycling to 

improve symptoms (for more information, see https://www.kent.edu/einside/news/kent-state-exercise-

science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients). 

 Dr. Kimberly S. Schimmel (School of Foundations, Leadership and Administration) was featured for her 

internationally recognized research on urban redevelopment and security at large scale sporting events 

which has been translated into five languages and led to invited scholarly presentations in 14 countries 

(For more, see https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-

research.)  

The schools of Health Science and Lifespan Development are particularly focused on areas related to Kent State 

University’s research initiatives, with 11 faculty members from three schools (HS, LDES, and TLC) listed as members 

of the Brain Health Research Institute.  The Brain Health Research Institute is comprised primarily by faculty 

members from the College of Arts and Sciences, the College of Education, Health, and Human Services, the College 

of the Arts, the Northeast Ohio Medical University and the Cleveland Clinic Foundation.  The goal of the Brain 

Health Research Institute is to make new discoveries related to the functions of the brain and therapies to improve 

brain function. 
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External Research Funding  

Five years of information on external research funding in the college, including totals by college, and research center (if applicable) of 

proposals submitted, new awards, and expenditures. Include metrics regarding the development of intellectual property including 

disclosures submitted, copyrights, patent applications and patents awarded. 

EHHS Sponsored Research Statistics  
Proposals submitted Funds awarded 

 

Fiscal 
Year 

Total # 
Submitted 

Submitted 
by Centers 

Submitted 
by Non-
Centers 

Total 
Amount 

Requested 

Requested by 
Centers 

Requested by 
Non-Centers 

Total 
awarded 

Awarded to 
Centers 

Awarded to 
Non-

Centers 
Expenditures 

16/17 72 5 67 $21,450,602 $3,200,808 $18,249,794 $4,384,142 $1,326,248 $3,057,894 $5,230,679 

15/16 96 10 86 $29,322,195 $8,265,456 $21,056,739 $4,705,417 $1,275,757 $3,429,660 $5,818,051 

14/15 87 1 86 $29,385,811 $2,723,918 $26,661,893 $5,563,299 $1,239,667 $4,323,632 $6,345,244 

13/14 78 8 70 $23,444,004 $11,346,977 $12,097,027 $6,128,003 $2,617,248 $3,510,755 $4,914,877 

12/13 60 6 54 $17,107,648 $6,748,796 $10,358,852 $5,090,786 $1,422,677 $3,668,109 $4,935,530 

11/12 72 10 62 $17,644,273 $5,540,503 $12,103,770 $5,970,135 $1,498,601 $4,471,534 $5,539,270 

 

Fiscal 
Year 

Disclosures* Patents* 
Registered 

Copyrights** 
16/17 0 0 0 

15/16 0 0 0 

14/15 0 0 0 

13/14 0 0 0 

12/13 0 0 0 

11/12 0 0 0 

* per Sheila Pratt Office of Technology Commercialization (12/12/17) 
** per Doug Dubinski, University General Counsel office (12/12/17) 
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Undergraduate Research Opportunities 

Faculty in the College of Education, Health and Human Services (EHHS) have participated in a range of activities to 

support and promote undergraduate students’ engagement in research. Several programs within EHHS have 

undergraduate research experiences integrated into their curriculum (e.g.., Exercise Science), whereas other 

programs strongly encourage undergraduate students to participate in undergraduate research experiences. For 

example, several EHHS faculty across multiple disciplines (e.g., Exercise Science, Human Development and Family 

Studies, Speech Language Pathology and Audiology) served as research mentors for students participating in the 

university-sponsored Summer Undergraduate Research Experience (SURE). During this experience, students 

received a summer stipend to work collaboratively with their research mentor on scholarly research activities for 

eight weeks in the summer. At the conclusion of the SURE program, the undergraduate researchers developed a 

Three Minute Thesis and participated in a competition, where they summarized their research activities for an 

interdisciplinary audience of faculty and undergraduate researchers.  

In addition to SURE, five EHHS faculty served as Faculty Mentors for undergraduate students in the McNair 

Scholars Program. The McNair Scholars Program serves low income, first generation, and underrepresented 

racial/ethnic minority students with the ultimate goal of diversifying the professoriate by encouraging and 

facilitating students’ transition to graduate student in pursuit of a doctoral degree. Faculty Mentors for the McNair 

Scholars Program work closely with their Scholars beginning in the spring semester and throughout the summer 

for eight weeks on intensive research activities. Scholars engage in scientific writing and develop a research paper 

and oral presentation based on their summer research activities. At the completion of the Summer Research 

Institute, Scholars have the option to continue their research activities into the academic year, and several EHHS 

faculty are currently working with Scholars on completing their academic year research activities. In addition, an 

Associate Professor in the School of Lifespan Development and Education Sciences serves as the McNair Scholars 

Program Faculty Coordinator. The Faculty Coordinator works closely with the Faculty Mentors to ensure they have 

the resources needed to provide effective mentorship to the Scholars, and the Coordinator also chairs the Faculty 

Advisory Committee, which includes faculty from across disciplines and across campus who provide advice and 

support to the McNair Scholars Program related to the research and other professional development opportunities 

provided to the Scholars.  

Finally, faculty in EHHS are actively engaged in professional development related to developing undergraduate 

research opportunities, taking advantage of university-sponsored opportunities to engage students in research 

both in and outside of the classroom, and further strengthening their skills in providing effective, impactful 

mentorship to undergraduate students. 

Faculty Recruitment, Development, Funding, and Research Support  

Recruitment 
Recruitment of new faculty takes place at an institution, college, and school or program level, depending on the 

discipline.  Faculty hires must be approved by the Executive Vice President of Academic Affairs and Provost, and 

are posted on Kent State University’s website.  Work to promote the posted positions occurs and the college and 

school/program level as appropriate.  Faculty attend conferences to meet prospective faculty members, share 

posts on appropriate listservs, and use their professional contacts to identify potential candidates.  Each school has 

a passage specific to recruiting in their handbook; the Schools of FLA, LDES, and TLC use the same language for this 

section (Sample for FLA, LDES, and TLC (FLA, p. 15)) 

The School supports the goals of equal opportunity and affirmative action in recruiting and in making 

appointments to the Faculty. Search Committees are appointed by the Director after consultation with the FAC 

and Faculty members in the specific area or discipline conduct the search for candidates. Search committees 

include a student member selected by the Faculty members serving on the search committee. Following the 

search, the search committee recommends to the Director that at least two (2) and generally not more than three 

(3) candidates be invited to campus for an interview. Each candidate who is invited to campus for an interview will 
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present a seminar before the School. After receiving input from the interview process, the search committee will 

provide a critique of positive and challenging aspects of those individuals found acceptable. It then makes its 

recommendation(s) to the School Director who formulates his/her own recommendation and forwards both 

search committee and Director recommendations to the Dean for final action. 

The School of Health Sciences has a specific section in their handbook devoted to search committees and faculty 

recruiting (HS, pp. 8-9):  

The School supports the goals of equal opportunity and diversity in recruiting and in making appointments 

to the faculty.  Search Committees are appointed by the Director after consultation with the faculty 

members in the specific program area or discipline conducting the search. Search committees include a 

student member selected by the faculty members serving on the search committee, one faculty member 

from outside the discipline, and one faculty member or student representing diversity. 

Following the search, the search committee recommends to the Director that at least two (2) and 

generally not more than three (3) candidates be invited to campus for an interview. Each candidate who is 

invited to campus for an interview will present a seminar before the School. After receiving all input from 

the interview process, the committee will confirm or deny the acceptability of candidates and provide a 

critique of positive and challenging aspects of those individuals found acceptable. It then makes its 

recommendation(s) to the School Director who formulates his/her own recommendation and forwards 

both search committee and Director recommendation to the Dean for final action. 

Faculty Development, Funding, Research Support  
New and continuing faculty have a variety of opportunities for college-provided professional development and 

research support, as well as Kent State University’s Center for Teaching and Learning (https://www.kent.edu/ctl) 

as well as the guidance of our Division of Research and Sponsored Programs (https://www.kent.edu/research).   

The College of Education, Health and Human Services provides research grant support (Grants Administration), 

competitive internal grants, and travel funding for faculty (a shared expenditure between the schools and the 

college). 

SEED Award 

The purpose of this investigator-initiated award (up to $5,000) is to support the development of a research agenda 

for faculty, with the expectation that resultant findings will lead to submission for future external funding, peer-

reviewed publications, conference presentations, or other notable scholarly dissemination. As this competition is 

also intended to develop pre-tenure and mid-career faculty as emerging researchers, applicants are also 

encouraged to seek guidance or input from senior faculty and/or their mentors.  For the pre-tenure award, 

collaboration with a tenured faculty member is permitted, but the pre-tenured member must be the lead-

investigator. 

Types of research supported:  Projects may be applied or basic and may be qualitative, quantitative, or 

mixed methods.  Proposals may be individual investigator or collaborative, but for collaborative proposals 

the pre-tenured faculty member must clearly be the lead investigator.  Proposals for cross-disciplinary 

research (involving two or more EHHS units) are encouraged. 

Funding period:  maximum of two years.  Carry-over of funds is not permitted without an approved no-

cost extension request. 

Eligibility: There are two categories of awards:  

1. A pre-tenure award for which the lead investigator must be a full time pre-tenure but tenure 

track faculty member. 

2. A mid-career award for which the lead investigator must be a tenured assistant or associate 

professor. 
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Travel Funding  

All faculty members receive $1000 for professional development per academic year.  If a faculty member is a 

speaker at two (2) conferences, the faculty member receives another $1000 for the second conference.  Five 

hundred dollars ($500) toward registration at an international conference may be negotiated with the Dean. 

School-Specific Support  

School-specific details (research load release, star-up funding, graduate assistants) are described in the school-

specific section of this report. 

Summary of College-wide Results on Stakeholder Survey 

In advance of this self-study review, a survey was posted to the College of EHHS social media accounts, as well as 

numerous listservs (faculty, staff, and students).  The survey was open for approximately one month and open to 

all to complete.  The goal was to collect broad quantitative and qualitative data about how the college is perceived.  

Qualitative responses are presented after the summary statistics are below: 

Respondents by Stakeholder Internal  External  

Advisory Board Members - 1 

Community Partners - 11 

Current Students 256 - 

EHHS Alumni - 64 

EHHS Faculty Members 109 - 

EHHS Staff Members 58 - 

Employers - 0 

KSU Partners 26 - 

Total by Stakeholder Type 449 (85.52%) 76 (14.48%) 

Bipolar Matrix for Internal Stakeholders (N=449) 

 Current Students: Focusing on the academic experience, indicate where you identify KSU’s College of 

EHHS on these word pairs: 

 EHHS Faculty: Focusing on the academic/faculty environment, indicate where you identify KSU’s College 

of EHHS on these word pairs: 

 EHHS Staff: Focusing on the College environment, indicate where you identify KSU’s College of EHHS on 

these word pairs: 

 KSU Partner: Focusing on collaboration and partnerships across KSU, indicate where you identify KSU’s 

College of EHHS on these word pairs: 

Word Pairs with 5 Point response scale: 

 Welcoming : Unwelcoming 

 Innovative : Status Quo 

 Energetic : Lethargic 

 Focused : Unfocused 

 Strong Identity : Weak Identity 

 Supportive : Unsupportive 

 Excellent : Mediocre  

 Collaborative : Closed-Off 

 Engaging : Disengaging  

 Efficient : Inefficient 

 Diverse : Mono-Cultural 

 I am Satisfied : I am Dissatisfied 

Internal Stakeholder Demographics:  

Internal Stakeholders Count % 

EHHS Faculty Members 109 24.28% 
EHHS Staff Members 58 12.92% 
KSU Partners 26 5.79% 
Current Students 256 57.02% 
Grand Total for Internal 449 100.00% 
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Faculty and Staff by School 
Faculty 

by School 
% by 

School 
Staff by 
School 

% by 
School 

Total by 
School 

Total % 
by School 

Foundations, Leadership & Administration 23 21.10% 7 12.07% 30 17.96% 

Health Sciences 26 23.85% 6 10.34% 32 19.16% 

Lifespan Development & Educational Studies 30 27.52% 7 12.07% 37 22.16% 

Teaching, Learning & Curriculum Studies 28 25.69% 8 13.79% 36 21.56% 

Dean/Associate Dean/Other Service Unit n/a n/a 29 50.00% 29 17.37% 

Unknown (i.e., blank) 2 1.83% 1 1.72% 3 1.80% 

Grand Total 109 100.00% 58 100.00% 167 100.00% 

 

Student Respondent Class Standing Count % 

Freshman (0 to 29 earned credit hours) 41 16.02% 
Sophomore (30 to 59 earned credit hours) 36 14.06% 

Junior (60 to 89 earned credit hours) 49 19.14% 
Senior (90+ earned credit hours) 58 22.66% 
Graduate - Master's or Educational Specialist  34 13.28% 

Graduate - Doctoral degree 37 14.45% 
Non-degree Student 1 0.39% 
Grand Total 256 100.00% 

 

EHHS Major – Undergraduate Count % 

ASL/English Interpreting 1 0.54% 

Athletic Training 2 1.09% 

Community Health Education 1 0.54% 

Early Childhood Education 43 23.37% 

Educational Studies 2 1.09% 

Exercise Science 7 3.80% 

Human Development and Family 
Studies 

17 9.24% 

Integrated Health Studies 3 1.63% 

Integrated Language Arts 3 1.63% 

Integrated Mathematics 8 4.35% 

Integrated Science 1 0.54% 

Integrated Social Studies 8 4.35% 

Middle Childhood Education 10 5.43% 

Nutrition 5 2.72% 

Other 3 1.63% 

Physical Education 1 0.54% 

Recreation, Park and Tourism 
Management 

5 2.72% 

Special Education 23 12.50% 

Speech Pathology and Audiology 11 5.98% 

Sport Administration 3 1.63% 

(blank) 27 14.67% 

Grand Total 184 100.00% 
 

EHHS Major - Graduate Count % 

Clinical Mental Health 
Counseling 

3 4.23% 

Counselor Education and 
Supervision (PhD) 

2 2.82% 

Cultural Foundations 2 2.82% 
Curriculum and Instruction 14 19.72% 
Early Childhood Education 3 4.23% 
Educational Psychology 3 4.23% 
Evaluation and Measurement 2 2.82% 
Higher Education and Student 
Personnel 

36 50.70% 

Human Development and 
Family Studies 

1 1.41% 

Middle Childhood Education 1 1.41% 
School Counseling 1 1.41% 
Special Education 2 2.82% 
Speech Language Pathology 1 1.41% 
Grand Total 71 100.00% 
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Internal Stakeholder Word Pair Response with 5 Point response scale: 

Current Students: Focusing on the academic experience, indicate where you identify KSU’s College of EHHS… 

EHHS Faculty: Focusing on the academic/faculty environment, indicate where you identify KSU’s College of EHHS… 

EHHS Staff: Focusing on the College environment, indicate where you identify KSU’s College of EHHS… 

KSU Partner: Focusing on collaboration and partnerships across KSU, indicate where you identify KSU’s College of 

EHHS… 

 
 

Internal stakeholders (Faculty (109), Staff (58), KSU Partners (26) and Current Students (256) generally rated their 

perceptions of the college to be positive.  In nearly every word pairing, around 30% of respondents selected the 

most positive category, and with only three exceptions, 60% of respondents picked the top two categories of the 

word pair. 

The word pairings we performed best on were (positive term presented): Welcoming, Supportive, Focused, 

Excellent, Collaborative, Engaging, and “I am Satisfied.”   

The word pairings with lower ratings were (positive term presented): Innovative, Strong Identity, Efficient, and 

Diverse. 

The results (using mean scores per word pairing, rather than proportions) are presented by stakeholder group in 

the “Mean Stakeholder Results” table, later in this report.  Generally speaking, students rated EHHS more 

favorably than staff, faculty, and KSU partners, respectively (although the degree of difference varies by word 

pairing).
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Bipolar Matrix for External Stakeholders  

 EHHS Alumni: Focusing on your initial readiness for employment, indicate where you identify KSU’s 

College of EHHS on these word pairs: 

 Advisory Board Members: Focusing on what you currently see in our graduates, indicate where you 

identify KSU’s College of EHHS on these word pairs: 

 Community Partners: Focusing on how you perceive the College of EHHS, indicate where you identify 

KSU’s College of EHHS on these word pairs: 

Word Pairs with 5 Point response scale: 

 Well Prepared : Unprepared 

 Innovative : Status Quo 

 Strong Knowledge : Weak Knowledge 

 Adaptive : Inflexible 

 Collaborative : Closed-Off 

 Professional : Unprofessional 

 Efficient : Inefficient 

 I am Satisfied : I am Dissatisfied 
 

External Stakeholder Word Pair Response with 5 Point response scale: 

 

Our response count for external partners was low, however we did glean some interesting information.   

Advisory Board Members (1), Community Partners (respondent-defined) (11), and EHHS Alumni (64) rated is 

positively on the following word pairs: Well Prepared, Strong Knowledge, Collaborative, Professional, and “I am 

Satisfied.”   

Our external stakeholders rated us less favorably on the following word pairs: Innovative, Adaptive, and Efficient. 

Responses varied within group depending on the type of stakeholder; results are presented in the next table. 
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Mean Stakeholder Results 

 

When viewing the word pair results as a series of mean scores by group (Advisory Board Member excluded due to 

N=1), group differences become apparent.  When interpreting the results, it is important to note lower numbers 

are more positive – so a 1 indicates the most positive word, and a 5 indicates the most negative. 

Students rated their perceptions of the college (asked to consider the academic experience) most favorably of the 

internal stakeholder groups.  They found the college to be welcoming, focused, supportive, excellent, engaging, 

and indicated the college had a strong identity.  Their average response to “I am satisfied” was more positive than 

any other group (except alumni, who were considered external but also answered that word pair). 

Faculty and staff perceptions of the college were similar on most word pairs—except in the case of identity, 

diversity, and the concept of excellence.  Faculty were asked to consider the academic/faculty environment, while 

staff were asked to consider the college environment overall. Both faculty and staff averages on the Strong 

Identity-Weak Identity were more negative than the student average response, and staff rated it even more 

negatively than faculty.  The Diversity-Mono-Cultural word pair was similar; the staff average rating on the Diverse-

Mono-Cultural word pair was more negative than the student average, the faulty average rating on the Diverse-

Mono-Cultural word pair was even more negative than the staff average.  Related to the concept of excellence, the 

faculty average on the Excellent-Mediocre word pair was more negative than the staff average (and students were 

more positive than both groups on this item). 

KSU Partner responses to the word pairs was generally within the averages of our current student, faculty, and 

staff groups.  The response to the Welcoming-Unwelcoming word pair was more negative than all other internal 

stakeholders, 

For the external stakeholder-only word pairs, EHHS alumni responded more positively, on average, than 

community partners except on the Innovative-Status Quo word pair.  External stakeholders (as a group) rated 

EHHS as more collaborative than all internal stakeholders (as a group). 

Stakeholder Word Pair Response Means 

(1 = Positive Term, 5 = Negative Term)

Mean Score 

Current 

Students

Mean Score 

EHHS Faculty

Mean Score 

EHHS Staff

Mean Score 

KSU Partners

Mean Score 

EHHS Alumni

Mean Score 

Community 

Partners

Welcoming | Unwelcoming 1.69 1.87 1.72 2.08

Energetic | Lethargic 2.07 2.49 2.48 2.28

Focused | Unfocused 1.83 2.50 2.52 2.48

Strong Identity | Weak Identity 1.99 2.63 2.83 2.58

Supportive | Unsupportive 1.86 2.08 1.98 2.08

Excellent | Mediocre 1.97 2.30 2.10 2.20

Engaging | Disengaging 1.96 2.35 2.34 2.12

Diverse | Mono-Cultural 2.15 2.76 2.35 2.32

Well Prepared | Unprepared 1.67 1.73

Strong Knowledge | Weak Knowledge 1.72 1.91

Adaptive | Inflexible 1.90 2.27

Professional | Unprofessional 1.48 1.73

Innovative | Status Quo 2.33 2.81 2.76 2.80 2.46 2.36

Collaborative | Closed Off 2.02 2.47 2.31 2.35 1.73 2.00

Efficient | Inefficient 2.10 2.73 2.69 2.48 1.90 2.36

I am Satisfied | I am Dissatisfied 1.89 2.22 2.14 2.19 1.64 2.00



48 
 

 

Analysis of College’s Qualitative Stakeholder Survey Results  
The following highlights themes identified in the open-ended responses to the Strengths, Opportunities, 

Aspirations, and Results analysis conducted by the College of Education, Health, and Human Services (EHHS) at 

Kent State University (KSU) in November 2017.  The participating stakeholder groups were as follows, and the 

number of participants responding to each open-ended question is noted in parentheses: Community Partners (5), 

Current EHHS Students (109), EHHS Alumni (36), EHHS Faculty (70), EHHS Staff (34), and KSU Partners 

(Divisions/Colleges) (15).  The reported sample sizes represent the number of respondents who answered each 

open-ended question, not the number of respondents in the survey process overall.  The following identified 

trends are presented by stakeholder group, and all unedited stakeholder responses are provided in the Appendix.  

The order of the bulleted trends does not reflect a prioritized order (i.e., most frequently reported to less 

frequently reported) 

Community Partners (n=5) 

Strengths  Quality of academic programs and student preparation (generally and program-specific) 
Opportunities  Improve of student advising services 
Aspirations  Improve student advising services (e.g., decrease advising loads) 
Results  Become renowned across state and region 

 

Current EHHS Students (n=109) 

Strengths   Quality of academic programs and student preparation (generally and program-
specific) 

 Quality of student advising services 

 Helpfulness of staff (including advisers) 

 Internship, graduate assistantship, study abroad opportunities  

 Communication and outreach 

 Quality of student support services and resources (including tutoring) 

 Research opportunities 
Opportunities   Improve EHHS communication, including marketing 

 Promote a sense of community/connection/collaboration across EHHS and KSU 

 Increase collaboration among EHHS schools, departments, and programs 

 Promote innovative programs, courses, and research 

 Improve access to and training on technology, including a wider variety of software 

 Faculty 
o Review faculty standards (e.g., “disorganized,” lack of caring, “less than 

qualified,” “not engaging”) 
o Improve balance between research and teaching (i.e., increase focus on 

teaching) 

 EHHS building infrastructure 
o Update physical facilities  
o Build “graduate lounge/research/quiet area” in White Hall 
o Consider wellness/recreation site at Salem Campus; child care center at Salem 

campus 

 Programs/academics/courses 
o Focus on academic quality 
o Increase program availability and course opportunities 
o Reevaluate course requirements and course scheduling 

 Research 
o Increase focus on research 
o Increase opportunities for research and publication 

 Student advising services, including grad student career services 
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o Improve and strengthen advising services (e.g., number of advisors, level of 
assistance) 

o Employ well-trained advisors 
o Develop graduate student career services  

 Student focus, including diversity and alumni engagement 
o Increase seminar and professional development opportunities for students 
o Focus on student success, including student well-being, making a difference in 

their lives, understanding each student’s individuality 
o Recruit diverse students 
o Develop an active alumni network that supports programs and students 

Aspirations   
Results   Students prepared for the future 

 Increased student enrollment, improved retention, higher graduation rate 

 Stakeholder satisfaction 

 Connected and involved alumni 
General  Focus on program, courses, and academic success 

 Consider student needs and additional opportunities 

 Importance of relationships 

 Improvements to internal and external communication and marketing 
 

EHHS Alumni (n=36) 

Strengths   Quality of academic programs, curriculum, courses, and student preparation 

 Practicums and internship opportunities 

 Certificate programs 

 Quality of faculty 
Opportunities   Increase opportunities for research and publication  

 Provide career advising 
o More education on opportunities for employment 
o Career liaison for graduate students 
o Career development opportunities worked into curriculum 

 Offer courses in different formats (i.e., in-class, online, hybrid) 

 Increase online course options 

 Enhance student support services 

 Provide financial support for study abroad opportunities 
Aspirations   Increase opportunities for research and publication  

 Focus on development of quality academic programs, including 
interdisciplinary/collaborative courses and programs (even with other institutions) 

 Collaboration/connection, including alumni, cross-discipline, cross-program, cross-
institution 

 Develop alumni networks for employment/internship/mentorship opportunities 

 Partner with outside organizations on projects 
Results   Increased student enrollment 

 Increased student employment 

 Increased research and publications 

 Quality programs producing quality students 
General  Importance/significance of alumni involvement in EHHS and various programs 
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EHHS Faculty (n=70) 

Strengths   Integration of teaching and research 

 Quality of teaching 

 Quality of research, including rigor, collaborations, and support  

 Faculty commitment to teaching, students, EHHS, and Kent State 

 Inclusive, caring learning and work environment 

 Supportive leadership 

 Availability of specific resources for research, grants management, and new and pre-
tenure faculty 

Opportunities   Encourage new and innovative practices, teaching, and research 

 Improve marketing of EHHS, schools, and programs 

 Highlight EHHS, schools, and programs strengths and accomplishments 

 Improve research support, including funding and load considerations 

 Improve technology support 

 Encourage collaboration across faculty and schools throughout the EHHS community 
and with EHHS stakeholders (e.g., PK-12 schools) 

 Increase diversity of students, faculty, and staff 
Aspirations   Focus on and highlight EHHS strengths (i.e., what College does well – who “We” are) 

 Create community of learners/researchers  

 Strengthen EHHS research mission and productivity 

 Encourage interdisciplinary research opportunities 

 Support innovative ideas, collaborations, and practices 

 Review and revise EHHS building infrastructure 
Results   Collaborative, innovative, and global scholarly and research opportunities for faculty 

and students 

 National and international recognition of EHHS, schools, and (high-achieving) programs 

 Increased external and grant funding 

 Increased enrollment of high quality diverse students (both undergraduate and 
graduate) 

 Increased recruitment and retention of high quality diverse faculty 

 Clearer EHHS vision, with EHHS and school-level initiatives aligning with KSU and EHHS 
academic and research values and agendas 

 Cohesive, inclusive college 
General  Lack of recognition of faculty efforts (e.g., pay, formal recognitions) 

 Lack of funds to assist graduate students 

 Ways to collaborate to improve research productivity and increase external funding 
 

EHHS Staff (n=34) 

Strengths   Quality of academic programming and student preparation (generally and program-
specific) 

 Quality of undergraduate student support services, including advising 

 Quality of research 

 International and study abroad opportunities 
Opportunities   Promote strong EHHS identity and values 

 Promote strong EHHS advocacy at University level 

 Recognize and promote excellence and strengths within the College 

 Expand current programming, including online courses 

 Increase collaboration across KSU, EHHS, and EHHS departments 

 Promote partnerships with other KSU colleges 

 Encourage interdisciplinary collaboration 
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 Improve marketing of EHHS, schools, and programs  

 Review and revise EHHS building infrastructure 
Aspirations   Strengthen EHHS identity across KSU and larger community 

 Encourage interdisciplinary collaborations 

 Strengthen partnerships across KSU, EHHS, and with community stakeholders 

 Advance research 

 Promote innovative programs and research 
Results   Increased local, national, and international recognition (e.g., stellar program, research, 

creativity, innovation) 

 Model for 21st Century college 
General  Review college processes to eliminate duplicated and/or unnecessary services 

 Increase focus of and resources to student advising services 
  

KSU Partners – Divisions/Colleges (n=15) 

Strengths   College and school leadership 

 Quality of academic programming and student preparation 

 Quality of research 

 Collaboration  
Opportunities   Review student advising services 

 Interdisciplinary collaboration (within and outside of KSU) 

 Lessen inward/EHHS focus 
Aspirations   Improve student advising services (e.g., decrease advising loads) 
Results   Become renowned across the state and region 

 

KSU Climate Survey 

[Excerpts provided from the EHHS results on the KSU Climate Study, conducted in Spring 2015; results were 

provided to the university community in Fall 2015, and individual college-level results were provided in Fall 2016; 

full appendix available: Appendix - College of EHHS Climate Study Full Report] 

EHHS Executive Summary  

  EHHS has an overall very positive climate study result.  There are many questions where EHHS has 

statistically significantly more positive results than what is predicted based on the composition of individuals 

completing the survey, but there are also isolated areas where EHHS faculty have statistically significantly more 

negative results as well.  This Executive Summary focuses on these statistically significant differences for EHHS 

from the regression analysis, although the report will also include discussion of areas where EHHS has average 

scores that rank in the top 3 or bottom 3 of colleges even when the differences are not statistically significant.  

  EHHS students are significantly more likely to feel valued by faculty in the classroom, that their voice is 

valued in campus dialogues, and that the campus encourages free and open discussion of difficult topics.  They are 

also more likely to have staff whom they perceive as role models, and advisors who provide them with career 

advice and advice on core class selection.  In addition, EHHS students have significantly more positive responses on 

eight of the nine questions about student perceived academic success, ranking first among the colleges for 

students indicating their academic experience has had a positive influence on their intellectual growth and interest 

in ideas.  There are no questions where EHHS students have a statistically significantly more negative response.  

The strong level of students’ feeling of value, positive interactions with others, and high perceived academic 

success is a strength for the college to be proud of and seek to continue to excel at.    

  Similar to students, EHHS staff and administrators have a number of statistically significant favorable 

responses, and no questions where there is a statistically significantly more negative response.  Staff and 
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administrators in EHHS have a significantly higher level of comfort with overall climate at KSU, ranking 1st among 

the colleges, and a higher level of comfort with the climate in their department.  The more detailed questions 

about work-life show staff are less likely to be reluctant to bring up issues that concern them for fear that doing so 

will affect their performance evaluation/merit/promotion decision and not as likely to say that their colleagues/co-

workers expect them to represent “the point of view” of their identity.  Staff questions about feeling valued and 

interactions with others show EHHS staff are significantly more likely to feel valued by their co-workers in their 

work unit, valued by faculty, and feel that their skills are valued, as well as to indicate their work unit encourages 

free and open discussion of difficult topics and co-workers do not pre-judge the staff member’s abilities based on 

their identity/background.  Finally, the detailed workload questions show EHHS staff are significantly more likely to 

indicate they have both supervisors and co-workers who provide them career advice or guidance when they need 

it, as well as supervisors who provide resources to pursue professional development opportunities and who are 

supportive of staff taking leave.  

  Faculty in EHHS are significantly more comfortable with the climate in their department, overall climate at 

KSU, and climate in classes.  They are also significantly less likely to have observed hiring, discipline, or RPT 

practices that they perceive to be unjust or would inhibit diversifying the community.    The questions about 

feeling of value and interaction with others shows EHHS faculty significantly more likely to feel valued by their 

department head/chair and by students, as well as to feel their service contributions and including diversity-

related information in their research and teaching are valued.  They are more likely to believe the campus climate 

encourages free and open discussion of difficult topics, the university values academic freedom, and faculty voices 

are valued in shared governance.  The workload questions show that EHHS faculty are significantly more likely to 

indicate their department provides resources to pursue professional development opportunities, adequate 

administrative support to do their job, and adequate resources to help them manage work-life balance.  Full-time 

faculty are less likely to feel burdened by service responsibilities or to feel burdened by service responsibilities 

beyond those of their colleagues, and EHHS NTT faculty are more likely than other NTT faculty to feel they are 

equitably represented at the university level.  However, there are also areas where EHHS faculty have significantly 

worse outcomes.  EHHS faculty are significantly more likely to think that faculty in their department pre-judge their 

abilities based both on their perceived identity/background and on their faculty status.   They are also less likely to 

fine KSU supportive of the use of sabbatical/FPIL or the department supportive of their taking leave.  These two 

areas may be particularly important for the college to focus on.      

Campus Executive Summary – Students   

Overall, students indicate a high level of comfort with climate at KSU and in their classrooms, with over 80% of 

students indicating overall campus climate is “comfortable” or “very comfortable” and just 5.2% finding it either 

“uncomfortable” or “very uncomfortable”.  Only 12.8% experience exclusionary behavior (significantly lower than 

the rate for faculty, staff, and administrators).  Approximately 1 in 20 (5.4%) of students experience unwanted 

sexual contact.  

However, there are systematic differences in the assessment of climate, feelings of value, interactions with 

faculty/staff, and perceived academic success across different demographic groups.  In particular, students who 

are male or black/African-American, students with disabilities, and low-income students consistently indicate more 

negative outcomes.    

Graduate students who are in Doctorate programs have lower assessments of climate in the classroom and higher 

rates of considering transferring and experiencing exclusionary behavior than do master’s students.  They also are 

less satisfied than master’s students for some of the areas of perceived academic success.  

Institutional and individual efforts to reach out to LGBQT students have had an impact with LGBQT students more 

likely to have faculty and staff they view as role models.  However, these students still have a much higher rate of 

experiencing exclusionary behavior and unwanted sexual contact.  
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Two questions in particular stand out for their lower scores and differences across groups.  For feelings of value 

and interactions with faculty/staff, the greatest area of discontent is students are more likely to indicate they feel 

pre-judged by faculty based on their identity/background.  For perceived academic success, students are less likely 

to find their classes intellectually stimulating.    

There are not many differences across colleges in the students’ overall perception of climate or experiencing 

exclusionary behavior or unwanted sexual contact.  However, there are large and systematic differences across 

colleges in students’ perception of value and interactions with faculty/staff as well as perceived academic success.   

This suggests that the specific college cultures are important to consider in these areas.    

Campus Executive Summary – Staff   

Staff and Administrators generally feel more comfortable with the overall climate (3.90) than they do with the 

climate in their department (3.76).  Examining the question in detail shows this  

is driven both by fewer being “comfortable” or “very comfortable” in their department than for the overall climate 

(67.6% compared to 74%) and more being “uncomfortable” or “very uncomfortable” in their department than 

overall (17.7% compared to 9.4%).  Indeed, staff and administrators were more than three times as likely to be 

“very uncomfortable” in their department than in their assessment of overall climate (5.4% compared to 1.6%).   

More than a quarter (27.2%) of staff and administrators have experienced exclusionary behavior within the past 

year.  This is more than twice the rate of students (12.8%).  

The most favorable staff value/interaction with others response for staff was for the question, “I feel valued by co-

workers in my unit”; 80% of staff were in agreement, 11.5% neither agreed nor disagreed, and 8.2% disagreed.  

The work-life question that received the highest score is that staff feel comfortable taking leave they are entitled 

to without fear doing so may affect their job/career (77% agreeing).    

The two areas that stand out in a negative way are the process for determining salaries/merit raises and whether 

senior administration is concerned with the welfare of staff and take their opinions seriously.  A majority (56%) of 

staff and administrators disagree that the process for determining salaries/merit raises is clear, and only 37% are in 

agreement that staff opinions are taken seriously by senior administrators (29% neither agree nor disagree and 

more than a third, 34%, disagree or strongly disagree).  

As was found for students, staff and administrators who have disabilities, black/African-American, and LGBQ staff 

and administrators often have more negative assessments.  However, the results by race and sexual orientation 

are not as consistent as they were for students.    

Where there are statistically significant differences, administrators tend to be more satisfied than unclassified 

workers, and unclassified workers more satisfied than classified workers.  Among unclassified workers, those with 

supervisory positions have better outcomes than nonsupervisory staff.  Among classified workers, those in the 

technical/paraprofessional areas tend to have the best outcomes.  Finally, part-time staff consistently have higher 

scores than full-time staff for overall climate, feelings of value, and workload questions.   

There are no or few statistically significant differences for staff depending on citizenship status or whether the 

respondent is in the AFCSME bargaining unit.    

There are individual questions that have significant responses by age and education level of staff, but no consistent 

patterns.    

The results for overall climate are fairly similar across divisions and colleges, with few statistically significant 

coefficients.  There is more variation in the specific questions around value, interactions with others, and 

workload.  Some of the largest variation across colleges/divisions is for whether staff feel their skills and 

contributions to the university are valued, access to administrative support, and resources to manage work-life 
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balance; in these areas, staff members have very different experiences depending on what division/college they 

are working in.  

Campus Executive Summary – Faculty  

Faculty have a lower assessment of overall climate (3.78) than staff and administrators (3.90) and students (4.02).  

Seventy percent of faculty are “very comfortable” or “comfortable” with overall climate, and slightly fewer, 68%, 

express comfort with climate in the department.   

However, similar to what was seen for staff and administrators, faculty are more than twice as likely to be “very 

uncomfortable” in their department (5%) than “very uncomfortable” with overall climate (2%).  

Faculty are slightly more likely to seriously consider leaving KSU than staff/administrators (53.4% compared to 

52.1%), but are less likely than staff and administrators to have experienced exclusionary behavior in the past year 

(22.2% compared to 27.2%).    

As was found for staff, the two work-life questions that received the highest scores were comfort taking leave 

without fear of it affecting job/career (2.82) and whether colleagues expect a faculty member to represent the 

“point of view” of his/her identity (2.81) while the lowest scoring work-life question was if the process for 

determining salaries/merit raises is clear (2.43); for this the score is slightly higher for faculty than 

staff/administrators (2.31).  Faculty were fairly evenly split with 48.4% strongly agreeing or agreeing that the 

process is clear and 51.4% strongly disagreeing or disagreeing that the process is clear.  

A majority (52.2%) of faculty are in disagreement that the RTP/renewal process is applied equally to all faculty with 

18.7% strongly disagreeing (in contrast only 9.2% of faculty strongly agree that it is applied equally).  In addition, 

almost half (48.4%) of TT faculty indicated yes to the question, “Have you observed 

promotion/tenure/reappointment/renewal of appointment/reclassification practices at Kent State that you 

perceive to be unjust?”    

There are a number of consistent patterns of differences by demographic characteristics of faculty.  As has been 

seen consistently for all groups, faculty who are black/African American and faculty with disabilities have 

consistently more negative assessments of climate and workplace.  LGBQ faculty generally have more negative 

assessments, although the differences are only occasionally statistically significant.  In addition, while there are 

few significant differences between faculty who identify as man or woman, trans spectrum/those that did not 

provide a gender/”other” gender faculty often have more negative assessments, as do Asian/Asian American/SE 

Asian faculty members.  Faculty ages 66 and over tend to have more favorable assessments, while faculty less than 

35 have mixed, but often less favorable responses than faculty ages 49 to 65.  

There are consistent patterns where NTT and adjunct faculty have higher scores than tenure track faculty.  Among 

TT faculty, Associate Professors consistently have lower scores than Assistant Professors and Professors.  For NTT 

faculty, there are usually no differences by rank, although those NTT faculty who did not identify their rank have 

more negative results for some questions.  

There are greater variations across colleges for faculty than was seen for students or staff.  For example in the 

college that has the highest score for climate in the department, 92.6% of faculty in that college were 

“comfortable” or “very comfortable” with the climate in the department; in the college with the lowest score, only 

58.6% were “comfortable or “very comfortable” with the climate in the department.  These differences in climate 

across colleges suggest the faculty climate within a college may be more distinct than the student or staff culture.  

Methodology 

This report uses the original Climate Study data collected by Rankin & Associates for the Kent campus (see the 

climate study report for more detail about the survey design and data; the reports are available at 

http://www.kent.edu/voices).  The results are broken into three sections: Section I provides student results, 

Section II provides staff and administrator results, and Section III provides faculty results.  Each section has 
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subsections corresponding to different survey questions/topics, and each subsection has two corresponding tables 

in the Appendices.  The Appendix A tables show campus results by different demographic characteristics and 

Appendix B tables show results for EHHS in the context of the other colleges.  All questions that are on a four or 

five point scale have been adjusted so that a higher number is always the preferred outcome.  Questions that are 

on a five-point scale provide a neutral option (i.e., “Neither agree nor disagree”) while questions on the four-point 

scale do not have a neutral option.   

The numbers in the campus demographic tables (Appendix A) are the average score for Kent campus respondents 

of that demographic group.  There are some questions that are “yes” or “no” questions – for those questions the 

number is the % of respondents of that demographic group who responded “yes”.  For each question with a 4 or 5 

point scale, an ordered logit regression was run where the question response is the dependent variable and all of 

the demographic variables are included as independent variables; for each yes/no question, a comparable probit 

regression is run.  The regression analysis allows us to “hold constant” the factors in the regression to isolate the 

correlation between a given variable and the question answer.  The color in the square indicates the statistical 

significance of the coefficient estimate in the regression.  A general interpretation is that for those coefficients 

significant at the 5% (10%) level, the probability that the difference seen in the sample would be there if there 

were no difference in the population is at most 5% (10%).  A red/pink color indicates that the group has a 

significantly more negative response to the question while a green/light green color indicates that the group has a 

significantly more positive response to the question.  All coefficient estimates are comparing a group to some 

reference category, and the table indicates what the reference category is.  For example, a dark red square by man 

would indicate that man respondents had a significantly worse outcome for the question than do woman (the 

reference group).  Note that the means that are presented in the table are not conditional means – they are the 

mean in the sample without controlling for the other variables; the color, though, indicates if the conditional 

difference is significant in the regression analysis.  

The tables that provide EHHS results (Appendix B) provide the campus average, the average for the median college 

(the college that has an equal number of colleges with a higher and with a lower score), the score of the college 

with the best score, the average for EHHS, and the rank of EHHS compared to the other colleges.  A college wants 

to have a higher score on the 4 and 5 point questions and to have a lower rank among the colleges.  For each 

question, a regression is run that includes a dummy variable that equals one if the respondent is from EHHS and 

zero otherwise as well as all of the demographic variables included in the demographic results.  The regression 

allows us to see if the college is significantly different from the campus in general controlling for the demographic 

characteristics of the college.  Using the same color scheme as in the demographic results tables, a red/pink 

(green/light green) square indicates that, controlling for the demographic composition of the college, EHHS has a 

worse (better) outcome than the rest of the campus based on the coefficient estimate for the EHHS dummy 

variable.  

EHHS Results - Students 

A total of 903 EHHS students completed the survey, 643 undergraduates and 261 graduate students.  The student 

population who took the survey are skewed more toward graduate students for EHHS, with 28.9% of EHHS student 

respondents graduate students compared to 21.9% of students overall.  The regression analysis includes the type 

of student completing the survey, so the coefficient estimates for the EHHS variable will reflect the difference for 

EHHS controlling for the composition of students taking the survey; the college means, however, are not adjusted 

for the composition of students taking the survey.  

There are no statistically significant differences in the overall climate questions for EHHS students.  For most of the 

questions the college ranks near the median of the 12 colleges.  

There are no questions where EHHS students rank in the top 3 colleges.  

EHHS students have a higher rate of experiencing exclusionary behavior than other colleges  



56 
 

 

(13.2% of EHHS students indicate they have experienced exclusionary behavior compared to 12.8% of students 

campus wide).  This ranks EHHS as 10th of the 12 colleges.  However, the difference is not statistically significant. 

EHHS Student Findings Overview – Overall Climate 

There are six questions about students’ feeling of value and interactions with faculty/staff where EHHS students 

had a statistically significantly higher score than the campus controlling for the student demographics.  Statistical 

significance is based on two factors: the size of the difference between EHHS and other students (controlling for 

demographic factors) and the precision with which the difference can be estimated (which is closely tied to sample 

size).  EHHS has a large sample size, which allows precise estimates; this means that some of the statistically 

significant differences may be for differences of a rather small magnitude.  In addition, because EHHS students are 

almost 20% of the student respondents, their responses can raise the campus average in a meaningful way (the 

comparison of the means is EHHS compared to a campus average that includes the EHHS students rather than 

EHHS average compared to the average of non-EHHS students); this can mute the reported gap between EHHS and 

non-EHHS students.  

EHHS students are significantly more likely to feel valued by faculty in the classroom (4.01 EHHS average compared 

to 3.94 campus average); in looking at the detailed responses, where as 75.8% of students across campus “agree” 

or “strongly agree” with this statement, 78.5% of EHHS students are in agreement.  EHHS students are also 

significantly more likely to believe that the campus encourages free and open discussion of difficult topics (3.88 

compared to 3.80), have staff whom they perceive as role models (3.75 compared to 3.65), have advisors who 

provide them with career advice (3.84 compared to 3.76) and advice on core classes (3.97 compared to 3.90), and 

indicate that their voice is valued in campus dialogues (3.58 compared to 3.53).  

There are 3 questions where EHHS students rank in the top 3 colleges, although two of the differences are not 

statistically significant. EHHS may rank highly without being statistically significant if the questions are ones where 

students with the characteristics of EHHS students generally rank those questions higher (for example, if graduate 

students generally rank a question a lot higher than undergraduate students, then EHHS may rank high among 

colleges in part because they have a lot of graduate student respondents, but when the student characteristics are 

controlled for in the regression EHHS students do not answer statistically significantly differently than similar 

students in other colleges).  EHHS students rank 2nd for having faculty whom they perceive as role models (4.02 

EHHS average compared to 3.96 campus average) and rank third for whether faculty pre-judge their abilities based 

on the faculty members’ perception of the students identity/background (e.g. age, race, disability, gender) (3.16 

compared to 3.05).  They also rank 3rd (and statistically significantly different) for the question about having staff 

they perceive as role models that was discussed in the prior bullet point.  

There are no questions where EHHS students rank in the bottom 3 colleges. 

EHHS Student Findings Overview – Perceived Academic Success 

EHHS students have statistically significantly higher scores for eight of the nine questions related to student 

success.  They rank 1st among colleges for indicating their academic experience has had a positive influence on 

their intellectual growth and interest in ideas (4.23 EHHS average compared to 4.13 campus average).  They rank 

2nd among colleges for students being satisfied with the extent of their intellectual development since enrolling at 

KSU (4.14 compared to 4.03).  They rank 3rd among colleges for having performed academically as well as they 

anticipated they would (4.00 compared to 3.86).    

The additional statistically significant results, all questions where EHHS ranks 4th among the colleges, are:  

students performing up to their full academic potential (4.14 EHHS average compared to 4.04 campus average), 

students indicating their interest in ideas and intellectual matters has increased since coming to KSU (4.19 

compared to 4.12), students intending to graduate from KSU (4.67 compared to 4.60), and whether students are 

considering transferring to another institution for academic reasons (4.38 compared to 4.24).  

There are no questions where EHHS students rank in the bottom 3 colleges. 
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EHHS Results – Staff and Administrators 

There were 48 staff and 15 administrators in EHHS who respondent to the climate survey, for a total of 63 

respondents. 

EHHS Staff and Administrator Findings Overview – Overall Climate 

There are two questions where EHHS staff and administrators had statistically significantly higher scores than the 

campus.  EHHS ranks 1st among the colleges for staff and administrator level of comfort with the overall climate at 

KSU (4.27 EHHS average compared to 3.90 campus average).  The detailed responses show that 90.5% of EHHS 

staff and administrators were “comfortable” or “very comfortable” with overall climate, compared to 74.4% of 

staff and administrators across campus.  Similarly, while 9.38% of respondents campus wide were “uncomfortable” 

or “very uncomfortable” with climate (the rest were “neither comfortable or uncomfortable”), fewer than 2% of 

EHHS respondents were “uncomfortable” and no respondents indicated “very uncomfortable”.  Similarly, EHHS 

staff and administrators have a statistically significantly higher level of climate in their department/work unit (4.19 

compared to 3.76).  The detailed responses show that a majority of EHHS staff and administrators (52.4%) are 

“very comfortable” with department climate, much higher than the 31.45% campus average.  However, as was 

seen for the campus as a whole, there is also a higher number of respondents being uncomfortable or very 

uncomfortable with climate in the department than for overall KSU climate (11.1% of EHHS respondents were 

“uncomfortable” or “very uncomfortable” with climate in the department which, while lower than the 17.7% of 

respondents campus wide who are uncomfortable, is higher than the 2% of EHHS respondents who had any level 

of uncomfortable for overall KSU climate).  

While not statistically significant, EHHS also ranks 2nd for whether staff and administrators have ever seriously 

considered leaving Kent State; 41.3% of EHHS respondents had compared to 52.1% of all staff and administrators.  

There are no questions where EHHS respondents rank in the bottom 3rd of colleges. 

EHHS Staff and Administrator Findings Overview – Overall Work/Life, Employment Practices 

There are two questions where EHHS staff and administrators have statistically significantly higher scores on work-

life questions.  EHHS ranks 1st among colleges for whether staff/administrators think their colleagues/co-workers 

expect them to represent “the point of view” of their identity (e.g., ability, ethnicity, gender, race religion, sexual 

identity) (3.11 EHHS average compared to 2.89 campus average).  EHHS ranks 3rd among colleges with 

staff/administrators statistically significantly less likely to be reluctant to bring up issues that concern them 

because they have fear that doing so will affect their performance review, merit, or promotion (3.10 compared to 

2.81).  

There are no additional Table 5 questions where EHHS ranks in the top 3 colleges.  

There are four questions where EHHS ranks in the bottom 3 colleges, although the differences are not statistically 

significant in the regression analysis.  In general, staff and administrators who work in the academic colleges have 

more positive results than staff and administrators across campus, so it is possible to rank low among the colleges 

while still being at or even better than the campus average.  EHHS ranks 10 out of 11 colleges for having 

respondents who observed RPT/renewal of appointment/reclassification practices at KSU that they perceive to be 

unjust (28.6% of EHHS respondents indicated yes compared to 28.9% campus average and 21.1% in the median 

college).  EHHS rank 9th for whether staff and administrators feel comfortable taking leave they are entitled to 

without fear that doing so may affect their job/career (3.03 EHHS average compared to 3.01 campus average and 

3.07 median college score).  They also rank 9th for two other employment related questions – having observed 

hiring practices that they perceive to be unjust or that would inhibit diversifying the community (27.0% EHHS 

average compared to 27.9% campus average and 23.1% median college score) and having observed employment-

related discipline or action, up to and including dismissal, that they perceive to be unjust or would inhibit 

diversifying the community (12.7% EHHS average compared to 12.0% campus average and 8.3% median college 

score). 
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EHHS Staff and Administrator Findings Overview – Feelings of Value, Interactions with Others 

There are five staff questions related to feelings of value and interactions with others where EHHS has statistically 

significantly better scores than the rest of campus.  EHHS ranks 2nd among colleges for staff feeling valued by 

faculty (4.00 EHHS average compared to 3.43 campus average) and believing that their work unit encourages free 

and open discussion of difficult topics (3.77 EHHS average compared to 3.31 campus average).  In looking at the 

detailed responses, staff in EHHS were twice as likely to “strongly agree” that the work unit encourages free and 

open discussion (31.9% in EHHS compared to 15.1% of campus respondents), and much less likely to “disagree” or 

“strongly disagree” (only 17.0% in EHHS compared to 25.8% of campus respondents).  EHHS ranked 3rd among 

colleges for staff feeling valued by co-workers in their unit (4.38 compared to 4.08) and whether staff think co-

workers in their unit pre-judge their abilities based on their perceptions of the staff member’s identity/background 

(3.88 compared to 3.66).  The fifth staff question with a statistically significant difference is staff in EHHS are more 

likely to feel their skills are valued (3.96 compared to 3.61), ranking 4th among the colleges.  

The four times EHHS ranks in the top 3 of colleges are all statistically significant differences outlined in the bullet 

point above.  

There are no questions where EHHS staff have scores that rank in the bottom 3 colleges. 

EHHS Staff and Administrator Findings Overview – Workload 

There are five staff workload questions where EHHS has statistically significantly more positive responses 

compared to other staff on campus.  EHHS ranks 1st among the colleges for staff indicating they have 

colleagues/co-workers who provide them job/career advice or guidance when they need it (3.22 EHHS average 

compared to 2.92 campus average).  While the question does not have the same normative implications as other 

questions, EHHS staff are also most likely to have used KSU policies on taking leave for childbearing or adoption 

(2.09 compared to 1.88).  EHHS ranks 2nd of the colleges for staff indicating they have supervisors who provide 

them job/career advice or guidance when they need it (3.00 compared to 2.74) and supervisor provides resources 

to pursue professional development opportunities (3.13 compared to 2.92).  The last statistically significant 

question for EHHS is one where they only rank 6th among the colleges, but as the staff questions include all staff 

from across campus their responses are still significantly better than staff campus-wide; staff in EHHS find their 

supervisor is supportive of their taking leave (3.40 compared to 3.24).  

In addition to the four questions noted in the above bullet, there are four additional questions where EHHS ranks 

in the top 3 colleges, although the results are not statistically significant.  EHHS ranks 2nd for whether staff feel 

people who do not have children are burdened with work responsibilities (e.g., stay late, off-hour work, work 

weekends) beyond those who do have children (3.11 EHHS average compared to 2.94 campus average), and KSU 

provides me with resources to pursue professional development opportunities (3.19 compared to 3.04).  EHHS 

ranks 3rd for supervisor provides ongoing feedback to help me improve my performance (2.96 compared to 2.84) 

and having staff who have used KSU policies on military active service modified duties (1.64 compared to 1.55).  

There is one question where EHHS staff responses rank in the bottom 3 of colleges, although the difference is not 

statistically significant.  EHHS staff are less likely to indicate their supervisor provides adequate resources to help 

them manage work-life balance (e.g. childcare, wellness services, eldercare, housing location assistance, 

transportation, etc.) (2.70 EHHS average compared to 2.79 campus average). 

EHHS Results – Faculty 

There are a total of 117 EHHS faculty who completed the climate survey, including 62 tenure-track faculty, 26 NTT, 

and 29 adjunct/part-time faculty. 

EHHS Faculty Findings Overview – Overall Climate 

There are 3 questions where EHHS faculty have statistically significantly better responses in the regression analysis.  

EHHS ranks 3rd among colleges for faculty level of climate in the department (3.91 EHHS average compared to 

3.75 campus average).  In looking at the detailed responses, 75.2% of EHHS faculty are “very comfortable” or 

“comfortable” with the climate in the department, compared to 68.2% of faculty campus wide.  Interestingly, there 
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is virtually no difference in the percent of faculty who are “uncomfortable” or “very uncomfortable” (16.2% in 

EHHS and 16.8% for the campus), rather the increase in those expressing comfort shows up in fewer faculty who 

are “neither comfortable nor uncomfortable” in EHHS (8.6% in EHHS compared to 15.1% for the campus).  EHHS 

also has statistically significant results for faculty level of comfort with overall climate (3.84 EHHS average 

compared to 3.78 campus average) and climate in classes (4.26 compared to 4.21), although the magnitude of 

these differences is not as large.  

There are no additional questions where EHHS faculty rank in the top 3 colleges beyond the department climate 

question discussed in the above bullet.  

There are no questions where EHHS faculty rank in the bottom 3 colleges. 

EHHS Faculty Findings Overview – Overall Work/Life, Employment Practices 

There are 3 employment practices questions where EHHS has statistically significantly better results in the 

regression analysis.  EHHS faculty rank 2nd in whether they have observed employment-related discipline or 

action, up to and including dismissal, that they perceive to be unjust or would inhibit diversifying the community 

(5.3% of EHHS faculty indicate “yes” compared to 13.7% of all faculty).  While not ranking in the top 3 among the 

colleges, EHHS faculty are also statistically significantly less likely to have observed hiring practices (10.3% EHHS 

compared to 22.6% of all faculty) or RPT/renewal of appointment practices that they perceive to be unjust (31.5% 

EHHS compared to 37.8% of all faculty).  

The employment-related discipline question discussed in the above bullet point is the only question where EHHS 

ranks in the top 3 colleges.  

There is one question where EHHS ranks in the bottom 3 colleges, although the difference is not statistically 

significant.  Faculty in EHHS are more likely to indicate that their colleagues/coworkers expect them to represent 

“the point of view” of the faculty member’s identity (e.g., ability, ethnicity, gender, race, religion, sexual identity) 

(2.69 EHHS average compared to 2.81 campus average). 

EHHS Faculty Findings Overview – Feelings of Value, Interactions with Others 

There are 7 questions where EHHS faculty have statistically significantly better results in the regression analysis.  

EHHS ranks 1st among the colleges in faculty feeling that including diversity-related information in their 

teaching/pedagogy/research is valued (3.84 EHHS average compared to 3.51 campus average).  EHHS ranks 3rd 

among colleges for faculty feeling the university values academic freedom (3.78 compared to 3.61).  The other 

statistically significant questions are faculty feel valued by their department head/chair (4.04 compared to 3.84), 

feel valued by students in the classroom (4.29 compared to 4.16), believe that the campus climate encourages free 

and open discussion of difficult topics (3.40 compared to 3.23), feel that their service contributions are valued 

(3.43 compared to 3.37), and feel that faculty voices are valued in shared governance (3.15 compared to 2.95).  

There are two questions where EHHS has statistically significantly worse results in the regression analysis.  EHHS 

faculty are more likely to indicate both that the faculty in the department prejudge their abilities based on their 

perception of the faculty member’s identity/background (3.36 EHHS average compared to 3.58 campus average) 

and pre-judge abilities based on whether the faculty member is tenure track, NTT, or an adjunct faculty status 

(3.36 compared to 3.58).  For each question, EHHS ranks 9th of the 11 colleges. 

EHHS Faculty Findings Overview – Workload – All Faculty 

There are three questions where EHHS has statistically significantly better results.  EHHS ranks 2nd for faculty 

indicating they have adequate access to administrative support to do their job (2.91 EHHS average compared to 

2.76 campus average).  They are also significantly more likely to indicate their department provides them with 

resources to pursue professional development opportunities (2.78 compared to 2.66) and the department 

provides adequate resources to help them manage work-life balance (2.44 compared to 2.39).  
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There is one question where EHHS ranks in the bottom 3 colleges, although the difference is not statistically 

significant.  EHHS ranks 9th for faculty indicating they perform more work to help students beyond those of their 

colleagues with similar performance expectations (2.19 EHHS average compared to 2.28 campus average). 

EHHS Faculty Findings Overview – Detailed Work-Life – Full-Time Faculty (Only) 

There are two questions where EHHS full-time faculty have statistically significantly better results in the regression 

analysis.  EHHS ranks 3rd for whether faculty feel they are burdened by service responsibilities (2.54 EHHS average 

compared to 2.47 campus average).  They are also significantly more likely to feel burdened by service 

responsibilities beyond those of colleagues with similar performance expectations (2.67 EHHS compared to 2.62).  

There are no other questions where EHHS ranks in the top 3 or the bottom 3 colleges. 

EHHS Faculty Findings Overview – Detailed Work-Life – Tenure Track Faculty (Only) 

There is one question where EHHS tenure-track faculty have statistically significantly better results.  EHHS TT 

faculty are more likely to feel that their service contributions are important to tenure/promotion (2.52 EHHS 

average compared to 2.39 campus average).  

There are two questions where EHHS tenure-track faculty have statistically significantly worse results.  EHHS are 

less likely to find KSU is supportive of the use of sabbatical/faculty professional improvement leave (2.41 EHHS 

average compared to 2.83 campus average).  They are also less likely to find their department is supportive of their 

taking leave (2.75 compared to 2.96).  

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges. 

EHHS Faculty Findings Overview – Detailed Work-Life – Non-Tenure Track Faculty (Only) 

There is one question where NTT faculty in EHHS have statistically significantly better results.  EHHS NTTs are more 

likely to feel that NTT faculty are equitably represented at the university level (2.28 EHHS average compared to 

2.12 campus average).  Note, though, that this is a question that has a low score in general; it is still the case that a 

majority of EHHS NTT faculty (56%) “disagree” or “strongly disagree” with that NTT faculty are equitably 

represented.  

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges for the NTT questions.   

  



61 
 

 

Surveys of Exiting Undergraduates 

The EHHS graduate exit survey is administered online by the Research and Evaluation Bureau (Bureau) toward the 

end of every semester to graduating Bachelor-level students in the College of EHHS.  The purpose of the survey is 

to learn about students’ opinions regarding their experiences in EHHS and the academic programs from which they 

are graduating.  This report includes the combined results of three semesters:  fall 2016, spring 2017, and summer 

2017.  In this report, the term “School Year” refers to the combination of the three semesters. 

Fall 2016 graduation was on December 16, 2016.  Online fall 2016 data collection began on December 2, 2016 and 

closed on December 31, 2017.  Spring 2017 graduation was on May 12, 2016.  Online spring 2017 data collection 

started on April 24, 2017, and ended on May 14, 2017.   Summer 2017 graduation was on August 19, 2017.  Online 

summer 2017 data collection started on August 7, 2017, and ended on August 20, 2017.  For every collection cycle, 

reminder emails were sent each week to students who had not yet completed the survey. 

 Number of Surveys Percentage 

Completed Surveys 434 45.5 
Partially Completed Surveys 22 2.3 
Opted out1 7 0.7 
Bounced 0 0.0 
Non-Responded Surveys2 498 52.2 
Total Surveys Sent 954  

 

Response Rates by Program for Combined 2016-2017 School Year  

Teacher Education 
Number of 

Surveys Sent 
Number 

Responding 
Percentage 

Adolescent & Young Adult Education 58 30 51.7 
Early Childhood Education 99 66 66.7 
Middle Childhood Education 44 28 63.6 
Physical Education 27 9 33.3 
Special Education 71 34 47.9 

Total 299 167 55.9 

Non-Teacher Education 
Number of 

Surveys Sent 
Number 

Responding 
Percentage 

Athletic Training 19 11 57.9 
Educational Studies 73 35 49.7 
Exercise Science 109 38 34.9 
Health Education & Promotion 7 3 42.9 
Hospitality Management 65 27 41.5 
Human Development & Family Studies  152 74 48.7 
Integrated Health Studies 48 23 47.9 
Nutrition & Dietetics 63 23 36.5 
Recreation, Park & Tourism Management 18 9 50.0 
Speech Pathology & Audiology 65 34 52.3 
Sport Administration 36 12 33.3 

Total 655 289 44.1 

Grand Total 954 456 47.8 

                                                                 
1 Recipients who opt out may or may not have opened the email invitation or clicked through before opting out. 
2 The number of Non-Responded Surveys was calculated by subtracting the sum of the Completed and Partially 
Completed Survey from the number of Total Survey Sent. 
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School Year 2016-2017 Bachelor’s Degree Survey Recipients 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 42.8 50.3 6.0 0.9 - 453 3.35 

Overall, my instructors were knowledgeable 
about the academic content of my program. 58.6 39.2 1.6 0.7 - 449 3.56 

My program helped me to effectively 
translate theory into practice. 38.6 52.7 7.8 0.9 - 448 3.29 

My program was academically challenging. 
43.1 48.7 7.1 1.1 - 448 3.34 

My program was rigorous in terms of 
expected work. 

41.9 48.9 9.0 0.2 - 444 3.32 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

45.1 50.8 3.8 0.2 - 443 3.41 

What I learned in my program was 
supported by literature in my field. 39.0 53.4 6.8 0.7 - 438 3.31 

My program adequately represented the 
realities and challenges of my profession. 35.8 47.6 14.4 2.3 - 439 3.17 

I received the support I needed from faculty 
in my classes. 

46.5 46.7 5.3 1.6 - 437 3.38 

I received the support I needed from faculty 
advisors. 

36.8 46.8 12.1 4.3 - 438 3.16 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 23.9 51.6 17.7 6.9 - 436 2.92 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

45.8 35.3 9.8 5.0 4.1 439 3.27 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

42.5 37.9 10.3 4.6 4.6 435 3.24 
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School Year 2016-2017 Bachelor’s Degree Survey Recipients – School of Health Sciences 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 35.1 57.3 6.9 0.8 - 131 3.27 

Overall, my instructors were knowledgeable 
about the academic content of my program. 53.9 43.8 1.6 0.8 - 128 3.51 

My program helped me to effectively 
translate theory into practice. 31.3 59.4 8.6 0.8 - 128 3.21 

My program was academically challenging. 
54.7 41.4 3.9 0 - 128 3.51 

My program was rigorous in terms of 
expected work. 

45.7 46.5 7.9 0 - 127 3.38 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

45.2 50.0 4.8 0 - 126 3.40 

What I learned in my program was 
supported by literature in my field. 45.2 50.0 4.8 0 - 124 3.40 

My program adequately represented the 
realities and challenges of my profession. 39.2 44.8 15.2 0.8 - 125 3.22 

I received the support I needed from faculty 
in my classes. 

41.3 49.2 7.1 2.4 - 126 3.29 

I received the support I needed from faculty 
advisors. 

32.5 46.8 15.1 5.6 - 126 3.06 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 21.6 49.6 21.6 7.2 - 125 2.86 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

27.8 38.9 15.1 7.1 11.1 126 2.98 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

27.4 37.1 16.1 8.1 11.3 124 2.95 
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School Year 2016-2017 Bachelor’s Degree Survey Recipients – School of Foundations, Leadership, and Administration 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 30.1 57.8 10.8 1.2 - 83 3.17 

Overall, my instructors were knowledgeable 
about the academic content of my program. 53.0 44.6 1.2 1.2 - 83 3.49 

My program helped me to effectively 
translate theory into practice. 38.6 51.8 8.4 1.2 - 83 3.28 

My program was academically challenging. 
32.5 53.0 9.6 4.8 - 83 3.13 

My program was rigorous in terms of 
expected work. 

25.9 60.5 13.6 0 - 81 3.12 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

42.7 51.2 6.1 0 - 82 3.37 

What I learned in my program was 
supported by literature in my field. 34.2 54.4 10.1 1.3 - 79 3.22 

My program adequately represented the 
realities and challenges of my profession. 30.0 51.3 16.3 2.5 - 80 3.09 

I received the support I needed from faculty 
in my classes. 

45.0 48.8 3.8 2.5 - 80 3.36 

I received the support I needed from faculty 
advisors. 

45.0 43.8 8.8 2.5 - 80 3.31 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 27.5 48.8 16.3 7.5 - 80 2.96 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

42.5 32.5 13.8 7.5 3.8 80 3.14 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

37.5 40.0 13.8 5.0 3.8 80 3.14 
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School Year 2016-2017 Bachelor’s Degree Survey Recipients – School of Lifespan Development and Educational Sciences 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 40.6 53.8 3.8 1.9 - 106 3.33 

Overall, my instructors were knowledgeable 
about the academic content of my program. 65.1 32.1 1.9 0.9 - 106 3.61 

My program helped me to effectively 
translate theory into practice. 36.8 50.9 11.3 0.9 - 106 3.24 

My program was academically challenging. 
31.1 56.6 11.3 0.9 - 106 3.18 

My program was rigorous in terms of 
expected work. 

26.4 59.4 14.2 0.0 - 106 3.12 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

42.3 53.8 2.9 1.0 - 104 3.38 

What I learned in my program was 
supported by literature in my field. 30.8 62.5 5.8 1.0 - 104 3.23 

My program adequately represented the 
realities and challenges of my profession. 34.0 53.4 9.7 2.9 - 103 3.18 

I received the support I needed from faculty 
in my classes. 

49.5 42.7 6.8 1.0 - 103 3.41 

I received the support I needed from faculty 
advisors. 

39.2 44.1 10.8 5.9 - 102 3.17 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 21.6 51.0 15.7 11.8 - 102 2.82 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

43.7 45.6 6.8 3.9 0.0 103 3.29 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

40.8 49.5 5.8 2.9 1.0 103 3.29 
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School Year 2016-2017 Bachelor’s Degree Survey Recipients – School of Teaching, Learning, and Curriculum Studies 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 60.2 36.1 3.8 0 - 133 3.56 

Overall, my instructors were knowledgeable 
about the academic content of my program. 61.4 37.1 1.5 0 - 132 3.60 

My program helped me to effectively 
translate theory into practice. 47.3 48.1 3.8 0.8 - 131 3.42 

My program was academically challenging. 
48.1 46.6 5.3 0 - 131 3.43 

My program was rigorous in terms of 
expected work. 

60.8 35.4 3.1 0.8 - 130 3.56 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

48.9 48.9 2.3 0 - 131 3.47 

What I learned in my program was 
supported by literature in my field. 42.7 48.9 7.6 0.8 - 131 3.34 

My program adequately represented the 
realities and challenges of my profession. 37.4 43.5 16 3.1 - 131 3.15 

I received the support I needed from faculty 
in my classes. 

50.0 46.1 3.1 0.8 - 128 3.45 

I received the support I needed from faculty 
advisors. 

33.8 50.8 12.3 3.1 - 130 3.15 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 25.6 55.8 16.3 2.3 - 129 3.05 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

66.9 25.4 4.6 2.3 0.8 130 3.58 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

61.7 28.1 6.3 2.3 1.3 128 3.52 
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SCHOOL-SPECIFIC SECTIONS  
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School of Foundations, Leadership, and Administration (FLA) 

Basic Overview 

The School of Foundations, Leadership & Administration (FLA) is comprised of 10 academic programs offering 14 

degrees that prepare students for leadership positions in academic disciplines, professional fields, and private and 

civic institutions. In Fall 2017, the School of FLA employed 25 full-time tenure-track, 9 full-time non tenure-track, 

and 25 part-time faculty members.  

Degrees are offered in the following academic programs:  

 Cultural Foundations (PhD & MA) 

 K-12 Educational Leadership (PhD & MA)  

 Educational Studies (BA)  

 Evaluation & Measurement (PhD & MA)  

 Higher Education Administration (PhD & MA)  

 Hospitality Management (BA) 

 Hospitality and Tourism Management(MA) 

 Recreation, Park & Tourism Management (BA)  

 Sport Administration (MA) 

 Sport & Recreation Management (MA) 

Of these 10 programs, three are accredited.  Educational Leadership (K-12) is accredited by The National Council 

for Accreditation of Teacher Education (NCATE) via approval by Educational Leadership Constituent Council (ELCC). 

The School’s Hospitality Management program is the only 4-year program in Ohio to be accredited by the 

Accreditation Commission for Programs in Hospitality Administration (ACPHA). The Recreation, Park & Tourism 

Management program is accredited by The Council on Accreditation Parks, Recreation, Tourism and Related 

Professions (COAPRT). 

Mission and Goals 

The primary goals of the School of Foundations, Leadership, and Administration are to: 

 Create an academic environment that promotes the intellectual and professional development of 
students and Faculty; 

 Develop and maintain a commitment to scholarly activity in research, graduate education, and 
undergraduate education, which is commensurate with the goals and mission of our College and Kent 
State University; 

 Provide programs for all students that meet the educational and technological demands of the disciplines 
represented in the School; 

 Offer courses in cognate academic disciplines and professional fields which provide the necessary base for 
the professional and scholarly goals of students and Faculty; and, 

 Provide the public with service commensurate with a University. 
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History/Context of Programs 

In July 2005 three Schools from the College of Fine and Professional Arts merged into the College of Education to 

form the College and Graduate School of Education, Health and Human Services.  On July 1, 2009 the College of 

Education, Health and Human Services reorganized from 4 Departments and 3 Schools into 4 Schools (which is 

what we have presently). 
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Counts  

Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017) 

 Category % Male % Female 
% Under-

Represented 
Minority 

Total Number 

Tenure-Track Faculty 30.4% 69.6% 4.35% 25 

Non-Tenure Track Faculty 37.5% 62.5% 0% 9 

Full-Time Term, Part-Time Term, and 
Emeriti Faculty 

64.0% 36.0% 12% 25 

Administrators/Staff N<5 N<5 N<5 4 

Graduate Appointees (Assistants, 
Includes Students, below) 

   
24  

(20 Positions) 

Students in School (Total, from below) 43.81% 56.19% 16.12% 881 

Doctoral Students 35.00% 65.00% 15.00% 120 

Educational Specialist Students 20.00% 80.00% 0% 5 

Master’s Students 34.78% 65.22% 14.49% 207 

Bachelor’s Students 50.19% 49.81% 17.25% 516 

Certificate (Only) Students  36.36% 63.64% 15.15% 33 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of the 

previously-listed categories. 

School-Specific Resources and Infrastructure  

Physical facilities, technology specific to the school’s programs 

The School of FLA’s faculty offices are located in 2 academic buildings:  White Hall and the M.A.C.C. Annex, 

however the School’s classrooms and labs are spread across the campus and to numerous off-site locations. 

Classrooms and Technology  

The majority of the School’s classes are held in White Hall, the building that houses the School of Foundations, 

Leadership and Administration, and in the Gym Annex, where the Sport Administration/Sport and Recreation 

Management faculty offices are located.  Some Hospitality Management classes are held in buildings across 

campus including Ritchie Hall, Moulton Hall, Merrill Hall, Bowman, and the Math building.  Seating capacity in the 

classrooms in which the School’s classes are held ranges from 20 to 200.  All classrooms are equipped with 

computers, projection systems, document readers, and audio and video devices.  Wireless internet access is also 

available in all the buildings where Hospitality Management classes are held.  All buildings on campus have 

dedicated information technology staff to assist with any instruction-related technology issues. 

HM 33029 Catering and Banquet Management is taught in Moulton Hall 233, which is a classroom equipped with 

computer stations.  Generally, students in the class utilize software such as MeetingMatrix®, which is a room 

design software by used major hotels and conference facilities.  While there is a conference style setup in the 

middle of Moulton Hall 233, students are also able to sit around the perimeter of the room to access laptops.  HM 

33026 Hospitality Cost Control & Analysis and HM 43040 Strategic Hotel Management are taught in computer labs 

in White Hall or Moulton Hall.  In HM 33026, students used Microsoft Excel extensively.  In HM 43040 student 

teams run a virtual hotel while competing with other teams in the classroom.  Prior to 2014, the simulation 

software (Hotel Operations Tactics and Strategy (HOTS)) required a dedicated server and thus, the course was 

taught in Moulton Hall 233.  However, since 2014, students can access the simulation via the web, and the class is 

able to be taught in any computer lab. 
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Online and Hybrid Classes and Blackboard Learn 

The School offers a number of on-line and hybrid courses, with more being developed each semester.  The 

Evaluation and Measurement program offers a completely on-line master’s degree. The structure and content of 

the online sections have met the requirements of the rigorous QualityMatters™ rubric. Staff in the College of 

Education, Health and Human Services’ Office of Distance Education are available to assist with online and hybrid 

course setup, delivery, and to troubleshoot any technological issues.  Most course instructors utilize the content 

management system Blackboard Learn to post course content, grades, and assessments (e.g., quizzes, exams, and 

projects).  The Kent State Help Desk staff is available to assist with any issues related to Blackboard Learn; faculty 

and students have 24/7 access to the Help Desk and simply have to call 330-672-HELP.  The College and University 

resources are available to faculty and students in all campuses. 

Food Production Labs 

Since the early 1980s, Kent State University Dining Services facilities have been utilized to offer majority of food lab 

courses in the Hospitality Management program.  Utilization of the Beall Hall Production Kitchen has increased 

significantly in the past few years and it is currently used by the School of FLA 5-8 hours a day, five days a week, 

depending on the semester.  Labs for the following FLA classes are currently being taught in the Beall Hall 

Production Kitchen: 

 HM 13023 Techniques of Food Production (Hospitality Management core) 

 HM 33031 Food, Wine and Beverage Pairing (Hospitality Management elective) 

 HM 33070 International Cuisine (Hospitality Management elective) 

 HM 33145 Baking and Pastry Fundamentals (Hospitality Management elective) 

 HM 43032 Food Production and Service Management (Required course for Nutrition & Dietetics majors 

and Hospitality Management minors) 

 

The classes stated above introduce (HM 13023 & HM 43032) or reinforce (Hospitality Management elective 

coursework) utilization of commercial kitchen equipment to students among other learning objectives.  The 

equipment available in the Beall Hall production kitchen includes: 

 2 convection ovens 

 2 gas ranges with conventional ovens 

 1 salamander 

 1 inferred grill 

 1 gas wok 

 1 double gas fryer system 

 1 smoker 

 1 combi oven 

 1 small steam kettle 

 1 walk in cooler 

 2 robo coup bases 

 1 crepe maker 

 1 blender 

 2 portable cooking stoves 

 

In the classroom that is adjacent to the food production kitchen in Beall Hall, the School’s Chef Instructor and 

students have access to computers loaded with Microsoft Office products and the recipe software, MasterCook™. 

The HM 23012 Food Study course is an elective for hospitality management students, but a required course for 

students majoring in Nutrition & Dietetics in EHHS’s School of Health Sciences.  The focus of this course is to 

develop an understanding of the food science principles that contribute to the preparation of high quality food. 

The lab space used for this course is in Nixson Hall 102. This lab is set up in traditional home-style kitchen units 
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with ranges, sinks, and microwaves. Unlike HM 13023 Techniques of Food Production, HM 23012 Food Study is not 

intended to focus on commercial food production, and thus the lab space is adequate for the needs of the course. 

Off-Site Facilities  

Students in HM 43192 Hospitality Meetings Management Practicum complete scheduled rotations of various 

departments in different hospitality properties including hotels and conference centers.  The purpose of this 

elective course is for students to gain an understanding of the role of different departments in a hospitality 

property, when it comes to planning and execution of events.  Recent properties that have served as lab sites 

include (a) University Conference Bureau (on campus); (b) Hilton Garden Inn Twinsburg; and (c) Bertram Inn & 

Conference Center.  The instructor contacts and meets with the lab property at least one semester prior to offering 

the course to discuss learning objectives, grading criteria, and rotation schedule and hours.  These are agreed upon 

in a written document. 

Similarly, internships are required in the following of the School’s programs:  a) Sport Administration; b) Sport and 

Recreation Management; c) Recreation, Park and Tourism Management; and are available as electives in a) 

Hospitality and Tourism Management; b) Educational Studies; and c) the MA degree in Higher Education 

Administration. Internship placement sites include professional sport teams, international sport organizations, 

national parks, colleges and universities across NE OH and western PA, administrative offices at KSU, Cleveland 

Metroparks, country clubs, event planning businesses, hotels and conference centers, and foodservice 

establishments.  There are also numerous internship placements in Florence, Italy and in other overseas locations 

(especially in Hospitality Management). 

Students also gain off-site lab experiences in the HM 43032 Food Production and Service Management course. This 

course is not taken by Hospitality Management majors, but it is a required course for students completing a minor 

in Hospitality Management or a major in Nutrition & Dietetics. Students in this course spend half of the semester 

in the Beall Hall production kitchen and the other half of the semester in two different foodservice properties. 

Given the primary audience in this class, the off-site facilities are predominately noncommercial foodservice 

operations (e.g., older adult facilities). The instructor contacts and meets with the off-site managers to obtain their 

agreement to work with the students, and provides written objectives for the lab experience of the students.  

Future Needs 

While the School is immensely grateful for the support of University Dining Services and access to Beall Hall 

productions kitchen, we are also aware of the strain on the facility.  Due to the expansion of the culinary course 

offerings within the Hospitality Management program, the Production Kitchen went from being utilized for 5 hours 

a day for two days a week to being used for five days a week for 5-8 hours each day.  In addition to courses, the 

Beall Hall Production Kitchen is also being used for meal preparation as part of the Campus Kitchens Project. From 

a competitive perspective our facilities do not match up well with other university-level hospitality programs on a 

national basis.  In NE Ohio alone, our facilities are substandard to those at career-technical high schools and other 

two-year programs.  Thus, industry professionals, students, and parents who visit campus are not exposed to up-

to-date learning environments associated with the hospitality program.  We currently do not have a demo-style 

kitchen with teaching classroom that could be used for our students or for other constituents such as hospitality 

professionals, alumni, and community members interested in food and beverages. We do not have teaching-style 

hotel room that could be used for demonstration purposes associated with lodging courses. In addition, our space 

restrictions mean that we do not have a food and beverage service component to our Hospitality Management 

program.).
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Current Faculty by Program 

Current AY 2017-2018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, discipline, institution). 

Include School Directors, Deans.  Tenure Track faculty calculations are based on an assumed 24 credit hour load per year, Non Tenure-Track faculty 

calculations are based on an assumed 30 credit hour load per year.  An individual is listed as part time if they carry 9 or fewer credit hours per semester. 

Name 
Program 

Area 

TT, 
NTT, 
PT 

Rank 
Terminal 
Degree 

Highest 
Degree 

Year 

Highest Degree 
Discipline 

Highest Degree 
Institution 

Credit 
Hour 
Load 

Load % 
Teaching or 
Supervision 

Load % 
Researc

h or 
Grant 

Load % 
Service or 

Coordinator 

Boske, Christa A. EDLE TT 
Associate 
Professor 

Ed.D. 2005 Superintendency 
Northern Illinois 

University – Dekalb, IL 
24 62.5% 37.5% 0 

Chuang, Ning 
Kuang 

HSPM TT 
Associate 
Professor 

Ph.D. 2005 
Hospitality 

Administration 
Texas Tech University 24 62.5% 37.5% 0 

Clark, Debra L. CULT NTT 
Associate 
Professor 

Ph.D. 2003 
Cultural Foundations 

of Education 
Kent State University 30 50% 50% 0 

Damrow, Amy* CULT TT 
Assistant 
Professor 

Ph.D. 2011 
Curriculum, Teaching 

and Educational 
Policy 

Michigan State 
University – East 

Lansing 
30 50% 50% 0 

Dees, David* CULT TT 
Associate 
Professor 

Ph.D. 2000 
Educational 
Foundations 

Kent State University 30 50% 50% 0 

Devine, Mary 
Ann 

RPTM TT Professor Ph.D. 1997 
Recreation and 
Leisure Studies 

University of Georgia 24 62.5% 37.5% 0 

Donnelly, 
Michele K. 

SPAD NTT 
Assistant 
Professor 

Ph.D. 2011 Sociology 
McMaster University, 

Ontario, Canada 
30 80% 20% 0 

Eckert, Erica L. EVAL NTT 
Assistant 

Professor/
Admin. 

Ph.D. 2012 
Higher Education 

Administration 
Kent State University 6    

Gonzalez, Gloria 
L. 

  Admin.         

Gornik, 
Rosemary 

EDLE NTT 
Assistant 
Professor 

Ph.D. 2003 
Curriculum and 

Instruction 
Kent State University 30 40% 20% 40% 

Guivernau, 
Marta 

SPAD NTT 
Assistant 
Professor 

Ph.D. 1999 
Sport and Exercise 

Psychology 
Purdue University 30 90% 10% 0 

Hamilton, 
Anthony J. 

HSPM NTT 
Associate 
Lecturer 

B.A. 2010 
Hospitality 

Management 
Kent State University 30 80% 0 20% 

Hines, Laurie* CULT TT 
Assistant 
Professor 

PhD  Cultural Foundations  24 100% 0 0 

Hudson, Tara D. HIED TT 
Assistant 
Professor 

Ph.D. 2015 
Educational Research 

and Policy Analysis 
North Carolina State 

University 
24 62.5% 37.5% 37.5% 
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Israeli, Aviad A. HSPM TT 
Associate 
Professor 

PhD 1997 
Business 

Administration 
Kent State University 24 62.5% 37.5% 0 

Jindra-Parman, 
Jane M. 

RPTM NTT Lecturer M.A. 1984 

Education 
Administration and 

Community 
Leadership 

Central Michigan 
University 

30 92% 0 8% 

Kosmidis 
(Karpinski), Aryn 
C. 

EVAL TT 
Associate 
Professor 

Ph.D. 2010 
Quantitative 

Research, Evaluation 
& Measurement 

The Ohio State 
University 

24 62.5% 37.5% 0 

Kretovics, Mark 
A. 

HIED TT 
Associate 
Professor 

Ph.D. 1998 
Education and 

Human Resource 
Studies 

Colorado State 
University 

24 62.5% 37.5% 0 

Lara-Hilton, 
Tracy (LOA) 

HIED TT 
Associate 
Professor 

Ph.D. 2004 
Counselor Education 

and Counseling 
Idaho State University 24 62.5% 37.5% 0 

Lee, Kiwon HSPM TT 
Assistant 
Professor 

Ph.D.  
Hospitality 

Management 
Pennsylvania State 

University 
24 62.5% 37.5% 0 

Lee, Seon Jeong HSPM TT 
Associate 
Professor 

Ph.D. 2014 
Hospitality & Tourism 

Management 

University of 
Massachusetts - 

Amherst 
24 62.5% 37.5% 0 

Lepp, Andrew P. RPTM TT 
Associate 
Professor 

Ph.D . 2004 
Recreation, Parks and 

Tourism 
University of Florida 24 37.5% 37.5% 25% 

Levinson, 
Natasha 

CULT TT 
Associate 
Professor 

Ph.D. 2001 
Educational Policy 

Studies 
University of Illinois – 
Urbana-Champaign 

24 62.5% 37.5% 0 

Li, Jian EVAL TT 
Assistant 
Professor 

Ph.D. 2010 
Quantitative 

Research, Evaluation 
and Measurement 

The Ohio State 
University 

24 62.5% 37.5% 0 

Lyberger, Mark 
R. 

SPAD TT 
Associate 
Professor 

Ph.D. 1996 
Sport Management/ 

Marketing 
The Ohio State 

University 
24 62.5% 37.5% 0 

Merrill, Martha 
C. 

HIED TT 
Associate 
Professor 

Ph.D. 1982 
Higher Education 

Administration 
University of Michigan 24 62.5% 37.5% 0 

Mulrooney, 
Aaron L. 

SPAD TT 
Associate 
Professor 

J.D. 
 

1990 Law University of Akron 24 75% 25% 0 

Niesz-Kutsch, 
Tricia 

EVAL TT 
Associate 
Professor 

Ph.D. 2003 
Education, Culture 

and Society 
University of 
Pennsylvania 

24 37.5% 37.5% 25% 

Parr, Mary G. RPTM TT 
Associate 
Professor 

Ph.D. 1992 Leisure Studies University of Illinois 24 62.5% 37.5% 0 

Porter, Christa J. HIED TT 
Assistant 
Professor 

Ph.D. 2013 
Counseling and 

Student Personnel 
Services 

University of Georgia 24 37.5% 37.5% 0 
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Ravichandran, 
Swathi (Provost) 

HSPM TT 
Associate 
Professor 

Ph.D. 2005 
Foodservice and 

Lodging Management 
Iowa State University 24 37.5% 37.5% 25% 

Schenker, Jason 
D. 

EVAL NTT 
Associate 
Professor 

Ph.D. 2007 
Evaluation and 
Measurement 

Kent State University 30 50% 50% 0 

Scheule, Barbara 
M. 

HSPM TT 
Associate 
Professor 

Ph.D. 1995 

Hospitality 
Management and 
Institutional Food 

Service 

Kansas State 
University 

24 62.5% 37.5% 0 

Schimmel, 
Kimberly S. 

SPAD TT 
School 

Director/ 
Professor 

Ph.D. 2002 Cultural Studies University of Iowa 24 37.5% 37.5% 25% 

Seeberg, Vilma CULT TT 
Associate 
Professor 

Ph.D. 1990 
Comparative 
International 

Education 

University Hamburg, 
Germany 

24 62.5% 37.5% 0 

Thomas, 
Stephen B. 

HIED NTT Professor Ed.D. 1974 
Educational 

Administration 
University of Florida 30 30% 0 70% 

Tribuzi, Scot* HSPM NTT 
Senior 

Lecturer 
Ph.D. 2015 

Educational 
Psychology 

Kent State University     

Ulicney, Mandy* HSPM NTT Lecturer M.S. 2011 
Hospitality and 

Tourism 
Management 

Kent State University     

Walton-Fisette, 
Theresa A. 

SPAD TT Professor Ph.D. 2002 Cultural Studies University of Iowa 24 37.5% 37.5% 25% 

Wang, Philip C. RPTM TT 
Associate 
Professor 

Ph.D. 1991 Leisure Studies 
Pennsylvania State 

University 
24 75% 25% 0 

Yim, Hyong IL SPAD TT 
Assistant 
Professor 

Ph.D. 2015 
Kinesiology, Sport 
Management and 

Policy 

University of Georgia - 
Athens 

24 62.5% 37.5% 0 

Anderson, 
Rachel A. 

 PT          

Barker, Susan+ RPTM PT  M.A. 2008 Sport Management Kent State University     

Bolden, Edward 
C. 

EVAL PT  Ph.D. 2015 
Evaluation and 
Measurement 

Kent State University     

Bosch, Michael 
P. 

HSPM PT  M.B.A.  
Business 

Administration 

Robert Morris 
University – Moon 

Township, Pa. 
    

Bratten, 
Thomas+ 

EDLE PT  M.A. 1992 
Educational 

Administration 
Xavier University – 

Cincinnati 
    

Cenker, Mandy+ EDLE PT  Ph.D.  
Educational 

Administration 
Kent State University     
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Christie, 
Thomas+ 

SPAD PT  MA  
Sport & Recreation 

Management 
Kent State University     

Cook, Dale L. HIED PT  Ed.D. 1978 
Educational 
Leadership 

Western Michigan 
University 

    

Craider, Holly+ HIED PT  Ph.D. 2014 
Higher Education 

Administration 
Kent State University     

Danesis, 
Stephanie+ 

SPAD PT  M.A. 2013 Sport Administration 
Northwestern 

University 
    

Davis, Walter E. SPAD PT  Ph.D. 1980 
Special Physical 

Education 
University of 
Connecticut 

    

Donley, Laurie+ HIED PT          

Duve, Michael+ SPAD PT          

Eith, Andrew S. HSPM PT  B.A. 2013 
Hospitality and 

Restaurant 
Management 

New England Culinary 
Institute – Montpelier, 

Vt. 
    

Foreman, Craig 
S. 

RPTM PT  M.A. 2002 Education 
Marygrove College – 

Detroit, Mi. 
    

Geis, Paul+ CULT PT  
PhD 

student 
 Cultural Foundations      

Gerda, Janice+ HIED PT  Ph.D. 2004 
Higher Education 

Administration 
Bowling Green 

University 
    

Goddard, 
Carole+ 

HIED PT  M.A. 2012 
Teaching English to 
Speakers of Other 

Languages 
Kent State University     

Heiman, Robin L. HSPM PT  M.B.A. 1982 Marketing University of Akron     

Holinger, Aquila+ SPAD PT  M.A. 2015 
Sport & Recreation 

Management 
Kent State University     

Huang, Wei EVAL PT  Ph.D. 2003 
Counseling and 

Human Development 
Services 

Kent State University     

Hull, Angie+ SPAD PT  M.A. 2006 
Higher Education 

Administration 
University of Akron     

Ivan, Madison+ EVAL PT  M.A. 2014 History 
Case Western Reserve 

University 
    

John, 
Christopher+ 

RPTM PT  M.B.A. 2016 Finance Kent State University     

Joy, Ruth CULT PT  M.A. 2001 
Educational 

Administration 
Kent State University     

Julian, 
Gretchen+ 

SPAD PT  M.S. 1978 Exercise Physiology 
Youngstown State 

University 
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Kavulic, 
Michael+ 

HIED PT  M.S. 2010 
Higher Education 

Administration 
Kent State University     

Kennedy, Laing 
E. 

SPAD PT  BA  Sport Administration      

Kirby, Kara L. CULT PT  Ph.D. 2016 Cultural Foundations Kent State University     

Kirby, Marc J. SPAD PT  M.A. 2011 Sport Management Kent State University     

Kulics, Jennifer+ HIED PT  Ph.D. 2006 
Higher Education 

Administration 
Kent State University     

Lightener, Judy+ HIED PT  M.A. 1993 
Industrial/ 

Organizational 
Psychology 

Bowling Green State 
University 

    

Little, Shay+ HIED PT  Ph.D. 2002 
Counseling and 

Student Personnel 
Services 

University of Georgia     

Marsden, 
Courtney+ 

HSPM PT  A.A.  Business Whiting College     

Morris, 
Nicholas+ 

EVAL PT  M.A. 2016 
Higher Education 

Administration 
Kent State University     

Neider, Anissa+ RPTM PT  Ph.D.  Cultural Foundations Kent State University     

O'Donnell, Ryan 
F. 

HSPM PT  M.A. 2010 
Architecture and 

Design 
Kent State University     

Olafsdottir, 
Stina+ 

HIED PT  M.A. 2000 Public Policy Kent State University     

Oliveira, Roberto 
L. 

HIED PT  
PhD 

student 
 

Higher Education 
Administration 

     

Papatheodorou, 
Matthew+ 

SPAD PT  M.A.  
Sport and Exercise 

Management 
The Ohio State 

University 
    

Parmigian, Guy 
L. 

EDLE PT  Ph.D. 2006 
Educational 

Administration 
Miami University – 

Oxford, Oh. 
    

Parrigin, Roberta 
S. 

HIED PT  Ph.D. 2009 
Organizational 
Leadership and 
Development 

University of 
Louisville/Western 

Kentucky Cooperative 
Program 

    

Pellegrino, 
Jeffrey+ 

RPTM PT  Ph.D. 2002 
Educational 
Leadership 

University of Dayton     

Powers, Monica 
C. 

 PT          

Reed, Kristin+ SPAD PT    
Sport & Recreation 

Management 
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Riedthaler, 
Valerie G. 

EDLE PT  Ph.D. 2008 
Education 

Administration 
Kent State University     

Robinson, Sandy 
L. 

HIED PT  Ph.D. 2012 
Higher Education 

Administration 
Kent State University     

Rutzky, Ernest E. SPAD PT  B.S. 1980 Education Kent State University     

Ryan, Kelli+ EVAL PT          

Schilling, Katie+ SPAD PT          

Shah, Amanda+ HIED PT  M.A. 2008 Clinical Psychology 
Cleveland State 

University 
    

Siefer, Laura+ RPTM PT  M.A. 2005 Leisure Studies Kent State University     

Siler, Greta+ HSPM PT  B.S.  Education Kent State University     

Sitko, Tom+ SPAD PT  M.A. 2009 
Sport and Recreation 

Management 
Kent State University     

Smith, Justin+ HSPM PT  B.S. 2008 Biology Kent State University     

Snyder, Paula J. EDLE PT  Ph.D. 2008 
Educational 

Leadership (K-12) 
Kent State University     

Starlin Nilsson, 
LeAnn+ 

HIED PT  M.Ed 2004 
Higher Education 

Administration and 
Student Affairs 

Kent State University     

Stafford, Linnea+ EVAL PT  Ph.D. 2012 
Higher Education 

Administration 
Kent State University     

Vess, Logan+ HIED PT          

Welc, Edward 
N.+ 

HSPM PT  M.A. 1973 Business Admin 
University of 

Cincinnati 
    

White, Travis+ RPTM PT  B.A. 1977 
Recreation 

Administration 
San Diego State 

University 
    

Wilk, Christian 
M. 

SPAD PT  M.A. 2003 Sport Management Kent State University     

Zelie, William+ EDLE PT  Ph.D. 2004 K-12 Admin University of Akron     

Zhang, Tianhong CULT PT  M.A. 2010 
Instructional 
Technology 

University of Akron     

*Indicates regional faculty 

+Indicates spring 2017 part-time faculty 
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Enrollment, Retention, Graduation 

Enrollment –  Multi-Year Trends 

School/Program 
Fall 

2011 
Fall 

2012 
Fall 

2013 
Fall 

2014 
Fall 

2015 
Fall 

2016 
Fall 

2017 

FLA (Degrees and Certificates Total) 719 793 887 975 980 947 881 

Cultural Foundations 48 49 45 59 42 45 30 

M.A. 9 4 2 4 2 3 1 

M.Ed 4 7 5 7 8 6 1 

Ph.D. 35 38 38 48 32 36 28 

Educational Leadership (K-12) 62 51 43 40 50 35 34 

M.A. 3 2 2 6 7 4 3 

M.Ed 27 22 12 11 20 19 21 

Ed.S. 12 7 6 6 6 3 0 

Ph.D. 20 20 23 17 17 9 10 

Educational Studies 52 59 57 68 65 72 71 

B.S. or B.S.E. 52 59 57 68 65 72 71 

Evaluation and Measurement 39 24 29 36 44 34 41 

M.Ed 24 7 7 15 23 14 15 

Ph.D. 15 17 22 21 21 20 26 

Exercise, Leisure, and Sport 38 12 5 2 1 0 0 

M.A. 38 12 5 2 1 0 0 

Higher Education Administration and 
Student Affairs 

143 138 156 159 171 163 157 

M.A. 5 1 1 1 0 0 0 

M.Ed 94 92 103 95 111 104 96 

Ed.S. 2 1 1 2 3 4 5 

Ph.D. 42 44 51 61 57 55 56 

Hospitality Management 43 167 240 259 249 236 182 

B.S. or B.S.E. 43 167 240 259 249 236 182 

Hospitality and Tourism Management 25 31 25 26 30 32 31 

M.S. 25 31 25 26 30 32 31 

Leisure Studies 3 3 1 0 0 0 0 

B.S. or B.S.E. 3 3 1 0 0 0 0 

Recreation, Park, and Tourism Management 83 74 80 86 76 84 74 

B.S. or B.S.E. 83 74 80 86 76 84 74 

Sport Administration 147 132 141 181 197 168 189 

B.S. or B.S.E. 147 132 141 181 197 168 189 

Sport and Recreation Management 24 42 52 49 46 45 39 

M.A. 24 42 52 49 46 45 39 

Certificates (Students enrolled concurrently 
with degree programs not included below) 

Fall 
2011 

Fall 
2012 

Fall 
2013 

Fall 
2014 

Fall 
2015 

Fall 
2016 

Fall 
2017 

Career Advising (Graduate) 0 0 0 0 0 2 0 

College Teaching (Graduate) 5 4 3 3 1 5 11 

Community College Leadership (Graduate) 4 1 3 2 5 6 4 

Disability Studies/Community Inclusion 0 1 2 1 2 2 0 

(Undergraduate) 0 0 1 1 0 0 0 

(Graduate) 0 1 1 0 2 2 0 

Institutional Research and Assessment 
(Graduate) 

0 0 0 0 0 5 3 
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International Higher Education (Graduate) 3 5 3 1 0 0 0 

Internationalization of Higher Education 
(Graduate) 

0 0 2 3 1 0 3 

Superintendent Licensure (Graduate) 0 0 0 0 0 13 12 

 

Graduation Multi -Year Trends 

School/Program 
AY 

09-10 
AY 

10-11 
AY 

11-12 
AY 

12-13 
AY 

13-14 
AY 

14-15 
AY 

15-16 
AY 

16-17 

FLA (Degrees and Certificates Total) 254 288 257 297 323 316 384 406 

Cultural Foundations 2 22 7 7 5 5 4 15 

M.A. 0 0 0 0 0 1 0 0 

M.Ed. 2 16 6 5 1 1 2 8 

Ph.D. 0 6 1 2 4 3 2 7 

Educational Leadership (K-12) 11 33 14 19 8 10 20 16 

M.A. 0 0 0 1 0 0 0 0 

M.Ed. 6 26 10 15 3 6 12 11 

Ed.S. 4 4 3 3 3 0 7 3 

Ph.D. 1 3 1 0 2 4 1 2 

Educational Studies 40 33 46 65 69 78 91 78 

B.S. or B.S.E. 40 33 46 65 69 78 91 78 

Evaluation and Measurement 42 31 19 6 4 8 13 11 

M.A. 1 0 0 0 0 0 0 0 

M.Ed. 40 30 19 5 3 4 11 10 

Ph.D. 1 1 0 1 1 4 2 1 

Exercise, Leisure, and Sport 42 38 18 5 3 1 0 0 

M.A. 42 38 18 5 3 1 0 0 

Higher Education Administration and 
Student Affairs 

40 37 54 38 63 40 57 61 

M.A. 1 0 0 0 0 0 0 0 

M.Ed. 38 35 47 35 58 34 48 50 

Ed.S. 0 0 3 0 1 2 4 4 

Ph.D. 1 2 4 3 4 4 5 7 

Hospitality and Tourism Management 0 4 4 7 7 8 6 11 

M.S. 0 4 4 7 7 8 6 11 

Hospitality Management 0 0 18 61 56 61 63 64 

B.S. or B.S.E. 0 0 18 61 56 61 63 64 

Leisure Studies 8 7 0 0 0 0 0 0 

B.S. or B.S.E. 8 7 0 0 0 0 0 0 

Recrea/Sport Mgmt/Recrea Mgmt  1 3 0 0 0 0 0 0 

Recreation / Sport Management  1 0 0 0 0 0 0 0 

Sport Management  5 4 0 0 0 0 0 0 

Therapeutic Recreation  0 0 0 0 0 0 0 0 

Tourism Management  1 0 0 0 0 0 0 0 

Recreation, Park, and Tourism Management 15 20 15 20 19 23 17 16 

B.S. or B.S.E. 15 20 15 20 19 23 17 16 

Park Management  0 0 0 1 9 8 10 6 

Recreation and Park Management  7 12 7 8 2 3 1 0 

Recreation Management  0 0 4 7 4 7 2 7 

Tourism Management  8 8 4 4 4 5 4 3 

Sport Administration 37 43 34 36 27 24 39 35 
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B.S. or B.S.E. 37 43 34 36 27 24 39 35 

Sport and Recreation Management 0 0 1 18 20 26 22 31 

M.A. 0 0 1 18 20 26 22 31 

Career Advising 0 0 0 0 0 0 5 4 

Certificate (Graduate) 0 0 0 0 0 0 5 4 

College Teaching 8 1 5 4 12 6 4 5 

Certificate (Graduate) 8 1 5 4 12 6 4 5 

Community College Leadership 0 4 4 1 6 6 4 4 

Certificate (Graduate) 0 4 4 1 6 6 4 4 

Disability Studies/Community Inclusion 2 2 9 8 8 14 23 36 

Certificate (Undergraduate) 2 1 8 8 8 14 23 34 

Certificate (Graduate) 0 1 1 0 0 0 0 2 

Institutional Research/Assessment 0 0 0 0 0 0 6 6 

Certificate (Graduate) 0 0 0 0 0 0 6 6 

International Higher Education 7 13 9 1 4 1 0 0 

Certificate (Graduate) 7 13 9 1 4 1 0 0 

Internationalization of Higher Education 
Certificate 

0 0 0 1 12 5 10 11 

Certificate (Graduate) 0 0 0 1 12 5 10 11 

Ohio Superintendent Licensure Certificate 0 0 0 0 0 0 0 2 

Certificate (Graduate) 0 0 0 0 0 0 0 2 

 

Retention to Graduation 6-Year Trends 

School 
Starting 
Cohort 

Enrolled 
in Start 
Term 

% 
Graduated 

After 1 
Year 

% 
Graduated 

After 2 
Years 

% 
Graduated 

After 3 
Years 

% 
Graduated 

After 4 
Years 

% 
Graduated 

After 5 
Years 

% 
Graduated 

After 6 
Years 

FLA Fall 2010 21 0.00% 0.00% 0.00% 47.62% 66.67% 66.67% 

FLA Fall 2011 48 0.00% 0.00% 4.17% 35.42% 54.17% 62.50% 

*Data from Institutional Research Secured Data Site – Longitudinal Study FR (Any major, any college) 

Administrative and Clerical Staff  

The School of FLA is supported by four full-time staff members.  

Special Assistant (White Hall) 

This is an Unclassified position mainly responsible for analyzing, monitoring, and reconciling all School budgets and 

accounts (Including approximate $1 Million endowment, Foundation, and spendable) and processing check 

requests, IDCs, expense reimbursements, budget revisions, and salary distributions. In addition, the Special 

Assistant is responsible for classified staff supervision, scheduling, and timecard approval.  FLA’s Special Assistant 

has the added responsibility of Hospitality Management course fees accounting (approx. $25,500 per semester) 

collecting all food purchase receipts, approving and allocating credit card purchases to assigned indexes, 

overseeing spending related to field trips, and preparing the every-semester audit of p-card used for alcohol 

purchases in hospitality management courses and labs. 

Administrative Assistant (White Hall) 

This is a classified position whose main responsibility is scheduling FLA courses using Banner, Timetabling, SPFS 

(monitoring and entering course conflicts, instructor blockoffs, etc.), DCU and Schedule Maintenance workflows. 

This staff member corresponds regularly with registrar’s office, bursar’s office, provost’s office, and other 

departments regarding scheduling issues, room requests and approval for exclusive rooms.  In addition, the 

Administrative Assistant tracks student enrollment in FLA courses through Cognos reporting, assists in course 
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cancellation decisions, and compile course enrollment data, including creating and maintaining rolling 5 year 

enrollment report.  FLA’s Administrative Assistant has the added responsibility of coordinating up to 60 PT faculty 

hiring and salaries per AY. 

Administrative Secretary (White Hall) 

This is a classified position whose main responsibility is the administration and shadow-budgeting of faculty grants, 

contracts, and awards and works with the School Director to develop the budget for Graduate Assistants’ (approx. 

$475,000), maintains budget spreadsheet, coordinates information to the Office of Graduate Studies, distributes 

award letters and contracts to graduate student assistants, processes ePAF salary and tuition benefits. In addition, 

FLA’s Administrative Secretary supports the School Director to create and distribute faculty load letters compliance 

with the faculty Collective Bargaining Agreement using RPIE website.  

Senior Secretary (Gym Annex) 

This is a classified position whose main responsibility is to serve as the principal support staff for all secretarial, 

office, and procedural needs of faculty of the Sport Administration (SPAD) and Sport Recreation and Management 

(SRM) academic programs.  FLA’s Senior Secretary has the added responsibility of coordinating with the 

Intercollegiate Athletics Department staff and advisors all practicum and internship experiences for Sport 

Administration and Sport and Recreation Management students. 

School Governance and Committees 

School Director 

The role of the school director is described in the College-wide section of this review.  For more detailed 

information, please see the College Handbook and notation in the Analysis of School Handbooks (pages 7-10). 

Program Coordinators 

The role of the Program Coordinator is similar across the college, but the School of FLA incorporated the following, 

more specific language in their handbook (FLA, pages 7-8): 

The role of program coordinators within the administrative framework of the college is articulated in the College 

Handbook. Coordinators may be tenured, tenure-track, or non-tenure track Faculty members, there will be one 

from each of the program areas within the School. Nominations for these positions are conducted in the spring 

semester each year. Program area Faculty members recommend acceptable candidates from within the program 

area for the position of Coordinator, from which the Director selects and appoints one for a term of two years. At 

any time that significant dissatisfaction is expressed on the part of either the Faculty or the Director, a decision 

may be made to seek a new Coordinator for that program area. Coordinators assume office at the beginning of the 

fall semester. In the School of Foundations, Leadership and Administration program coordinators are responsible 

for: 

 Overseeing and coordinating admissions into the School's graduate programs.  

 Coordinate the schedule of classes in consultation with the School Director, who has final approval. 

 Recommending to the Director, the awarding of graduate assistantships and teaching fellowships. 

 Serving as a liaison to the College of Education, Health and Human Services, the Graduate College Council 

and the Division of Research and Graduate Studies.  

 Conducting performance evaluations of graduate student teaching. 

 Implementing the current policies of the School's graduate programs and the current policies of the 

College of Education, Health and Human Services. 

 Maintaining and processing graduate student records and informing students of their standing and 

progress toward degrees. 

 Conducting reviews and making recommendations on graduate Faculty status. 

 Initiating and coordinating changes and improvements in curricula, requirements, and programs. 

 Directing meetings of the Program Faculty. 
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 Serving as advisor for the School's Graduate Student Council. 

 Advising and counseling students. 

 Approving course substitutions, individual investigations and transfer or transient credit. 

 Performing other duties and tasks as assigned or delegated by the Director. 

School Committees  
All School committees are advisory and recommendatory to the Director. The membership, structure, and function 

of some of the School's committees are governed by University, Administrative and Operational Policies and the 

applicable Collective Bargaining Agreement. The Director may establish ad hoc committees in consultation with 

the FAC. The Director will welcome requests from Faculty members for positions on the School's various 

committees. The Director, when making appointments to School committees, will be mindful of the diversity of 

disciplines within the School and will consider the expertise and interests necessary for the effective functioning of 

specific committees. 

Faculty Advisory Committee (FAC) 

The FAC is structured and operates as described in the applicable Collective Bargaining Agreement. The FAC is 

elected directly by the full-time Faculty of the School. 

FAC terms are for two (2) years. Elections are conducted in the spring semester and the FAC members assume 

office at the beginning of the fall Semester. The FAC shall consist of one (1) tenured or tenure-track Faculty 

member (hereinafter "Faculty") from each program area within the school, one (1) full-time non-tenure track 

Faculty member (hereinafter "NTT Faculty"), and one (1) regional campus tenured or tenure track Faculty member. 

NTT Faculty members are invited to serve on the FAC. The School will elect one representative of the NTT Faculty 

to the FAC in the spring semester and the FAC member will assume office at the beginning of the fall semester. 

NTT FAC members shall not participate in personnel decisions regarding Faculty members, including but not 

limited to appointment, reappointment, tenure, promotion, merit, or sanctions. 

Regional Campus Faculty members are invited to serve on the FAC. The School will elect one representative of the 

full-time Regional Campus Faculty to the FAC in the spring semester and the FAC member will assume office at the 

beginning of the fall semester. NTT Regional Campus FAC members shall not participate in personnel decisions 

regarding Faculty members, including but not limited to appointment, reappointment, tenure, promotion, merit, 

or sanctions. 

The FAC is convened and chaired at least once per term by the Director who, in consultation with the FAC, sets the 

agenda for its meetings. FAC members may request that items be added to the agenda. Additional meetings of the 

FAC may be called by the Director, as needed, or upon a request by at least one-half of the members of the FAC. 

The FAC elects three (3) members to serve for two years as the School representatives to the College Advisory 

Council (hereinafter "CAC"). It is preferred that FAC members serve on the CAC in staggered terms. 

Curriculum Committee 

The Curriculum Committee assists the Director in supervising and coordinating the School's academic programs. 

The Curriculum Committee makes recommendations on any and all matters that affect the academic programs of 

the School including but not limited to Faculty proposals for new courses, changes in course content, major 

requirements, and other curricular matters. The Curriculum Committee reviews and decides student appeals 

regarding course substitution.  The Curriculum Committee shall elect three (3) members to serve on the College 

Curriculum Committee. Curriculum Committee terms are for one (1) year. Elections are conducted in the spring 

semester and the members assume office at the beginning of the fall semester. The Curriculum Committee 

includes the following Faculty members: 

 One (1) Faculty member from each program area, elected by and from the School Faculty. Committee 

members may be tenured, tenure-track, or non-tenure track Faculty members. One of these members will 

be elected by the other members to serve as the Chair of the Curriculum Committee. 
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 One (1) undergraduate student representative appointed by the Curriculum Committee.  

 One (1) graduate student representative appointed by the Curriculum Committee. 

Student Academic Complaint Committee 

The Student Academic Complaint Committee is composed of three Faculty members appointed by the FAC. One 

member of the committee is elected by other members to serve as the Chair of the Student Academic Complaint 

Committee.  The policies and procedures of this committee are governed by University Policy including but not 

limited to the addition of at least one (1) student representative to the committee. An undergraduate student will 

be added to the committee for complaints from undergraduate courses and a graduate student will be added to 

the committee for complaints from graduate courses. 

In the event that a member of the Student Academic Complaint Committee is the subject of or may otherwise be 

involved with a student complaint, the FAC will select a replacement from the Faculty. If the Chair of the 

Committee is the subject of or may otherwise be involved with a student complaint, the Director will appoint 

another member of the Student Academic Complaint Committee to chair the committee and the FAC will appoint 

an additional member to the committee from the Faculty. 

Reappointment, Tenure, and Promotion Committee 

The policies and procedures that govern the School's Ad Hoc Reappointment, Tenure and Promotion (RTP) 

Committee are included in University Policy. Procedural and operational guidelines for this committee are 

provided annually by the Office of the Provost. This committee reviews materials relevant to the professional 

performance of Faculty who are candidates for reappointment, tenure, or promotion in rank, and to make 

recommendations to the Director on each of these personnel decisions. The recommendations of this committee 

and the Director, together with the materials assembled for the committees, are forwarded to the Dean of the 

College. 

Other Ad Hoc Committees 

The Director may establish, charge, and appoint the membership of ad hoc committees as required by the School. 

In establishing ad hoc committees, naming members, and designating a committee chair, the Director shall consult 

with the FAC. The Director will welcome requests and preferences from the Faculty before establishing and making 

appointments to ad hoc committees. 

Research Highlights within the School 

Faculty in the School of FLA come from a broad range of disciplines and sub-disciplines and many are called upon 

to by scholarly and learned societies and to provide leadership and research expertise in their fields.  In addition, 

numerous of our faculty have been the recipients of awards for high quality and high impact research.  Highlights 

are below. 

 Dr. Christa Boske (EDLE) focuses on how school leaders transform their sense of self to lead for social 

justice, equity, and school reform.  Her publications since 2011 include edited 7 books.  

 Dr. Ning-Kuang Chaung (HM) co-authored Series on Western Research in the Humanities and Social 

Sciences, Monumental Book Project by ACPSS (2014) 

 Dr. David Dees’s (CULT) research focuses on the dimensions of quality teaching/learning in higher 

education as well as rural/Appalachian students' cultural adjustment to academic environments. He is the 

Founder and Co-Director of the Rural Scholars Program at the Salem and East Liverpool campuses and is 

the Co-PI on National Science Foundation Grant ($189,235) entitled, Bridging the Conceptual Divide 

Between Theoretical and Applied Environmental Chemistry. 

 Dr. Mary Ann Devine’s (RPTM) research on the role of inclusive leisure for people with disabilities been 

used to support the human rights of people with disabilities and greater inclusion of those individuals in 

civic life in Australia, Belgium, Canada, Iceland, Ireland, New Zealand, Turkey, and the United States. 
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 Michele K. Donnelly (SPAD) is the co-author of The Sochi 2014 Olympic: A Gender Equity Audit (2013), The 

Centre for Sport Policy Studies, University of Toronto.  

 Dr. Rosie Gornik (EDLE) was the principal investigator on a $450,000 Ohio Department of Education grant 

(2015) team designed to advance a cutting-edge definition of teacher leadership through creative, 

collegial-study projects. She has also been awarded a $140,000 Curriculum Leadership Institute grant and 

a $17,000 “Keep Academy” award from the Martha Holden Jennings Foundation.  

 Dr. Marta Guivernau’s (SPAD) conducts research that helps us understand and maximize sport and 

exercise participants’ motivation.  Her recent work related to developing a caring environment for youth 

sport is published in the Journal of Sport Psychology in Action (2017). 

 Dr. Tracy Lara Hilton’s (HIED) career counseling research expertise led to her temporary appointment 

(2016-2017) as a counselor for the Saudi Aramco Oil Company in Dhahran, Saudi Arabia where she has 

created a career adaptability workshop for 200 early career professionals.  

 Dr. Tara Hudson’s (HIED) research on the learning and development that result from college students’ 

experiences with diversity and the experiences of underrepresented and marginalized populations along 

their educational and career trajectories appears in top-tier journals such as the Review of Higher 

Education and the Journal of Higher Education. 

 Dr. Aviad Israeli (HM) ranked among the 100 most prolific authors in hospitality and tourism research by 

the Journal of Hospitality and Tourism Research.  

 Dr. Aryn (Karpinski) Kosmidis (EVAL) studies technology and communication in education and health-

related fields focusing on, for example, how simulation-based training at the point-of-care and in the lab 

can improve health quality.  She is Senior Personnel with researchers at School of Medicine at the 

Louisiana State University Health Sciences Center on a $2,000,000 grant funded by the National Institute 

of General Medical Sciences. 

 Dr. Mark Kretovics (HIED) research interests include the assessment of student learning, business 

practices in higher education, distance education, and pedagogical issues in compressed courses. 

 Dr. Kiwon Lee’s (HM) research interests evolved through her experiences in nutrition as a dietitian and as 

a foodservice manager, she focuses on social responsibility in the foodservice industry, healthy eating 

environments, consumer eating-out behavior, and obesity.  

 Dr. Seonjeong (Ally) Lee (HM) scholarship has been published in the top journals in her field and focuses 

on the interrelated themes of persuasion strategy, experience marketing, and consumer well-being 

related to the hospitality industry.  In 2016, she received the 2016 EHHS $5000 SEED award for her work 

and had 16 articles accepted publication in refereed journals. 

 Dr. Andrew Lepp (RPTM) co-leads (with Jake Barkley, School of Health Sciences) and collaborative 

research team that focuses on cell phone use and its association with multiple negative health outcomes. 

This work has been published in high impact scholarly journals and has received national media and public 

attention. 

 Dr. Natasha Levinson's (CULT) research has focused on religious pluralism, most recently though a project 

exploring the ways in which exclusivist evangelical Christians are tackling the challenges of religious 

pluralism. 

 Dr. Jian Li’s (EVAL) research helps us better understand the difficulties or problems populations at risk 

with disabilities or vulnerabilities are confronted with and collects information for possible interventions 

to alleviate the difficulties in their lives; since 2012, she has published 32 refereed journal articles.  

 Dr. Mark Lyberger (SPAD) serves as a sport impact and feasibility research consultant to a variety of 

businesses and communities locally, regionally, nationally, and internationally. 

 Dr. Martha Merrill’s (HIED) research focuses on the globalization of quality assessment standards in higher 

education; she is an internationally recognized scholar for her work, especially that which focuses on 

Central Asia. 

 Dr. Tricia Niesz (HIED) research focus is on progressive movements in the field of education and how 

these influence practice and identities in schooling; she recently published a first-of-its kind review of 
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educational research addressing social movements in the top tier journal Teachers College Record and has 

grant-funded research published in Anthropology & Education Quarterly and Journal of Educational 

Change. 

 Dr. Christa Porter (HIED) was invited to contribute her research on the development and trajectory of 

Black women in postsecondary education to Critical Perspectives on Black Women and College Success, 

which is a significant comprehensive, research-based contribution to higher education scholarship. 

 Dr. Swathi Ravichandran (HM) research in employment law and the hospitality management industry was 

utilized in her written expert opinion (2017) in a major court case associated with a restaurant owner’s 

potential denial of extension of non-immigrant investor treaty visa status. 

 Dr. Barbara Scheule (HM) research interests include food safety education, management of quality and 

consumer satisfaction, effectiveness of employee development programs, school foodservice 

management, and educational issues related to hospitality education.  She is the co-author of 

Introductory Foods (14th ed.) published in 2015. 

 Dr. Kimberly S. Schimmel (SPAD) is an internationally recognized sociology of sport scholar whose recent 

research focuses on security and anti-terrorism strategies at sport events; her work has been translated 

into five languages, she has given invited or refereed presentations in 17 countries, and has served as an 

expert to media located on six continents.  

 Dr. Vilma Seeberg’s (CULT) expertise in comparative international education has recently focused on girls 

education and empowerment and been published in the top tiered Comparative Education Review. Her 

"Chinese Girls' Education Study" is a longitudinal study of rural girls at the margins of globalization using a 

human development/capabilities approach. 

 Dr. Stephen Thomas (HIED) as one of the nation’s foremost authorities in educational law, his 31st 

Students, Colleges, and Disability Law (2nd Ed.) was published in 2016. 

 Dr. Theresa Walton-Fisette’s (SPAD) is one of the leading figures in the national/international 

communities of scholars whose research focuses on sport and related practices in physical culture. She 

served in 2017 as the President of the North American Society for the Sociology of Sport. 

 Dr. Brian Yim’s (SPAD) research in sport marketing and consumer behavior was recognized with a 2016 

$5000 EHHS SEED Award for his innovative application of a behavioral analysis model to fantasy sports 

behavior. 

Faculty Scholarly Expertise and Leadership- Editorial Boards 

An invitation to serve on the Editorial Board of a scholarly (peer reviewed) journal is evidence that a scholar is 

recognized by her/his peers as a leading researcher in the field.  Below are Editorial Boards upon which FLA faculty 

currently serve and by which the broad range of School scholarly expertise is illustrated:   

 Journal of Experimental Education 

 Journal of Personality Assessment 

 International Review for the Sociology of Sport 

 Sociology of Sport Journal 

 Quest – The Journal for the National Association for Kinesiology in Higher Education 

 Olympianos – Journal of Olympic Studies 

 Brazilian Journal of Sport and Physical Education 

 Journal of Tourism, Heritage & Services Marketing  

 International Journal of Hospitality Management  

 Tourism Today 

 Journal of Cases in Educational Leadership   

 Journal of Research on Educational Leadership   

 African Studies Quarterly  

 Journal of Human Resources in Hospitality and Tourism 

 International Journal of Hospitality and Tourism Administration 
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 International Journal of Culture, Tourism and Hospitality Research 

 Trends in Sustainable Tourism Journal 

 International Journal of Comparative Management 

 Journal of Leisure Research 

 Therapeutic Recreation Journal 

 Journal of American Culture 

 Journal of Educational Thought 

 Educational Theory 

Faculty Scholarly Expertise and Leadership- Journal Editorships 

A number of FLA faculty have served as journal editors, the highest distinction for scholarly journals and one which 

can impact the scholarly direction and publication priority of entire fields/subfields.  Three FLA faculty have served 

recently in this capacity: 

 Andrew Lepp (RPTM), North American Editor of Leisure Studies 

 Kimberly S. Schimmel (SPAD), Associate Editor of Sociology of Sport Journal 

 Aaron Mulrooney (SPAD), Editor of The Journal of Sport 

 Vilma Seeberg (CULT), Associate Editor of Frontiers of Education in China 

Faculty Scholarly Expertise and Leadership- Executive Positions in Scholarly Societies 

Election to Executive positions may be viewed as evidence of a high level of prominence in a faculty member’s field 

and of the establishment of a national or international reputation for excellence in an area of focused 

research/scholarship.  In FLA, these are recent examples of such prominence: 

 Mary Parr (RPTM) President, Academy of Leisure Sciences 

 Mary Ann Devine (RPTM), Advisory Board of the United Nations Education Scientific & Cultural 

Organization’s (UNESCO) inclusive fitness/healthy active living coalition 

 Theresa Walton-Fisette (SPAD) President, North American Society for the Sociology of Sport 

 Kimberly S. Schimmel (SPAD) Vice President, International Sociology of Sport Association 

 Jian Li (EVAL) Secretary/Treasurer, Advanced Studies on National Databases Special Interest Group, the 

American Educational Research Association.  

 Tricia Niesz (EVAL) Secretary, Council on Anthropology & Education Board of Directors and Executive 

Committee 

 Martha Merrill (HIED) Secretary of the Board, American Universities in Central Asia Foundation, as well as 

Executive Committee of the Board of the Alliance of Universities for Democracy 

Faculty Scholarly Expertise and Leadership- Membership on Accreditation Commissions 

 Swathi Ravichandran (HM), Elected to serve a 4-year term as one of 10 commissioners worldwide for the 

Accreditation Commission for Programs in Hospitality Administration, the only accrediting body for 

hospitality programs in the world. 

Faculty Research Awards 

High levels of achievement in individual research outputs or for collaborative work has been recently awarded to 

the following FLA faculty: 

 Mary Ann Devine (RPTM) Research Delegate [1 of 10 in the US], American Association of People with 
Intellectual and Developmental Disabilities; Iceland & Ireland (2017). 

 Mary Ann Devine (RPTM), 2-time recipient of the prestigious “Presidential Award” of the National 
Institute on Recreational Inclusion; “Researcher of the Year Award” by the National Institute on 
Recreational Inclusion (2010); “Gonzaga DeGama Award” for excellence and dedication to promoting 
inclusion by The National Institute on Recreation/National Recreation & Parks Association (2010).  
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 Aryn Karpinski (EVAL) “19th Annual Best of Computing Research Award” for “The Relationship between 

Cell Phone Use, Academic Performance, Anxiety, and Satisfaction with Life in College Students,” 

Computing Reviews (2014).  

 Aryn Karpinski (EVAL) American Counseling Association (ACA) Annual Research Award for “Factor 

Structure of the Counselor Burnout Inventory in a Sample of Professional School Counselors” (2016). 

 Erica Eckert (EVAL & HIED), dissertation peer-reviewed by APPA's (The Association of Higher Education 

Facilities Officers) Center for Facilities Research (CFaR) and was recognized at the 2012 APPA Annual 

Conference. 

 Tara Hudson (HIED) “Dissertation of the Year,” Association for the Study of Higher Education (2015). 

 Andrew Lepp (RPTM) & Aryn Karpinski (EVAL) SAGE Open's Most Read Journal Article Award for “The 

relationship between cell phone use and academic performance in a sample of U.S. college students” 

(Lepp, Barkley, & Karpinski, 2015).  

 Andrew Lepp (RPTM) and Aryn Karpinski (EVAL) Best of Computing: Notable Article Award, Computing 

Reviews’ 19th Annual Best of Computing List for “The relationship between cell phone use, academic 

performance, anxiety, and Satisfaction with Life in college students” (Lepp, Barkley, & Karpinski, 2014).  

 Andrew Lepp (RPTM) Altmetric Top 100 for “The relationship between cell phone use, academic 

performance, anxiety, and Satisfaction with Life in college students” (Lepp, Barkley, & Karpinski, 2014). 

This article was among the top 100 (#56) most talked about articles on the Web in 2014:  

 Andrew Lepp (RPTM) Journal Article of the Year for “Image and perceived risk: A study of Uganda and its 

official tourism website” (Lepp, Gibson & Lane, 2011). This recognition is presented to the most 

innovative and scientifically rigorous information technology and tourism-related paper published during 

2011. Awarded by the International Federation for Information Technology in Travel and Tourism (2012).  

 Jian Li (EVAL) American Rehabilitation Counseling Association National Best Paper Award, Second Place, 

“Determinants of independent living optimism among adults with multiple sclerosis” (2016). 

 Jian Li (EVAL) Best Paper Award, “High-Priority Employment Concerns of Hispanics/ Latinos with Multiple 

Sclerosis in the United States”, paper presented at the International Organization of Social Sciences and 

Behavioral Research Conference (2015). 

 Jian Li (EVAL) Honorable Mention for Best Paper, “Getting The Point Across: Exploring The Effects of 

Dynamic Virtual Humans in an Interactive Museum Exhibit on User Perceptions,” paper presented at the 

IEEE Virtual Reality Conference (2014). 

 Tricia Neisz (HIED) Presidential Special Recognition Award, Council on Anthropology and Education (2010). 

 Christa Porter (HIED) Emerging Scholars Designee, ACPA – College Student Educators International. 2017 – 

2019.  

 Christa Porter (HIED) Emerging Scholar in Residence, Coalition for Women’s Identities, ACPA. Recognized 

as thought leader to “support, develop, and empower the spectrum of women- and female-identified 

people and those in solidarity through advocacy and activism, engaging community, and scholarship” 

(2016-2019).  

 Christa Porter (HIED) Research and Scholarship Award, Coalition for Women’s Identities (previously 

Standing Committee for Women), ACPA (2015).  

 Christa Porter (HIED) Runner Up, Melvene D. Hardee Dissertation of the Year Award, NASPA – Student 

Affairs Administrators in Higher Education (2014).  

 Christa Porter (HIED) Runner Up, Dissertation of Year Award, American Association of Blacks in Higher 

Education (2014).  

 Swathi Ravichandran (HM) Awarded The Jim Whyte Research Fellowship which is a part of University of 

Queensland’s Tourism Cluster ‘outreach’ program in Brisbane, Australia (June 2018). 

 Kimberly S. Schimmel (SPAD), Kent State University Scholar of the Month, Recognizes one scholar in the 

KSU 8-campus system whose recent work has had an important impact on her or his professional field and 

has brought exposure to the University (May 2014). 
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Graduate Student Research Awards 

 Nick Morris (CULT) received the 2017 award for dissertation research from the Association for the 

Advancement of Sustainability in Higher Education (AASHE). His dissertation, Relocating education for 

sustainability: From the campus to the community, examines how to rethink education for sustainability. 

 Michael Kavulic (HIED), "30 for the Future Award," the Greater Akron Chamber, 2017. 

 Melissa Dickey (HIED), “People's Choice Award,” Three Minute Thesis competition, 2016. 

 Courtney Wade (HIED), “EHHS Master's Student Research Award,” 2016. 

 Rudolph "RJ" Chavez (HIED), “Outstanding Latino Alumni Award,” Kent Latino Networking Caucus, 2015. 

 Vania Alvarez-Minah (HIED), “Outstanding Latino Alumni Award,” Kent Latino Networking Caucus, 2013. 

 Anush Shahverdyan (HIED) “International Alumni Award,” KSU Hall of Fame, 2013. 

 Michael Pfahl (HIED), “First Decade Award,” National Association of College and University Attorneys, 
2013.  

 Jillian Kiska (HIED), “KSU College of Arts & Sciences Distinguished Advisor Award,” 2012-2013. 

 Brenda McKenzie (HIED), “NASPA Student Leadership Programs Knowledge Community's Dr. Susan R. 
Komives Research Award,” 2013. 

 Tianjun Shen (HIED), “3rd place award,” Best International Student Video Contest KSU 
Global Education Summit, 2012. 

 Amanda Roder (HIED,) “Outstanding Emerging Professional Award,” ACPA's Standing Committee on 
Women, 2011.  

 Krystal Dains (HIED), "Exemplary Social Justice Contribution by a Graduate Student Award,” 
ACPA Commission for Social Justice Educators, 2011. 

 Shakhnoza Yakubova (HIED), “EHHS Hall of Fame Recent Alumni Award,” 2012. 

 Cassie Pegg-Kirby (HIED) “President's Excellence Award,” 2014. 

 Megan Cisar (MEd 2009) “President's Excellence Award,” 2014. 

 Shakhnoza Yakubova (HIED), “EHHS Hall of Fame Recent Alumni Award,” 2012. 

 Jamie Reynolds (HIED), “NACADA Student Research Award – Doctoral Degree Category,”2010.   

 Sabina Uzakova (HIED), “Phil Beta Delta Graduate Student Award for International Education,” 2010. 

 Dametraus Jaggers (HIED), “Outstanding Graduate Student Staff Member in Residence Life Award,” ACPA 
Commission for Housing and Residential Life, 2010.  

Faculty Mentorship of Students’ Research Publications 

While a number of FLA faculty have mentored students through the publication process, three members of the 

EVAL program stand out for their extraordinary success (2013-present): 

 Aryn Karpinski published refereed journal articles with 10 students. 

 Jian Lee published refereed journal articles with 9 students. 

 Tricia Niesz published refereed journal articles with 10 students.   

School-Specific Guidelines for Reappointment, Promotion, and Tenure Faculty 

Excellence Awards (Merit) 

Promotion and Tenure (School -Specific)  
Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC, the Schools use nearly the same 

language regarding tenure and promotion. This section is reported as FLA, HS, and LDES (followed by additional 

content from the Tenure and Promotion section for those Schools) and then TLC.   (Sample of Consistent Language 

for FLA, HS, and LDES (HS, p. 19) 

The policies and procedures for tenure are included in the University policy and procedures regarding faculty 

tenure (See, University Policy Register 3342-6-14) and the policies and procedures for promotion are included in 

the University policy and procedures regarding faculty promotion (See, University Policy Register 3342-6-15).  Each 
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academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are distributed by the 

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays 

a crucial role in determining the quality of the University’s Faculty and the national and international status of the 

University. The awarding of tenure must be based on convincing documented evidence that the Faculty member 

has achieved a significant body of scholarship that has had an impact on her/his discipline, excellence as a teacher, 

and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a 

program of high quality teaching, scholarship and service relevant to the mission of the candidate’s academic 

unit(s) and to the mission of the University.  Tenure considerations can include evaluation of accomplishments 

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not 

funded, proposals pending, papers “in press,” graduate students currently advised, and any other materials that 

may reflect on the candidate’s potential for a long term successful career. The tenure decision is based on all of the 

evidence available to determine the candidate’s potential to pursue a productive career. On the other hand, 

promotion is recognition based on a candidate’s accomplishments completed during the review period and 

promotion decisions are based on papers published and accepted, grants received and graduate students 

graduated during the review period, as well as high quality teaching evaluations and service to the University and 

the profession consistent with his/her faculty assignment. 

Foundations, Leadership and Administration (FLA, pp. 27-28) File Construction Information Presented 

The Contextual Statement: All candidates for reappointment, tenure, and promotion must provide a written 

narrative that contextualizes their accomplishments in the areas of research/scholarship, teaching, and 

service/citizenship. This contextual statement is the vehicle for narrating several key elements important to one’s 

candidacy, including but not limited to the following:  

 A description of one’s scholarship within the context of one’s respective discipline(s)/field(s) 

 The evolution of one’s line(s) of inquiry 

 A rationale for decisions regarding the dissemination of one’s research/scholarship 

 The quality, significance, and impact of one’s work upon one’s respective discipline(s)/field(s)  

 A clear description of one’s role on collaborative projects 

 Evidence of quality teaching 

 Reflections upon one’s teaching practices 

 Evidence of quality service to the Program, School, College, and/or University 

 Evidence of one’s contributions one’s profession, academic discipline and/or community 

 Responses to any concerns or recommendations received in previous reappointment and/or promotion 

reviews. 

Ethical and Professional Standards: A sound ethical approach to all aspects of teaching, research, publication, and 

the academic profession are expected of all who seek tenure and promotion in the School. The overall evaluation 

of a candidate for tenure and promotion shall include consideration of the Faculty member's professional behavior 

as recognized by the University community. 

Criteria for Tenure and Promotion [and Reappointment] 

All four Schools include detailed language on expectations regarding research, teaching, and service. While some 

of the content within this section may be consistent across the four Schools, the structure, depth, and breadth of 

the Criteria for Tenure and Promotion [and Reappointment] sections differs by School. Examples of differences 

include the fact that LDES is the only School to provide program-specific expectations within the handbook. 

Another difference is that unlike the Schools of FLA, LDES, and TLC, the School of HS does not have regional 

campus-specific paragraphs. Please note that regional campus-specific information is still provided within this 

section of the HS handbook. 

Information on the criteria for tenure promotion listed in the FLA Handbook are presented within pages 66-72 of 

the Analysis of School Handbooks appendix. Policy related to NTT Reappointment and Performance reviews are in 

the same appendix, pages 94-97). 
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Foundations, Leadership and Administration (FLA, pp. 28-38) Criteria for Tenure and Promotion 

The Ad Hoc RTP Committee shall consider the following areas of Faculty performance when making 

recommendations on tenure and promotion. In the School of Foundations, Leadership, and Administration 

"scholarship" is broadly· defined to include research, scholarly and creative work. For the purposes of this School, 

"service" is broadly defined to include administrative service to the university, professional service to the Faculty 

member's discipline(s) or field(s) of study, and the provision of professional expertise to public and private entities 

beyond the university. 

[See pages 59-66 in Appendix – Analysis of School Handbooks for full details on “Levels,” excerpts provided 

below] 

Tenure: Tenure considerations can include evaluation of accomplishments prior to arrival at Kent State University 

to examine consistency in research and publication productivity, as well as grant proposals submitted but not 

funded, proposals pending, papers “in press,” students advised, along with any other materials that may reflect on 

the candidate's potential for a long-term successful career. Essentially, those faculty members involved in making a 

tenure decision are asking the question: “Is this candidate likely to continue to sustain, in the long term, a program 

of high quality scholarship, teaching, and service relevant to the mission of the academic unit and the mission of 

the university?” The Faculty member must meet the criteria for a "Level III" rating in scholarship and a "Level II" 

rating in teaching. University citizenship must at least meet the minimum School criteria as outlined in Table 3. 

Promotion to Associate Professor: Promotion is based on a candidate's accomplishments completed during the 

review period and is viewed as recognition of a faculty member having contributed sustained and distinguished 

service to the University, the academic unit and the campus to which the faculty member belongs. Promotion to 

Associate Professor is recognition for establishing a scholarly record likely to achieve a national and/or 

international reputation (see below) for excellence. Candidates must demonstrate leadership of an emerging 

nationally and/or internationally recognized research that is beginning to have an impact on her/his 

discipline(s)/field(s). The candidate’s leadership in research/scholarship must be apparent. An important way to 

demonstrate leadership is through lead and/or sole authorship on publications. The candidate must document a 

sustained record of refereed and peer-reviewed publications, grant writing that is appropriate for the discipline, 

and presentations at national and/or international scholarly conferences. The candidate must meet the criteria for 

a "Level III" rating in scholarship and a "Level II" rating in teaching.  The candidate’s contributions to University 

citizenship must at least meet the minimum School criteria as outlined in Table 3.  

Promotion to Professor: Consideration for promotion to Professor differs from consideration for promotion to 

Associate Professor. Promotion to Professor recognizes the highest level of university achievement and 

national/international prominence, which must include record of scholarly work of sufficient quality and quantity 

necessary to demonstrate increased prominence in and impact in the Faculty member's respective field.  

The criteria that distinguish promotion to Professor from Promotion to Associate Professor are demonstrated 

leadership as a scholar in the candidate’s profession and area(s) of expertise and the establishment of a national 

or an international reputation for excellence in one or more areas of focused research/scholarship. The 

candidate’s leadership of research/scholarship must be apparent. The candidate’s scholarly reputation is a 

reflection of the quality, extent and creativity of her/his scholarly/research output and is, therefore, an issue that is 

carefully evaluated. Reputation can be assessed in a number of ways, which may include, but are not limited to the 

following: 

 Letters from referees in the candidate’s area(s) of expertise 

 Scholarly and/or policy citations of the candidate’s scholarship/research 

 Invited national and/or international colloquia and/or presentations 

 Authored/edited books and scholarly book chapters 

 Invited edited books and book chapters 
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 Completed or demonstrated outcomes from long-term projects or longitudinal research 

 Invited appointment to journal editorial boards 

 Invited consultant for external grant applications 

 Publishing with students 

 Election to leadership positions in one’s scholarly and/or learned society 

 Special honors of any type 

 Editorship of scholarly journals. 

A candidate for promotion to Professor must meet the criteria for a "Level IV" rating in scholarship and a "Level III" 

rating in teaching. University citizenship must exceed the minimum School criteria.  A candidate for promotion to 

Professor may not have equal activity in scholarship, teaching, and service as he/she becomes more specialized.  

(Section will continue pages 59-66). 

Merit Criteria (School-Specific)  

Foundations, Leadership and Administration (FLA, pp. 42-43) 

Faculty Excellence Awards are established pursuant to the applicable Collective Bargaining Agreement. Procedures 

and timelines for determining Faculty Excellence Awards for any given year shall be conducted in accordance with 

guidelines issued by the Office of the Provost.  

General Principles 

The purpose of Faculty Excellence Awards is both to award meritorious performance during the period reviewed 

and to motivate future meritorious performance. Three (3) broadly-defined categories of documented meritorious 

Faculty performance, consistent with the mission of the academic unit/campus and the evaluative criteria and 

relative weighting defined in the academic unit/campus section of the Faculty Handbook, are to be recognized 

through merit awards. Weighting in the three categories for the School of Foundations, Leadership, and 

Administration are as follows: (1) 40% for documented meritorious performance in research and/or creative 

activities; (2) 30% for documented meritorious performance in teaching; and (3) 30% for documented meritorious 

service to the unit/campus, college, University, and/or academic profession.   

Faculty Excellence Awards Procedure and Criteria 

During years that the university allocates funds for Faculty Excellence Awards (FEA), Faculty members shall receive 

notice from the School Director of the requirements for the documentation of requests for FEAs and the due date 

for the submission of this documentation.  

Faculty may apply in three, two, or one of the categories. Each Faculty member who applies for an excellence 

award must provide a current vita and summary evidence of her or his performance for consideration. Unlike 

promotion and tenure files, actual documentation for merit need not be submitted unless the summary is unclear 

or is questioned. Works considered "in press" can be included in the evaluation. Faculty are responsible for 

submitting their documentation materials, in accordance with departmental guidelines (established by the FAC), to 

the School Director by the due date. 

The FAC is the representative body charged with recommending to the Director the criteria and procedures for FEA 

evaluations. There is no fixed number or percentage of Faculty who should receive awards. 

Rating Scale for Determining Faculty Excellence Awards 

The rating scale used for FEAs is: Not Meritorious; Meritorious; and Outstanding 

Meritorious. Each FAC member will rate the applicant's file in the appropriate category on a 7-point scale. Ratings 

at the low of the scale will be associated with work that may meet expectations in a category but is not considered 

as having reached a meritorious level. Ratings in the middle of the scale will be associated with work that is 

considered to have reached a meritorious level. Ratings at the high end of the scale will be associated with work 

that is considered to have greatly exceeded expectations in a category and would be considered as being 

outstanding meritorious. The School's Special Assistant will assign a code to each file and prepare a randomized 
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anonymous matrix of average rankings for candidates applying for merit in each category. In determining the 

average rankings for each applicant, the highest and lowest ranking will not be considered. Clusters within the 

distribution of rankings will be unanimously agreed upon by the FAC.  The same dollar allocation will be made to 

members of the Faculty within each cluster. Each Faculty member in the outstanding meritorious category will 

receive 2 units of the total allocation. Faculty members rated as being in the meritorious level would receive 1 unit 

of the total allocation. The FAC will make recommendations regarding allocations to the School Director who will 

then make final decisions related to these allocations. The School Director will assign dollar amounts to each 

successful applicant when preparing the School's recommendations for FEAs to the Dean. 

Faculty will be notified in writing by the School Director of the preliminary determination of her or his FEA. Prior to 

forwarding a final determination as to Faculty FEAs, a Faculty member may make a request for reconsideration in 

writing to the FAC. The FAC will review any requests for reconsideration and make a final recommendation to the 

School Director. 

Research Productivity (Publications 2016) 

Counts of articles, books, chapters, grants for all faculty (not just tenure track)* 

Name Articles Chapters 
Books 

(Edited) 
Books 

(Authored) 
Grants 

Christa Boske 4     

Ning Kuang Chuang 1     

Mary Ann Devine 3 3    

Aviad Israeli 2 1    

Aryn Karpinski (Kosmidis) 4    2M (note 1) 

Mark Kretovics     $ 60,816 (note 2) 

Tracy Lara-Hilton 3   3  

Kiwon Lee 2     

Seon Jeong (Ally) Lee 3     

Andrew Lepp 4     

Jian Li 11    $ 522,775 (note 3) 

Swathi Ravichandran 3     

Vilma Seeberg 2     

Theresa Walton-Fisette 2     

Brian Yim 2 1   $ 2,400 (note 4) 

Rosemary Gornik (NTT)     $ 314,247 

Total 46 5  3  

*Table from data submitted in March 2017 (for calendar year 2016); data were collected differently in 

past years, making comparisons to the past unsuitable.  Faculty members not listed either did not provide 

data or did not have publications to report. 

Note 1: Dr. Karpinski senior personnel on (2017) “LSUHSC-NO Postbaccalaureate Research Educations 

Program (PREP) in Biomedical Sciences.” National Institute of General Medical Sciences (NIGMS); NIGMS 1 

R25 GM113268-01. 

Note 2: Dr. Linda Robertson (Read Center) is the Co-PI. 

Note 3: This is the figure reported to me by Dr. Li, who serves as Co-PI on some grant applications lead by 

Dr. Phil Rumrill (LDES). 

Note 4: This grant reported to me by Dr. Yim, awarded by the North American Society for Sport 

Management. 



94 
 

 

School Involvement with University‐wide Interdisciplinary Research Initiatives  

The broad range of disciplines and sub-disciplines in the School of FLA often means that collaborative research 

between the School’s academic units (and often within a unit) is interdisciplinary.  In addition to this, numerous of 

our faculty conduct research across School and College boundaries.  Here are five examples: 

 Andy Lepp (RPTM – leisure studies), Aryn Karpinski (EVAL- methodology), Jian Li (EVAL- methodology) & 

Jake Barkley (School of Health Sciences- exercise sciences) have collaborative research on cell phone use 

and its association with multiple negative health outcomes which has appeared in top-tier journals and in 

a number of different academic fields including psychology, leisure studies, public health, and technology 

and human behavior. 

 Brian Yim (SPAD-consumer behavior), Mark Lyberger (SPAD – finance), Aaron Mulrooney (SPAD – sport 

law), and Theresa Walton-Fisette (SPAD- cultural studies) have been awarded a research grant from the 

North American Society for Sport Management to study the Impact of Using Native American Symbol on 

Organizational Image: Case of Cleveland Indians Major Leagues Baseball.  

 Jian Li (EVAL-methodologist, data analysis) is collaborating with Diane Unger, Phillip Rumrill, and Robert 

Cimera (School of LDES) on a $1,400,000.00 grant proposal to fund a Cognitive Support Technology 

Project: Promoting academic and career preparatory success for youth with autism spectrum disorders 

(National Center for Special Education Research, Institute of Education Sciences, U.S. Department of 

Education).  

 Mary Ann Devine (RPTM – Leisure studies, inclusion) is building collaborations with researchers across the 

University on a grant proposal directed at “Communities of Inclusion and Engagement for Individuals with 

Disabilities” to develop comprehensive healthy active living initiatives for this population; foster social 

acceptance by the general public of people with disabilities; develop technological innovations for 

independent living; and foster new policy recommendations that address health issues specific to this 

population. 

 Christa Porter (HIED) is collaborating with Janice A. Byrd (Counselor Education and Supervision, School of 

LDES) on a project called “The story(ies) behind the statistic: An exploration of Black women’s 

development and success in college,” a national multi-institutional study on the development and success 

of Black women in college. 

Instructional Innovation 

Instructional Innovation – Technological 

 Laptop and statistics packages for Graduate Statistics Labs (EVAL) led by Dr. Jian Li.  The School of FLA 

purchased 2 dedicated laptop computers for Dr. Li’s graduate assistants and students. Each of the 

computers contained 2 to 3 advanced statistical computer packages that are expensive and difficult for 

students to afford. However, these statistical computer packages provide students with opportunities for 

obtaining advanced training and skillsets important for their future career and provides opportunities for 

both students and Instructor to collaborate on research projects. 

 HM 33029 Catering and Banquet Management courses utilize MeetingMatrix® software, which is a room 

design software by used major hotels and conference facilities. 

 HM 43040 Strategic Hotel Management courses utilize Hotel Operations Tactics and Strategy (HOTS) 

simulation software enabling student teams to run a virtual hotel while competing with other teams in 

the classroom. 

 Lead by our Chef Instructor Anthony Hamilton, students in our HM program’s food production labs utilize 

the recipe software, MasterCook™.  

 The EVAL program offers a 100% on-line master’s degree program, one of the few in the College. 
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Instructional Innovation – International 

 In Summer 2017, The College of EHHS was represented for the first time ever KSU’s Florence Summer 

Institute through our School’s development of an Event Planning minor cohort.  Participating students 

were offered two FLA courses:  RPTM 26060 Introduction to Global Tourism and SPAD 45024 Sport in 

Global Perspective. 

 SPAD and HM Internship placements in Florence, Italy are the first to be offered in EHHS.  In summer 

2017, FLA/EHHS had a record 12 undergraduate students complete internships in Florence hospitality and 

sport industry locations. 

 HIED’s Special Topics course, “Design & Delivery of Study Abroad: While Studying Abroad” is under 

curricular review to make the popular course a permanent fixture within the HIED curriculum. The 

elective course takes students to the Kent State Florence Center under the guidance of Dr. Mark Kretovics 

and Office of Global Education. Each year about 11 KSU students enroll in the course, which teaches 

future HIED administrators how to plan and implement an education abroad course. The program also 

attracts enrollees from non-Kent institutions.  

 HM finalized an MOU between FLA /Kent State University and SRM Institute of Hotel Management and 

Catering Technology in Chennai, one of India’s leading programs, with an undergraduate program 

consisting of over 1500 majors in Hospitality Management.  Our goal is to develop greater international 

opportunities for our Hospitality Management students including possible student study abroad and 

internships and faculty exchanges. 

 HIED’s International Higher Education Certificate is designed for individuals who are interested in learning 

about internationalization of higher education to strengthen his or her teaching, administrative 

leadership, or employability in the areas of international affairs in colleges and university settings, this 

professional certificate program will serve their needs and purposes. This 15-credit hour certificate, which 

includes an internship experience, can be completed as a stand-alone program or as a complement to 

another degree program. 

Instructional Innovation – Fostering Student Success through University Partnerships and Community Outreach  

 The School of FLA fosters student success through leadership opportunities in a variety of community 

outreach projects. These projects provide students with experiences with people and organizations which 

derive real-world outcomes. Some recent examples include: 

 Campus Kitchens Project, Kent State is one of 31 kitchens across the United States that empowers 

thousands of students to recycle food and create nourishing meals for local families that need it the most.  

Since its inception in March 2011 through a campus-wide initiative, volunteers with the Campus Kitchens 

Project at KSU have recovered tens of thousands of pounds of food and repurposed them to prepare 

approximately 180 meals a week for various organizations including the Center of Hope and Kent Social 

Services. The monetary value of voluntary labor for this program is well in excess of $100,000 annually.  

Although volunteers come from all over Kent State, several of the key student leaders for this project are 

from the Hospitality Management program.  The Campus Kitchens Project has won two awards nationally 

for excellence in programming and operations. 

 Students in HM’s Convention Sales and Management course planned, organized, and hosted an “Anti-

human Trafficking Conference” and several fundraising events to support the Haven of Portage County 

and Rehab Ministries. Both non-profit organizations provide safe house, medical treatment, consultation, 

and job training/placement. This conference included seven guest speakers from throughout the NE Ohio 

region and one of which was from Italy and welcomed over 240 Kent community and KSU attendees to 

the conference (2017). 

 HM students assisted two non-profit organizations, Buffington Island Battlefield Preservation Foundation 

and Raiders on the Ohio with planning and staging town hall events to preserve/promote Ohio’s heritage, 

encourage community participation and education, and for tourism and economic development within 

Ohio’s Appalachia region. HM students worked with mass communication students to film and produce 

an Ohio based civil war documentary (2016). 
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 Students in HM’s Convention Sales and Management course assisted the city of Lorain, OH with the 

planning and execution of three-day “Waterfront Winterfestival” (2015). 

 Students in SPAD’s Event Planning & Promotions classes are currently working with the University of 

Akron’s Event Planning class to developing the “Wagon Wheel Festival.” The initiative arose from SPAD’s 

discussions with the Greater Akron Sports Alliance; its emphasis is to enhance community engagement 

surrounding the KSU-UA rivalry game. 

 Students in HIED’s Equity, Justice, and US Higher Education course partners with KSU’s TRIO programs for 

community-based learning (2017). 

 HIED’s “GA Days” is a two-day event held each year during the first weekend in March. This event is the 

third phase in a comprehensive admissions process in which the candidates for admissions to the M.Ed. 

program come to Kent State University, meet the faculty and current students, learn more about the 

program, and interview for prospective graduate assistantship positions at KSU and in Colleges and 

Universities across NE Ohio and western PA. In Spring 2017, 23 employers hired 40 Assistantships. 

 Students in EDLE’s Leading for Social Justice course collaborate to produce the Leading for Social Justice 

Art Exhibits.  This exhibit presents thought-provoking artmaking, reaching thousands of attendees for 

these one-night events. The purpose of the artmaking is to promote meaningful social change in P-12 

school communities by bringing together a myriad of artists ranging from children, educators, community 

organizations, and community artist mentors to address prevailing struggles and inequities facing P-12 

U.S. public schools.  The exhibits continue to be the only communal art exhibits of their kind, which 

include authentic collaborations among aspiring school leaders, teachers, P-12 children, nonprofit 

organizations, and community artists (2010-present). 

 Students in EDLE’s Culture, Politics and Reform course collaborated with 26 community and school 

activists to provide students with an opportunity to engage in critical dialogue regarding the myriad of 

ways to engage in school reform (2015).  

Instructional Innovation – Fostering Student Success through Leadership Opportunities with Business and Corporate 

Partners 

 Marriott International’s Voyage Program - A 12-18 month, highly selective, award-winning global 

leadership development program offering resources and support for future leaders of the company across 

Marriott’s hotel brands. Marriott approaches elite academic programs in hospitality to recruit for the 

Voyage program and Kent State’s Hospitality Management program has been on that list since 2014.  

Since then, 15 students from Kent State’s HM program have been selected to participate with graduates 

of the program securing management positions in various Marriott brands including Ritz Carlton, J.W. 

Marriott, and Marriott in locations such as Los Angeles, Phoenix, Tampa, Tucson, Ft. Lauderdale, 

Cleveland, Dallas, and Detroit. 

o Voyage Program mentoring includes: 

 Hands-on and virtual training in many disciplines: Accounting & Finance, Culinary, 

Engineering, Event Management, Food & Beverage, Human Resources, Revenue 

Management, Rooms Operations, Sales 

 Immersion the operations of a hotel through mini departmental rotations 

 Networking with global colleagues through social collaboration tools 

 Engaging with Marriott senior leaders 

 Competing globally through our virtual hotel simulator 

 Fabulous Bistro at the IX Center Fabulous Food Show - Front and back of house operations for the 

Fabulous Bistro is run by HM student volunteers at the Fabulous Food Show, an event attended by more 

than 25,000 foodies every year.  Student leaders from PCMA and CMAA student chapters coordinate 

schedules of about 40 volunteers, track volunteer hours, oversee front- and back-of-house operations of 

the Bistro, and ensure excellent customer service.   

 Hospitality Management Friends and Family Dinner - This annual dinner, planned by student leaders in 

our School’s chapters of the Professional Convention Management Association (PCMA) and Club 
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Managers Association of America (CMAA ), brings together friends and family of Hospitality Management 

students, industry friends, alumni, faculty, and administrators.  Student leaders and those demonstrating 

academic excellence are recognized at this event that includes a dinner and silent auction.  Last year the 

event attracted close to 150 attendees and raised $4000 for student professional development. 

 Hospitality Management Golf Outing - A group of 10 PCMA and CMAA student managers plan this annual 

golf outing that attracts around 100 golfers.  Some of the prestigious venues for this event include the 

Firestone Country Club (home of the Bridgestone Invitational), Mayfield Sand Ridge Club, and The Country 

Club in Pepper Pike.  Student managers seek food and silent auction donations and hole sponsors, 

prepare tee gifts, prepare food and beverages to be served on and off the golf course, keep track of 

income and expenses, and organize contests. 

 Schwebel Guest Lecture Series - The Schwebel Baking Company of Youngstown, Ohio, is a major supporter 

of FLA’s Hospitality Management program. The Schwebel family established an endowment for the 

program. Select speakers over the years have included: 

o Chef Marcus Samuelsson   

o Valerie Ferguson, Regional Vice President and Managing Director, Loews Philadelphia Hotel  

o Master Chef Martin Yan   

o James Broadhurst, Chairman & CEO of Eat’n Park Restaurant Group  

o Karim Kalifa, Senior Vice President of Marriott Global Design Strategies  

 HM Career Fair - The Hospitality Management program holds a major specific career fair annually in 

spring.  The 2017 fair attracted 40 businesses and corporate representatives. Some of the companies who 

participated included Marriott International, Inn Walden, Hilton Worldwide, Intercontinental Hotels 

Group, Westin Cleveland, Bravo/Brio Restaurant Group, JACK Casino, Hard Rock Rocksino, Compass USA, 

Chili’s, Gervasi Winery, and multiple private clubs.  Several students obtain internships or other 

professional full-time management and part-time positions as a result of this career fair.   

 Students in SPAD’s Sales Management class organized “Kent State Day at Progressive Field” with the 

Cleveland Indians which raised $5,209 to support student professional development (2017). 

 The SPAD program hosts and annual “Sport Administration Round Table” every spring semester. The 

Round Table provides Kent State students the opportunity to interact and learn from members of several 

professional sport and entertainment organizations including:  

o Canton Charge  

o Columbus Blue Jackets  

o Columbus Crew  

o Greater Cleveland Sports Commission  

o Ohio Machine  

o Pro Football Hall of Fame  

o Teamwork Online  

o The Ohio State University  

o Youngstown State University  

 Students in SPAD’s Event Planning course organize and host an annual reverse raffle and dinner event to 

raise money for the SPAD program.  Students develop relationship with sponsors including Mayfeild 

Sandridge Country Club and Portage County Country Club. 

Instructional Innovation – Graduate Certificates 

 Interdisciplinary Graduate Certificate in Qualitative Research 

 Institutional Research and Assessment 

 Career and Academic Advising 

 College Teaching 

 Community College Leadership 

 International Higher Education 
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Faculty Teaching Awards 

 Jian Li (EVAL) Awarded Faculty Recognition from KSU’s University Teaching Council (2015). 

 Mary Ann Devine (RPTM) Finalist - Distinguished Teaching Award, Kent State University (2016). 

 Natasha Levinson (CULT) Finalist - Distinguished Teaching Award, Kent State University (2017). 

 Mary Parr (RPTM) Excellence in Teaching Award, Academy of Leisure Sciences. 

 Swathi Ravichandran (HM) Educator of the Year, Professional Convention Management Association 

(2015). 

 Kimberly S. Schimmel, KSU Distinguished Teaching Award Recipient. 

 Mark Lyberger (SPAD), Nominated as one of the finalist for this year’s Distinguished Educator Award,” 
North American Society for Sport Management, 2018. 

Undergraduate Mentorship 

 Professor Mary Ann Devine (RPTM) 2015-2017 Collaboration with KSU’s Career & Community Studies 

(CCS) program for developing and implementing undergraduate student mentor positions for student 

enrolled in the Disability Studies & Community Inclusion minor/certificate.  Collaborative research 

projects examining (a) the effectiveness of peer mentors on campus inclusion; (b) the experience and 

perspectives of CCS students on inclusion on a college campus.  Mentorship outcomes related to 

undergraduate and/or graduate students: 22 students who earned the Disability Studies & Community 

Inclusion minor/certificate over the past 5 years of whom Dr. Devine mentored and were accepted into 

graduate programs, including Speech Pathology, Therapeutic Recreation, Social Work, Occupational 

Therapy, & Special Education. 

 HM Student Professional Development and Mentoring Program. Dr. Ning Chaung is responsible for 

mentoring-related planning and activities [e.g., recruit/pair students and managers, manage mentoring 

website, survey mentors/students, plan reception, maintain communication and correspondence 

between and among (potential and existing) students and mentors, give orientations, etc.]. The number 

of students and managers has increased yearly from 50 students to 108 students, 26 industry mentors, 

and 5 panelists attended the mentoring reception in 2014. An alumni recruiting effort began in 2013, 

which laid a foundation for successful integration of industry and alumni mentor relations that continues 

to grow. 

 The School’s Hospitality Management program is one of a very few in the nation to host three active 

chapters of national student organizations and the only one in the state of Ohio: 

 The Club Managers Association of America (CMAA), Kent State University chapter, welcomes all students 

interested in professional positions with country clubs, city clubs, and more. Student members attend the 

World CMAA Conference, the National CMAA Conference, tour area clubs, and host guest speakers.  This 

student chapter was formed in 2000.  The Greater Cleveland Club Managers Association of America has 

supported student members by providing financial support for annual scholarships, student dues, and 

conference travel.  Dr. Barbara Scheule is the faculty advisor. 

 The KSU Chapter of Professional Convention Management Association (PCMA) is open to all Kent State 

University students interested in pursuing a career in the growing meeting and event planning industry.  

The chapter was started in 2008 and ranges in membership from 25 – 40 students.  Students participate in 

various fundraising events; tour hotels, conference and convention centers; listen to industry leaders; and 

attend the annual convention that provides networking and career opportunities. The student chapter 

was the youngest to receive the Student Chapter of the Year distinction in 2009.  Two students have won 

national awards through PCMA including the Chairman’s Scholarship and the Annual Meeting Scholarship.  

The faculty advisor, Dr. Swathi Ravichandran, has won numerous Convening Leaders Faculty Scholarship 

Awards and was named the 2014 Educator of the Year by the organization in addition to being named a 

2015 Meetings Industry Trendsetter by Meetings Focus magazine. 

 Eta Sigma Delta (ESD) is an international honor society that recognizes exceptional academic achievement 

among hospitality and tourism students.  The professional benefits of Eta Sigma Delta include an 

opportunity for outstanding students to distinguish themselves in the eyes of educators, recruiters and 
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industry executives in an increasingly competitive industry.  The Kent State Chapter of ESD inducted its 

first group of honorees in 2011.  Every year, in addition to holding an induction ceremony, members plan 

at least one significant activity such as a research study, field cooperative program, or a seminar in 

addition to service activities.  Dr. Ally Lee is the faculty advisor. 

National Student Award for Innovation 

Undergraduate HM students in the Club Managers Association of American won the “Club of the Future” 

competition for the “Ethics and Leadership” category at the World Conference and Expo in Orlando, FL (2016). Our 

students’ winning entry was titled:  Same Sex Clubs: A Product of Forward Thinking Leaders. 

Graduate Mentorship 

 The student mentorship program in Hospitality and Tourism Management, led by Dr. Swathi Ravichandran 

has resulted in all students (in the last 3 years) who desired to pursue doctoral degrees being admitted to 

the nation’s premier doctoral programs in the field with full funding. 

 Tracy Lara Hilton (HIED) Mentored 15 graduate students in developing skills in administering the career 

construction interview in a classroom format. These graduate students taught nearly 800 exploratory 

undergraduates in career development courses. 

Strengths, Challenges, Opportunities, Accomplishments, Priorities, Results for School  

Strengths 

Internationalization: Preparing leaders for a global world 

Internationalization weaves through every part of our School, its importance is evidenced in all of our programs.  

Not only do we attract future leaders from abroad to study, learn and exchange experiences, we also construct 

curriculum and promote programs that prepare domestic students for leadership for a global world.  FLA has 

largest international student enrollment in EHHS (53 graduate students & 39 undergraduate students as of 

December 2016 [get update]). Numerous of our curricula, both graduate and undergraduate, include required 

global perspective and international comparative courses.  Our School has launched numerous successful 

initiatives that increase our global footprint though international internships, faculty and student exchanges, and 

degree completion programs.  The School of FLA boasts numerous international scholars on our faculty roster, as 

well as US scholars whose research has earned them international reputations and whose scholarship has been 

translated into multiple languages.  Internationalization is one of the main values we affirm in our School and one 

of the main messages we transmit to the outside world.  This is evidenced by our 2017 International Education 

week newsletter featuring international stories from across our School and the Twitter campaign that preceded it.  

In addition, we created a 2017 poster and advertisements that translated the phrase “We are welcome here” in 17 

native languages spoken by FLA students, faculty, and visiting scholars.   

Community and corporate partnerships: Providing leadership opportunities for students 

Numerous of the academic programs (both undergraduate and graduate) in our School attract and prepare 

students for immediate, post-graduation leadership roles in professional settings.  These are programs in which 

professional preparation opportunities and academic rigor are equally important for the future achievements of 

our students.  Therefore, our relationships with community and corporate partners, forged over time through the 

immense dedication of our faculty, are crucial for student, program, and School success.  As highlighted in the 

previous section, FLA’s student leadership opportunities exist with corporate, community, and university partners 

located across NE Ohio and extend throughout the world. 

Mentoring future scholars: Publishing with students 

Our School also houses programs that prepare students for success as researchers and scholars.  Though not as 

numerous as those with practical/professional goals, these future scholars require high-quality, highly attentive 

mentorship as they move though the research, presentation, and publication process.  The dedicated faculty who 

serve in this role are one of our School’s outstanding strengths, foremost among them are the members of the 

School’s Evaluation and Measurement program.  Consider, for example, that 3 EVAL faculty members have 
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mentored 11 EVAL students leading to 46 published refereed journal articles national presentations in the last 

three years. 

Diversity of scholarly expertise: Conducting interdisciplinary research 

Another of our School’s strengths lies in the collaborative capacity of our faculty.  The broad range of disciplines 

and sub-disciplines in the School of FLA often means that collaborative research between the School’s academic 

units (and often within a unit) is interdisciplinary.  In addition to this, numerous of our faculty are involved in 

research teams that across School and College boundaries. As highlighted in a previous section, FLA scholars are 

involved in collaborative teams researching issues that range from health and lifestyle to disability and community 

inclusion and from Native American imagery in professional sports to the academic success of black women in the 

US. 

Innovative teaching:  Transforming students’ lives 

FLA boasts high achieving instructors dedicated to providing innovative learning opportunities to students.  Every 

one of our 10 academic programs include faculty who have won major teaching awards or who have received 

public acclaim for their skillful pedagogy. Faculty across FLA have changed students’ lives by constructing 

innovative curricula, extending students’ personal and geographical boundaries in crafting study abroad programs, 

increasing access to higher education by developing distance learning opportunities, utilizing cutting-edge 

software in creative classroom experiences, connecting students to local communities in impactful projects, and 

helping students overcome personal hurdles to complete their degrees.  

Challenges 

The administration of widely diverse academic programs 

The Director of FLA is the chief administrative officer of 10 diverse academic units that offer 14 degree programs.  

The Director is also the primary academic leader of faculty from these diverse fields who need to share a collective 

commitment to School success and will advance a School-wide strategic plan for excellence in scholarship, 

teaching, and broad-based service.  To be most effective, the Director needs at least working knowledge in a wide 

range of issues that are crucial to success of these units (in student preparation and faculty development, for 

example) that includes, but is not limited to:  Ohio school administrators’ certificate and licensure requirements; 

trends in US higher education administrators’ preparation (including career services, community college 

leadership, and institutional assessment); accreditation standards for recreation, park, and tourism programs; the 

philosophical and social foundations of education; and the culture and organization of US recreational, collegiate, 

and professional sport.  Added to all of these, overseeing the School’s Hospitality Management program (located 

on the Kent and Ashtabula campuses) requires that the School Director be knowledgeable about industry and 

accreditation standards in lodging, events planning, club management, and food and beverage production/service. 

Management of the HM program involves maintaining a large production kitchen, stewardship of >$25,000 in 

student fees per semester, and attention to a myriad of details related to the purchase, transportation, and safety 

of food. Without the infrastructural support that is commonly found in academic units as large as FLA, balancing 

these day-to-day demands with the macro-level leadership responsibility of our School can be quite challenging.    

Stabilizing (and strengthening) academic units through new FT faculty hires 

Currently, FLA employs up to 60 part-time instructors per year. Considering the current budget and enrollment 

environment, recent full-time faculty losses combined with the next two years of faculty retirement may create 

difficult and potentially crippling challenges in some of our programs.  In addition, a couple of programs that have 

had steady or growing enrollments, but who are over-reliant on part-time Instructors, are under increasing strain.  

As one example, it is currently possible for a student to be granted a BS degree in SPAD after having taken only two 

courses from a TT faculty member. 

Supporting graduate students and faculty research productivity 

Securing external funding for research and student support/development is an important component of US higher 

education.  However, the academic units in FLA, especially the more-professionally oriented ones without doctoral 

programs, are not well positioned to compete for external grant dollars.  This means our School relies on the GA-
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funds provided by the College.  As this funding is limited, equitable assignments of GAs across School 

programs/faculty is a challenge (faculty in doctoral programs historically receive preference).  In addition, reliance 

on College funding alone makes our School’s GA support for faculty research vulnerable to budget cuts driven by 

college/university deficits. 

Opportunities 

Grow the Bachelor of Educational Studies (EDST) Program 

FLA houses the College’s only undergraduate degree completion program, and one of the few [get specifics here] 

at the university. The EDST program is designed for students who have completed a significant amount of credit 

hours, typically 90 credits or more, to achieve their academic goals through an individualized degree completion 

plan.  Students choose elective coursework that is supportive of their particular career plans.  EDST is well suited 

for the rising numbers of uncompleted degree students –especially non-traditional students, military veterans, 

students with heavy family and/or work demands, and students whose grade point average prohibits them from 

progressing in their originally declared degree programs. 

Develop more distance learning opportunities 

While some of FLA’s programs have been very active in developing on-line and blended learning portfolios (EVAL 

and EDLE especially), others are well behind the curve.  SPAD has no on-line courses for example. The EDST 

program, on the other hand, has been developing more on-line courses and now realizes that the opportunity to 

offer a completely on-line degree completer program is realistically within reach.  

Convert the Event Planning minor into a BS degree program (EVPL) 

EVPL in FLA would be the 1st in Ohio and only 5th in the nation. Our School’s very popular Event Planning minor as 

grown 300% since its introduction, expanding from 38 students to the current 119. Notably, 40% of the students 

enrolled in the minor come from outside of EHHS (mostly from Business and CCI). This minor is an example of 

successful inter-departmental/unit collaboration, incorporating coursework from three successful undergraduate 

programs: Hospitality Management (HM); Recreation, Park, and Tourism Management (RPTM); and Sport 

Administration (SPAD). HM is the only nationally accredited program in Ohio and RPTM is the only nationally 

accredited program in Northeast Ohio.  Given our existing coursework portfolio, minimal curricular development 

would be necessary to transition the minor to a major degree program.  These factors, combined with labor 

market demand and our geographical location, provide FLA/EHHS with a unique opportunity to efficiently launch a 

high quality and highly attractive degree program that would have an excellent return on investment.  

Create a SPAD Industry Advisory Board 

Years of dedicated development of sport-related partnerships across NE Ohio has created the potential for SPAD to 

install an Industry Advisory Board.  A well-tested template for Board by-laws already exists in the School’s HM 

program, whose Advisory Board has led to student development opportunities, fund-raising, and other activities 

that contribute to student and program success. 

Develop and Promote Articulation Agreements (AA) with Area Community Colleges 

FLA already has one of the three AAs that exist between KSU and Tri-C (community college).  We are currently 

working on one with Loraine County Community College.  Both of these are located in our HM program.  However, 

RPTM and SPAD undergraduate programs currently have no AAs.  

Accomplishments (July 2015-present). 

Accomplishments related to Internationalization 

 Created an FLA Graduate Assistantship for International Initiatives, thus expanding our capacity to 

develop and execute numerous new initiatives and assist collaborative efforts with the EHHS Read Center 

for International and Intercultural Education and the University Office of Global Education.  

 Finalized an MOU in Spring 2017 with the SRM School of Hotel Management in Chennai, one of the 

leading programs in India with an enrollment of 1500 undergraduate majors. Strengthened this 
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partnership in Summer 2017 through meetings with the Director of SRM’s program in Chennai, and along 

with our Hospitality Management Program coordinator, toured their campus facilities.  Further developed 

plans for student transfers and faculty exchanges, with more details to be institutionalized over the Fall 

2018 semester 

 A collaborative effort with KSU Florence faculty, the Vacca advisor to Hospitality Management and Sport 

Administration students, the Hospitality Management Program Coordinator, and FLA’s Graduate Assistant 

for International Initiatives; developed and secured enrollment in FLA courses for the 2017 Florence 

Summer Institute. Created marketing materials, visited EHHS classrooms to create student enthusiasm, 

and maintained communication with the Office of Global Education. Summer 2017 was the first time 

EHHS courses were offered in Florence Summer Institute.  

 Established a central location to organize and share all Florence marketing materials with other programs 

across EHHS. 

 Increased the number of Hospitality Management Summer Internships in Florence to a record 9 and 

created 4 first-time Sport Administration Internships in Florence. in Summer 2017. Mentored a Sport 

Administration Assistant Professor to oversee the new Florence practicum. 

 Begin formalizing future internship placements with ITC Luxury Hotels across India though meetings with 

the VP and Director of SW India Properties in Chennai.  

 Redeveloped (with graduate assistant instructors) and offered a Special Topics course for international 

students as a) an entrepreneurial effort, b) to provide academic developmental opportunities for 

international students, and c) provide classroom teaching development for FLA graduate students. 

 HIED’s Special Topics course, “Design & Delivery of Study Abroad: While Studying Abroad” approved 

through curricular review to become a permanent course within the HIED curriculum. 

Accomplishments Related to Faculty Development 

 Through collaborative partnership with the School Director of Health Sciences, created a shared Fulltime 

Non-Tenure Track faculty position in Educational Studies (School of FLA) and Integrated Health Sciences 

(School of HS).  Search successfully completed Fall 2016. 

 Completed successful searches for 2 Tenure-Track faculty members in HIED (1 new line & 1 replacement) 

at the Assistant Professor level.   

 Initiated a Tenure-Track Faculty Mentoring Program modelled on the leadership and resources provided 

by the Provost’s Office. Assigned formal peer mentors to all pre-tenured faculty, with senior mentors 

located outside of mentees program areas. 

 Completed a comprehensive review of all PT faculty in the School.  Collected and assessed CVs from all PT 

faculty; created a personnel file on the iDrive for each Instructor in which the CV, SSIs, Letter of Offer, and 

related materials are now stored. 

 Established a procedure for sharing course syllabi, thereby increasing the awareness among FLA faculty of 

who is preparing to teach established courses, creating meaningful PT Instructor mentorship 

opportunities. 

 Completed a Graduate Faculty Status Review of all faculty in the School (both Full and PT). The review 

included the reclassification and removal of numerous faculty members.  Each faculty member received a 

letter informing them of the review and the results.  Updated spreadsheets where reported to the EHHS 

Associate Dean for Graduate Education. 

 Created (with support of program faculty) three two FTNTT positions in HIED and SPAD by combining 

courses formerly taught by PT Instructors. 

 Created and appointed two shared FTNTT positions with the School of TLC in SPAD/PEP, RPTM/PEP. 

 Developed and distributed a “time line for preparing promotion to professor” document and initiated 

continuing  “planning for promotion to professor” meetings with all Associate Professors. 

 Completed a successful Search for TT Assistant Professor in Hospitality Management (HM). 



103 
 

 

Accomplishments Related to Program Development 

 Completed an administrative merger of EDLE and CULT programs. 

 Stabilized EDLE assuring the successful graduation of the 2015 cohort. 

 Create a long-term action-plan for EDLE including rebranding and remarketing, eliminated course content 

redundancies, and eliminated the requirement that students enroll in multiple concurrent intersession 

courses. 

 Completed a comprehensive risk assessment report of Hospitality Management food purchasing, 

transportation, storage, and inventory. 

 Developed a collaborative partnership with Stark Campus Leadership.  Visited the Stark Campus and met 

with the Regional Dean and Associate Dean to discuss plans for Hospitality Management program 

expansion to Stark.  Conducted joint meetings with the KSU Vice President for Regional Campus 

Integration, Stark administrative leadership, and Hospitality Management Coordinator to discuss plans for 

Hospitality Management program.  

 Corrected long-standing discrepancies (pre-dating EHHS) in faculty load hours assigned for lectures and 

labs in Hospitality Management, supported by the Faculty Advisory Committee, FLA now in compliance 

with Collective Bargaining Agreement. 

 Completed major curriculum revision of the Hospitality and Tourism Management master’s program.  

Added a non-thesis track and a capstone course, discontinued the research project track; passed 

University Educational Policy Committee and launched in Fall 2017. This will assure more equitable 

assignment of master’s thesis chairs and committees duties and creates opportunities to increase 

enrollment. 

Accomplishments Related to School Faculty Handbook Revisions 

 Completed structural revision to comply with new University Handbook guidelines. 

 Revised all text describing reappointment, tenure, and promotion. 

 Modified language related to authorship criteria for tenure and promotion. 

 Revised criteria Tables related to reappointment, tenure, and promotion. 

 Added new text describing requirements of the contextual statement, demonstrated leadership of 

scholarly lines of research, and the importance of reputation in one’s scholarly field(s). 

 Revised assignment of faculty load associated with lecture and lab assignments across programs, leading 

to adjustment of faculty load letters and revision of course catalog in Hospitality Management.  

 (Re)interpreted language related to proportional salary for internship supervision in summer terms, 

leading to the adjustment of summer salaries; implemented new practices in summer 2017. 

Accomplishments Related to School Communication and Culture 

 Initiated 2x per AY School-wide meetings.  Agenda items have included a discussion of Title IX; students’ 

sexuality and gender identification; student debt and FLA efforts to ease financial burdens; FERPA 

requirements; students’ psychological stress and KSU/EHHS support resources; revision of School 

Handbook policy and School practices; the university climate survey; and the ways in which our School 

contributes to the University’s strategic priorities.  

 Designed a You Belong Here (2016) and We belong here (2017) posters for FLA. Shared You Belong Here 

graphics so posters to be adopted across EHHS Schools. 

 Developed a School newsletter, the first-ever for FLA. 

 Created new signage for the School, HIED and EDST; banners for the Recreation, Park and Tourism 

Management program. 

 Initiated the update and development of School and program websites through new part-time Graduate 

Assistantship for Communication in FLA. 

 Established regular practices of group communication from Program Coordinators and School Director 

with our 50-60 Part-Time faculty. 
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 Purchased (shared expenses with SPAD discretionary account) TV monitors for Annex and 316 WH to 

advertise School-related activities, achievements, faculty information, and program/university deadlines, 

etc.  

Accomplishments Related to Support Staff and School Office Procedures 

 Completed a successful search for a Special Assistant, hired in January 2016. 

 Completed a successful search for a Senior Secretary (hired in November 2016) located in the MACC 

Annex to support 6 Full-time Sport Administration/Sport and Recreation Management faculty, 

approximately 15 Part-Time faculty, and 5 Graduate Assistants, and to coordinate support with staff in the 

School of TLCS & the School of HS who are also located in the MACC Annex. 

 Initiated cross-training among all four staff members. 

 Eliminated the practice of staff members rotating days between Annex and WH in order to a) reduce 

time-lags in the completion of big projects, b) reduce tension created by sharing desk/work space, and c) 

identify responsibility for front office appearance in the Annex. 

 Shifted duties between staff members to create more naturally aligned groups of duties (scheduler now 

has responsibility for PT faculty letters of offer, for example). 

 Changed the format and workflow of faculty load assignment so that they comply with the Collective 

Bargaining Agreement. 

 Changed graduate student conference funding form and procedure, creating a Fall and Spring award 

assuring more equitable distribution of financial support. 

 Purchased much-needed staff equipment (computer and workspace) upgrades. 

 Increase operational transparency by creating and maintaining iDrive locations for School committee 

agendas and minutes. 

 Initiated and successfully negotiated a 3-way office assignment agreement between VACCA, SPAD, and 

EHHS Student Recruitment & Retention, creating more FLA space in 300WH. 

Accomplishments Related to School Budget 

 Completed a 3-year comprehensive review of student/course fees expenditures; Identified unused 

(RPTM) program course fees, purchased equipment upgrades for RPTM 26030 Recreation Group 

Leadership & RPTM 36081 Adventure Education. 

 Collaborative efforts with EHHS Advancement Office increased spending from FLA’s Foundation accounts 

and reduced expenses from FLA index; created files for Program Coordinators containing account MOUs.  

Worked with FLA Special Assistant to create a Foundation Accounts Educational Guide for Program 

Coordinators.   

FLA Priorities and Intended Results 

Enrollment: Management & Opportunity  

Student enrollment in the School of FLA is balanced by two sizable undergraduate programs (SPAD & HM) and one 

graduate (HIED) program, which help create a healthy revenue/expenses ratio with the College’s RCM budget 

model.  The graduate program in EVAL is operating at near enrollment capacity, given the heavy demand placed on 

those faculty members to direct their own students’ dissertations and to serve as methodological experts on 

dissertations across the School and College.   

Both SPAD and HIED face the need to restrict enrollment, albeit for differing reasons.  Without the addition more 

Full-time faculty members, the SPAD (undergraduate) and SRM (master’s), which currently serve approximately 

450 students in their major and minor degree programs, cannot increase enrollment without compromising 

instructional quality and student internship and career placement.  In recent years, SPAD/SRM programs have held 

steady or experienced increased enrollment and have relied on part-time faculty, who now teach 45% of the 

courses, to meet course section coverage.  This has been a necessary strategy in order to assure students’ degree 

completion, but has resulted in SPAD falling well below the national standards set by the Commission on Sport 
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Management (of which our program is currently not a member) and created the possibility that a student can earn 

an undergraduate degree in our program after having taken only two required courses from a TT faculty member.  

HIED, on the other hand (which had 70 PhD students in 2015-2016) manages enrollment so that their faculty can 

mentor quality dissertations to completion and place/supervise master’s students in high impact (required) 

internship experiences.  HM has experienced an enrollment dip in very recent years and now must identify ways to 

recover to the program’s full capacity and in so doing, contribute to the continued health of the School’s bottom 

line.  Other programs are in need or development and enrollment boosts.  Given these issues, the School’s 

priorities and opportunities to increase enrollment/revenue generation include: 

 Strategic hiring for program stability and growth (especially SPAD, RPTM, CULT, EDLE) 

 Developing more high-quality distance learning courses (especially HIED, SPAD, RPTM) 

 Developing completely on-line degree programs (especially in CULT, EDST) 

 Completing Articulation Agreements with Community Colleges in the region (HM, SPAD, RPTM) 

 Updating programs’ web design and increase social media presence 

 Create new high-visibility programming and events (especially HM, RPTM, SPAD) 

 

Faculty Development 

The School of FLA has boasts highly productive researchers and very talented Instructors. Supporting and 

rewarding research productivity and instructional innovation across academic ranks is crucial for faculty 

advancement, satisfaction, and retention.  Priorities here include: 

 Further development of a formal, directed, and intentional pre-tenured faculty mentorship program 

 Sponsoring and creating mid-career development opportunities (nominating faculty for involvement in 

University coaching programs, creating course release opportunities and mentorship sessions for 

Associate Professors, for example) 

 Encouraging/supporting faculty writing groups, grant development collaborations, “brown bag” events 

 Supporting/rewarding the creation of high quality distance learning opportunities 

 



106 
 

 

School of Health Sciences (HS) 

Basic Overview 

The School of Health Sciences is one of four Schools within the College of Education, Health, and Human Services.  

There are six (6) undergraduate programs (ATTR, EXSC, HEDP, IHS, NUTR, SPA) and six (6) graduate programs 

(ATTR, EXSC, HEDP, NUTR, SLP, and AUD.  All of the programs with accreditors are nationally accredited.   There are 

48 full time faculty (25 tenure track or tenured [TT], 23 non-tenure track [NTT]).  There also are 30+ part time 

faculty members teaching for the School each semester across all program areas.   

Degrees are offered in the following academic programs:  

 Athletic Training (ATTR) – (B.S., M.S. in Athletic Training proposal in progress; currently a concentration 

within Exercise Physiology) 

 Exercise Science and Exercise Physiology (EXSC) 

o Exercise Science: B.S. with concentrations in Exercise Specialist, Exercise Physiology, and Pre-

PT/OT/Podiatric Medicine)  

o Exercise Physiology: M.S. and Ph.D 

 Health Education and Promotion (HEDP) – B.S. (Community Health Education), B.S.E (School Health 

Education), M.Ed, Ph.D. 

 Integrated Health Studies (IHS) – B.S.  

 Nutrition (NUTR) – B.S. and M.S. 

 Speech Pathology and Audiology (SPA) 

o Speech Pathology and Audiology – B.S.  

o Speech Language Pathology – M.A., Ph.D. 

o Audiology – M.A., Au.D. 

Mission and Goals 

Our mission as educators, which includes but is not limited to, educating undergraduate and graduate students 

and providing continuing education while promoting and clarifying the role and philosophy of education. The 

emphasis is on providing programs of study which integrate theory, research, and application knowledge as a 

foundation for lifelong learning.   A strong commitment to research means creating and maintaining a significant 

intellectual environment and achieving our broader commitments to the advancement of knowledge and service 

to the public. Service to the University and to the general public unifies and clarifies the role of the School in the 

local community, in the State of Ohio, in the nation, and is valued within the School, the College and the 

University.  

The primary goals of the School of Health Sciences are to:  

1. Support the University and College mission statements; 

2. Create an academic environment which promotes the intellectual and professional development of 

students and faculty;  

3. Develop and maintain a commitment to scholarly activity in research, graduate education, and 

undergraduate education which is commensurate with the goals and mission of Kent State University;  

4. Provide programs for all students which meet the comprehensive educational and technological demands 

of the disciplines represented in the School; these disciplines include athletic training, exercise physiology, 

health education and promotion, integrated health studies, nutrition, speech pathology, and audiology; 

5. Offer courses in cognate academic disciplines and professional fields which provide the necessary base for 

the career goals of students and faculty. Fundamental is the education of students to excel and provide 

leadership to their respective disciplines;  

6. Provide the public with service commensurate with the University. 
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History/Context of Programs 

In 2005 the College of Fine and Professional Arts and the College of Education merged to form the College of 

Education, Health and Human Services.  EHHS was composed of three (3) departments, Adult Counseling Health 

Education and Vocational Education, and Educational Foundations and Special Services, Teaching Leadership and 

Curriculum and three (3) schools, Exercise, Leisure and Sport, Family and Consumer Studies, and Speech Pathology 

and Audiology. 

The School of Health Sciences was established in 2009 through the reorganization of the six (6) original 

school/departments to form the current four (4) Schools: Foundations, Leadership and Administration (FLA), 

Health Sciences (HS), Lifespan Development and Education Studies (LDES), and Teaching Learning and Curriculum 

(TLC). 

Counts  

Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017) 

 Category % Male % Female 
% Under-

Represented 
Minority 

Total 
Number 

Tenure-Track Faculty 33.3% 66.7% 4.17% 25  

Non-Tenure Track Faculty 9.1% 90.9% 4.55% 22 

Full-Time Term, Part-Time Term, and 
Emeriti Faculty 

26.9% 73.1% 3.85% 26 

Administrators/Staff 10.0% 90.0% 0% 9 

Graduate Appointees (Assistants, 
Includes Students, below) 

   32 

Students in School (Total, from below) 27.98% 72.02% 16.05% 1333 

Doctoral Students (Ph.D) 48.48% 51.52% 6.06% 33 

Doctoral Students (Au.D) 14.71% 85.29% 5.88% 34 

Master’s Students 16.78% 83.22% 6.04% 149 

Bachelor’s Students 29.30% 70.70% 18.01% 1116 

Certificate (Only) Students  N<10 N<10 N<10 1 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of the 

previously-listed categories. 

School-Specific Resources and Infrastructure  

Physical facilities, technology specific to the school’s programs 

Classrooms, Office, Labs, and Clinical Space 

The programs for the School are located in four (4) buildings:  White Hall, Nixson Hall, Center for the Performing 

Arts (A wing), and the MACC Annex.  The IHS Academic Program Director’s office and an office for 1 NTT faculty 

member are located in White Hall.  The main office for the School and the offices for the faculty in Nutrition and 

Health Education and Promotion are located in Nixson Hall.   

In addition to the offices located in Nixson, there is a food preparation lab which was re-modeled five (5) years 

ago.  The food lab contains an instructor demonstration station, six (6) work stations for the students; one station 

is ADA compliant and also allergen free.  There also is office space for the Nutrition Outreach Program and a room 

for nutrition counseling and group meetings.  The group room also has an interior enclosure for a BODPOD which is 

used for research by the nutrition and exercise science faculty.   There is a shared research laboratory space, a 

room for video recording by the Nutrition and HEDP faculty, and a shared workspace for the graduate assistants in 

HEDP and Human Development. There is office space for the graduate assistants in both Nutrition and HEDP.  The 

part time faculty for the School also have office space in Nixson. 
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The speech pathology and audiology wing (A wing) of the Center for Performing Arts is currently undergoing 

renovations (June 2017-January 2018).  The current space includes three (3) sound sites, a hearing aid dispensary, 

and office space for four (4) audiology faculty members.   The three (3) sound suites are designed for audio/video 

recording/viewing so that the students can complete self-evaluations.  The speech clinic is composed of five (5) 

therapy suites (therapy room and observation room).  All of the therapy rooms are tied into an audio/video-

recording system from which students can record their therapy sessions for self-evaluations and supervision.  

There are ten (10) offices for faculty.  In the new addition there is a drive up entrance and new reception area for 

clients and our support staff’s offices/work area, and the Kenneth Berger Hearing Aid museum (3500 artifacts).  

Within the SPA wing are labs for research in:  Communication Modalities and Alternative Communication, 

Neurolinguistics, Speech Physiology/Swallowing, Motor Disorders, Central Auditory Processing, Speech Perception, 

and Autism.  We also have two office spaces devoted to telepractice for school age children.  There will be a newly 

renovated graduate room shared by the audiology and speech pathology graduate students and a separate 

office/study space for the doctoral students.  A new classroom which holds 65+ students also was constructed. 

In Nixson the English Language Proficiency Clinic (ELPC) and the Palatometry lab are housed.  There are four 

therapy (4) rooms, a large group room for therapy and group meeting, two (2) faculty offices, and one (1) speech 

science lab. 

Athletic Training and Exercise Science are housed in the MACC Annex.  The ATTR offices are located on the second 

floor with office space for six (6) faculty members and one (1) support staff.  There is office space for the graduate 

assistants. There are two (2) laboratory spaces which are used for teaching and research.  There is one (1) 

additional research laboratory. 

Exercise Science has offices for six (6) faculty members and office/study space for the graduate assistants.  The 

exercise physiology laboratory is made up of nine separate research spaces including the: Behavioral Science 

Laboratory, Environmental Laboratory, Exercise Physiology Testing Laboratory, Human Performance and 

Autonomic Studies Laboratory, Motor Control Laboratory, Strength Laboratory, Vascular Health Laboratory, 

Exercise Inflammation and Recovery Laboratory, and Exercise Biochemistry Laboratory. 
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Current Faculty by Program 

Current AY 2017-2018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, discipline, institution). 

Include School Directors, Deans.  Tenure Track faculty calculations are based on an assumed 24 credit hour load per year, Non Tenure-Track faculty 

calculations are based on an assumed 30 credit hour load per year.  An individual is listed as part time if they carry 9 or fewer credit hours per semester. 

Name 
Program 

Area 

TT, 
NTT, 
PT 

Rank 
Terminal 
Degree 

Highest 
Degree 

Year 

Highest Degree 
Discipline 

Highest Degree 
Institution 

Credit 
Hour 
Load 

Load % 
Teaching 

or 
Supervision 

Load % 
Research 
or Grant 

Load % 
Service or 

Coordinator 

Arnold, Hayley S. SPA TT 
Associate 
Professor 

PhD 2007 
Speech-Language 

Pathology 
Vanderbilt University 24 75% 12.5% 12.5% 

Audet, Lisa R. SPA TT 
Assistant 
Professor 

PhD 2000 Special Education Kent State University 24 50% 0 50% 

Axiotis, Irene R. HED NTT 
Associate 
Professor 

PhD 1996 
Curriculum and 

Instruction/Health 
Education 

Kent State Univ. 30 80% 0 20% 

Backus, Angela S. HED NTT 
Associate 
Professor 

PhD 2010 
Health Education 
and Promotion 

Kent State Univ. 30 100% 0 0 

Barikroo, Ali SPA TT 
Assistant 
Professor 

PhD 2017 
Communication 

Sciences & 
Disorders 

Univ. of Florida - 
Gainesville 

24 54% 46% 0 

Barkley, Jacob E. EXSC TT 
Associate 
Professor 

PhD 2007 
Exercise 

Sciences/Applied 
Physiology 

The State Univ. of 
New York  at Buffalo 

24 96% 4% 0 

Berk, Lynn V. SPA NTT 
Associate 
Lecturer 

MA 1981 Speech Pathology Cleveland State Univ. 30 100% 0 0 

Bernert, Donna 
J. 

HED NTT 
Assistant 
Professor 

PhD 2005 Health Education 
Southern Illinois 

Univ. - Carbondale 
30 100% 0 0 

Blakely, Carmen 
M. 

NUTR NTT Lecturer MEd 2004 
Community Health 

Education 
Cleveland State Univ. 30 100% 0 0 

Burgess, Sloane SPED*/SPA TT 
Associate 
Professor 

PhD 2007 

Communication 
Sciences and 

Communication 
Disorders 

Case Western 
Reserve Univ. 

24* 37.5%   

Burke, Amanda J. HED NTT 
Assistant 
Professor 

PhD 2015 
Health Education 
and Promotion 

Kent State Univ. 30 80% 20% 0 

Burzminski, 
Nancy H. 

NUTR NTT Professor EdD 2002 
Education 
Leadership 

St. Mary’s Univ. of 
Minnesota 

30 33.3% 0 66.7% 
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Fall Only – 
retires Dec. 

2017 

Caine-Bish, 
Natalie L. 

NUTR TT 
Associate 
Professor 

PhD 2002 Exercise Physiology Kent State University 24 75% 0 25% 

Custer, Lisa E. ATTR TT 
Assistant 
Professor 

PhD 2012 Sports Medicine Univ. of Virginia 24 90% 10% 0 

Ding, Kele HED TT 
Associate 
Professor 

PhD 2000 Health Behavior 
Indiana Univ. 
Bloomington 

24    

Evans, Na'Tasha HED TT 
Assistant 
Professor 

PhD 2016 Health Education University of Toledo 24 50% 50% 0 

Falcone, Tanya 
R. 

NUTR NTT Lecturer MS 2009 Nutrition Kent State Univ. 30 43% 0 57% 

Forbes, Myrna A. SPA NTT 
Associate 
Lecturer 

AuD 2005 Audiology 
University of Florida-

Gainesville 
30 60% 0 40% 

Glickman, Ellen 
L. 

EXSC TT Professor PhD 1989 Exercise Physiology Univ. of Pittsburgh 24 67% 8% 25% 

Gordon, Karen L. NUTR TT 
Associate 
Professor 

PhD 1988 Nutrition 
University of Illinois 

(Urbana-Champaign) 
24 62.5% 12.5% 25% 

Grogan-Johnson, 
Susan L. 

SPA NTT 
Associate 
Professor 

PhD 1993 Speech Pathology Kent State Univ. 30 66.7% 33.3% 0 

Ha, Eun-Jeong NUTR NTT 
Associate 
Professor 

PhD 1999 Nutrition The Ohio State Univ. 30 80% 20% 0 

Hale, Catherine 
C. 

ATTR NTT 
Associate 
Lecturer 

MS 1995 
Kinesiology 

Emphasis Athletic 
Training 

Indiana Univ.  
Bloomington 

30 100% 0 0 

Huston, Jeffery L. ATTR NTT 
Senior 

Lecturer 
Ed.D 2003 

Higher Education 
Leadership and 
Management 

Capella University 30 80% 0 20% 

Huyck, Julia J. SPA TT 
Assistant 
Professor 

PhD 2010 
Communication 

Sciences and 
Disorders 

Northwestern 
University 

24 79% 21% 0 

Jajtner, Adam EXSC TT 
Assistant 
Professor 

PhD 2016 Exercise Physiology 
Univ. of Central 

Florida 
24 75% 25% 0 

Jonas, Jay C. ATTR NTT 
Senior 

Lecturer 
MEd 1998 Athletic Training University of Virginia 30 100% 0 0 

Kerr, Dianne L. HED TT Professor PhD 1992 Health Education The Ohio State Univ. 24 50% 0 50% 

Kingsley, James 
D. 

EXSC TT 
Assistant 
Professor 

PhD 2009 Exercise Physiology 
The Florida State 

Univ. 
24 75% 25% 0 
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Kolonich, Erin M. SPA NTT Lecturer MA 2001 
Speech-Language 

Pathology 

The George 
Washington Univ. - 

DC 
30 47% 0 53% 

Krumm, Mark P. SPA TT 
Associate 
Professor 

PhD 1990 Audiology 
Wichita State 

University 
24 

PIL Fall 
100% Sp 

0 0 

Malone, Megan SPA NTT Lecturer MA 2000 
Communication 

Sciences 
Case Western 
Reserve Univ. 

30 100% 0 0 

Matthews, Jamie 
C. 

NTTR NTT Lecturer MS 2004 Nutrition Kent State University 30 62% 0 38% 

McDaniel, John EXSC TT 
Associate 
Professor 

PhD 2009 
Exercise and Sport 

Science 
The Univ. of Utah 24 87.5% 12.5% 0 

Miracle, Amy L. NUTR NTT 
Assistant 
Professor 

PhD 2013 Kinesiology 
University of 

Nevada-Las Vegas 
30 

75% TT Fall 
80% NTT 

Sp 

25% TT 
Fall 20% 
NTT Sp 

0 

Mitchell, Pamela 
R. 

SPA TT 
Associate 
Professor 

PhD 1988 
Child Language 
Acquisition and 

Disorders 

Univ. of Wisconsin-
Madison 

12 
Medical 

Leave – Fall 
75% 

25% 0 

Mussoi, Bruna SPA TT 
Assistant 
Professor 

PhD 2016 
Speech and 

Hearing Science 
Univ. of Iowa 24 50% 50% 0 

O'Flannigan, 
Cara M. 

SPA NTT Lecturer MA 2007 
Speech-Language 

Pathology 
Case Western 
Reserve Univ. 

30 100% 0 0 

Peer, Kimberly S. ATTR TT 
Associate 
Professor 

EdD 2001 
Higher Education 

Administration 
The Univ. of Akron 24 87.5% 12.5% 0 

Ray-Tomasek, 
Jennifer L. 

IHS/Ed. 
Studies 

NTT 
Assistant 
Professor 

PhD 2004 
Health Education 
and Promotion 

Kent State University 30 100% 0 0 

Reed, Ashley ATTR NTT 
Associate 
Lecturer 

MS 2009 Athletic Training 
University of 

Kentucky-Lexington 
30 80% 0 20% 

Ridgel, Angela L. EXSC TT 
Associate 
Professor 

PhD 2000 
Biomedical 

Sciences 
Marshall Univ. 24 75% 12.5% 12.5% 

Roche, Jennifer 
M. 

SPA TT 
Assistant 
Professor 

PhD 2011 
Cognitive 

Psychology 
University of 

Memphis 
24 75% 25% 0 

Rowan, Lynne E. SPA 
Sch. 
Dir./ 
TT 

Associate 
Professor 

PhD 1982 Speech Pathology Purdue University 24 21% 29% 50% 

Schmidt, Anna 
M. 

SPA TT 
Associate 
Professor 

PhD 1988 Speech Pathology Univ. of Florida 24 87.5% 12.5% 0 

Sharp, David E. NUTR TT 
Assistant 
Professor 

PhD 2015 Nutrition Cornell University 24 75% 25% 0 
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Siler, Greta 
NUTR/ 
Dean’s 
Office 

NTT Lecturer MS 2007 
Nutrition and 

Dietetics 
Kent State University 30 17%  0 84% 

Visker, Jennifer 
N. 

SPA NTT Lecturer MA 2001 
Communication 

Disorders 
Case Western 
Reserve Univ. 

30 100% 0 0 

Wagner, Laurie 
M. 

HED TT 
Associate 
Professor 

PhD 2008 
Health Education 
and Promotion 

Kent State Univ. 24 92% 8% 0 

Ankrom, Mary* ATTR PT      1/1    

Baker, Anne M. SPA PT      9/9    

Baker, Emily A. NUTR PT*      7/FT    

Brunson, Nancy 
M.* 

 PT     
 

 
   

Bush, Dawn M. SPA PT      3/0    

Crawley, 
Manuella 

HED PT     
 

0/6 
   

Carter, Margaret 
C.* 

 PT     
 

 
   

Deane, Ryan ATTR PT      2/2    

Deering, 
Kathleen M.* 

 PT     
 

 
   

Densevich, Amy HED PT      2/2    

Domoracki, 
David 

SPA PT      3/0 
   

Draper, Shane N. EXSC PT      7/6    

Followay, 
Brittany N. 

EXSC PT      6/6 
   

Gerzina, Holly HED PT      0/3    

Hutchison, Lynne 
K. 

NUTR PT      3/9 
   

Kamlowsky, 
Kevin* 

ATTR PT      2/2 
   

Kearns, Dawn M. HED PT      3/3    

Lavanty, Deanna 
D. 

NUTR PT      3/0 
   

Lehman, 
Rebecca L. 

IHS PT      6/6 
   

Lemieux, Robert ATTR PT      4/6    

Leone, Raymond 
J. 

HED PT      6/6 
   

Luidhardt, Jodie NUTR PT      3/3    
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McGill, Pamela 
C.* 

 PT     
 

 
   

Messner, Aaron 
J. 

SPA PT      6/6 
   

Miller, Brian HED PT      6/6    

Minick, Marci C. SPA PT      2/0    

Moran, Emily* ATTR PT      2/2    

Nofziger-Miller, 
Deborah* 

 PT     
 

 
   

O’Donnell, 
Rachel 

HED PT      0/9 
   

Porrata, Mayra J. HED PT      6/0    

Powers, Mary ATTR PT      1.3/0    

Robinson, Terri HED PT      3/3    

Rura, Michelle* ATTR PT      2/2    

Schenker, Molly 
F. 

SPA PT     
 

3/3 
   

Schilling, Katie HED PT      1/1    

Shannon, Gia M. SPA PT      2/0    

Slater, Lindsay SPA PT      3/0    

Sorokas, 
Katharine E. 

HED PT      3/0 
   

Stratton, Trent* ATTR PT      1/1    

Tai, Yu Lun EXSC PT      6/6    

Vaughan, 
Jeremiah 

EXSC PT      6/6 
   

Vogt, Julie SPA PT      9/9    

Walker, 
Alexander* 

ATTR PT      2/2    

Whitney, 
McLain* 

ATTR PT      2/2    

*Non-teaching supervisors or preceptors who work with students in the field may not be listed with credit hours 
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Enrollment, Retention, Graduation 

Enrollment –  Multi-Year Trends 

School/Program 
Fall 

2011 
Fall 

2012 
Fall 

2013 
Fall 

2014 
Fall 

2015 
Fall 

2016 
Fall 

2017 

HS (Degrees and Certificates) 1436 1473 1576 1605 1584 1516 1333 

Athletic Training 109 118 135 134 126 126 118 

B.S. or B.S.E. 109 118 135 134 126 126 118 

Audiology 40 41 43 40 38 40 35 

Ph.D. 2 2 1 1 1 1 1 

Au.D. 38 39 42 39 37 39 34 

Exercise Physiology 45 53 58 54 47 47 38 

M.S. 26 29 29 27 24 25 16 

Ph.D. 19 24 29 27 23 22 22 

Exercise Science 244 369 481 533 520 516 460 

B.S. or B.S.E. 244 369 481 533 520 516 460 

Health Education and Promotion 40 33 29 31 22 18 17 

M.Ed 27 20 16 16 10 8 9 

Ph.D. 13 13 13 15 12 10 8 

Integrated Health Studies 177 146 186 185 171 168 151 

B.S. or B.S.E. 177 146 186 185 171 168 151 

Nutrition (includes fmr. Nutrition and Food major) 392 320 271 264 276 264 208 

B.S. or B.S.E. 351 271 227 223 227 213 154 

M.S. 41 49 44 41 49 51 54 

School Health Education (includes fmr. Comm. 
Health Ed. Major) 

25 25 18 19 19 14 15 

B.S. or B.S.E. 25 25 18 19 19 14 15 

Speech Language Pathology 78 75 79 70 73 77 72 

M.A. 77 70 76 70 72 75 70 

Ph.D. 1 5 3 0 1 2 2 

Speech Pathology and Audiology (includes fmr. 
Pre-Major) 

286 291 274 274 291 245 218 

Pre-Major 179 186 159 78 7 0 0 

B.S. or B.S.E. 107 105 115 196 284 245 218 

Alcohol, Tobacco, Other Drug Prevention 0 2 2 1 1 1 1 

Certificate (Undergraduate) 0 2 2 1 1 1 1 

 

Graduation –  Multi-Year Trends 

School/Program 
AY 

09-10 
AY 

10-11 
AY 

11-12 
AY 

12-13 
AY 

13-14 
AY 

14-15 
AY 

15-16 
AY 

16-17 

HS (Degrees and Certificates) 254 299 314 336 348 361 356 400 

Athletic Training 12 12 7 3 20 7 21 19 

B.S. or B.S.E. 12 12 7 3 20 7 21 19 

Audiology 7 12 7 12 11 10 6 15 

M.A. 0 0 0 0 0 1 0 1 

Ph.D. 1 0 0 1 0 0 0 0 

Au.D. 6 12 7 11 11 9 6 14 

Exercise Physiology 0 12 12 22 17 21 16 21 

M.S. 0 8 8 20 11 16 10 15 

Athletic Training  0 0 0 10 1 8 2 5 
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(No concentration listed) 0 8 8 10 10 8 8 10 

Ph.D. 0 4 4 2 6 5 6 6 

Exercise Science 0 4 23 50 73 90 96 102 

B.S. or B.S.E. 0 4 23 50 73 90 96 102 

Exercise Physiology  0 3 18 33 52 53 42 29 

Exercise Specialist  0 1 5 17 21 34 41 45 

Pre-Physical/Occupational Therapy  0 0 0 0 0 3 13 27 

(No concentration listed) 0 0 0 0 0 0 0 1 

Health Education and Promotion 10 11 13 15 8 10 7 6 

M.Ed. 7 10 10 13 6 7 7 4 

Community Health  1 0 0 3 0 0 0 0 

(No concentration listed) 6 10 10 10 6 7 7 4 

Ph.D. 3 1 3 2 2 3 0 2 

Integrated Health Studies 45 45 63 52 50 64 57 48 

B.S. or B.S.E. 45 45 63 52 50 64 57 48 

Health Care Administration/Systems  15 15 22 24 25 26 28 27 

Health Sciences  19 15 11 11 13 21 11 8 

Health Services  10 14 27 16 11 17 18 13 

(No concentration listed) 1 1 3 1 1 0 0 0 

Nutrition (includes fmr. Nutrition and Food major) 91 117 80 60 65 57 52 76 

B.S. or B.S.E. 76 103 69 44 45 37 35 59 

Hospitality Management  48 73 23 16 1 2 1 0 

Nutrition and Dietetics  28 29 42 14 11 1 0 0 

(No concentration listed) 0 1 4 14 33 34 34 59 

M.S. 15 14 11 16 20 20 17 17 

Dietetic Internship  11 11 9 11 9 11 9 9 

(No concentration listed) 4 3 2 5 11 9 8 8 

School Health Education (includes fmr. Comm. 
Health Ed. Major) 

9 10 8 7 5 4 4 7 

B.S. or B.S.E. 9 10 8 7 5 4 4 7 

Speech Language Pathology 39 30 39 34 35 37 30 39 

M.A. 38 30 39 33 35 37 30 39 

Ph.D. 1 0 0 1 0 0 0 0 

Speech Pathology and Audiology (includes fmr. 
Pre-Major) 

41 45 62 79 61 57 66 64 

B.S. or B.S.E. 41 45 62 79 61 57 66 64 

Alcohol, Tobacco, Other Drug Prevention 0 1 0 2 3 4 1 3 

Certificate (Undergraduate) 0 1 0 2 3 4 1 3 

 

Retention to Graduation 6-Year Trends 

School 
Starting 
Cohort 

Enrolled 
in Start 
Term 

% 
Graduated 

After 1 
Year 

% 
Graduated 

After 2 
Years 

% 
Graduated 

After 3 
Years 

% 
Graduated 

After 4 
Years 

% 
Graduated 

After 5 
Years 

% 
Graduated 

After 6 
Years 

HS Fall 2010 168 0.00% 0.00% 2.98% 36.31% 47.62% 52.38% 

HS Fall 2011 205 0.00% 0.00% 3.41% 44.39% 56.59% 59.51% 

*Data from Institutional Research Secured Data Site – Longitudinal Study FR (Any major, any college) 
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Administrative and Clerical Staff  

The School Director is the Chief Administrative Officer of the School and serves at the pleasure of the Provost and 

Dean.   This individual is responsible for recording, maintaining and facilitating the policies and procedures stated 

in the School Handbook as well as all university policies and procedures.  

There are six support staff for the School:  2 Special Assistants, 1 Administrative Assistant, 1 Secretary, 1 

Administrative Clerk and 1 Clerk Specialist.  One of the Special Assistants is responsible for all of the personnel, 

faculty and graduate assistants, and all of the paperwork associated with these individuals.  The other Special 

Assistant is responsible for all aspects of the School budget including day to day operations/ordering as well as all 

of the foundation accounts.  The Administrative Assistant is responsible for the speech and hearing clinics 

(appointments, billing, student clock hours).  The major responsibility of the Administrative Clerk is to work with 

the Program Coordinators to schedule all of the classes/classrooms for the School and to coordinate classroom 

space with all of the other schools/departments at the university.  The Secretary supports the staff in the MACC 

Annex, including completion of student records, enrolling students in controlled classes, placing orders.  The Clerk 

Specialist is the receptionist at the main desk in Nixson.  Her responsibilities include the administration of all of the 

scholarships, coordinating and collating the student course evaluations, and other duties as assigned.  In January 

we will be lose the Secretary (due to retirement) in the MACC Annex and replace her with the Clerical Specialist 

from the main office at Nixson. 

Each program area within the School has an appointed Program Coordinator who serves at the discretion of the 

School Director and support of the faculty within that program area.  This individual is responsible for initiating 

program meetings, scheduling classes, developing advising procedures, and supervising the academic program 

within that program area. 

School Governance and Committees 

School Director 

The role of the school director is described in the College-wide section of this review.  For more detailed 

information, please see the College Handbook and notation in the Analysis of School Handbooks (pages 7-10). 

Program Coordinators 

The role of the Program Coordinator is similar across the college, but the School of HS incorporated the following, 

more specific language in their handbook (HS, pages 5-6): 

Program Coordinators are appointed by the Director after consultation with the program faculty. The term of 

service is indefinite and may be terminated by the Director. A Program Coordinator may also serve as the graduate 

coordinator for the program area. Whenever possible, program coordinators should give at least one semester 

notice of resignation in writing to the Director if they choose not to continue service in this role. 

Program Coordinators facilitate the coordination, supervision, and evaluation of all components of the academic 

program. Program Coordinators must comply with the expectations of accrediting bodies and the needs of the 

individual programs in performing their duties. The duties and responsibilities of the Program Coordinators may 

include but are not limited to the following: 

 Convening the program faculty regularly to discuss important curricular issues, to evaluate the program, 

and to make program plans relative to academic and student affairs. 

 Preparing the schedule of classes. 

 Facilitating the advising of students. 

 Serving as liaison to program advisors in the various Colleges and Schools. 

 Approving course substitutions and transfer or transient credit as appropriate. 

 If designated, serving as chief administrative officer of the School in the absence of the Director. 

 Implementing the current policies of the School, the College, and the University. 
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 Overseeing and coordinating admissions into the School's graduate programs. 

 Recommending to the Faculty Advisory Committee (FAC) and Director, the awarding of graduate 

assistantships and teaching fellowships including recruitment, public relations, and marketing of the 

individual program 

 Coordinating changes and improvements in curricula, requirements, and programs. 

 Performing other duties and tasks as assigned or delegated by the Director. 

School Committees  
The School Handbook outlines all of the committees in addition to the reappointment, promotion and tenure 

procedures, Faculty excellence awards (merit), roles and responsibilities of the School Director and Program 

Coordinators, expectations of the faculty, and references the university policies and procedures for faculty and 

student appeals.   

Faculty Advisory Committee (FAC)  

The FAC is composed of two (2) faculty members (TT or NTT) from each program area and is advisory to the School 

Director in matters of reappointment, tenure, promotion, merit, program development and planning, committee 

structure, academic instruction and standards, . The FAC elects three (3) representatives to the College Advisory 

Committee (CAC).  

Curriculum Committee 

This committee is composed of one (1) representative from each program area and one (1) undergraduate and one 

(1) graduate student who are appointed by the Committee. The School Curriculum Committee Chair and two (2) 

representatives from the committee serve as representatives to the College Curriculum Committee.  The School 

Curriculum Committee makes recommendations on any and all matters which impact the academic programs of 

the School including new courses, course content, and major requirements. 

Academic Complaint Committee 

This Committee is composed of four (4) full time faculty members appointed by the School Director at the time of 

the student complaint. Faculty members appointed to the Committee are from each program area with the 

exception of the program in which the student is majoring.  An undergraduate or graduate student is added to the 

committee depending on whether the student who is filing the grievance is an undergraduate or graduate student.  

Once again, the appointed student will not be in the program area from which the student is who is filing the 

grievance.  The academic complaint procedures and Committee is governed by University policy 3342-4-02.3. 

Reappointment, Tenure, and Promotion 

The policies and procedures which govern this committee are included in the University Policy.  These policies and 

operational guidelines are provided annually by the Office of the Provost.  This Committee reviews materials 

relevant to the professional performance of faculty who are candidates for reappointment, tenure, and promotion.   

The NTT Reappointment committee is composed of three (3) NTTs and two (2) TT faculty members appointed by 

the FAC, whereas the RPT Committee for tenure track faculty is composed of only tenured faculty who are serving 

on the FAC. 

Research Highlights within the School 

Athletic Training 

 Dr. Custer research is in the area of ankle stability and instability in both athletes and non-athletes. 

 Dr. Peer's area of research is ethics in the allied health professions as well as cultural competence.  She is 

the university's representative who travelled with a group called MEDICC (Medical Education Cooperation 

with Cuba) to the 20th Anniversary Conference called: A Healthy Cuba, Healthy World: Linking Culture, 

Community and Cooperation.  The purpose of the conference was to bring together scholars to discuss 

and broaden the scope of collaboration amongst American and Cuban health care professionals.  The 

program provides opportunities to engage with researchers, public health professionals, physicians, 
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nurses, and global health leaders to share successes and make connections for future collaborations not 

only with faculty but with students as well.  This was her second trip to Cuba with MEDICC. 

 Exercise Science 

 Dr. Ridgel is working with those who have Parkinson's disease to improve their motor skills through 

effective cycling exercises. 

 Dr. Barkley is evaluating physical activity and cell phone usage. 

 Drs. Jajtner and Kingsley are looking at resistance exercise as a means of intervention. 

 Dr. McDaniel's research is in the area of cardiovascular functioning and interventions. 

Health Education and Promotion 

 Human sexuality education for teachers is a focus of the research being conducted by several members of 

the health education faculty.  

 Health disparities across identified gender, ethnicity, and social status is another area of research by 

several health education faculty. 

 Dr. Ding is collaborating with community agencies to determine effective interventions of homeless 

veterans who may or may not have had pre-existing conditions (e.g., substance abuse). 

Nutrition 

 Nutrition for students and children with food insecurities as well as weight management issues are 

research and experiential foci for several faculty members.   

 Nutrition of student athletes is a research focus. 

 Eating disorders in college students is not only a concern of those in the nutrition outreach program but a 

research focus for other faculty. 

Speech Pathology and Audiology 

 Dr. Schmidt is conducting research in Second language learning/accent reduction and speech perception.  

She also has a line of research in remediating articulation disorders in children through the use of 

palatometry. 

 Autism intervention programs for young children and college students are a research focus of several 

members of the faculty.  

 Telepractice with school age children and adults is currently being executed and the results studied in 

order to determine its effectiveness.  

 Central processing disorders and perception research is being conducted by several faculty members in 

audiology.   

School-Specific Guidelines for Reappointment, Promotion, and Tenure Faculty 

Excellence Awards (Merit) 

Promotion and Tenure (School -Specific)  
Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC, the Schools use nearly the same 

language regarding tenure and promotion. This section is reported as FLA, HS, and LDES (followed by additional 

content from the Tenure and Promotion section for those Schools) and then TLC.   (Sample of Consistent Language 

for FLA, HS, and LDES (HS, p. 19) 

The policies and procedures for tenure are included in the University policy and procedures regarding faculty 

tenure (See, University Policy Register 3342-6-14) and the policies and procedures for promotion are included in 

the University policy and procedures regarding faculty promotion (See, University Policy Register 3342-6-15).  Each 

academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are distributed by the 

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays 

a crucial role in determining the quality of the University’s Faculty and the national and international status of the 
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University. The awarding of tenure must be based on convincing documented evidence that the Faculty member 

has achieved a significant body of scholarship that has had an impact on her/his discipline, excellence as a teacher, 

and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a 

program of high quality teaching, scholarship and service relevant to the mission of the candidate’s academic 

unit(s) and to the mission of the University.  Tenure considerations can include evaluation of accomplishments 

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not 

funded, proposals pending, papers “in press,” graduate students currently advised, and any other materials that 

may reflect on the candidate’s potential for a long term successful career. The tenure decision is based on all of the 

evidence available to determine the candidate’s potential to pursue a productive career. On the other hand, 

promotion is recognition based on a candidate’s accomplishments completed during the review period and 

promotion decisions are based on papers published and accepted, grants received and graduate students 

graduated during the review period, as well as high quality teaching evaluations and service to the University and 

the profession consistent with his/her faculty assignment. 

Information on the criteria for tenure promotion listed in the HS Handbook are presented within pages 66-72 of 

the Analysis of School Handbooks appendix. Policy related to NTT Reappointment and Performance reviews are in 

the same appendix, pages 97-100). 

When Faculty Excellence Awards (FEAs = Merit) funds are allocated by the university, faculty members receive a 

notice from the School Director on the requirements for the documentation of requests for FEAs.  Each Faculty 

member who applies must provide a current vita and summary of evidence of performance for consideration.  A 

summary tool (which is a spreadsheet of activities contained in the appendix of the School Handbook) must be 

returned as part of the documentation.  Specific procedures are outlined in the School Handbook regarding how 

the members of the FAC will rate each file as well as how the FAC will make recommendations to the School 

Director. 

Merit Criteria (School -Specific)  

Health Sciences (HS, pp. 29-30) 

Merit Awards are established pursuant to the applicable Collective Bargaining Agreement. Procedures and 

timelines for determining Faculty Excellence Awards for any given year shall be conducted in accordance with 

guidelines issued by the Office of the Provost. 

During years that the university allocates funds for merit, faculty members shall receive notice from the School 

Director of the requirements for the documentation of requests for merit and the due date for the submission of 

this documentation. In accordance with the Collective Bargaining Agreement, three broadly defined areas of 

demonstrated meritorious faculty excellence, are to be recognized through Faculty merit awards: (1) Teaching, 

including student advisement and efforts in support of student recruitment and retention activities of the 

unit/campus, college, and/or University; (2) demonstrated productivity and substantiated achievement in the  

Research/Creativity; and 3) Service to the unit, college, University, and or academic profession.  The percentage of 

the salary pool awarded to the School will be distributed with 35% toward research/creativity, 35% toward 

teaching and 30% toward Service. 

Faculty may apply in any of the three categories. Each faculty member who applies for merit must provide a 

current vita and summary evidence of her or his performance for consideration. Unlike promotion and tenure files, 

actual documentation for merit need not be submitted unless the summary is unclear or is questioned. Works 

considered “in press” can be included in the evaluation. Faculty are responsible for submitting their 

documentation materials, in accordance with School guidelines (established by the FAC), to the School Director by 

the due date. 

The FAC is the representative body charged with recommending to the Director the criteria and procedures for 

merit evaluations. There is no fixed number or percentage of faculty who should receive awards. 
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Procedures 

1. Every faculty who wishes to apply for merit in Teaching, Research/Creativity and/or Service should fill out 

the appropriate sections of the Excel Summarization Tool (See Appendix II: Merit Summary). The Excel 

Summary Tool is a list of activities for Teaching, Research/Creativity, and Service that allows faculty to list 

the types of activities that they have been engaged in for the predetermined merit period. Faculty must 

turn in the Excel Summary Tool with updated vitae that is highlighted/annotated to demonstrate the 

activities listed on the Excel Summary Tool. The Excel Summary Tool and the vitae will be reviewed by the 

FAC and faculty will be categorized using a ranking system. 

2. Each FAC member will rate the applicant’s file in the appropriate category on a 0-2 point scale whereby 

0=not meritorious, 1=meritorious, and 2=outstanding meritorious. Meritorious performance is defined as 

performance that exceeds the norm. The rating of 0 will be associated with work that meets minimal 

expectations in a category but is not considered as having reached a meritorious threshold. A rating of 1 

will be associated with work that is considered to have reached a meritorious threshold. A rating of 2 will 

be associated with work that is considered to have greatly exceeded expectations in a category and would 

be considered as being outstanding.  If a FAC member applies for merit, the scores from the other FAC 

members will be averaged and used as that FAC member’s additional score.  This procedure prohibits the 

FAC member from rating himself or herself.  Ratings for Teaching, Research/Creativity, and Service will be 

sent to the designated School support staff member who will compile the ratings. 

3. The FAC will meet and discuss the ratings of the pool.  Faculty names will be removed from the ratings by 

the School support staff member who compiled the ratings.  The merit pool will be divided based on the 

established percentages (see above) and then that portion of the merit pool will be distributed based on 

the total number of points awarded by the FAC and their sum divided into the pool to determine the 

individual point value. The individual point value will then be multiplied by the average rating each faculty 

member received from the FAC.  Those faculty who earned an average of less that 1.0 will not be 

considered meritorious and will not be eligible for merit.  The FAC will make recommendations regarding 

allocations to the School Director who will then make the final decisions related to these allocations. 

4. Faculty members have the right to request reconsideration of the preliminary determination made by the 

Director.  Such requests will be made in writing and considered by the FAC, who will, on the merits of the 

request, make a recommendation to the School Director. Final determinations will then be made by the 

School Director and transmitted to the Dean. 

School-Specific Faculty Recruitment, Retention, and Support Practices  

The School supports the goals of equal opportunity and diversity in recruiting and in making appointments to the 

faculty. Search Committees are appointed by the School Director after consultation with the faculty members in 

the specific program area or discipline conducting the search. Search committees include a student member 

selected by the faculty members serving on the search committee, one faculty member from outside the 

discipline, and one faculty member or student representing diversity. Following the search, the search committee 

recommends to the Director that at least two (2) and generally not more than three (3) candidates be invited to 

campus for an interview. Each candidate who is invited to campus for an interview will present a seminar before 

the School. After receiving all of the input from the interview process, the Committee will confirm or deny the 

acceptability of candidates and provide a critique of positive and challenging aspects of those individuals found 

acceptable. The Committee then makes its recommendation(s) to the School Director who formulates his/her own 

recommendation and forwards both search committee and School Director recommendations to the Dean for final 

action.  

First year faculty negotiate a start up package with the School Director and Dean which includes:  1) Start up fees 

to build/develop his/her research laboratory (start up funds are offered in collaboration with the Vice President for 

Research).  2) Reduced course load for at least two (2) years if not more and a graduate assistant each semester for 

at least ten (10) hours a week for at least two (2) years. 
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Professional development funds from the college - All faculty members receive $1000 for professional 

development.  If a faculty member is a speaker at two (2) conferences, the faculty member receives another $1000 

for the second conference.  Five hundred dollars ($500) toward registration at an international conference may be 

negotiated with the Dean. 

Faculty who teach large classes (75+ students) are assigned a graduate assistant to help with mentoring and 

grading. 

Research Productivity (Publications 2016) 

Counts of articles, books, chapters, grants for all faculty 

Name Articles Chapters 
Books 

(Edited) 
Books 

(Authored) 
Grants Amount 

Lisa Audet 2    1 $8,000.00 

Jacob Barkley 5    1 $499.00 

Donna Bernert 1    1 $247,000.00 

Lisa Custer 2      

Na'Tasha Evans 1      

Tanya Falcone     1 $700.00 

Ellen Glickman 10    2 
$245,000.00 & 

$24,000.00 

Karen Gordon 1      

Susan Grogan-
Johnson 

1    3 $123,670.00 

Jeff Huston 1      

Julia Huyck 3      

Adam Jajtner 8    4 $15,750.00 

Dianne Kerr 1 2     

Derek Kinglsey       

Bruna Mussoi 2      

Angela Ridgel 2 1 1    

Jennifer Roche 2      

Lynn Rowan     1 $125,000.00 

Laurie Wagner 2 1     

Total 44 4 1 0 14 $789,630.00 

*Table from data submitted in March 2017 (for calendar year 2016); data were collected differently in 

past years, making comparisons to the past unsuitable.  Faculty members not listed either did not provide 

data or did not have publications to report. 

School Involvement with University‐wide Interdisciplinary Research Initiatives  

Drs. Caine-Bish, Glickman, and Wagner are members of the President's Healthy Campus Initiative.  While the 

initiative is to support students, faculty, and staff in terms of their own personal health, such an initiative will also 

lead to interdisciplinary research 

Drs. Jajtner and Glickman are involved in research with Dr. Gunsted (psychology) regarding LGG supplementation 

during exertional heat stress. 

Physical fitness and its influence on cognitive functioning is being conducted by Dr. McDaniel and Dr. Gunsted 

(psychology). 

Dr. Barkley and Dr. Lepp (FLA) have collected significant data on cell phone use and physical activity.  This research 

has been presented at national conferences and been part of the national media. 
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Dr. Ridgel is involved with members of the Brain Health Research Center.  Her work involves interventions with 

those individuals with Parkinson's disease. 

Early intervention training and research by Drs. Rowan (SPA) and Dr. McLoughlin (School Psyc) has been ongoing 

for the past nine (9) years.  

This past year there was a Disabled beauty exhibit in the Fashion Museum which was sponsored and developed by 

the faculty in Fashion Design and Speech Pathology and Audiology. 

The graduate audiology program (NOAC = North East Ohio Audiology Consortium) composed of Kent State 

University, the University of Akron and Cleveland Clinic continues with collaborative research and academic 

coursework. 

Drs. Arnold and Barkley are conducting research in the area of stuttering therapy and the impact of physical 

activity. 

Interdisciplinary research is being conducted with the faculty at Northeast Ohio Medical College (NEOMED).  This 

includes the work of Dr. Peer in the area of ethics and Drs. Huyck and Mussoi in the area of audiology. 

The ATTR faculty are teaching classes and developing research with the College of Podiatric Medicine (COP) 

faculty. 

Dr. Glickman and faculty from the College of Podiatry developed and received a patent for a product called the 

Puncture-Pedic insole to help people with ulcerations on their feet, which affects people with diabetes, and can be 

very painful without assistance. If the ulcerations don’t heal properly, they can cause infections and lead to 

possible amputations on the toes and feet.  Additionally, the product also can help athletes, such as runners, 

recover from blisters and calluses that can impede their performance. 

Dr. Ridgel has received a patent entitled "Bike system for use in rehabilitation of a patient, US 9,802,081." The 

patent has two components: a controller that allows for electronic coupling of two bicycles devices and a 

controller that allows for automatic adjustment of the bicycle device based on the performance of the rider.  The 

next step of this technology development, called Speed Manipulated Adaptive Rehabilitation Therapy (SMART) 

cycling, will sense, control and dynamically alter a rehabilitation program for a patient with Parkinson's disease. 

This adaptive technology should optimize benefits for individuals within an exercise session and between sessions. 

Instructional Innovation 

Study abroad - A faculty member (Dr. David Sharp) in nutrition has developed a study abroad program for students 

to investigate the food insecurities in Uganda, and a faculty member in SPA (Dr. Lisa Audet) has developed a 

program to investigate how individuals with Autism Spectrum Disorders are educated in Brazil.  

A faculty member in nutrition (Dr. Caine-Bish) has developed a program entitled Kids Camp which allows the 

students in nutrition to work with children who need to learn more about and be responsible for their own 

nutrition and exercise.  In addition a community garden and the Mighty Pack program was established to teach the 

students about food insecurities on campus and in the community. 

The Basic Nutrition course was initiated in summer of 2016 at the Florence, Italy campus by a nutrition faculty 

member (Ms. Tanya Falcone) from the Kent campus.  This course is now being taught by a member of the Florence 

faculty under the supervision of those on the Kent campus. 

The Basic Nutrition course, which is a university core course in basic sciences, is coordinated across all campuses so 

that there is consistency of content.  There are more than fifteen (15 sections) taught each semester across the 

campuses. 
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The SPA program has an outstanding, outstanding speech and hearing clinic which serves children and adults who 

are members of the university and surrounding communities.  In addition the English Language Proficiency Clinic is 

available to all international teaching assistants and faculty who need help in reducing their accents and increasing 

their intelligibility. 

The SPA faculty have developed a support program for our own university students who are on the autism 

spectrum (ASD).  

When funds are available, graduate students are invited to submit a research project for funding to a committee of 

the School faculty.  The projects are reviewed by the Committee which gives the students the experience of 

applying for funding and receiving feedback on the written application. 

The new graduate program in ATTR is to begin in Fall 2019 so during the 2018-19 academic year recruiting will take 

place. 

Strengths, Challenges, Opportunities, Accomplishments, Priorities, Resu lts for School 

Strengths 

 The students consider the faculty to be excellent instructors as is reflected in their student course 

evaluations and comments. 

 Research productivity improves each year, and the faculty continuously apply for external grant funding. 

 The faculty include undergraduate and graduate students in their research and laboratories to foster a 

culture of research within the School.  

 The Professional Advisors and Academic Advisors (faculty) provide thorough and effective advising of 

undergraduate and graduate students. 

 All of the programs in the School are accredited by their national organizations. 

 Undergraduate and graduate students present their research at local, state, and national conferences. 

 Research collaborations by the faculty in the School are completed within the college, across campus, and 

with other agencies (e.g., Cleveland VA, Cleveland Clinic, NEOMED, other universities - Cleveland State, 

Case Western Reserve, University of Akron, Ohio State University). 

 Establishment of efficacy research in the area of telepractice for speech-language intervention with 

school-age children is being published. 

 The Nutrition Outreach program provides individual counseling and group sessions to students, faculty, 

staff, and community members (children and adults). 

Challenges 

 We are in need of additional space for research laboratories. 

 We are in need of additional space for teaching laboratories.  Over crowded teaching laboratories lead to 

safety issues. 

 We are in need for additional faculty in Ex Sci, Nutrition, and Speech Pathology given the number of 

students in the undergraduate programs.  We are limited in the size of our graduate programs due to lack 

of faculty. 

 We need to be able to decrease the class size of the courses for our undergraduate majors. 

 We are in need of additional support of graduate students. This includes increasing the number of 

graduate assistantships and our ability to fund students so that they can attend and present national 

conferences. 

 We are in need of additional support through scholarships and external funding of both our 

undergraduate and graduate students. 

 We need to look at our ability to offer distance-education programs given the hands-on requirements of 

the various degree programs in the School.  
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Opportunities 

 The establishment of the Brain Health Center on the Kent campus will allow many of our faculty (e.g., 

exercise science, speech pathology) to collaborate with others on campus. 

 The President's Healthy Campus Initiative has provided the School's faculty with opportunities to lead the 

campus in our areas of expertise (e.g., health education, nutrition, physical well-being) and provide the 

university with leading knowledge in the areas of personal and community health. 

 All of our disciplines are graduating students who are needed immediately in the work force.  All of our 

programs could be expanded to meet these needs just in the state of Ohio if we had the faculty and space 

for the programs. 

 Collaboration by the Nutrition faculty with the Athletics Department regarding students who may have 

food issues will provide a significant impact for such students.  Education of the athletes regarding 

nutrition while they are in college as well as after they graduate from college will provide for healthier 

individuals. 

 The Athletic Department and ATTR Program continue to work together providing our students in the ATTR 

program hands-on experiences in a state of the art training facility and with hands-on experiences with 

university athletic teams under the direction of athletic trainers and coaches. 

 Collaboration with the College of Podiatric Medicine (COP) will lead to more effective teaching and use of 

cadaver laboratory at COP. 

 Collaborative research with NEOMED in the areas of audiology and ethics will be expanded. 

Accomplishments 

 All of the School's programs are nationally accredited. 

 The Speech Pathology and Audiology wing of the Center for Performing Arts will be renovated by the end 

of January 2018. 

 The food laboratory for Nutrition has been renovated and serves as an excellent educational facility as 

well as a shared space for nutrition outreach. 

 The Mighty Pack Program (nutrition outreach for children in the community with food insecurities) 

continues to increase their funding base through donations from the community. 

 A new graduate program in ATTR will be recruiting during the 2017-2018 academic year for their incoming 

class of 2018. 

 The faculty in all of the program areas have been successful in securing external funding and continue to 

make this a priority 

Priorities and Potential Results 

 We need to increase the amount of funding for our students (e.g., graduate assistantships, stipends, 

scholarships) to improve the quality of and the number of students being recruited both at the 

undergraduate and graduate levels.   

 Increasing the number of diverse and international students across all of the programs will lead to a more 

diverse population of students and expand the culture within the School. 

 Increasing the size of the faculty in nutrition, speech pathology, and exercise science will allow for 

increasing the number of students in each program and at the same time allow for decreases in the size of 

classes in the major.  One of the priorities of increasing the faculty size is to increase the diversity of the 

faculty. 

 Increasing the amount of space for classes and research laboratories will support our ability to effectively 

teach more students (student success) and allow the students to have more hands-on experiences.  

 Increasing the productivity of the faculty will lead to more external grant funding which should lead to 

additional quality research being conducted by our faculty and students. 

 

  



125 
 

 

School of Lifespan Development and Educational Sciences (LDES) 

Basic Overview 

The School of Lifespan Development and Educational Sciences (LDES) is one of four Schools within the College of 

Education, Health, and Human Services. The School is committed to advanced study and preparation of individuals 

in a variety of high demand areas within education and human services roles. This is accomplished by: (a) 

conducting research to further knowledge and understanding of human development and family systems, 

psychology of education, and supportive services; (b) preparing professionals to support learning and social 

development in academic and community-based environments; and (c) providing leadership in critical educational 

need/human services areas at the local, state, national, and international levels.  

Currently, the School of LDES houses 56 full-time faculty. Of those who are full-time, 38 are Tenured or Tenure 

Track (TT) and 18 are Non-Tenure Track (TT). In addition, the School serves as the academic department for four 

regional campus faculty (3 TT in HDFS and 1 NTT in HDFS).  The School of Lifespan Development and Educational 

Sciences offers five (5) Undergraduate degree programs, fourteen (14) Graduate degree programs, and six (6) 

Certificate programs. Of these programs, seven hold professional accreditation and/or approval from various 

learned societies/departments. 

Degrees are offered in the following academic programs: 

 American Sign Language/English Interpreting (B.S.E.) 

 Clinical Mental Health Counseling (M.A./M.Ed) 

 Counselor Education & Supervision (Ph.D.) 

 Educational Psychology (M.A./M.Ed, Ph.D.) 

 Human Development and Family Studies (B.S.) 

o Gerontology (M.A./M.Ed) 

 Instructional Technology (M.A./M.Ed) 

 Rehabilitation Counseling (M.A./M.Ed, Ed.S.) 

 School Counseling (M.A./M.Ed) 

 School Psychology (M.A./M.Ed, Ed.S., Ph.D.) 

 Special Education (M.Ed, Ed.S., Ph.D.) [Concentrations below] 

o Deaf Education (B.S.E, M.A./M.Ed) 

o Mild/Moderate Special Education (B.S.E, M.A./M.Ed) 

o Moderate/Intensive Special Education (B.S.E, M.A./M.Ed) 

o Early Childhood Intervention (M.A./M.Ed) 

 

Certificate Programs are offered in the following areas: 

 

 Autism Spectrum Disorders 

 Behavior Intervention Specialist 

 Deaf Education 

 Early Intervention 

 Gerontology 

 Nursing Home Administration 

 

Each of the programs within the School focus on aspects of training related to critical educational needs and 

supportive services. Students within the program areas gain contemporary knowledge and skills related to the 

latest instructional teaching and occupational training practices for vulnerable populations.  
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American Sign Language/English Interpreting: The ASL/English Interpreting major (undergraduate) prepares 

students to work with children and adults who are deaf or have a hearing loss. Intensive training provides 

graduates with knowledge and authentic experiences to become confident, professional interpreters who are 

qualified to practice in educational and community settings. 

Counselor Education and Supervision: The Counselor Education and Supervision (CES) program offers Master’s 

and Doctoral level preparation. At the Master’s level, students are prepared to be leaders in clinical mental health 

or school counseling. Students gain skills in intervention, treatment, and supervision necessary to be leaders and 

advocates for change in a diverse and ever-changing society. The doctoral (Ph.D.) program is designed to prepare 

research-informed, ethically sound, and competent counselor educators who conduct research, supervise, teach, 

counsel, advocate, and provide leadership in a wide variety of educational and health settings. 

Educational Psychology: The Educational Psychology (EPSY) program provides students with interdisciplinary 

coursework in cognition, learning, and development, as well as training in cutting edge research methodology, 

analysis, and evidence-based practices. Students in the program learn how to become effective producers and 

consumers of research, and how to apply what they have learned in a variety of real-world settings to enhance 

educational practice and policy. 

Human Development and Family Studies: In the Human Development and Family Studies (HDFS) program, 

students receive the knowledge and skills needed to help individuals and families across the lifespan flourish in a 

global society. At the undergraduate level, students are provided with a variety of training options that focus on 

aspects of lifespan development and family systems. Graduate students, are provided with opportunities to 

develop multidisciplinary research and community outreach skills. 

Instructional Technology: The Instructional Technology (ITEC) program focuses on graduate preparation to 

prepare educators, trainers, and others interested in using information and communications technologies to 

enhance instruction. Students in the program can select among several concentration areas (i.e., 

computer/technology; online teaching; instructional technology). In addition to degree programs, ITEC offers state 

endorsements and certificates for teachers and training professionals. 

Rehabilitation Counseling: The Rehabilitation Counseling (RHAB) program prepares students for careers in 

assisting individuals who have disabilities across the lifespan. Students are equipped with strategies for 

empowering individuals with physical, sensory, and mental disabilities to enjoy rewarding, productive lives.  

School Psychology: The School Psychology (SPSY) program prepares students to use foundations of psychology and 

education to understand school systems, effective teaching, and successful learning. Graduates are prepared to be 

active in identifying the psychological, behavioral, social or emotional issues that prevent students’ achievement 

and to craft a systemic solution that promotes academic success in a safe, health, and supportive environment.  

Special Education: The Special Education (SPED) program provides students with the knowledge, skills, and 

dispositions needed to meet the diverse needs of individuals with exceptionalities in education and community 

settings. At both the undergraduate and graduate levels, students are prepared to become licensed practitioners 

capable of impacting change with special populations.   

Mission and Goals 

The School of Lifespan Development and Educational Sciences identifies its strengths in its quality teaching, 

engagement with the education and human service community, and scholarly activity leading to knowledge and 

skills for the attainment of a professional career in the fields of American Sign Language/English Interpreting, 

Counselor Education and Supervision, Educational Psychology, Human Development and Family Studies, 

Instructional Technology,  Rehabilitation Counseling, School Psychology, and Special Education. The School is 

committed to providing professional preparation and development of competent scientist-practitioners who are 

readied to apply knowledge and improve the nature of services to children, youth, and families. In learning how to 
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serve others, as well as realizing their own potential, students are offered the opportunity to explore and 

determine their responsibilities for enriching the individual and collective lives of a diverse society. 

Areas within the School of LDES emphasize enhancing the quality of life in educational and community-based 

settings. Bachelor’s, Master’s, Educational Specialist, and Doctoral degrees are available to prepare persons for 

administrative, education, instructional, and/or human service roles. Graduates may be employed in a variety of 

settings including elementary or secondary schools, higher education, government or private community‐based or 

human service organizations. 

The Faculty within the School of LDES are dedicated to enhancing students’ professional growth and success along 

with contributing to the body of research and scholarship in their respective fields. Faculty members seek 

community partnerships to foster student inquiry and serve the contemporary needs of society. Service to 

students and their subsequent service to the contemporary needs of society are among the School’s highest ideals.  

The goals of the School of Lifespan Development and Educational Sciences are to: 

1. Attract and retain academically talented, professionally committed, and under‐represented students for 

the purpose of helping to prepare and develop scholars and practitioners. 

2. Provide a supportive work environment that is conducive to professional growth and development; to 

recruit and retain culturally diverse faculty; and to nurture a community of scholars pledged to academic 

and professional excellence. 

3. Model, promote and support quality teaching, engagement with the education and human services 

community, and scholarly activity. 

4. Encourage the generation and dissemination of scholarship that contributes to the knowledge base and 

exemplary practices utilized by scholars and practitioners. 

5. Provide effective, collaborative service and assistance to practitioners in educational, human services, and 

research settings. 

6. Sustain nationally accredited, exemplary programs of professional preparation and development of 

scholars, practitioners, and researchers in education and human services. 

History/Context of Programs 

The School of Lifespan Development and Educational Sciences was structured in 2006 after a merger of the six 

departments from the College of Education (EDUC) with four schools from the former College of Fine and 

Professional Arts (F&PA).  Specifically, the creation of the School of LDES brought together:  

 Five programs from the former department of Educational Foundations (College of EDUC), including 

Educational Psychology, Instructional Technology, Rehabilitation Counseling, School Psychology, Special 

Education.  

 One program from the former department Adult Education Counseling, Health and Vocational Education 

(College of EDUC): Counseling and Human Development Services. 

 One program from the former School of Family and Consumer Studies (College of F&PA): Human 

Development and Family Studies.  

Over the past 11 years, the School of LDES has completed several major curricular initiatives and created new 

programs aligned with student interest and market demand.  These include a Bachelors degree in American Sign 

Language/English Interpreting (ASL/EI); minors in HDFS, Non-Profit Studies, and three SPED minors (Autism 

Spectrum Disorders, Early Intervention, Mild/Moderate Educational Needs). The introduction of each of these 

minors has generated substantial enrollment increases.  
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Two additional major curricular initiatives are in progress and include the creation of a Bachelors Degree in Nursing 

Home Administration and an Interdisciplinary Ph.D. in Educational Psychology and Psychological Sciences. 

Finally, the Counseling and Human Services program changed its name to Counseling Education and Supervision in 

2016-17. 

Counts  

Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017) 

 Category % Male % Female 
% Under-

Represented 
Minority 

Total 
Number 

Tenure-Track Faculty 43.2% 56.8% 8.11% 38 

Non-Tenure Track Faculty 16.7% 83.3% 16.67% 18 

Full-Time Term, Part-Time Term, and 
Emeriti Faculty 

15.4% 84.6% 3.85% 52 

Administrators/Staff 11.1% 88.9% 0.00% 8 

Graduate Appointees (Assistants, 
Includes Students, below) 

   
~36 

Students in School (Total, from below) 14.96% 85.04% 12.29% 1123 

Doctoral Students 25.00% 75.00% 12.50% 104 

Educational Specialist Students 14.29% 85.71% 7.14% 28 

Master’s Students 19.50% 80.50% 8.64% 359 

Bachelor’s Students 9.34% 90.66% 14.71% 578 

Certificate/Non-Degree (Only) 
Students  

25.93% 74.07% 12.96% 54 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of the 

previously-listed categories. 

School-Specific Resources and Infrastructure  

Physical facilities, technology specific to the school’s programs 

Classrooms and Office Space 

Full-time faculty within the School of LDES are allocated individual, furnished office space in several locations 

throughout White Hall, as well as portions of Nixon Hall.  Courses are taught mainly in White Hall (75%). However, 

a variety of courses often are taught in other locations such as, Nixon, Moulton, and Oscar Richie Halls  

Graduate Assistants in the School are offered spaced White Hall (offices 414, 106) and Nixson Hall (office 111).  All 

spaces are equipped with desktop computers and a centralized printing station. Computers are equipped with 

standard windows software, as well as SPSS for quantitative data analysis. The Instructional Resources Center 

(White Hall) also houses a computer lab for undergraduate and graduate students.  

Aside from office spaces and teaching locations, the School of LDES also houses several unique facilities that 

promote scholarly research, deliver direct service to the community, and/or provide distinctive teaching 

opportunities to students. 

AT&T Classroom 

The AT&T Classroom is a state-of-the art laboratory environment that is used to study the potential of educational 

technologies. The classroom provides students (PK through 12) with 1:1 access to multiple technological devices 

including touchscreen convertible laptops, iPads, iPod touches, Android tablets, Google Cardboard VR viewers, and 

Boogie Board e-writer devices. The classroom also has access to robotics systems, a 3D printer, SMART Board, 
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document camera, and high definition video recording equipment. The space is used to host classes from local 

schools and provides educators with technical assistance when incorporating technology into their teaching. 

Child Development Lab 

The Child Development Lab is a research facility currently under construction in Moulton Hall. This lab promotes 

scholarly research in the examination of how cognitive and environmental factors shape children’s’ development 

and learning. Students and faculty who use this b will come from a diverse range of disciplines.  

The Counseling Center 

The CES program utilizes an in-house counseling center for training purposes. The Counseling Center is considered 

on of the largest counseling centers in the nation. The Counseling Center has provided over 19,000 hours of mental 

health counseling of mental health counseling to KSU students and members of the community since 2011 

(approximately 4,000 hours of service annually). In addition, each year, the Counseling Center provides mental-

health related trainings to hundreds of KSU students and employees. Annually, The Counseling Center provides 

approximately 20 hours of continuing education workshops for counselors and supervisors within the community, 

some of which are co-sponsored by the program’s counselor honor society, Chi Sigma Iota International.  

Educational Psychology Lab 

The Educational Psychology (EPSY) lab is used to promote research investigating how cognition and learning 

change over the course of development. Various researchers have access to the lab, which utilizes state-of-the-art 

experimental equipment including eye-tracking, electrodermic analysis, and computational software. 

Research Center for Educational Technology (RCET) 

The Research Center for Educational Technology (RCET) is a flagship center for research, policy, and practice 

related to cutting-edge technologies in teaching and learning. Faculty members from across the School of LDES use 

RCET to explore the use and impact of various technologies related to K-12 classroom integration, teacher 

professional development, and learning in out-of-school/informal settings. The mission and work of RCET has been 

advanced with funding from numerous grants and foundations. 

Science of Learning and Education (SOLE) Center 

The Science of Learning & Education (SOLE) Center is a research collaboration with the College of Arts and 

Sciences. The mission is to foster evidence-based reform of STEM education, health education, and literacy and 

language learning, to improve achievement and retention for KSU students and for K-12 students in the 

surrounding community. The SOLE initiative is aimed developing bench-to-bedside models for education research, 

which involve supporting cutting-edge and potentially fundable research in the laboratory, in the classroom, and in 

the field. 

The TeachLivETM Lab 

The TeachLivETM (TLE) Lab is a mixed-reality teaching environment supporting teacher practice in classroom 

management, pedagogy, and content. Faculty from several concentrations in the special education program use 

the TLE Lab to provide college student opportunities to practice evidence-based practices prior to applying them in 

‘real-world’ settings. For example, teacher candidates in the mild/moderate concentration engage with the avatars 

in the TLE middle school classroom to practice important instructional and behavioral strategies. Students in the 

early intervention special education concentration work with the adult TLE avatars to practice essential skills 

needed to coach and collaborate with parents of young children with disabilities.
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Current Faculty by Program 

Current AY 2017-2018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, discipline, institution). 

Include School Directors, Deans.  Tenure Track faculty calculations are based on an assumed 24 credit hour load per year, Non Tenure-Track faculty 

calculations are based on an assumed 30 credit hour load per year.  An individual is listed as part time if they carry 9 or fewer credit hours per semester. 

Name 
Progra
m Area 

TT, 
NTT, 
PT 

Rank 
Terminal 
Degree 

Highest 
Degree 

Year 

Highest 
Degree 

Discipline 
Highest Degree Institution 

Credit 
Hour 
Load 

Load % 
Teaching 

or 
Supervision 

Load % 
Research 
or Grant 

Load % 
Service or 

Coordinator 

Albritton, Kizzy SPSY TT 
Assistant 
Professor 

Doctorate 2005 SPSY Georgia State University 24 62.5% 37.5%  

Alexander, Donna HDFS NTT Lecturer MBA 2004 Business Walsh University 30 60.0%  40.0% 

Anhalt, Karla SPSY TT 
Associate 
Professor 

Doctorate 2000 SPSY West Virginia University 24 87.5% 12.5%  

Balan, Christine SPED NTT 
NTT 

Professor 
Doctorate 1994 SPED Kent State University 30 80.0%  20.0% 

Barber, Brian SPED TT 
Assistant 
Professor 

Doctorate 2013 SPED University of Florida 24 75.0% 25.0%  

Barton, Lyle SPED NTT 
Professor 

Emeriti 
Doctorate 1981 SPED Northern Illinois University 30 100.0%   

Bedesem, Pena SPED TT 
Associate 
Professor 

Doctorate 2010 SPED University of Central Florida 24 75.0% 12.5% 12.5% 

Bergh, Kathy HDFS NTT 
Senior 

Lecturer 
Masters 1985 HDFS Univ. of Akron 30 60.0%  40.0% 

Blankemeyer, Maureen HDFS TT 
Associate 
Professor 

Doctorate 1996 HDFS Oklahoma State University 24 62.5% 37.5%  

Burgess, Sloane 
SPED/ 
HS* 

TT 
Associate 
Professor 

Doctorate 2007 SPED Case Western Reserve Univ. 24 75.0%  25.0% 

Byrd, Janice CES TT 
Assistant 
Professor 

Doctorate 2016 CES University of Iowa 24 50.0% 50.0%  

Chen, Ching-I SPED TT 
Assistant 
Professor 

Doctorate 2013 SPED University of Oregon 24 75.0% 25.0%  

Cimera, Robert SPED TT Professor Doctorate 1997 SPED University of Illinois 24 75.0%  25.0% 

Cowan, Richard SPSY TT 
Associate 
Professor 

Doctorate 2003 SPSY University of Nebraska-Lincoln 24 87.5% 12.5%  

Cox, Jane CES TT 
Associate 
Professor 

Doctorate 1997 CES Kent State University 24 50.0%  50.0% 

Cureton, Jenny CES TT 
Assistant 
Professor 

Doctorate 2016 CES 
University of Northern 

Colorado 
24 50.0% 50.0%  

Curry, Dale CES TT Professor Doctorate 1997 EPSY Kent State University 24 62.5% 37.5%  

Dellmann-Jenkins, Mary  TT 
School 

Director/ 
Professor 

Doctorate 1981 HDFS Univ. of Wisconsin-Madison     
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Ferdig, Richard EPSY TT Professor Doctorate 2005 ITEC Michigan State 24 50.0% 75.0%  

Gandolfi, Enrico ITEC NTT 
Assistant 
Professor 

Doctorate 2014 
Social/Med
ia Studies 

La Sapienza Univ., Rome Italy 30 40.0% 60.0%  

Geething, Kathy ASEI NTT Lecturer Masters 2006 SPED Kent State University 30 60.0%  40.0% 

Godwin Inaba, Karrie EPSY TT 
Assistant 
Professor 

Doctorate 2016 EPSY Carnegie Melon University 24 50.0% 50.0%  

Guillot-Miller, Lynne CES TT 
Associate 
Professor 

Doctorate 2003 CES University of New Orleans 24 50.0% 12.5% 37.5% 

Harjusola-Webb, Sanna SPED TT 
Associate 
Professor 

Doctorate 2006 SPED University of Kansas 24 62.5% 37.5%  

Ingram, Albert EPSY TT 
Associate 
Professor 

Doctorate 1984 CES Arizona State University 24 87.5%  20.0% 

Jencius, Marty CES TT 
Associate 
Professor 

Doctorate 1996 CES University of South Carolina 24 75.0% 25.0%  

Kenyon, Cynthia CCS NTT Lecturer ABD  SPED Kent State University 30 100.0%   

Kritzer, Karen SPED TT 
Associate 
Professor 

Doctorate 2007 SPED University of Pittsburgh 24 100.0%   

Kuo, Chia-Ling ITEC NTT 
Associate 
Professor 

Doctorate 2005 ITEC Ohio University 30 90.0%  10.0% 

Leslie, Mykal RHAB NTT Lecturer ABD  CES Kent State University 30 60.0% 40.0%  

Luft, Pamela SPED TT 
Associate 
Professor 

Doctorate 1995 SPED University of Illinois 24 62.5% 12.5% 25.0% 

McCartney, Jamie ASEI NTT 
Assistant 
Professor 

Doctorate 2004 SPED University of Akron 30 60.0%  40.0% 

McGlothlin, Jason CES TT 
Associate 
Professor 

Doctorate 2001 CES Ohio University 24 87.5% 12.5%  

Mcloughlin, Caven SPSY TT Professor Doctorate 1981 SPSY University of Utah 24 71.0%  29.0% 

McWilliams-Woods, 
Wendy 

SPED NTT 
Assistant 
Lecturer 

MED 1988 SPED Kent State University 30 100.0%   

Miller, Jason CES  Admin. Doctorate 2013 CES University of New Orleans 30 83.0% 7.0% 10.0% 

Moore, Alma CES NTT Lecturer ABD  CES  30 70.0% 10.0% 20.0% 

Morris, Bradley EPSY TT 
Associate 
Professor 

Doctorate 1998 EPSY Ohio State University 24 50.0% 25.0% 25.0% 

Morrison, Anne EPSY NTT 
NTT 

Professor 
Doctorate 2001 CES Kent State University 30 90.0%  10.0% 

Morsefield, Rebecca SPED NTT 
Asst. 

Professor 
Masters 1997 SPED Kent State University 30 80.0% 10.0% 10.0% 

Mupinga, Emily HDFS NTT Lecturer ABD  CES Kent State University 30 80.0% 20.0%  

Novak, Elena ITEC TT 
Assistant 
Professor 

Doctorate 2012 ITEC Florida State University 24 87.5% 12.5%  

Osborn, Cynthia CES TT Professor Doctorate 1996 CES Ohio University 24 87.5% 12.5%  

Page, Betsy CES TT 
Associate 
Professor 

Doctorate 2000 CES University of Maine 24 87.5% 12.5%  
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Rainey, John CES TT 
Assistant 
Professor 

Doctorate 2001 CES Texas A &M University 24 75.0% 25.0%  

Richardson, Rhonda HDFS TT Professor Doctorate 1984 HDFS Pennsylvania State University 24 62.5% 37.5%  

Rumrill, Phillip RHAB TT Professor Doctorate 1993 RHAB University of Arkansas 24 25.0% 50.0% 25.0% 

Sansosti, Frank SPSY TT 
Associate 
Professor 

Doctorate 2005 SPSY University of S. Florida Tampa 24 50.0%  50.0% 

Smith, Gregory HDFS TT Professor Doctorate 1983 HDFS University of Rochester 24  100.0%  

Stevenson, Nathan SPED TT 
Assistant 
Professor 

Doctorate 2015 SPED Michigan State University 24 87.5% 12.5%  

Storlie, Cassandra CES TT 
Assistant 
Professor 

Doctorate 2013 CES University of Iowa 24 62.5% 37.5%  

Unger, Darlene SPED NTT Professor Doctorate 2001 SPED Virginia Commonwealth Univ. 30 40.0% 60.0%  

Walker, Kathleen HDFS TT 
Associate 
Professor 

Doctorate 2002  Kansas State University 24 62.5% 37.5%  

Wiley, Andrew SPED TT 
Associate 
Professor 

Doctorate 2005  University of Virginia 24 100.0%   

Wisdom, Sonya SPED NTT 
Assistant 
Professor 

Doctorate 2010  Kent State University 30 50.0% 10.0% 40.0% 

Allen, Loralea B. CES PT      6    

Bain, Roberta L. ITEC PT      3    

Baker, Scott CES PT      6    

Baumgartner, Emily E. ITEC PT      3    

Bonar, Aimee M. SPSY PT      3    

Bonsutto, Angelo M. HDFS PT      3    

Brown, Teresa SPED PT      3    

Case, Steven M. CES PT      1.5    

Cianciolo, Stacy SPED PT      6    

Coffman, Vonda ITEC PT      3    

Cowan-Crawford, Carol HDFS PT      18    

Culler, Krystal HDFS PT      3    

Culley, Michelle M. CES PT      6    

Daddario, Rosemarie SPSY PT      3    

Emanuelson, Greg CES PT      6    

Feldman-Sparber, Carol SPED PT      6    

Finley, Robin J. SPED PT      2    

Flannery, Noreen SPED PT      9    

Frazier, Kathleen C. SPED PT      3    

Fuller, Lauren SPED PT      3    

Gajewski, Karen M. HDFS PT      9    

Gerlosky, Heidi J. HDFS PT      3    

Glass, Yvonne N. HDFS PT      7    

Griffin, Rosemarie R. SPED PT      3    

Hayes, Staci HDFS PT      6    

Henry, Julee ITEC PT      3    
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Hilker, Emily SPED PT      3    

Hollis, Richard B. ITEC PT      6    

Hovancsek, Mike L. CES PT      3    

Hudak-Estep, Heather SPED PT      3    

Johnson, Heidi A. HDFS PT      12    

Kish, Nicholas A. SPED PT      6    

Maholm, Anne B. SPED PT      3    

Markis, Teresa HDFS PT      3    

Martin, Timothy L. HDFS PT      6    

Maxymiv, Susan D. HDFS PT      12    

McKinney, Scott A. HDFS PT      6    

McLaughlin, Erika M. HDFS PT      6    

Metzger, Jean A. SPED PT      3    

Minor, Penny S. CES PT      3    

Montecalvo, Judy R. CES PT      6    

Morgan, Carrie S. ASEI PT      8    

Nestor, Maryanne ITEC PT      3    

Petruzzi, Megan L. CES PT      3    

Price, Carrie M. CES PT      3    

Quallich, Kristine M. SPSY PT      3    

Raleigh, Corey L. HDFS PT      9    

Rathburn, Elisabeth A. ASEI PT      6    

Richardson, Chris  RHAB PT      3    

Ricker, Amber A. SPED PT      5    

Riedthaler, Valerie G. SPED PT      3    

Robinson, Alicia M. HDFS PT      9    

Rogers, Joan D. CES PT      8    

Rotman-Nelson, 
Melissa SPED 

PT      3    

Rumley, Karen E. SPED PT      3    

Rumrill, Amy RHAB PT      5    

Savickas, Mark L. CES PT      6    

Schoenberg, Paul CES PT      6    

Schur, Susan R. SPED PT      6    

Slater, Lidsay J. SPED PT      6    

Stahr, Mary A. ITEC PT      6    

Subak, Leah L. SPED PT      6    

Sweeney, Jennifer J. SPED PT      3    

Thomas, Beth ITEC PT      3    

VanWinkle, Diana L. HDFS PT      18    

Waugh, Jennifer A. CES PT      6    

White, Leanne R. HDFS PT      12    

Whitemore, Kimberly R. SPED PT      5    
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Willis, Felice SPED PT      6    

Woolverton, Nancy J. HDFS PT      18    

*Non-teaching supervisors who work with students in the field are not listed 
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Enrollment, Retention, Graduation 

Enrollment –  Multi-Year Trends 

School/Program 
Fall 

2011 
Fall 

2012 
Fall 

2013 
Fall 

2014 
Fall 

2015 
Fall 

2016 
Fall 

2017 

LDES (Degrees and Certificates Total) 1289 1291 1285 1226 1186 1153 1123 

ASL/English Interpreting (Prev. concentration w/in SPED) 0 0 0 0 0 0 41 

B.S. or B.S.E. 0 0 0 0 0 0 41 

Clinical Mental Health Counseling 114 140 141 133 121 122 128 

M.Ed 114 140 141 133 121 122 128 

Community Counseling 25 9 2 0 0 0 0 

M.Ed 25 9 2 0 0 0 0 

Counselor Education and Supervision 81 80 78 80 56 63 60 

Ed.S. 11 13 11 5 4 2 2 

Ph.D. 70 67 67 75 52 61 58 

Early Child Intervention Speclialist 0 0 0 0 0 5 3 

Non-Degree Graduate 0 0 0 0 0 1 0 

Certificate (Graduate) 0 0 0 0 0 4 3 

Educational Psychology 56 55 49 54 47 41 39 

M.A. 4 4 2 2 1 2 4 

M.Ed 16 10 6 6 5 5 10 

Ph.D. 36 41 41 46 41 34 25 

Instructional Technology (ITEC) 26 30 30 33 29 22 14 

(blank) 10 11 11 13 12 12 11 

Human Development and Family Studies 147 154 173 219 316 324 295 

B.S. or B.S.E. 132 136 154 202 295 306 285 

Case Managmt/Individls/Family (CMFI) 21 30 31 30 45 64 58 

Child and Youth Development (CYD) 1 23 48 80 142 150 141 

Family Life Education (FLE) 38 27 34 50 56 43 42 

Geronotolgy/Nursg Home Admintr (GNHA) 15 8 3 2 0 0 0 

Gerontology (GERO) 15 18 13 17 20 17 16 

Human Services Technology (HST) 0 0 0 0 0 1 0 

Nursing Home Administration (NHA) 1 6 14 17 28 30 27 

Youth Development (YDEV) 37 22 8 2 0 0 0 

(blank) 4 2 3 4 4 1 1 

Post-Baccalaureate Program 0 0 1 1 0 0 0 

Nursing Home Administration (NHA) 0 0 1 1 0 0 0 

M.A. 15 18 18 16 21 18 10 

Gerontology (GERO) 1 0 0 0 0 0 0 

Human Developmt/Family Studies (HDFS) 8 7 1 0 0 0 0 

(blank) 6 11 17 16 21 18 10 

Pre-Human Devlp Famly Studies 123 119 152 113 17 0 0 

Pre-Major 123 119 152 113 17 0 0 

Nursing Home Administration (NHA) 0 0 1 1 1 0 0 

(blank) 123 119 151 112 16 0 0 

Instructional Technology 64 68 62 59 65 60 56 

M.A. 2 1 1 0 0 0 0 

Computer/Technology (CMTC) 1 1 1 0 0 0 0 

ITEC - General (ITCG) 1 0 0 0 0 0 0 

M.Ed 62 67 61 59 65 60 56 
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Computer/Technology (CMTC) 12 11 8 10 18 19 16 

Dual Degree MEd/MLIS SLM (DDSL) 0 2 5 6 12 9 9 

ITEC - General (ITCG) 40 47 43 40 33 31 29 

Library/Media (LIBM) 6 3 2 2 0 0 0 

(blank) 4 4 3 1 2 1 2 

Rehabilitation Counseling 40 42 37 26 20 14 9 

M.Ed 40 42 37 26 20 14 9 

School Counseling 114 89 63 49 55 62 61 

M.Ed 114 89 63 49 55 62 61 

Professional School Counseling (PSC) 1 0 0 0 0 0 0 

(blank) 113 89 63 49 55 62 61 

School Psychology 60 61 59 56 62 60 56 

M.Ed 25 20 31 20 15 16 19 

Ed.S. 25 31 19 25 32 30 26 

Ph.D. 10 10 9 11 15 14 11 

Special Education (w/Intervention Specialist major) 415 427 418 404 400 350 324 

B.S. or B.S.E. 242 266 287 305 319 292 252 

ASL/English Interpreting (ASEI) 0 0 0 0 59 57 25 

Deaf Education (DFED) 24 25 25 31 32 23 25 

Educational Interpreter (EI) 24 37 47 22 2 0 0 

General Special Education (GSED) 6 2 0 0 0 0 0 

Mild/Mod Lang Arts and Reading (MMLR) 0 5 19 30 38 32 30 

Mild/Mod Social Studies/Read (MMSR) 0 1 9 16 20 20 13 

Mild/Moderate Education Needs (MLDM) 122 115 88 58 19 4 23 

Mild/Moderate Math and Reading (MMMR) 0 9 10 13 17 18 15 

Moderate/Intnsv Educatnl Needs (MDIN) 57 68 75 93 129 137 121 

(blank) 9 4 14 42 3 1 0 

M.A. 1 0 0 0 0 0 0 

Mild/Moderate Education Needs (MLDM) 1 0 0 0 0 0 0 

M.Ed 142 138 111 81 69 46 62 

ASL/English Interpreting (ASEI) 0 0 0 0 2 1 1 

Deaf Education (DFED) 15 16 12 11 9 5 3 

Early Child Intervention Specl (ECIS) 22 22 19 19 17 14 21 

Educational Interpreting K-12 (EI12) 0 1 0 0 1 0 0 

General Special Education (GSED) 6 9 6 2 5 5 7 

Gifted (GFTD) 1 0 1 0 0 0 0 

Mild/Moderate Education Needs (MLDM) 56 56 44 28 17 9 12 

Moderate/Intnsv Educatnl Needs (MDIN) 28 22 15 12 9 8 12 

Pre-Kindergarten Special Needs (PKSP) 0 0 0 0 0 1 0 

Transition to Work (TRTW) 13 8 9 7 8 3 6 

(blank) 1 4 5 2 1 0 0 

Ph.D. 30 23 20 18 12 12 10 

Career and Community Studies 0 0 0 0 0 18 22 

Non-Degree Undergraduate 0 0 0 0 0 18 22 

Autism Spectrum Disorders 0 0 0 0 6 11 8 

Certificate (Graduate) 0 0 0 0 6 11 8 

Autism Spectrum Intervention Specialist 30 27 30 20 3 1 0 

Certificate (Graduate) 30 27 30 20 3 1 0 

Behavioral Intervention Specialist 9 9 13 6 8 11 13 

Certificate (Graduate) 9 9 13 6 8 11 13 
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Gerontology 1 2 1 0 1 1 1 

Certificate (Graduate) 1 2 1 0 1 1 1 

Nonprofit/Human Services Mgmt 5 4 1 1 1 0 0 

Certificate (Undergraduate) 5 4 1 1 1 0 0 

Nursing Home Administration 0 0 0 0 0 1 0 

Certificate (Graduate) 0 0 0 0 0 1 0 

Online Learning and Teaching 4 5 6 6 7 6 6 

Certificate (Graduate) 4 5 6 6 7 6 6 

Pervasive Developmental Spectrum Disorders 1 0 0 0 0 0 0 

Certificate (Graduate) 1 0 0 0 0 0 0 

Special Education - Mild/Moderate Education Needs 
(MLDM) 

0 0 0 0 0 1 0 

Non-Degree Graduate 0 0 0 0 0 1 0 

Special Education - Moderate/Intnsv Educatnl Needs 
(MDIN) 

0 0 0 0 1 2 1 

Non-Degree Graduate 0 0 0 0 1 2 1 

 

LDES Minor Enrollment  

Minor Name 
Fall 

2011 
Fall 

2012 
Fall 

2013 
Fall 

2014 
Fall 

2015 
Fall 

2016 
Fall 

2017 

Autism Spectrum Disorders (ASD) 0 0 0 0 0 0 5 

Early Intervention (EINT) 0 0 0 0 0 0 1 

Gerontology (GERO) 9 10 17 26 23 25 15 

Human Development and Family Studies (HDFS) 0 3 44 75 127 162 167 

Mild to Moderate Special Ed (MMSP) 0 0 0 0 0 0 5 

Nonprofit Studies (NPST) 0 5 41 65 80 75 84 

 

Graduation Multi -Year Trends 

School/Program 
AY 

09-10 
AY 

10-11 
AY 

11-12 
AY 

12-13 
AY 

13-14 
AY 

14-15 
AY 

15-16 
AY 

16-17 

LDES (Degree and Certificate Total) 371 410 394 408 417 414 400 407 

Clinical Mental Health Counseling 0 35 30 46 44 47 32 43 

M.Ed. 0 35 30 46 44 47 32 43 

Community Counseling 39 4 3 2 1 0 0 0 

M.A. 0 0 0 0 0 0 0 0 

M.Ed. 39 4 3 2 1 0 0 0 

Counselor Education and Supervision 9 11 9 7 6 11 11 12 

Ed.S. 8 2 4 4 4 2 3 3 

Ph.D. 1 9 5 3 2 9 8 9 

Educational Psychology 17 7 10 11 7 6 9 7 

M.A. 0 0 2 0 0 1 0 0 

M.Ed. 17 6 4 9 3 4 3 0 

Ph.D. 0 1 4 2 4 1 6 7 

Instructional Technology (ITEC) 0 0 2 2 2 1 4 6 

(blank) 0 1 2 0 2 0 2 1 

Human Development and Family Studies 108 103 102 114 127 143 150 151 

B.S. or B.S.E. 103 96 100 108 124 136 142 146 

Case Managmt/Individls/Family  27 26 12 14 21 12 11 17 
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Child and Youth Development  0 0 0 4 12 32 47 41 

Family Life Education  40 41 44 45 53 58 55 44 

Geronotolgy/Nursg Home Admintr  5 4 7 4 2 2 0 0 

Gerontology  2 2 9 3 8 8 11 6 

Human Services Technology  0 0 2 13 9 11 11 18 

Nursing Home Administration  0 0 0 3 9 10 7 20 

Youth Development 29 22 26 22 10 3 0 0 

(blank) 0 1 0 0 0 0 0 0 

M.A. 4 6 2 6 2 5 8 5 

Gerontology 0 1 1 0 0 0 0 0 

Human Developmt/Family Studies 4 4 1 4 0 0 1 1 

(blank) 0 1 0 2 2 5 7 4 

Post-Baccalaureate Program 1 1 0 0 1 2 0 0 

Instructional Technology 20 30 21 20 18 17 19 25 

M.A. 0 0 0 0 0 0 0 0 

M.Ed. 20 30 21 20 18 17 19 25 

Computer/Technology (CMTC) 4 9 6 5 3 1 4 8 

Dual Degree MEd/MLIS SLM (DDSL) 0 0 0 1 1 3 3 4 

ITEC - General (ITCG) 12 12 12 13 14 11 12 13 

Library/Media (LIBM) 4 9 3 1 0 2 0 0 

Nursing Home Administration 0 0 0 0 0 0 4 1 

Certificate (Graduate) 0 0 0 0 0 0 4 1 

Rehabilitation Counseling 8 13 9 14 13 16 7 8 

M.Ed. 8 13 9 14 13 16 7 8 

School Counseling 37 36 46 35 29 22 18 13 

M.Ed. 37 36 46 35 29 22 18 13 

Classroom Guidance for Teacher (CGDT) 0 1 23 1 1 0 0 0 

Professional School Counseling (PSC) 2 2 0 0 0 0 0 0 

(blank) 35 33 23 34 28 22 18 13 

School Psychology 40 29 33 33 38 29 31 32 

M.Ed. 17 17 18 15 19 17 14 16 

Ed.S. 19 11 14 17 18 11 17 14 

Ph.D. 4 1 1 1 1 1 0 2 

Special Education (w/Intervention Spec. major) 72 96 96 99 102 99 99 89 

B.S. or B.S.E. 44 50 50 52 58 63 65 71 

ASL/English Interpreting  0 0 0 0 0 5 9 7 

Deaf Education  7 3 5 3 4 4 6 6 

Educational Interpreter  1 8 9 4 7 3 1 0 

Mild/Mod Lang Arts and Reading  0 0 0 0 0 3 8 12 

Mild/Mod Social Studies/Read  0 0 0 0 0 0 1 7 

Mild/Moderate Education Needs  25 22 27 29 30 35 15 3 

Mild/Moderate Math and Reading  0 0 0 0 0 0 5 2 

Moderate/Intnsv Educatnl Needs  11 17 9 15 16 13 20 34 

(blank) 0 0 0 1 1 0 0 0 

M.A. 0 1 0 0 0 0 0 0 

Mild/Moderate Education Needs  0 1 0 0 0 0 0 0 

M.Ed. 24 45 41 43 39 28 31 18 

ASL/English Interpreting  0 0 0 0 0 0 1 0 

Deaf Education  0 3 2 6 5 4 3 2 

Early Child Intervention Specl  5 6 6 10 9 3 7 6 
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Educational Interpreting K-12  0 0 0 0 0 0 1 0 

General Special Education  0 3 2 4 2 1 1 2 

Gifted  1 9 0 0 0 0 0 0 

Mild/Moderate Education Needs  9 17 14 11 16 10 7 3 

Moderate/Intnsv Educatnl Needs  6 3 5 9 3 7 6 3 

Pre-Kindergarten Special Needs  0 0 0 0 0 0 0 1 

Transition to Work  3 4 12 3 4 3 5 1 

Ed.S. 0 0 0 0 1 3 2 0 

Ph.D. 4 0 5 4 4 5 1 0 

Autism Spectrum Disorders 0 0 0 0 0 2 4 10 

Certificate (Graduate) 0 0 0 0 0 2 4 10 

Autism Spectrum Intervention Specialist 0 12 6 11 13 12 2 0 

Certificate (Graduate) 0 12 6 11 13 12 2 0 

Behavioral Intervention Specialist 0 1 2 7 4 8 6 8 

Certificate (Graduate) 0 1 2 7 4 8 6 8 

Deaf Education Multiple Disabilities 0 0 0 0 3 1 2 1 

Certificate (Undergraduate) 0 0 0 0 2 1 2 1 

Certificate (Graduate) 0 0 0 0 1 0 0 0 

Early Childhood Deaf Education 0 0 1 0 0 0 0 0 

Certificate (Graduate) 0 0 1 0 0 0 0 0 

Early Childhood Intervention Specialist 0 0 0 0 0 0 0 2 

Certificate (Graduate) 0 0 0 0 0 0 0 2 

Gerontology 1 1 1 0 2 1 1 2 

Certificate (Graduate) 1 1 1 0 2 1 1 2 

Nonprofit/Human Services Mgmt 20 23 21 8 10 0 0 1 

Certificate (Undergraduate) 20 23 21 8 10 0 0 1 

Online Learning and Teaching 0 2 1 1 0 0 5 2 

Certificate (Graduate) 0 2 1 1 0 0 5 2 

Pervasive Developmental Spectrum Disorders 0 7 3 0 0 0 0 0 

Certificate (Graduate) 0 7 3 0 0 0 0 0 

 

Retention to Graduation 6-Year Trends 

School 
Starting 
Cohort 

Enrolled 
in Start 
Term 

% 
Graduated 

After 1 
Year 

% 
Graduated 

After 2 
Years 

% 
Graduated 

After 3 
Years 

% 
Graduated 

After 4 
Years 

% 
Graduated 

After 5 
Years 

% 
Graduated 

After 6 
Years 

LDES Fall 2010 54 0.00% 0.00% 1.85% 27.78% 50.00% 55.56% 

LDES Fall 2011 34 0.00% 0.00% 2.94% 35.29% 58.82% 61.76% 

*Data from Institutional Research Secured Data Site – Longitudinal Study FR (Any major, any college)



140 
 

 

Administrative and Clerical Staff  

The school of LDES includes three administrative staff and four student employees. Prior to June 2017, the unit had 

four administrative staff; however our Special Project assistant retired and we were unable to staff this opening 

due to the University’s current freeze on all administrative staff. We have been successful with internal 

restructuring of staff to address this situation and believe all faculty needs are adequately met. General duties 

include: (a) working with program coordinators on course scheduling; (b) faculty salary and expense 

authorizations; (c) monitoring of grant funds; (d) supporting faculty instructional needs; and (e) assisting students 

with  faculty office hours and general questions regarding majors, enrolling in classes, and faculty office hours.  

School Governance and Committees 

School Director 

The role of the School Director is described in the LDES handbook through a narrative, using the same language of 

the College Handbook.  For further information, please see the College Handbook and/or notation in the Analysis 

of School Handbooks (pages 7-10). 

Program Coordinators 

The role of the Program Coordinator is similar across the college, and can be found in the College-wide section of 

this review. 

School Committees  
The School of LDES maintains four committees that are governed by University Administrative and Operational 

Policies and the applicable Collective Bargaining Agreement. All of the School’s committees are advisory in nature 

and make recommendations to the Director. The standing committees with the School are: 

Faculty Advisory Committee (FAC) 

The Faculty Advisory Committee (FAC) is the main instrument for faculty participation in School governance. This 

committee is advisory to the Director and is structured and operated as described in the applicable Collective 

Bargaining Agreement (CBA). The FAC is concerned with such matters central to the mission of the School. 

Members include full time tenured, tenure-track, and full time non-tenure track faculty members from each 

program area. Depending upon the size of the unit, 1-2 faculty members from each program are elected to serve 

on the FAC. The FAC is convened and chaired at least once per month by the Director who, in consultation with the 

FAC, sets the agenda for its meetings. FAC members may request that items be added to the agenda. The Director, 

as needed, may call additional meetings of the FAC. The Director is an ex‐officio nonvoting member of the FAC. 

Curriculum Committee 

The Curriculum Committee assists the Director in supervising and coordinating the School’s academic programs. 

The Curriculum Committee makes recommendations on any and all matters that affect the academic programs of 

the School including but not limited to Faculty proposals for new courses, changes in course content, major 

requirements, and other curricular matters (i.e., reviewing student appeals regarding course substitution). One (1) 

Faculty member from each program unit in the School of LDES is elected to serve on the Curriculum Committee. 

Once the committee is formed, one of the members is elected to serve as the Chair. The Curriculum Committee 

elects three (3) members who also serve on the College Curriculum Committee. 

Student Academic Complaint Committee 

The Student Academic Complaint Committee is composed of at least four (4) Faculty appointed by the FAC. One 

member of the committee is elected by other members to serve as the Chair of the Student Academic Complaint 

Committee. The policies and procedures of this committee are governed by University Policy 3342‐4‐02.3, 

including but not limited to, the addition of at least one (1) student representative to the committee. An 

undergraduate student will be added to the committee for complaints from undergraduate courses and a graduate 

student will be added to the committee for complaints from graduate courses. In the event that a member of the 

Student Academic Complaint Committee is the subject of or may otherwise be involved with a student complaint, 
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the FAC will select a replacement from the Faculty. If the Chair of the Committee is the subject of or may otherwise 

be involved with a student complaint, the Director will appoint another member of the Student Academic 

Complaint Committee to chair the committee and the FAC will appoint an additional member to the committee 

from the Faculty. 

Reappointment, Tenure, and Promotion Committee 

This committee reviews materials relevant to the professional performance of Faculty who are candidates for 

reappointment, tenure, or promotion in rank, and to make recommendations to the Director on each of these 

personnel decisions. Tenured members of FAC and full-professors in the School of LDES serve on this committee. 

The policies and procedures which govern the School’s Ad Hoc Reappointment, Tenure, and Promotion (RTP) 

Committee are included in University Policy. Procedural and operational guidelines for this committee are 

provided annually by the Office of the Provost. The recommendations of this committee and the Director, together 

with the materials assembled for the committees, are forwarded to the Dean of the College. 

Other Ad Hoc Committees 

The Director may establish, charge, and appoint the membership of ad hoc committees as required by the School. 

In establishing ad hoc committees, naming members and designating a committee chair, the Director shall consult 

with the FAC. The Director will welcome requests and preferences from the Faculty before establishing and making 

appointments to ad hoc committees. 

Regional Campus Faculty Representation.  Regional campus Faculty members are represented on key School 

committees such as FAC, search committees, promotion and tenure committees, curricular and school policy and 

program development committees. If they have attained graduate Faculty status, regional campus Faculty 

members may serve on graduate committees. 

Research Highlights within the School 

 Dr. Marty Jencius (CES) is part of the International Leaders in Education Program (ILEP) which brings 

international secondary teachers from 14 different countries to Kent State University. They enrich our 

classes, do supervised internships in local schools, and advance the international diversity of the 

university. The program is highly selective. Dr. Jencius is co-PI on grant for the last 4 years w/ Linda 

Robertson (CIIE Director) and whose center leads the execution of the grant. Dr. Jencius works throughout 

the semester with them in cultural adjustment and logistics issues. The grant brings in $185,000 annually.   

 Dr. Cassie Storlie (CES) and Dr. Bridget Mulvey (School of Teaching, Learning, and Curriculum) have 

received Martha Holden Jennings Foundation funding since 2015 for research to support their work with 

Painesville schools, a majority Latino district. This collaborative work has enhanced the local community 

specifically by developing a career intervention program for at-risk middle and secondary school students 

and working with science teachers to foster career development among marginalized youth. 

 Drs. McGlothlin and Page (CES) have developed an empirically based method for assessing suicidality that 

is more than twice as predictive of suicide as other models. This model was based on over 75,000 

participants and has implications to shape how the mental health field assesses suicidal clients. 

 The School of LDES is involved in interdisciplinary undergraduate research mentorship. Specifically, Dr. 

Cichy (HDFS) and Dr. Phil Rumrill (RHAB) programs are examining the stressful experiences of persons 

with multiple sclerosis (MS), including the implications of stress processes for persons with MS and their 

spousal caregivers.  

 Undergraduate students from the School of LDES have been recognized at the KSU Undergraduate 

Research Symposium for multiple years (1st and 2nd place awards), as well as at state level associations. 

 Dr. Rhonda Richardson (HDFS) has served as faculty associate on the Impact Evaluation of Bereavement 

Camps for Children and Adolescents grant funded by the New York Life Foundation. Since 2013, the New 

York Life Foundation has provided funding to the Moyer Foundation and KSU to study grieving children 

who attend bereavement camps and their families. The resulting research, conducted by a collaborative 

team representing the Moyer Foundation – Camp Erin, Comfort Zone Camp, and Kent State University, is 



142 
 

 

the largest known longitudinal study of its kind to date. The study identifies evidence relevant to camper 

and family experiences as a means of maximizing the short-term and long-term impact of bereavement 

camp programs on grieving families. Over 2,000 Camp Erin and Comfort Zone Camp campers, their 

families, and adult camp alumni who attended Camp Erin and Comfort Zone Camp bereavement camps as 

children have participated in the study. The study utilizes a positive youth development (PYD) framework, 

which emphasizes the promotion of strength, resiliency, and growth in children and their families and the 

social environments that contribute to the development of these characteristics.  

 Dr. Kelly Cichy (HDFS) has developed new course for McNair Scholars Program, Getting Started in 

Research, which provides undergraduate researchers with an interactive curriculum to develop basic 

research skills in preparation for an intensive summer research experience 

 Dr. Kelly Cichy is collaborating on a research project involving the McNair Scholars Program. Specifically, 

this project is gathering information from former McNair Scholars Faculty Mentors, which will be used to 

inform program efforts to the strengthen Faculty Mentors’ efficacy in meeting the unique needs of their 

McNair Scholars. Findings from these qualitative interviews are also in the process of being written-up to 

be disseminated in research presentations and publications, expanding research on research mentorship 

for underrepresented students. The McNair Scholars program has been renewed by the federal 

Department of Education for five years through leadership of Dr. Cichy.  

 Dr. Nate Stevenson (SPED) was awarded a 2016 Early Career Research Award (ECRA) from the Society for 

the Study of School Psychology for In-Service Training for Instructional Coaches: A Pilot Study. This project 

is the first study to systematically measure the effects of job-embedded coaching on the academic 

outcomes of students (math and reading) while accounting for the effects of students nested in classes, 

within, schools, within districts. The dataset includes 75 teachers and 1,832 students, across 8 school 

districts. The ECRA is a prestigious award for early career scholars in school psychology and related fields.  

 Dr. Pam Luft (SPED) compiled a comprehensive study of correlations of phonics and reading 

comprehension since 2000. The manuscript was so well-received that the editor of the Journal of Deaf 

Studies and Deaf Education requested an expanded conclusions section and accelerated the publishing 

date because the content was so impactful.  Luft, P. (in press). Reading comprehension and phonics 

research: Review of correlational analyses with deaf and hard-of-hearing students. The Journal of Deaf 

Students and Deaf Education.  doi: 10.1093/deafed/enx057. 

 Dr. Karrie Goodwin (EPSY) received funding from the National Science Foundation (approximately 

$300,000) to examine how instructional design choices in educational materials impact children’s patterns 

of attention allocation and learning. 

 Dr. Greg Smith (HDFS) received funding from the National Institute on Aging (approximately 2.5 million) a 

5-year longitudinal study to test an on-line intervention at increasing the social relationship capacities and 

the consequent effects on mental and physical well-being among custodial grandmothers and their 

adolescent grandchildren between ages 12-18.   

 Dr. Greg Smith received funding (approximately 3 million) for his project “Comparing Intervention to 

Improve the Well-Being of Custodial Grandparents from the National Institute on Nursing Research.  This 

is a 5 year longitudinal study conducted with custodial grandmothers across four states which compares 

the efficacy of behavior parent training and cognitive behavior therapy to each other, as well as to an 

attention-control condition, at reducing grandmother’s psychological distress, improving their parenting 

practices, and attenuating the psychological difficulties of their grandchildren between ages 4-12. 

Notable Faculty Awards and Recognitions (over the past 5 years) 

National/International: 

 Dr. Christy Balan, Board Certified Behavior Analyst (BCBA); only BCBA at Kent State University; only BCBA 

in Portage County, OH 

 Dr. Dale Curry (2016). Lifetime Achievement Award, Association for Child and Youth Practice 

 Dr. Dale Curry (2015). President’s Award,  Distinguished Service in Human Services, National Staff 

Development and Training Association/American Public Human Services Association 

https://www.ssspresearch.org/awards


143 
 

 

 Dr. Karrie Godwin (2016). Institute of Educational Sciences (IES) Outstanding Fellow Finalist 

 Dr. Marty Jencius (2015). President’s Service Award, Association for Counselor Education and Supervision 

(ACES) 

 Dr. Caven Mcloughlin (2014). Fulbright Scholar Program, U.S. Scholar 

 Dr. Phil Rumrill (2015). James F. Garrett Award for a Distinguished Career in Rehabilitation Research, 

American Rehabilitation Counseling Association 

 Dr. Phil Rumrill (2015). Best Paper Award, International Organization of Social Sciences and Behavioral 

Research 

 Dr. Cassie Storlie (2016). Diversity Initiative Award, National Career Development Association 

 Dr. John West (2015). Legacy Award, Association for Counselor Education and Supervision (ACES) 

State/Local: 

 Dr. Dale Curry (2016). President’s Award, Pioneering Impact on the Field of Human Services Training and 

Development, Ohio Child Welfare. 

 Dr. Jason McGlothin (2016). George E. Hill Memorial Award for professional service and scholarship, Ohio 

University, Counselor Education and Supervision Program  

 Dr. Vonnie Michali, Distinguished Alumni Award, Clarion University 

 Dr. Steve Rainey (2016). Counselor Educator of the Year, Ohio School Counseling Association  

 Dr. Cassie Storlie (2017). Mentor of the Year Award, Ohio Association for Counselor Education and 

Supervision (OACES)  

Learned Societies/Organizations: 

 Dr. Karla Anhalt (2016). Co-Chair of the LGBTQI2-S committee. National Association of School 

Psychologists (NASP) 

 Dr. Dale Curry (2014). Fellow, National Center for Innovation and Excellence 

 Dr. Kelly Cichy (2016). Fellow, Gerontological Society of America 

 Dr. Sanna Harjusola-Webb (2015). Mentorship Award, Division of Early Childhood  

 Dr. Sanna Harjusola-Webb, Chair, Division of Early Childhood Consortium for Innovation in Doctoral 

Excellence 

 Dr. Marty Jencius (2017). Executive Board, American Counseling Association Governing Council 

 Dr. Marty Jencius (2013). President, Association for Counselor Education and Supervision (ACES) 

 Dr. Marty Jencius (2012). President, North Central Association for Counselor Education and Supervision 

 Dr. Karen Kritzer, President, Association of College Educators – Deaf and Hard of Hearing 

 Dr. Pam Luft: (2017)  Secretary, Council on Education of the Deaf 

 Dr. Pam Luft (2012 – 2014) President, Council on Education of the Deaf 

 Dr. Phil Rumrill (2017). National Best Paper Award, American Rehabilitation Counseling Association 

 Dr. Phil Rumrill (2013). Foreward’s Gold Medal Book of the Year Award for Family and Relationship Books 

 Dr. Frank J. Sansosti (2013). Service Award, School Psychology Quarterly 

 Dr. Nate Steveson (2016). Early Career Research Award, Society for the Study of School Psychology 

 Dr. Cassie Storie (2017). President Elect, North Central Association for Counselor Education and 

Supervision 

 Dr. Darlene Unger, President, Council for Exceptional Children’s Division of Career Development and 

Transition 

 Dr. Darlene Unger (2015). Outstanding Service Award, Division of Career Development and Transition, 

Council for Exceptional Children 

 Dr. Sonya Wisdom and Dr. Elena Novak, Immersion Learning Award (Second Place), Division of Learning 

Technologies, AECT 

University/College 

 Dr. Maureen Blankemeyer (2015). KSU Distinguished Teaching Award Recipient 
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 Dr. Richard Ferdig (2017). President’s Faculty Excellence Award, Kent State University 

 Dr. Jamie McCartney (2015). One of five faculty nominated for KSU Outstanding Teaching Award 

 Dr. Caven Mcloughlin (2015). President’s Faculty Excellence Award, Kent State University 

 Dr. Phil Rumrill (2016). President’s Faculty Excellence Award, Kent State University 

 Dr. Phil Rumrill (2016). Outstanding Researcher Award, KSU College of Education, Health, and  Human 

Services 

 Dr. Phil Rumrill (2015). Advancing Diversity Scholarship Award, KSU College of Education, Health, and 

Human Services 

 Dr. Greg Smith (2017). President’s Faculty Excellence Award, Kent State University.   

School-Specific Guidelines for Reappointment, Promotion, and Tenure Faculty 

Excellence Awards (Merit) 

Promotion and Tenure (School -Specific)  
Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC, the Schools use nearly the same 

language regarding tenure and promotion. This section is reported as FLA, HS, and LDES (followed by additional 

content from the Tenure and Promotion section for those Schools) and then TLC.   (Sample of Consistent Language 

for FLA, HS, and LDES (HS, p. 19) 

The policies and procedures for tenure are included in the University policy and procedures regarding faculty 

tenure (See, University Policy Register 3342-6-14) and the policies and procedures for promotion are included in 

the University policy and procedures regarding faculty promotion (See, University Policy Register 3342-6-15).  Each 

academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are distributed by the 

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays 

a crucial role in determining the quality of the University’s Faculty and the national and international status of the 

University. The awarding of tenure must be based on convincing documented evidence that the Faculty member 

has achieved a significant body of scholarship that has had an impact on her/his discipline, excellence as a teacher, 

and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a 

program of high quality teaching, scholarship and service relevant to the mission of the candidate’s academic 

unit(s) and to the mission of the University.  Tenure considerations can include evaluation of accomplishments 

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not 

funded, proposals pending, papers “in press,” graduate students currently advised, and any other materials that 

may reflect on the candidate’s potential for a long term successful career. The tenure decision is based on all of the 

evidence available to determine the candidate’s potential to pursue a productive career. On the other hand, 

promotion is recognition based on a candidate’s accomplishments completed during the review period and 

promotion decisions are based on papers published and accepted, grants received and graduate students 

graduated during the review period, as well as high quality teaching evaluations and service to the University and 

the profession consistent with his/her faculty assignment. 

Information on the criteria for tenure promotion listed in the LDES Handbook are presented within pages 72-88 of 

the Analysis of School Handbooks appendix.  Policy related to NTT Reappointment and Performance reviews are in 

the same appendix, pages 100-106). 

During the Fall 2017, semester, the Faculty Advisory Committee (FAC) discussed our School’s existing (RTP) 

handbook section in conjunction with reviewing RTP files (N=11). As a result of those discussions, the committee 

agreed to five recommendations to be made to the RTP description included within the School of LDES Handbook.  

These five recommendations included: 

1. Emphasizing that our School equally values applied and basic research; 

2. Integrating the School’s recognition of ‘Engaged Community Research’ 

3. Making it clear that grant activities are noted across research, teaching, and service 
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4. Encouraging RTP candidates to articulate a teaching philosophy and  professional identify statement 

within their contextual statement 

5. Encouraging RTP candidates compose a concise contextual statement that is no longer than six pages 

(excluding tables, graphs, appendices). 

The FAC and School Director are currently receiving feedback from all TT and NTT faculty on whether there is 

agreement to make Handbook revisions aligned with these recommendations.   

Provided below are sections of the School of LDES Handbook that contain these proposed changes (which appear 

in italics) to ensure understanding of guidelines when compiling their RTP files. Please see the appropriate 

Appendix for the current, complete version.  

Reappointment and Tenure and Promotion 
Research is the systematic pursuit of new and generalizable or transferable knowledge. It is a systematic 

process of disciplined inquiry intended to give meaning to observed phenomena or ideas. This is done in 

part by putting ideas into perspective and applying knowledge to consequential problems in one’s specific 

area of expertise. The LDES School also recognizes equally the importance and benefits of community-

engaged research.  This is an applied and basic research process that typically is responding to a 

community need and contributing to the faculty member’s discipline. Other outcomes include 

opportunities to translate findings into practice, increased research capacity built through faculty and 

community partnerships, and expanded grant opportunities. Community engagement can take place at all 

levels: local, regional, national, and/or global/international.  

Purpose of the Contextual Statement 

For tenure, reappointment, promotion to Associate Professor, and promotion to Professor, the candidate 

must use his or her Contextual Statement to clearly articulate the quality and the significance of work 

within the respective discipline(s) and/or related field(s). Candidates can demonstrate the quality and 

significance of their work based on a number of factors. However, several key elements must be included 

in the Contextual Statement: 

1. Evidence of quality research, which may include statements pertaining, but not limited, to: 

a. Contribution to the profession or field (e.g., relevance, extension and refinement of 

existing research, generation of provocative ideas and/or innovative solutions);  

b. Contribution to profession or field through community-engaged research (e.g., a 

collaborative research process between faculty and community partners);    

c. Scholarly work that has implications for practice and/or implications for policy in the 

candidate’s profession/discipline or a relevant academic area; 

d. Publication characteristics (e.g., peer-reviewed, impact factor, acceptance rate, 

prominence in the field, readership/circulation, indexing, affiliation with 

professional organization or agency); and 

e. Characteristics of grant funding source and application process (e.g., prominence of 

the agency or organization, affiliation with professional organization or federal 

agency, level of rigor of application process or scrutiny of application review). 

2. Evidence of quality teaching, which may include statements pertaining, but not limited, to: 

a. Advisement/mentorship to students (e.g., quantity and quality of student advising, 

quantity and quality of mentorship); 

b. Evaluations of teaching received by students, peers, and/or others (i.e., student 

survey of instruction, peer reviews of teaching, summative evaluations for trainings 

and/or workshops provided at conferences and/or other venues);  
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c. Demonstration of teaching efforts that are responsive to evaluations (e.g., methods 

to improve teaching, personal reflections, attending professional development 

offerings aimed at improving pedagogy); and 

d. Discussion of the candidate’s teaching philosophy and how that philosophy is 

applied in teaching and mentorship endeavors. 

3. Evidence of quality service, which may include statements pertaining, but not limited, to: 

a. Service to the Program, School, College, and/or University (e.g., serving as Program 

Coordinator, service to various ad hoc/standing committees); and 

b. Service to the profession and community (e.g., serving as a reviewer and/or editor, 

appointment/service to professional and/or local organizations, appointment to an 

officiating role within a professional body). 

4. The candidate’s response to any previous criticism or concerns, as well as recommendations, 

received in previous reviews for reappointment and/or promotion. Reflective statements 

should be provided that clearly articulate the previous criticism/concerns and 

methods/strategies/approaches that the candidate used to address stated concern(s) and 

the subsequent outcome(s). 

5. Candidates are encouraged to describe their professional identity and articulate the clear 

connections between their research, teaching, and service in support of this identity. 

6. Candidates are encouraged to limit the length of their contextual statement to six pages 

(excluding tables, figures, appendices). 

7. In drafting their contextual statement, candidates should access content about 

reappointment, tenure, and promotion (as applicable) contained in this LDES School 

Handbook. 

Examples of quality Research include, but are not limited to: 

 Publication of peer-reviewed articles, book chapters, monographs or books in the 
candidate’s field(s), jointly or solo-authored; 

 Peer-reviewed or invited presentations at recognized professional meetings at the 
international, national, regional, state, and/or local levels; 

 Invited publications and presentations within professional organizations; 

 Scholarly work that has implications for practice and/or implications for policy in the 
candidate’s profession/discipline or a relevant academic area; 

 Creative professional activity such as the creation of published media, software, and 
related professional materials; 

 Applications to fund research, training, or service endeavors submitted to local, state, 
or federal entities, or to foundations, that undergo a structured review process, and 
have yielded positive evaluations; 

 Competitively awarded grants that lead to publication; and 

 Development of measurement instruments/manuals and/or academic/training 
materials that have undergone a structured review process and will be disseminated. 

Considerations For Promotion to Associate Professor – For promotion to Associate Professor, the 

candidate must demonstrate emerging leadership through a sustained applied and/or basic research 

record with one or more systematic lines of inquiry within the candidate’s profession. A description of the 

candidate’s emerging leadership and developing expertise of his or her line(s) of inquiry must be clearly 

articulated in the Contextual Statement using factors identified in this Handbook. The criteria that 

distinguish promotion to Associate Professor is a record demonstrating emerging leadership and/or 

mentorship as a scholar within the candidate’s field and establishment of a national or international 

expertise for excellence in one or more areas of focused research (i.e., including but not limited to, 

participating in invited presentations and/or colloquia; publishing with doctoral students; hosting post-

doctoral residents; being part of a national panel; organizing a committee to examine an area of research 
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germane to the candidate’s focused research; engaging as a consultant for external grant applications). 

The candidate’s unique contributions to the fruition of research products must be apparent. 

Considerations for Reappointment – Ongoing progress toward strong performance in classroom 

instruction and advising.  Examples of ongoing progress toward strong performance requires may include, 

but are not limited to, student evaluations and comments, annual peer evaluations of teaching, 

participation in college teaching professional development, and self appraisal of teaching evident in the 

contextual statement. 

Considerations for Reappointment – Service on various Program, School, or College ad hoc and standing 

committees appropriate to years of appointment and Faculty workload. At the beginning of the pre-

tenure appointment, the candidate is expected to focus on the development of a research agenda 

research and teaching. However, during the years approaching tenure and promotion to Associate, the 

candidate must is expected to demonstrate more engagement in service commitments. 

Merit Criteria (School -Specific)  

Lifespan Development and Educational Sciences (LDES, pp. 36-37) 

In Fall of 2016, the School’s Faculty Advisory Committee implemented changes regarding FEA (merit) as a result of 

policy changes to the Collective Bargaining Agreement (CBA).  Specifically, that Service would be considered a 

distinct category – in the past teaching and service consisted of one category.  The below sections, as they appear 

in the School of LDES Handbook, reflect these changes: 

Overview 

According to the 2015 Collective Bargaining Agreement (CBA) FEAs are considered in: (a) documented meritorious 

performance in research and/or creative activities; (b) documented meritorious performance in teaching, and (c) 

documented meritorious service. 

Each time there are FEAs, existing award criteria and School procedures are to be reviewed and modified, if 

desired, by the FAC, subject to the approval of the Director. Existing criteria and procedures will also be modified 

to reflect changes in the CBA. The basic procedures for FEA are as follows: 

1. Within one week of receiving notification of dates and deadlines for FEAs from the Provost’s Office, the 

School Director will notify Faculty of the upcoming review. 

2. Faculty who wish to be reviewed for an FEA are responsible for submitting their documentation 

materials, in accordance with School guidelines, to the School Director by the due date. Each FAC 

member is responsible for evaluating the materials submitted by each Faculty member for excellence 

consideration following the objective procedures established by the School. The FAC will collectively 

recommend to the School Director whether monies should be awarded and number of points (ratings) 

for each applicant. 

3. The School Director will, after consideration of FAC recommendations, make a preliminary 

determination of FEAs and will notify Faculty of the preliminary determination. 

4. Faculty members have the right to request reconsideration of the preliminary determination. Such 

requests will be considered by the FAC, which will, on the merits of the request, make a 

recommendation to the School Director. 

5. The School Director will, after review of any reconsideration materials, transmit the final 

recommendation to the Dean. The School Director’s final recommendation shall be distributed to each 

Faculty member concerned. 

Criteria 

FEA evaluation is based on criteria similar to those used for reappointment, promotion, and tenure review outlined 

in this Handbook. To be considered for FEA review, publications, presentations, and other scholarly products must 

be completed, and grants and awards must be received during the review period. Materials will not be considered 
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for more than one excellence award period (i.e., articles in press in one FEA cycle may not be counted as published 

articles in a subsequent FEA review). 

Faculty members submitting materials for an FEA should consider their work to consistently exceed expectations 

of what is typically expected of a Faculty member, as outlined in this Handbook. Therefore, Faculty members 

should not submit their materials for an FEA if they perceive their work as meeting basic expectations. 

Within the School, the percentage of funds available to the School for FEA awards will be designated in the 

following manner: 

 40% of the total award pool will be distributed across Research; 

 30% of the total award pool will be distributed across Teaching; and 

 30% of the total award pool will be distributed across Service. 

 

Documentation Required for Application 

With regard to documentation, the desire is to gather enough material to have a fair and adequate evaluation and 

yet not submit material to the extent that applying for such Faculty excellence funds becomes unduly burdensome. 

To best meet such desire, documentation materials are to be organized as a concise summation of a Faculty 

member’s activities that have occurred during the FEA period. As such, Faculty members who wish to be reviewed 

will prepare a succinct application that provides objective justification for each FEA request. Faculty may apply for 

an FEA in: (a) Research and/or Creative Activities, (b) Teaching, and /or (c) Service, consistent with the Collective 

Bargaining Agreement. The application will consist of three or fewer pages for each FEA request (i.e., one 

application for Research FEA, one application for Teaching, and one application for Service, not including vita. 

Within the three-page application, a Faculty member will provide brief documentation of his or her activities using 

a combination of short narratives, bulleted inventories, and/or tables, which allow for quick review. As general 

guidance, no achievement may be listed across all three categories. The FAC reserves the right to seek additional 

materials or clarification if they believe doing so is important to making an adequate and fair recommendation. 

Specific recommendations for each FEA request follow: 

Research/Creative Activities FEA. A summary and/or list of publications, presentations, various editorial activities, 

applications for extramural funding, consultancies within school districts or other evidence of research or creative 

contributions that occurred during the award period shall be provided. It is encouraged that documentation of 

such activities be prepared using tables and/or direct citations from the Faculty member’s curriculum vitae. 

Teaching FEA.  A summary and/or list of courses taught, advising load, graduate committees served, peer reviews, 

or other evidence of excellent teaching that occurred during the award period shall be provided. Applications for a 

Teaching FEA are required to contain: (a) mean scores from item #19 of the Student Survey of Instruction (SSI) for 

each class taught during the time period for which the FEA is given.    

Service FEA. A summary and/or list of service responsibilities to the program/School/College/and or University and 

one’s discipline or profession shall be provided. Examples include, but are not limited to serving as a Program 

Coordinator, Director of a Center, or executive officer in a professional society. In addition, student advisement 

and efforts in support of student recruitment and retention activities may be summarized or listed. 

Review of FEA Applications 

Upon receipt of applications, the FAC will review each file and individually rate the applicant’s file on a three-point 

scale 

 0 = Work is perceived to be meeting basic job expectations 

 1 = Work is perceived to exceed basic job expectations 

 2 = Work is superior and perceived to far exceed basic job expectations 
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Each FAC member will turn in their ratings to the School’s Special Assistant, who will then add the total points for 

all Faculty in each of the two categories. The Special Assistant also will prepare a matrix of total points awarded to 

each candidate for each category. The School’s Special Assistant must keep the raw data (i.e., each FAC member’s 

ratings) in case appeals are made. 

The FAC will meet and discuss the ratings of the pool. (Faculty names will be removed from the ratings). Clusters 

within the distribution of ratings will be agreed upon by the FAC. The same dollar allocation will be made to Faculty 

who fall within the same cluster. Allocations for each Faculty member within a cluster will be based on the number 

of clusters within the total distribution; e.g., in a three-cluster distribution within a category each Faculty member 

with the highest merit would receive 3 units of the total allocation. A cluster at the bottom of the ratings may be 

deemed by the FAC as work that is not viewed as being above average and; therefore, not warranting an FEA. 

Emerit i  Faculty Actions  
In the Fall of 2016, the School Faculty Advisory Committee implemented changes regarding Emeriti Faculty as a 

result of policy changes to the Collective Bargaining Agreement (CBA). The university policy was viewed as too 

generic; and, subsequent delineation of characteristics and procedures for the recommendation of emeriti status 

for eligible faculty members was crafted. Subsequent to these changes, the language was endorsed by all TT and 

NTT faculty and approved by the EHHS dean. The School of LDES Handbook (see appropriate Appendix) now 

includes the following in relation to Emeriti Faculty Actions: 

Overview. Awarding of Emeriti status is an honor, designating a retired faculty member as having demonstrated a 

distinguished professional career and as having made significant contributions to the School/College/University. 

Criteria for Candidacy. According to University Policy, Emeritus status may be conferred, following retirement, in 

recognition of meritorious service at Kent State University; and, implies demonstration of exemplary professional 

competence and university citizenship after service of at least ten years.  

Within LDES, successful candidates for Emeriti status will demonstrate a substantive and contemporarily active 

record of performance at the time of application. The candidate’s application should provide evidence of 

exemplary activity since their last promotion and/or during the last 10 years. Exemplary activity shall be 

demonstrated in one or more of the following: 

 Recent and active record of research, scholarship, and/or creative work; 

 Noteworthy teaching and educational contributions; and/or 

 Significant service to the School/College/University. 

 

Procedure. The procedures for recommending Emeriti status occurs first at the School level upon notification that 

a faculty member intends to retire. Typically, the Candidate initiates the application with a letter to the School 

Director and supporting documentation that includes a current Curriculum Vita. The School Director convenes the 

FAC who review the request and delivers its recommendation to the School Director. Upon the FAC’s 

recommendation, the College Dean reviews the recommendation and supporting materials and forwards a 

recommendation to the Provost. The Provost will make the final recommendation regarding the granting of 

Emeritus status, subject to approval by the President, and final confirmation by the Board of Trustees.  

Emeriti Faculty Maintaining Graduate Faculty Status. Privileges and responsibilities for Emeriti faculty who 

maintain Graduate Faculty Status within the School will be governed by the procedures that are contained within 

the College Handbook.  

School-Specific Faculty Recruitment, Retention, and Support Practices 

Over the past five years, the number of new Tenure Track (TT) and Non-Tenure Track (NTT) faculty lines have 

increased substantially in the School of LDES. Specifically, we have received:  

 Three new TT lines (CES; SPSY; SPED) 
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 Six new NTT lines including: 2 instructional positions in ASL/EI; one instructional position in CES; one 

instructional  position in HDFS; one research track position in RHAB and one research track position in 

SPED.  

This success reflects the School’s priority to: (a) recruiting and retaining diverse faculty; (b) program innovation and 

enrollment expansion; (c) providing resources to support research collaborations, external funding activities; (d) 

providing resources to ensure success with RTP; and (e) a collegial and interdisciplinary culture.   Support for new 

newly hired TT faculty at the School level includes:  

 A 2-2 teaching load (for a minimum of two years rather than the traditional one) in order to establish 

research programs and external grant funding activities.  

 A 20 hour graduate assistant (at the doctoral level, if available) for a minimum of two years during the 

pre-tenure period. 

 A research start up package (amount is dependent on the nature of the faculty member’s lines of inquiry) 

to support their work for the first 2 to 3 years at KSU. 

 Conference and professional development funds up to $2,000 per year. 

 Conference funds for their graduate students to present – funds vary per year and program. 

At the college level, $5,000 seed awards are available for pre-tenure faculty to support the development of a 

research agenda, with the expectation that resultant findings will lead to future external funding proposal 

submissions, peer-reviewed publications, conference presentations, or other notable scholarly dissemination.   

At the university level, Research and Sponsored Programs provides funding for faculty to develop impactful 

research programs, and students to participate in faculty research. Specific initiatives include: 

 Summer and/or academic year research awards that provide funding for pilot studies that lay the 

foundation for the submission of grant proposals to external agencies. Funding is equivalent to faculty 

member’s buyout of one or two courses. 

 Financial support from $100 to $2500 ($3500 for projects involving undergraduate students) for research 

materials, supplies, travel expenses.  

 Reimbursements up to $500 for faculty presenting their research at professional conferences. 

Research Productivity (Publications 2016) 

Counts of articles, books, chapters, grants for all faculty 

Name Program Articles Chapters 
Books 

(Edited) 
Books 

(Authored) 
Grants 

Albritton, Kizzy SPSY 2      

Anhalt, Karla SPSY 5      

Barber, Brian SPED 1    
$13,333 
$12,820 

Bedesem, Pena SPED  1   
$13,333 
$12,820 
$49,608 

Blankemeyer, 
Maureen 

HDFS      

Burgess, Sloane SPED/SPA 1    $35,689 

Byrd, Janice CES 2     

Chen, Ching-I SPED 2     

Cowan Richard SPSY 1      

Cichy, Kelly HDFS 2     

Cureton, Jenny CES 2     

Curry, Dale HDFS   1   
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Dellmann-Jenkins, 
Mary 

     $116,120 

Ferdig, Rick ITEC 5  1  
$237,952 
$49,608 
$3,749 

Godwin, Karrie EPSY     $300,172 

Guillot-Miller, Lynne CES 1     

Harjusola-Webb, 
Sanna 

SPED 1    

$35,689 
$49,608 

$1,358,479 
$1,071,273 

Ingram, Albert ITEC      

Jencius, Martin CES 1    $185,000 

Kuo, Chia ITEC 1     

Kritzer, Karen SPED      

Luft, Pam SPED 2  1   

McGlothlin, Jason CES 2     

McLoughlin, Caven SPSY     
CoPI 

$124,276 

McCartney, Jamie ASL/EI      

Morris, Brad EPSY 1  1   

Novak, Elena ITEC 2  1   

Osborn, Cynthia CES   1   

Page, Betsy CES 1     

Rumrill, Phil RHAB 14 4 1 4 $474,945 

Rainy, Steve CES 1     

Sansosti, Frank SPSY 2  1  $49,608 

Smith, Greg HDFS 2    $601,639 

Stevenson, Nate SPED 2    
$10,000 
$13,333 
$12,820 

Walker, Kathy HDFS      

Storlie, Cassie CES 3 2 1 1 $7,795 

Wiley, Andrew  SPED 1  1   

Wisdom, Sonya SPED 1    $3,749 

Total ALL 61 7 10 4 $4,843,418 

*Table sourced from data submitted in March 2017 (for calendar year 2016); data were collected 

differently in past years, making comparisons to the past unsuitable.  Faculty members not listed either 

did not provide data or did not have publications to report. 

School Involvement with University‐wide Interdisciplinary Research Initiatives  

Many faculty in the School of Lifespan Development and Educational Sciences are conducting research that is 

related to initiatives related to Kent State University’s Brain Health, and Healthy Living Initiatives (many of which 

are interdisciplinary and often include community partnerships). Selected highlights of grants, invited talks, 

proceedings, and on-going research projects over the past five years include:  

Brain Health 

 Morris, B. J. (PI), Dunlosky, J., Ellenbogen, K., & Erduran, S. (Co-PIs). (2014-2017). A Collaboration to 

Develop Tools for Mapping and Assessing the Impact of STEM Experiences Across Different Ecologies. 

National Science Foundation. Amount Awarded = $115,000.  
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 Morris, B. J. (2016). Measuring informal science learning and engagement with the SLATE app. Invited talk 

to the 2016 Advancing Informal STEM Learning Program Principal Investigators Meeting. Washington, DC.   

 Morris, B. J., *Cravalho, P., *Junglen, A, Was, C., & Masnick, A.M. (2014). Intuitive Statistics: Identifying 

Children’s Data Comparison Strategies using Eye Tracking. In P. Bello, M. Guarini, M. McShane, & B. 

Scassellati (Eds.), Proceedings of the thirty-sixth annual conference of the Cognitive Science Society (pp. 

2651-2656).  Austin, TX: Cognitive Science Society. 

 Rumrill, P. (PI) with Wehman, P. (Co-PI) Virginia Commonwealth University. (submitted). Impact of 

Cognitive Support Technology on Military Personnel and Veterans with Traumatic Brain Injuries. U.S. 

Department of Defense. Approximately 4 million dollars over 4 years). 

 Rumrill P. Project CAREER: Development of a Multidisciplinary Demonstration to Support the Transition of 

Students with Traumatic Brain Injuries from Postsecondary Education to Employment (Principal 

Investigator and Project Director; United States Department of Education {National Institute on Disability 

and Rehabilitation Research}; 5 years (2013-2018], $2,300,000)  

Healthy Living 

 Anhalt, K. Member of a writing group and dissemination of three research-based policy documents that 

have been adopted by national organizations (e.g., National Association of School Psychologists). All three 

policy documents focus on supporting the needs of sexual minority and gender diverse students in 

schools. 

 Burgess, S. & Ciccia, A. (Co-PIs) Determinants of positive functional outcome and quality of life for young 

adults ASD; Funding Agency: Mt. Sinai Foundation Autism Research Fund Grants; Amount Awarded: 

$18,000. Includes collaboration with local school districts including; Mentor, Streetsboro, Lakewood City, 

OH. 

 Cichy, K. (PI) "Dyadic Approach to Study Daily Stress Processes for Persons with MS and Their Spousal 

Caregivers” (PP-1703-27224), The National Multiple Sclerosis Society. Pilot project is being pursued in 

collaboration with Dr. Phil Rumrill (Rehabilitation Counseling), and three undergraduate research 

assistants are currently working on the project.  

 Cichy, K.E., Li, J., Bishop, M., Rumrill, P.D., & Roessler, R.T. (2016). Non-vocational health-related 

correlates of quality of life for older adults living with multiple sclerosis. Journal of Rehabilitation, 82(3), 

36-44. 

 Cichy, K.E., Leslie, M., Rumrill, P.D., & Koch, L. C. (2017). Population aging and disability: Implications for 

vocational rehabilitation practice. Journal of Vocational Rehabilitation. DOI: 10.3233/JVR-170894 

 Cureton, J. and Byrd, J. Received a research support award from the Kent State University Research 

Council for College and career readiness in a rural high school serving low-income families study and 

consult with a high school to improve efforts for students’ postsecondary success.  

 Cureton, J. and Byrd, J. Research collaboration with the counseling program at Adams State University 

(ASU: Colorado). ASU and Kent State Master’s in counseling students engage in a learning activity on 

career-related oppression. This project includes a research study on this educational strategy, 

collaboration with a methodological expert at another university, and research mentorship of two PhD 

students. 

 Ferdig, R.E., Lu, C.C., Lorch, P. & Kratcoski, A. (2014-2017). Principal Investigator for funded grant proposal 

($951,808) titled “Innovations in Development: The Use of Mobile Applications for Informal Learning in 

the Cuyahoga Valley National Park.” National Science Foundation: Advancing Informal Science Learning.   

 Ferdig, R.E., Bedesem, P., Harjusola-Webb, S., Sansosti, F., and Lu, C.C. (2015-2016). (PIs) for funded grant 

proposal ($198,432) titled “Exploring Mobile Apps for Special Education STEAM Teaching and Learning.” 

AT&T Foundation.  

 Harjusola-Webb, S. (PI) & Burgess, S. (CO-PI) (2017-2022). Project Natural Environments By Teaming 

(NEXT). United States Department of Education Office of Special Education Programs Personnel 

Preparation Grant ($1,071,273).  

http://faculty.kent.edu/bmorri20/Morris_5_1.pdf


153 
 

 

 Harjusola-Webb, S. (PI) (2013-2018). Project EI-NEST-DL: Early Intervention in Natural Environments 

Specialization Training through Distance Learning. United States Department of Education Personnel 

Preparation Grant ($1,358, 479).  

 McLoughlin, C.S., Rowan, L., Espe-Sherwindt, M. Early Childhood Intervention for School Psychologists and 

Speech Pathologists (ECISP2)2013 – 2017. The purpose of the project is to increase the quantity and 

quality of related services personnel from the disciplines of school psychology and speech pathology 

ready to serve children birth-to 5 years with disabilities (including high-need children with disabilities) and 

their families. The goal is to prepare four school psychology graduate scholars and four speech-language 

pathology graduate scholars annually for a total of 40 new professionals over five-years, 

qualified/credentialed and ready to provide Part C early intervention and Part B preschool services in Ohio 

and surrounding states. Awarded: $1,250,000.00 (8 2013) Office of Special Education, US - Training 

 Richardson, R. (faculty associate), Impact Evaluation of Bereavement Camps for Children and Adolescents 

funded by the New York Life Foundation.  

 Richardson, R. A., Ferguson, P.A. & Maxymiv, S. (2017). Applying a positive youth development 

perspective to the observation of bereavement camps for children and adolescents. Journal of Social 

Work in End-of-Life and Palliative Care, 13, 173-192.  

 Rumrill, P. (PI) An Examination of the Impact of the Americans with Disabilities Act on the Employment 

Concerns and Outcomes of Americans with Multiple Sclerosis National Multiple Sclerosis Society; 3 years 

[2013-2016], $522,775). 

 Smith, G. (PI) 2010-2016.Comparing Interventions to Improve the Well-Being of  Custodial Grandfamilies 

(National Institute on Nursing Research ($2,500,000). 

 Storlie, C. (PI) Martha Holden Jennings Foundation, Open Grant for Deep Learning , Focus: Becoming 

Raider Ready: Improving College and Career Readiness of Middle & High School Students in Painesville City 

Local School District 24,000. 

 Storlie, C.  (PI) Lakeland Foundation & Painesville Community Funders; Focus:  Project El Sueno: Improving 

Graduation Rates of Latino Students in Painesville City Local Schools.  

 Wiley, A. L., Bedesem, P., & Simms, A. (October 2015). Advancing teacher education for children with 

behavioral disorders: Four radical reforms. 39th Annual TECBD Conference, Tempe, AZ. Presentation at 

national conference with Kent State doctoral student, Andrea Simms.  

 Webb, J., Wiley, A., Ringold, S., & Unluol, N. (2014). What does research tell us about poverty? A special 

education perspective. Annual Meeting of the Council for Exceptional Children, Philadelphia, PA. Research 

presentation at leading national/international conference with three Kent State doctoral students, Jen 

Webb, Seth Ringold, and Neslihan Unual Unol. 

Instructional Innovation 

Within the School of LDES a variety of unique practices have been established to enhance instructional practices 

and to provide students with unique opportunities to expand their knowledge and skills.  

Community Partnerships/Engagement 

 For over twenty years, undergraduate students in Educational Psychology (EPSY) have participated in a 

learning assignment in collaboration with the Cleveland Museum of Natural History and the historic Lake 

View Cemetery. Students create lesson plans tied to the Ohio Department of Education and Core Learning 

Standards at the request of the museum and cemetery. Specifically, students create lesson plans that are 

relevant to historic sites and utilize materials the museum can loan. Recently, the Cleveland Museum of 

Natural History was recognized with the KSU Outstanding Community Partner Award for collaborating 

with students within the EPSY program.  

 Multiple programs/student groups with the School of LDES sponsor and/or participate in outreach and 

fundraising activities, including, but not limited to: National Association of Mental Health-Walk for 

Recover, Kent Social Services Food Drive, Portage County Clothing Drive, Out of the Darkness Campus 
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Walk for Suicide Prevention, National Depression Screening Day, Warrior Dash, Komen Race for the Cure, 

Hop for Hope (Hodgkin’s Lymphoma/Leukemia benefit), among others. 

 The School of LDES maintains an Advisory Board that is focused on developing and maintaining 

collaborative partnerships that increase: (a) the generation/dissemination of scholarship; (b) experiential 

learning opportunities for students; and (c) capacity of community partners to provide guidance aimed at 

program development/enhancement. 

 The Nursing Home Administration (NHA) Advisory Committee, which consists of Long Term Care Industry 

executives meet regularly to strengthen partnerships and provide experiential learning opportunities (i.e., 

practicums) for students. These partnerships have resulted in the creation of student scholarships and the 

award of an internship grant. 

 Faculty within the Special Education program are involved with Learning Streams International (LSI), 

which is a collaborative efforts of three universities in Northeast Ohio, the U.S. Department of State, and 

the Counterpart International, to develop summer institutes to connect high school students, teachers, 

and undergraduates from Pakistan, Dominican Republic, and the U.S. 

 The American Sign Language/English Interpreting program is engage in a joint literacy project with Wilson 

Elementary School in Cleveland, Ohio. Students in the program gain experience interpreting books at 

various levels of reading fluency. 

 Deaf Education has a new partnership with Akron Public Schools that has led to hiring two of their staff to 

serve as adjunct faculty beginning Fall 2016. They teach Introduction to Educational Audiology for 

Students with Hearing Loss, and Language and Listening Development for Individuals with Hearing Loss.  

Curricular/Instructional Innovations 

 The Counselor Education and Supervision program has created a new Addictions Counseling Certificate 

Program (15 credits) that will begin in the Fall of 2018. This innovative, collaborative initiative will be the 

only program in Ohio to offer comprehensive experiential training in addictions counseling designed for 

undergraduate and graduate students, as well as non-KUS persons who wish to pursue specialization in 

addictions counseling. 

 The Counselor Education and Supervision program received an intern teaching development grant (KSU 

Teaching Council) to support a collaborative project to redesign the graduate level Lifespan Development 

course to include trauma and crisis content. This content also will be infused through the Master’s in 

counseling curriculum. 

 The Counselor Education and Supervision program is recognized as a leader in the field regarding uses of 

technology (i.e., supervision practices, digital relationships in counseling, online training using virtual 

environments). Faculty members have been active in publishing and providing keynote addresses on 

topics to national and international audiences. 

 The CES program held a retreat in fall 2015 to consider the relevance of all PhD courses work and identify 

areas for revision.  Dr. Jane Cox took a leadership role in facilitating revisions to improve the program and 

meet accreditation standards. 

 The Educational Psychology program is redesigning its program to offer an interdisciplinary doctoral 

degree focused on cognition, learning, and development. This interdisciplinary program will provide 

opportunities for students to gain valuable training in both basic and applied research with a focus on the 

intersection between cognition, human development, and learning. In addition, the EPSY program is 

moving much of its Master’s program to an online format to promote growth. 

 The Human Development and Family Studies program is one of only two graduate programs in the state 

of Ohio approved by the National Council on Family Relations as meeting requirements to become a 

Certified Family Life Educator.   

 The Child and Youth Development concentration in the Human Development and Family Studies program 

has been recognized by the North American Child and Youth Care Certification Board as the first program 

in the U.S. to sufficiently address the field’s competencies and prepare students for the highest level of 

certification. 
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 The Nursing Home Administration (NHA) concentration in HDFS is one of eleven National Association of 

Long Term Board Administrators accredited programs in the country and one of four in the state of Ohio. 

The NHA program enrollment has increased 61% in the last four years The NHA program is offered on 

both the Kent and Stark campuses, extending our regional impact by providing quality training in long-

term care services to those serving older adults in Stark County. 

 The Special Education program has the one and only program in Ohio with a focus on Part C Services/Early 

Intervention (Ohio Department of Health/Department of Disabilities approved program) at the 

undergraduate and graduate levels. 

 The Special Education program offers several certificate programs (i.e., Autism Spectrum Disorder, 

Transition) developed to prepare special educators and other professionals to meet the diverse needs of 

special populations. 

 The American Sign Language/English Interpreting program is the largest interpreting program in the state 

of Ohio (enrollment has increased 77% in four years). Because of this growth, the program is an 

independent program and no longer a concentration. 

In-Service Learning Offerings 

 Non-Profit Spotlight Speaker Series: The Human Development and Family Studies program offers the 

Nonprofit Spotlight Speaker Series each semester. This speaker series has local leaders of nonprofit 

organizations share their personal and professional experiences with an interdisciplinary audience of 

students, faculty, and community members. To date, the speaker series has been highly successful in 

raising awareness of the work of local nonprofit agencies, providing students with information about 

career options in the field, and recruiting students into the Nonprofit Students Minor and the HDFS major. 

 Building Family Strengths Fair: The Building Family Strengths Fair is an example of the Human 

Development and Family Studies program’s commitment to practical application and implementation of 

course content and the relevant family science literature. Every semester, the students in Building Family 

Strengths course, design an activity to enhance one of the six characteristics of strong families. The Fair is 

promoted by the students who invite their family and friends and by the instructor who sends invitations 

to faculty and staff, as well as local community organizations serving families. Students present their 

activities to invited guests during the Building Family Strengths Fair. At individual stations, students guide 

individuals and families through their hands-on activities to enhance their family strengths. In 2015, a few 

of these activities were featured by Resiliency Ohio. 

 School Psychology Seminar Series 

 Drs. Jeanmarie Badar and James M. Kaufmann Endowed Speaker Series (SPED) 

 Parent-Child Workshops: For the past five years, the Human Development and Family Studies program 

has collaborated with Portage Learning Centers to offer parenting workshops. Students enrolled in the 

Parent-Child Relationships course develop and deliver parenting workshops for parents of children 

enrolled in the Early Head Start program (Kent and Ravenna locations). 

Study Abroad Opportunities: 

Cuba: The Educational Psychology program provides a study abroad opportunity in Cuba as part of an ongoing 

research project examining the educational system in that country since the 1959 revolution.  Both undergraduate 

and graduate students study in Cuba with an emphasis on literacy and education success prompted by the Cuban 

government. This project has led to additional visits with a focus on entrepreneurship and sustainability in Cuba for 

the program. Most recently, a collaborative project for hurricane rehabilitation is underway. 

Ireland:  The Human Development and Family Studies program provides a short-term study abroad course in 

Ireland. This opportunities affords students the opportunity to compare/contrast families and family services in 

Ireland and the U.S. Such an opportunity is part of a larger effort of the HDFS program to infuse international 

content into the undergraduate program. 
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Italy: The Educational Psychology program provides a study abroad opportunity at the KSU Florence campus. Each 

year, 10 to 20 students visit Italian public, private, and International Baccalaureate schools. Students also visit 

Reggio Emilia to learn about the approach, which influences the KSU Early Childhood Program. The group also 

engages in learning through a cooking class at the In Tavolo Institute. 

Mexico: The Deaf Education (Special Education) program provides a 10-day study aboard program in San Miguel, 

Mexico. Students interested in this opportunity participate in a service-learning project with the San Miguel Special 

Education School (EEESMA), which provides education for 25 deaf students between the ages of five and 55 years. 

Prior to the opening of EEESMA in 2012, deaf students in the area had no options available to them for education. 

KSU students who complete this study abroad are exposed to the concepts of deaf culture and deaf pride; and, 

they learn Mexican Sign Language. Study abroad student teach lessons in mathematics, language, and literacy 

within the school. 

Technology Support of Learning 

 The Human Development and Family Studies program implemented a Virtual Lab in Child Develop that 

affords students the opportunity to raise a child from birth through childhood. 

 Faculty within the Educational Psychology (EPSY) program developed STEMwhere app for measuring 

informational science learning. This app allows for measurement that is embedded in STEM experiences 

that can be used across ecologies and collects multiple types of data (self-report and behavioral). 

 Various programs (i.e., American Sign Language/English Interpreting; Special Education; Counseling; 

School Psychology) utilize web-based video conferencing. 

 The American Sign Language/English Interpreting program utilizes GoReact for evaluating students. This 

systems is an online interface where students upload videos and receive feedback on their performance. 

 The Special Education program incorporates the use of Language Environment Analysis (LENA) 

technology, which permits the recording of day-to-day interactions (language output of students) and 

measurement of language input provided by teachers. This technology has been incorporated into several 

research studies on language development within inclusive classrooms. 

Teaching Awards 

 Dr. Cynthia Osborn received a 2016 Faculty Recognition Award from the KSU University Teaching Council 

“for teaching that made a difference in the life of a Kent State graduate.” 

 Dr. Maureen Blankemeyer received the 2015 Kent State Distinguished Teaching Award. 

 Dr. Sonya Wisdom, Immersive Learning Award, Division of Emerging Learning Technologies. 

 Dr. Jamie McCartney was nominated for the Outstanding Teaching Award in 2015). 

Strengths, Challenges, Opportunities, Accomplishments, Priorities, Results for School  

This section presents the School of LDES strengths, challenges, accomplishments, and priorities (opportunities).  

The strengths, challenges, opportunities, and accomplishments for each of the seven programs housed in LDES are 

presented in an appendix at the conclusion of this document. 

Strengths 

Consistent Priorities: Since the unit’s creation, administration and faculty in the School of Lifespan Development 

and Educational Sciences have consistently focused on: (1) promoting expansion and enrollment growth in all LDES 

programs ; (2) quality instruction and innovation in all LDES programs; (3) providing resources to ensure successful 

faculty reappointment, tenure, promotion, and sabbaticals; (4) expanding interdisciplinary collaborations and 

increasing external grant activity and interdisciplinary research; and (5) successfully navigating fiscal, personnel, 

and program transitions.  

Culture of Collegiality:  One of our (many) strengths as a school is our ability to work collaboratively across 

programs in research, teaching, service, and sharing of resources.  As a means to recognize this school value, “The 

School of LDES Colleague Award” was established.  Over the past six years, this award has been presented to a 
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faculty member who is a key contributor to our success in being a collegial unit. Other examples include faculty 

engaging in peer mentorship activities to promote success with the tenure and/or promotion process, faculty 

sharing graduate assistantship funds to support the research agendas of colleagues outside their programs, and 

faculty supporting colleagues who are on sick leave by assisting with instruction and advising (with no expectation 

of financial reimbursement).   

Dedicated Faculty and Staff: The faculty and staff within the School of LDES are highly dedicate to serving students 

and ensuring that the education they receive prepares them for their respective careers. Faculty members not only 

engage students in evidence-based best practices within their field, but also utilize a variety of sophisticated 

technological advances to enhance instruction and provide supervision to students. In turn, such dedication has 

resulted in a host of notable national and University recognitions (including three President’s Excellence Awards) 

and awards are local, regional, state, national, and international venues. Moreover, staff within the School of LDES 

are dedicated to ensuring efficient responses to students and faculty regarding all matters of the day-to-day 

operations of the School. 

Commitment to State-Wide Success: Each of the programs within the School of LDES focus on student-centered 

and provide foundational skills in the application of best practices that align with state mandated expectations. In 

addition, each of the programs maintains is 

Optimism for the Future: Following the integration of programs into what is now known as the School of LDES 

there were a few ‘growing pains.’ However, the School now operates as a unified whole, with increased 

interdisciplinary programming and scholarly pursuits. Given some of the recent new hires, who remain focused on 

aspects of transdisciplinary research activities, the School is optimistic of its future. 

Challenges 

Student Recruitment/Enrollment within Graduate Programs: Similar to most of the programs within the College of 

Education, Health, and Human Services, graduate programs have lost enrollment in the last years. Many factors 

likely have influenced this trend, but the most salient of those are: (a) economic downturn impact to affordable 

education; (b) elimination of the need to hold a graduate degree in certain areas for teacher 

certification/licensure; (c) state level education budget cuts; (d) increased competition from for-profit universities. 

Fortunately, the School of LDES experienced an upward trend in enrollment during the last academic year. This is 

due, in part, to increased efforts of marketing our programs, increased attendance at a number of 

education/career fairs throughout the state, development of an Open House focused solely on graduate programs, 

and the use of automated systems of contact to potential applicants. 

Retaining Program Strength following Retirements: Due to the University Employee Separation Plan (USEP), a 

number of programs will experience the loss of its most senior program members. Retention of these faculty 

members is critical to preserve program accreditation, continue to focus on garnering external funding, and 

meeting labor market demands and expanding enrollment in programs readied for growth. 

Budgets for Graduate Assistantships: Support for Graduate Assistantships (GA) has decreased in prior years. Such a 

decreasing creates difficulties in recruiting students, who are in need of financial support, into programs and 

retaining faculty. 

Fostering and Supporting Scientific Collaboration: External funding for academic research is likely to remain 

limited, and competition for grants will remain high. While it is easy to blame low rates of funding on the decline of 

federal commitments to fund scientific research, the reality is that universities have to face fiscal certainties of 

declining federal research awards. As such, the School of LDES faces challenges in understanding its collective 

research aspirations and incentives for promoting interdisciplinary and transformational research. To chart a 

realistic path, it is necessary for the School of LDES to ascertain obtainable and realistic goals regarding capacity for 

garnering and supporting research both internally and externally. 
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Accomplishments 

Partnerships with Schools, Districts, and Agencies: Each of the programs within the School of LDES continues to 

establish, maintain, and improve partnerships with schools, districts, and agencies. The field-based locations 

provided invaluable support to students in the forms of experiential learning sites to complete field-based service 

projects, practicums, and internships. Furthermore, many of these locations have fostered the development of 

applied research projects that are resulting in increased dissemination of scholarly work. 

Improving Academic Efficiencies: Several efforts have been made to improve the financial and implementation 

efficiencies within the School. These improvement have included section reductions of classes, increasing 

maximum enrollments, re-examining Summer break-even salaries, staffing reductions, and the creation of 

undergraduate minors and graduate certificates to increase enrollment. 

Development of Policies/Procedures: In the past several years, the School of LDES has engaged in a variety of 

policy revisions aimed to support its broader mission and goals. The have included revisions to the School 

Handbook, which includes improvement in understanding the reappointment, tenure, and promotion process for 

both candidates and reviewers, as well as alignments with university policy changes. In addition, we have 

developed a New Hire and Mentoring Guide, which is focused on providing new hires to the School with 

information useful for transitioning to our university and the procedures and expectations of receiving mentorship 

within the School. 

Marketing: There is no doubt that marketing is a large part of generating student interest in programs; and, 

ultimately increasing enrollment. Moreover, the methods for recruiting a new generation of students differ from 

what was effective just ten years ago. This is an area that the School of LDES has had some important successes. 

Specifically, efforts have been made to improve the visibility of the programs within our School. This has included 

the creation of flyers for each of our programs that focus on the distinctions of the programs within our School and 

the use of accrediting data to generate info-graphics that appeal to students. Moreover, we have increased our 

attendance at local, regional, and national career fairs/expos to speak to prospective students about the programs 

within our School and the career opportunities available following graduation. Just within the past year, we have 

developed an Open House for students to meet with and talk about program areas with Coordinators. These 

combined activities have led to a 26% increase in graduate enrollment within our School last year. 

Garnering of Philanthropic Donations to Support Students/Programs: We are cognizant of higher education shifting 

to a more outward focus. While external funding through governmental agencies remains important, we recognize 

that we must now take an active role in securing additional revenues through fundraising and development. To 

that end, the School of LDES has been active establishing partnerships with private entities or other potential 

donors. Some of these partnerships have resulted in increased sources of revenue through the establishment 

private philanthropy. Within the past three years, we have garnered close to $500,000 in contributions to the 

School of LDES (diversity scholarships; endowed graduate assistantships; endowed Speaker Series). 

Priorities (Opportunities) 

To continue success, our focus is to align the School of LDES with the University and College strategic plan across 

each of its broad domains. In essence, the School of LDES aims to continue to grow research opportunities for 

faculty and students; increase student enrollment; ensure strong connections with community partners; and 

enhance our economic future. Below are exemplars of the School’s aspirations: 

 Scholarly Innovation 

o Bolster graduate funding in the form of Graduate Assistantships and Scholarships 

o Expand the number of external funding applications and awards, as well as align research with 

Centers of Distinction 

o Increase the number of Undergraduate research opportunities 

o Strengthen diversity and cultural competence of students 

 International Impact 
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o Continued recruitment of talented students from abroad 

o Continue to encourage faculty participation in global study/research 

o Ongoing participation in International Leaders in Education Program (ILEP) 

 Community Engagement 

o Ongoing development of community/university partnerships 

o Increase private/corporate research support 

o Utilize existing partners to strengthen programs and increase applied research opportunities 

 Improvement and Sustainability 

o Ongoing development of private/corporate philanthropy 

o Long-term strategic planning developed with faculty input 
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Teaching, Learning, and Curriculum Studies (TLC) 

Basic Overview 

The School of Teaching, Learning and Curriculum Studies (TLC) is one of four Schools within the College of 

Education, Health, and Human Services.  The school is comprised of disciplines related to educator preparation.  

The School of TLC has 20 programs (11 undergraduate and 9 graduate).  Of those programs, 17 hold professional 

accreditation.  We have 44 full-time faculty (30 tenured or tenure-track and 12 non-tenure track, including an 

Associate Professor who serves as Director of Educator Preparation and 2 Full Professors who now serve as 

Associate Deans but serve on TLC’s Ad Hoc RPT committee); 87 part-time faculty also teach and supervise for 

various School programs. 

Mission and Goals 

The School’s full-time, tenured and tenure-track faculty (hereinafter the “Faculty”) devote their work lives to the 

initial and continuing professional development of teachers, curriculum and instructional specialists, other 

personnel, and scholars. School Faculty respect the traditions of our profession and at the same time are aware of 

the need to address and adopt alternative approaches. The foundation of all School programs is a collaborative 

approach to teacher education. School programs are oriented toward the study of past and current practice, the 

consideration of alternative theories and strategies to confront current problems, and the development of best 

practice options for a variety of educational and related settings. School Faculty members encourage critical 

reflection and risk-taking, both of themselves and their students. School Faculty members are well prepared to 

help educators and their students meet the challenges of the 21st century. 

Because of its large size (faculty, staff and students), variety of programs (refer to Appendix B), and subject-matter 

diversity, the School represents a complex administrative unit. Amidst this complexity, there is room for the 

pursuit of varied interests and approaches. At the same time, the School effectively demonstrates a unity of 

purpose and a commitment to excellence, equity, and community. School Faculty members are able to do this 

through the dedicated efforts of the many individuals, with differing roles and responsibilities, who compose the 

School. They strive to create, develop, and maintain relationships and working conditions that enable the Faculty 

to do its best work, both individually and collectively.  School Faculty enthusiastically support shared governance, 

as advocated by both University Policy and the Collective Bargaining Agreement. 

The hallmarks of the School are commitments to Teaching, Scholarship and Service.  Five other key values guide 

our work. These include supporting social justice, honoring diversity, initiating and supporting global connections, 

integrating technology—as appropriate, and taking leadership roles with the profession, community, schools, and 

agencies through collaborative relationships. 

Teaching 

Faculty members, both full-time and part-time, are dedicated to providing high quality and robust initial and 

continuing preparation programs (undergraduate and graduate) for educators in various professional roles and 

settings (e.g., teachers, curriculum specialists, supervisors, other professional staff, and researchers). Such 

programs are designed to prepare reflective practitioners capable of providing effective leadership and service in 

classrooms, schools, colleges, universities, and non-school settings.  Particularly in the 21st century, consistent 

efforts are made to integrate technology in meaningful ways to support the learning of students across programs 

and interests. 

The professional preparation and development of students is central to the School’s mission and is of highest 

priority. If collaborative efforts by faculty to provide quality field-based programs are successful, students in the 

School will exit their respective programs not only with new knowledge and skills, but also with the ability and 

desire to be life-long learners who value social justice. Students will have developed the ability to think critically 

and to provide varying degrees of reflective, transformative leadership. Graduates will have matured 
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professionally and personally to the point where they can differentiate effective practices. Research will be the 

basis from which they solve problems related to theory and practice. 

A primary goal that School Faculty set for both students and themselves is to increase individual and collective 

understandings of cultural diversity in its many forms and to commit to the improvement of educational and 

related opportunities for those from diverse and mainstream populations. The School values the diverse identities 

of the School’s students, faculty, staff, and stakeholders. Graduates of the School’s programs need to be well 

prepared to teach, coordinate, and work within national and global settings so the School consciously works to 

initiate and support global connections within and beyond its programs.  This preparation requires a deep 

knowledge of culturally diverse and equitable practices and an affirmation of individual and cultural differences. 

School Faculty members recognize the value of diversity in the School’s undergraduate and graduate programs, 

among both Faculty and students. Such diversity stimulates learning and enhances the Faculty and students’ ability 

to work with others who are from backgrounds unlike their own. School Faculty must be vigilant in creating and 

maintaining the best possible environment for their own continued growth and development and for all students 

in the School. Thus, School Faculty members are dedicated to the identification, recruitment, and retention of 

students and faculty from under-represented populations, through all legal and appropriate practices. School 

Faculty members are committed to the creation of a learning community that is inclusive and respectful of diverse 

ideas and practices. Consistent with this stance is the Faculty’s commitment to provide students with high quality 

advising and mentoring. Accurate and comprehensive advising reduces the number of problems undergraduate 

and graduate students might face as they near graduation (and after graduation as well). Positive interactions 

between advisor and student also can help shape the student’s attitude toward the faculty in general, the 

program, the School, the College, and even the University. School Faculty members recognize that mentorship 

roles are particularly critical to advanced graduate students. The one-to-one sharing of experiences that takes 

place with them can be as important as the courses they take. Indeed, Faculty members consider effective, 

personalized advising and mentoring as essential elements to meeting this commitment to all undergraduate and 

graduate students. 

Scholarship 

School Faculty members are committed to the generation and dissemination of knowledge about education, 

professional development, and related areas of inquiry that contribute to the development of effective 

educational and scholarly theory, policy, and practice. In their efforts to produce such advanced knowledge, the 

Faculty pursues internal and external sources of support and collaborates often to facilitate research and 

development activities. 

School Faculty is dedicated to engaging in multiple forms of scholarly activity and research that informs practice. 

These activities include but are not limited to: the publication of articles, chapters, books, and monographs, as well 

as the production of digital media; presentations at meetings of professional organizations, learned societies, and 

government committees; and editorial work for journals and publishing companies. Many of these activities are 

appropriately accomplished by a Faculty member working independently, but other activities might require 

collaboration with Faculty colleagues in the School and across campus, with peers at other academic institutions, 

and with School and College practitioners. Indeed, shared interests, work activities, and responsibilities often 

result in enhanced professional development for all parties involved, including joint publications and 

presentations, a greater sense of School/ College/ University community, and facilitate sustained partnerships with 

local schools and colleges. 

Service 

In a variety of ways, School Faculty members are responsible for and committed to providing leadership and 

service to the University and to their profession. This is accomplished through sustained effort on the part of the 

Faculty, guided by the principles and practices of cooperation, collaboration, and consultation. The wide range of 

experiences and expertise found among our faculty (and staff and students) enables the Faculty to address the 

challenges faced by leaders in School, College, and non-school settings. With this commitment comes an 
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understanding that School Faculty can learn a great deal from colleagues on this and other campuses, as well as in 

school and non-school settings, and that working together profits all. 

In seeking to contribute to the knowledge base of the profession and to improve educational practice, the School’s 

mission centers on working collaboratively with schools and colleges; businesses, community agencies and 

professional organizations; and families and local community groups. School Faculty view themselves as both 

learners and leaders in the process; School Faculty teach and also learn. School Faculty share their experiences and 

they also find out about the experiences of others; they disseminate and also receive. In the goal to foster a 

community of learners as problem-solvers, School Faculty strive to both lead and learn. 

School Faculty recognize that if their efforts to provide high quality programs, exemplary instruction, and cutting 

edge research are to come to fruition, they must develop and maintain such collaborative relationships. Such 

relationships are an integral part of each of the programs in the School. These relationships make it possible to 

provide meaningful field experiences for students, which is crucial in the preparation of reflective educators. These 

relationships also enhance opportunities for research and for the dissemination of professional knowledge. 

In a nutshell, TLC’s Vision and Mission, created May 2017 by the Faculty Advisory Council using ideas generated at 

the School’s “Back to School” meeting in August of 2016: 

TLC’s Vision 

Fostering courageous thought, innovative research and practices, and local and global community engagement for 

a more just world. 

TLC’s Mission 

The mission of TLC is to engage in professional practices—research, scholarship, service, and teaching—that 

empower learners in educational settings. 

History/Context of Programs 

The school was founded in 2009 through a reorganization following the creation of the College of Education, 

Health and Human Services.  Most of the programs within the School came from the original department of 

Teaching, LEADERSHIP and Curriculum Studies.  The programs which remained were Early Childhood (ECED), 

Middle Childhood (MCED), Adolescent and Young Adult (ADED), Literacy, and Curriculum and Instruction.  Two 

programs left:  Educational Administration and Higher Education, both to the School of Foundations, LEADERSHIP, 

and Administration.  Two programs joined us:  Physical Education (from the School of Exercise, Leisure and Sport), 

and Career Technical Education (from the Department of Adult, Counseling, Health and Vocational Education).  

Since the “leadership” programs left the department, so did the word “leadership.”  Since both Physical Education 

and Career Technical Education support pre-service and in-service teachers, we added “LEARNING” to the name of 

the School as we believe the heart of teaching is lifelong learning for all, teacher and student alike. 
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Counts  

Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017) 

Category % Male % Female 
% Under-

Represented 
Minority 

Total 
Number 

Tenure-Track Faculty 46.4% 53.6% 10.71% 32  

Non-Tenure Track Faculty 16.7% 83.3% 8.33% 12 

Full-Time Term, Part-Time Term, and 
Emeriti Faculty 18.4% 81.6% 

4.60% 87 

Administrators/Staff 0.0% 100.0% 12.50% 6 

Graduate Appointees (Assistants, 
Includes Students, below) 

4% 96% 50% 26 

Students in School (Total, from below) 26.98% 73.02% 8.37% 1290 

Doctoral Students 23.33% 76.67% 6.67% 60 

Educational Specialist Students N<5 N<5 N<5 2 

Master’s Students 30.40% 69.60% 8.80% 125 

Bachelor’s Students 25.86% 74.14% 8.56% 1075 

Certificate (Only) Students  64.29% 35.71% 3.57% 28 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of the 

previously-listed categories. 

School-Specific Resources and Infrastructure  

Physical facilities, technology specific to the school’s programs 

With the reorganization of the College of Education, Health and Human Services in 2009, the K-12 Administration 

faculty who were located in the 404 office suite were relocated during summer 2010 to other White Hall offices to 

be closer to their new School colleagues. CTE faculty and support staff were moved to the 412 White Hall office 

suite so that they could operate as a unit.  Finally, the PETE faculty were all moved to the 161/162 MAC Annex 

office suite so that they, too, could operate as a program faculty.  To the best of our ability, faculty teach in the 

buildings in which their offices are located. 

Faculty Offices  

Except for the two programs previously mentioned, faculty offices are currently located in 401, 402, and 404 White 

Hall. All full-time faculty members have private offices, laptop or desktop computers (their choice), and the 

typically expected office furnishings. Part-time faculty share office space in 401 or 412 White Hall, or within the 

161/162 suite in the MAC Annex.  

Classrooms   

Classes for the programs are generally held in White Hall and the MAC Annex.  The majority of classrooms have 

integrated technology systems for the projection of power point slides, documents, World Wide Web content, and 

videos with audio. A white board is generally standard. Seating in classrooms ranges from 20-105 students. Typical 

seating in these classrooms includes tables and chairs, or desks, with the exception of a couple classrooms that 

have theatre-style seating with “flip up” writing desks. Wireless internet access is now available throughout these 

buildings. 

Graduate student offices  

Graduate students who have assistantships in the School are each given a place in 410 White Hall—unless they 

work with the faculty in the MAC Annex.  Then, they have desks there, within the 161/162 office suite.  In 410 WH, 

each GA has his or her own desk, and all the GAs have access to multiple computers and a printer, along with a 

microwave, refrigerator, and small sink.  
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Current Faculty by Program 

Current AY 2017-2018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, discipline, institution). 

Include School Directors, Deans.  Tenure Track faculty calculations are based on an assumed 24 credit hour load per year, Non Tenure-Track faculty 

calculations are based on an assumed 30 credit hour load per year.  An individual is listed as part time if they carry 9 or fewer credit hours per semester. 

If a faculty member is in multiple program areas, multiple programs will be listed in the Program Areas column with commas with primary association first. 

Name 
Program 

Area 

TT, 
NTT, 
PT 

Rank 
Terminal 
Degree 

Highest 
Degree 

Year 

Highest Degree 
Discipline 

Highest Degree 
Institution 

Credit 
Hour 
Load 

Load % 
Teaching or 
Supervision 

Load % 
Research 
or Grant 

Load % 
Service or 

Coordinator 

Bedrosian, 
Wendlyn K. 

ECED NTT 
Assistant 
Professor 

Ph.D. 2004 
Curriculum and 

Instruction 
Kent State 30 100%   

Bintz, William P. 
C & I, 

Literacy 
TT Professor Ph.D. 1995 Language Education Indiana University 24 75% 25%  

Borgerding, Lisa 
ADED, 

Science 
TT 

Associate 
Professor 

Ph.D. 2007 Science Education Indiana University 24 37.5% 37.5% 25% 

Brooks, Elizabeth 
W. 

MCED, 
Social 

Studies 
Emeriti 

Emeritus 
Professor 

Ph.D. 2005 
Curriculum and 

Instruction 
Kent State NA    

Caniglia, Joanne C. 
ADED, 
Math 

TT 
Associate 
Professor 

Ph.D. 1994 
Mathematics 

Education 
Kent State 24 75% 25%  

Cardy, Terri J. CDC 
FT 

Term 
Instructor M.Ed. 1998 Early Childhood 

Indiana University 
in Pennsylvania 

N/A 100%   

Courtney, Scott A. 
C & I, 
Math 

TT 
Associate 
Professor 

Ph.D. 2010 
Mathematics 

Education 
Arizona State 24 62.5% 37.5%  

Dowdy, Joanne K. 
ADED, 

Literacy 
TT Professor Ph.D. 1997 

Literacy 
Studies 

University of North 
Carolina 

24 75% 25%  

Eckert, Kevin PETE NTT Lecturer M.Ed 2017 Physical Education Kent State 30 100%   

Ellison, Douglas PETE TT 
Assistant 
Professor 

Ph.D. 2016 
Pedagogical 
Kinesiology 

University of Illinois 24 62.5% 37.5%  

Foraker, Brianna CDC 
FT 

Term 
Instructor M.Ed. 2016 Early Childhood 

Kent State 
University 

N/A 100%   

Gershon, Walter S. C & I TT 
Associate 
Professor 

Ph.D. 2007 Education 
University of 

California 
24 43.75% 56.25%  

Gruhler, Danielle 
M. 

Literacy NTT 
Associate 
Professor 

Ph.D. 2004 
Curriculum and 

Instruction 
Kent State 30 100%   

Hawley, Todd 
Social 

Studies 
TT 

Associate 
Professor 

Ph.D. 2008 
Social Studies 

Education 
University of 

Georgia 
24 50% 25% 25% 

Henderson, James 
G. 

C & I TT Professor Ph.D. 1981 
Curriculum and 

Teaching Studies 
Stanford 24 62.5% 37.5%  
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Hostler, Rochelle CDC NTT Lecturer M.Ed. 2004 
Human 

Development 
Pacific Oaks College 30 87.5% 12.5%  

Hutchins, Pamela K. CDC NTT Lecturer M.Ed. 1992 
Early Childhood 

Education 
Kent State 30 20%  80% 

Irving, Sonya E. Math NTT 
Assistant 
Professor 

Ph.D. 2013 
Secondary 

Mathematics 
Education 

University of Illinoi--
Champaign 

30 100%   

Kenyon, Elizabeth 
ECED, 
Social 

Studies 
TT 

Assistant 
Professor 

Ph.D. 2015 
Curriculum 

Instruction and 
Teacher Education 

Michigan State 24 62.5% 37.5%  

Kidder, Melanie K. 
ECED, 

Literacy 
NTT 

Associate 
Lecturer 

M.Ed. 2005 Literacy Education 
California State 

University 
30 75%  25% 

Kim, Insook PETE TT 
Assistant 
Professor 

Ph.D. 2011 Physical Education 
The Ohio State 

University 
24 75% 25%  

Kist, William 
ADED, 

Literacy 
TT Professor Ph.D. 1999 Literacy Kent State 24 62.5% 37.5%  

Knapp, Kathryn A. 
ECED, 
Social 

Studies 
NTT 

Assistant 
Professor 

Ph.D. 2013 
Curriculum and 

Instruction 
Kent State 30 100%   

Koehler, Jillian M. CDC 
FT 

Term 
Instructor B.S. Ed. 2014 Early Childhood 

Kent State 
University 

N/A 100%   

Kosko, Karl W. 
ECED, 
Math 

TT 
Assistant 
Professor 

Ph.D. 2010 
Mathematics 

Education 
University of 

Michigan 
24 75% 25%  

Kroeger, Janice ECED TT 
Associate 
Professor 

Ph.D. 2003 
Curriculum and 

Instruction 
University of 

Wisconsin-Madison 
24 50% 25% 25% 

Lampe, Jennifer K. CDC 
FT 

Term 
Instructor M.Ed. 2016 Early Childhood 

Kent State 
University 

N/A 100%   

Lash, Martha J. ECED TT 
Associate 
Professor 

Ph.D. 2004 
Curriculum and 

Instruction 
Indiana 

University 
24 75% 25%  

Levicky, Michael T. 
Social 

Studies 
NTT Lecturer M.Ed. 2010 

Curriculum and 
Instruction 

Kent State 30 75% 25%  

McHenry, Emily CDC 
FT 

Term 
Instructor MAT 2011 Early Childhood Walden University N/A 100%   

Miller-Marsh, 
Monica A. 

CDC TT 
Associate 
Professor 

Ph.D. 1997 
Curriculum and 

Instruction 
University of 

Wisconsin-Madison 
24 25% 25% 50% 

Monobe, Gumiko 
ECED, 

Literacy 
TT 

Assistant 
Professor 

Ph.D. 2010 
Language, Literacy 

and Culture 
The Ohio State 

University 
24 87.5% 12.5%  

Morgan, Denise N. 
C & I, 

Literacy 
TT Professor Ph.D. 2001 

Language and 
Literacy 

The Ohio State 
University 

24 37.5% 37.5% 25% 
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Mulvey, Bridget K. 
ECED, 

Science 
TT 

Assistant 
Professor 

Ph.D. 2012 Science Education 
University of 

Virginia 
24 37.5% 62.5%  

Mupinga, Davison 
M. 

CTE TT 
Associate 
Professor 

Ph.D. 1999 
Vocational and 
Adult Education 

Louisiana State 
University 

24 75% 25%  

Myers, Casey Y. CDC NTT 
Assistant 
Professor 

Ph.D. 2015 
Early Childhood 

Education 
Kent State 30 87.5% 12.5%  

Navy, Shannon L. 
ECED, 

Science 
TT 

Assistant 
Professor 

Ph.D. 2014 
Science and 

Mathematics 
Education 

The University of 
Georgia 

24 62.5% 37.5%  

Nurnberger-Haag, 
Julie 

ECED, 
Math 

TT 
Assistant 
Professor 

Ph.D. 2015 
Mathematical 

Cognition 
Michigan State 24 75% 25%  

O'Connor, Patrick J. CTE TT 
Associate 
Professor 

Ph.D. 1982 Education 
Virginia Polytechnic 
& State University 

24 37.5% 37.5% 25% 

Porto, Adonia F. CDC 
FT 

Term 
Instructor Ph.D. 2017 Early Childhood Kent State N/A 100%   

Price, Jasmine A. CDC 
FT 

Term 
Instructor B.S. Ed. 2017 Early Childhood Kent State N/A 100%   

Pytash, Kristine E. 
ADED, 

Literacy 
TT 

Associate 
Professor 

Ph.D. 2009 Literacy Education Kent State 24 43.75% 56.25%  

Rasinski, Timothy 
V. 

C & I, 
Literacy 

TT Professor Ph.D. 1985 Literacy 
The Ohio State 

University 
24 75% 25%  

Sandmann, Alexa L. 
MCED, 

Literacy 

School 
Directo

r/TT 
Professor Ed.D 1990 

Curriculum and 
Instruction 

University of 
Cincinnati 

    

Sato, Takahiro PETE TT 
Associate 
Professor 

Ph.D. 2007 
Adapted Physical 

Education 
The Ohio State 

University 
24 43.75% 56.25%  

Stoll, Julia A. 
ECED, 
Math 

NTT 
Associate 
Professor 

Ph.D. 2015 
Early Childhood and 

Mathematics 
Kent State 
University 

30 100%   

Testa, Elizabeth A. Literacy NTT 
Assistant 
Professor 

Ph.D. 2013 
Secondary 
Education 

University of Akron 30 75%  25% 

Turner, Steven L. MCED TT 
Associate 
Professor 

Ph.D. 2005 
Curriculum and 

Instruction 
University of 

Virginia 
24 75% 25% 25% 

Walton-Fisette, 
Jennifer L. 

PETE 

Directo
r of Ed 
Prep/T

T 

Associate 
Professor 

Ph.D. 2008 Education 
University of 

Massachusetts 
    

Zimmerman, 
Belinda S. 

ECED, 
Literacy 

TT 
Associate 
Professor 

Ph.D. 2003 
Curriculum and 

Instruction 
Kent State 
University 

24 75% 25%  

Ashkettle, Bryan L. ADED PT      6    

Aten, Dana M. PEB PT      9    
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Bault, Brenda K. * PT      NA    

Baum, Lisa K. ECED PT      12    

Beach, Shannon L. MCED PT      6    

Beaty, John C. PEB PT      2    

Bolls, Deborah S. * PT      NA    

Borodkin, Michelle 
R. 

ECED PT      15 
   

Brownfield, William * PT      NA    

Bushnell-Bittner, 
Mary Ann 

CTE PT       
   

Cercell, Eva * PT      NA    

Contini, David J. * PT      NA    

Cooper, Marcia N. * PT      NA    

Cottrill, Shonnie D. PEB PT      4    

Daugherty, Tracey 
M. 

PEP PT      2 
   

Dobbins, Lynda S. * PT      NA    

Dragelevich, 
Martha T. 

* PT      NA 
   

Eli, Deborah A. * PT      NA    

Ellison, Kathryne ECED PT      12    

Engel, Anne M. CDC PT      
NA/ 
50% 

   

Fishman, Christine 
A. 

CI PT      3 
   

Fox, James C. * PT      NA    

Freeman, Francine 
R. 

* PT      NA 
   

Haines, Julie A. PEP PT      6    

Harrod, Diana L. PEP PT      6    

Harrod, Timothy A. PEB PT      11    

Haury, Susan E. * PT      NA    

Henderson, Allan H. CTE PT          

Hickey, Pamela J. PEB PT      12    

Hickey, Patrick M. PEB PT      6    

Hollingsworth, 
Kathleen M. 

* PT      NA 
   

Hug, Joseph B. ECED PT      6    

Johnson, Karen L. CTE PT          
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Kane, Matthew T. PEB PT      13    

Keating, Claudia J. CDC PT 
 

   
 NA/ 

50% 
   

Klingler, Judith A. PEP PT      6    

Langford, Deborah 
A. 

* PT 
 

   
 NA    

Leeson, Mary K. CDC PT 
 

   
 NA/ 

50% 
   

Luikart, Ronald A. * PT      NA    

McAllister, 
Elizabeth J. 

CDC PT 
 

   
 NA/ 

50% 
   

McIntyre, Laura C. * PT      NA    

McMahon, Thomas 
M. 

* PT 
 

   
 NA    

Merchant, Jean A. * PT      NA    

Milano, Laurie A. * PT      NA    

Mitroff, Kenneth J. PEB PT      4    

Morris, Shannon L. ECED PT      6    

Morrison, Janet H. PEP PT      9    

Norton-Smith, 
Linda L. 

* PT 
 

   
 NA    

Peck, Jacqueline K. MCED PT      6    

Pittenger, Donna 
W. 

* PT 
 

   
 NA    

Potenza-Radis, 
Cheryl L. 

ECED PT 
 

   
 18    

Queen, Dianna L. * PT      NA    

Reagan, Carol M. * PT      NA    

Reed, Chelsea J. PEB PT      6    

Rossetti-Audi, 
Cynthia M. 

* PT 
 

   
 NA    

Rote, Alice B. * PT      NA    

Roten, Michelle A. ECED PT      16    

Ruble, Jay L. * PT      NA    

Sarafian, Annette 
M. 

PEB PT 
 

   
 15    

Scafidi, Lillian J. * PT      NA    

Scantland, Christine 
N. 

* PT 
 

   
 NA    

Sethna, Kim C. * PT      NA    
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Simpson, Alice J. PEB PT      18    

Slisz, Julie A. * PT      NA    

Sprafka, Jennifer 
M. 

ECED PT 
 

   
 2    

Stallard, Catharina 
M. 

* PT 
 

   
 NA    

Stellers, Thomas J. * PT      NA    

Stone, Christine M. ECED PT      6    

Stroh, Barbara J. * PT      NA    

Sykes, Karen E. * PT      NA    

Toth, Joseph P. * PT      NA    

Turk, Kristina ECED PT      9    

Vasbinder, Barbara 
B. 

* PT 
 

   
 NA    

Vesia, Cynthia A. * PT      NA    

Vesia, Cynthia A. PEB PT      2    

Wallis, Jessica L. * PT      NA    

Weddle, Judith A. * PT      NA    

Wilfong, Judith L. * PT      NA    

Wykoff, Roberta M. * PT      NA    

*Non-teaching supervisors who work with students in the field are listed, but without credit hours
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Enrollment, Retention, Graduation 

Enrollment Multi -Year Trends 

School/Program 
Fall 

2011 
Fall 

2012 
Fall 

2013 
Fall 

2014 
Fall 

2015 
Fall 

2016 
Fall 

2017 

TLC (Degrees and Certificates) 1540 1375 1307 1239 1227 1235 1290 

Career-Technical Teacher Education 32 47 76 65 59 52 45 

B.S. or B.S.E. 13 7 5 2 0 0 0 

M.A. 1 0 0 0 0 0 0 

M.Ed 18 24 36 32 32 18 17 

Certificate (Undergraduate) 0 16 35 31 26 30 24 

Certificate (Graduate) 0 0 0 0 1 4 4 

Curriculum and Instruction 134 127 113 108 89 91 91 

M.A. 2 0 0 0 0 0 0 

M.Ed 39 36 22 24 18 18 29 

Ed.S. 0 0 2 2 3 2 2 

Ph.D. 93 91 89 82 68 71 60 

Curriculum and Instruction - Jr. High/Middle  6 9 4 1 6 3 0 

M.A. 1 0 0 0 2 1 0 

M.Ed 5 9 4 1 4 2 0 

Curriculum and Instruction - Math Specialization 6 2 4 3 2 1 1 

M.A. 0 0 1 1 2 1 1 

M.Ed 6 2 3 2 0 0 0 

Early Childhood Education  471 440 448 461 483 506 531 

B.S. or B.S.E. 445 423 429 431 456 487 509 

M.A. 0 2 1 0 0 1 1 

M.A.T. 20 11 11 21 19 7 12 

M.Ed 6 4 7 9 8 11 9 

Integrated Language Arts 143 137 128 107 109 100 111 

B.S. or B.S.E. 143 137 128 107 109 100 111 

Integrated Mathematics  114 104 96 69 59 58 69 

B.S. or B.S.E. 114 104 96 69 59 58 69 

Integrated Science (Earth, Life, Physical Sciences, 
Chemistry) 

48 54 58 46 40 39 50 

B.S. or B.S.E. 48 54 58 46 40 39 50 

Integrated Social Studies  136 125 99 98 98 113 133 

B.S. or B.S.E. 136 125 99 98 98 113 133 

Middle Childhood Education  170 141 129 123 137 137 133 

B.S. or B.S.E. 170 141 129 123 137 137 133 

Physical Education 199 131 106 106 101 85 70 

B.S. or B.S.E. 199 131 106 106 101 85 70 

Reading Specialization 40 19 24 31 32 35 28 

M.A. 2 2 4 8 5 6 4 

M.Ed 38 17 20 23 27 29 24 

Secondary Education (MAT Program) 25 27 18 17 12 15 28 

M.A.T. 25 27 18 17 12 15 28 

Inactive Programs (FCSE, IBED, TIED) 16 11 4 4 0 0 0 

B.S. or B.S.E. 16 11 4 4 0 0 0 

Athletic Coaching 0 1 0 0 0 0 0 

Certificate (Undergraduate) 0 1 0 0 0 0 0 

 



171 
 

 

Graduation Multi -Year Trends 

School/Program 
AY 

09-10 
AY 

10-11 
AY 

11-12 
AY 

12-13 
AY 

13-14 
AY 

14-15 
AY 

15-16 
AY 

16-17 

TLC (Degrees and Certificates Total) 426 433 415 401 350 357 338 306 

Career-Technical Teacher Education 20 15 7 11 9 13 15 14 

M.Ed. 20 15 7 11 9 12 12 8 

Certificate (Undergraduate) 0 0 0 0 0 1 2 5 

Certificate (Graduate) 0 0 0 0 0 0 1 1 

Curriculum and Instruction 43 38 43 29 30 33 28 23 

M.Ed. 30 25 27 19 15 13 13 6 

Ed.S. 2 2 3 0 2 3 1 1 

Ph.D. 11 11 13 10 13 17 14 16 

Curriculum and Instruction - Jr. High/Middle 
School 

1 2 0 5 5 1 3 1 

M.Ed. 1 2 0 5 5 1 3 1 

Curriculum and Instruction - Math Specialization 3 4 3 2 1 2 1 0 

M.A. 0 0 0 0 0 0 1 0 

M.Ed. 3 4 3 2 1 2 0 0 

Early Childhood Education 97 84 104 118 118 130 132 110 

B.S. or B.S.E. 82 67 89 105 115 117 115 99 

M.A.T. 7 12 10 10 1 9 11 8 

M.Ed. 8 5 5 3 2 4 5 3 

Post-Baccalaureate Program 0 0 0 0 0 0 1 0 

Integrated Language Arts 29 23 31 38 22 27 16 21 

B.S. or B.S.E. 29 23 31 38 22 27 16 20 

Post-Baccalaureate Program 0 0 0 0 0 0 0 1 

Integrated Mathematics  19 15 15 17 28 18 15 13 

B.S. or B.S.E. 19 15 15 17 28 18 15 13 

Integrated Science (Earth, Life, Physical Sciences, 
Chemistry) 

11 6 5 10 9 14 8 4 

B.S. or B.S.E. 11 6 5 10 9 14 8 4 

Chemistry (CHEM) 3 1 0 1 2 3 4 1 

Earth Science (ESCI) 1 1 0 2 0 3 1 0 

Life Science (LFSC) 2 2 1 3 2 4 3 3 

Physics (PHY) 2 0 1 1 2 0 0 0 

(blank) 3 2 3 3 3 4 0 0 

Integrated Social Studies  30 22 36 31 10 16 22 19 

B.S. or B.S.E. 30 22 36 31 10 16 22 18 

Economics (ECON) 1 1 0 0 0 0 1 0 

Geography (GEOG) 0 0 1 0 0 0 0 1 

History (HIST) 26 17 29 28 10 13 18 16 

Political Science (POL) 3 1 4 2 0 2 1 0 

Sociology (SOC) 0 2 1 1 0 1 2 1 

(blank) 0 1 1 0 0 0 0 0 

Post-Baccalaureate Program 0 0 0 0 0 0 0 1 

Middle Childhood Education  44 59 57 60 61 54 42 44 

B.S. or B.S.E. 44 59 57 60 60 54 42 44 

Language Arts/Mathematics (LAMT) 6 13 12 6 8 10 11 6 

Language Arts/Science (LASC) 6 4 9 5 6 10 5 4 

Mathematics (MATH) 1 0 0 0 0 0 0 0 
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Mathematics/Science (MTSC) 12 12 11 10 13 9 8 10 

Mathematics/Social Studies (MTSS) 5 6 8 8 8 5 3 7 

Soc Studies/Language Arts (SSLA) 12 13 13 25 16 16 10 13 

Social Studies/Science (SSSC) 2 11 4 6 9 4 5 4 

Post-Baccalaureate Program 0 0 0 0 1 0 0 0 

Physical Education 52 75 58 42 29 16 28 25 

B.S. or B.S.E. 49 75 58 42 29 16 28 25 

Exercse Sci/Exercse Physiology (ESEP) 14 25 19 6 1 0 0 0 

Exercse Sci/Exercse Specialist (ESES) 10 17 8 5 2 0 0 0 

Health and Physical Education (HPE) 3 14 10 11 12 8 6 2 

Human Movement Studies (HMS) 16 14 14 13 10 7 12 12 

Physical Activity Sports Perf (PASP) 0 0 0 0 0 0 5 6 

Physical Education Licensure (PEL) 0 0 0 4 4 1 5 5 

Teacher Certification (TCER) 6 5 6 3 0 0 0 0 

(blank) 0 0 1 0 0 0 0 0 

Ph.D. (moved to Exercise Physiology in HS) 3 0 0 0 0 0 0 0 

Reading Specialization 45 53 27 9 13 16 17 19 

M.Ed. 45 53 27 9 13 16 17 19 

Secondary Education (MAT Program) 24 31 25 26 15 16 11 13 

M.A.T. 24 31 25 26 15 16 11 13 

Art (ART9) 0 3 4 1 1 0 0 3 

Business (BUSN) 0 1 0 0 0 0 0 0 

Chemistry/Physics (CHPH) 0 0 1 0 0 0 0 0 

Dance (DANC) 0 1 1 0 0 0 0 0 

Earth Science (ESCI) 0 0 1 0 0 0 0 0 

English/Language Arts (ENLA) 6 12 3 4 3 2 3 2 

French (FR) 0 0 0 0 0 0 0 1 

German (GER) 1 0 0 0 0 0 0 0 

Health (HLTH) 0 1 0 0 0 0 0 0 

Integrated Science (ISCI) 1 0 4 1 2 3 1 2 

Latin (LAT) 0 0 1 1 0 1 0 0 

Life Science (LFSC) 2 0 1 2 1 3 1 0 

Life Science/Chemistry (LSCM) 1 0 1 1 1 2 4 1 

Marketing (MKTG) 1 0 0 0 0 0 0 0 

Mathematics (MATH) 5 2 3 5 5 2 0 2 

Music (MUS) 0 0 0 0 0 0 0 0 

Social Studies (SST) 7 10 5 7 1 3 2 2 

Spanish (SPAN) 0 1 0 4 0 0 0 0 

(blank) 0 0 0 0 1 0 0 0 

M.Ed. 0 0 0 0 0 0 0 0 

Inactive Programs (FCSE, IBED, TIED) 8 6 4 3 0 1 0 0 

B.S. or B.S.E. 6 6 4 3 0 1 0 0 

Work and Family (WFAM) 1 1 3 0 0 0 0 0 

(blank) 5 5 1 3 0 1 0 0 

M.Ed. 2 0 0 0 0 0 0 0 
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Retention to Graduation 6-Year Trends 

School 
Starting 
Cohort 

Enrolled 
in Start 
Term 

% 
Graduated 

After 1 
Year 

% 
Graduated 

After 2 
Years 

% 
Graduated 

After 3 
Years 

% 
Graduated 

After 4 
Years 

% 
Graduated 

After 5 
Years 

% 
Graduated 

After 6 
Years 

TLC Fall 2010 240 0.00% 0.00% 2.50% 35.00% 60.42% 65.83% 

TLC Fall 2011 197 0.00% 0.00% 2.54% 38.58% 57.36% 60.41% 

*Data from Institutional Research Secured Data Site – Longitudinal Study FR (Any major, any college) 

Administrative and Clerical Staff  

Support staff available to the faculty include an administrative clerk, word processing specialist, two (2) 

administrative assistants/schedulers, and a special assistant (5.0 FTE). These support personnel provide support for 

all program areas within the School —undergraduate and graduate, including the Reading and Writing Center, as 

well as fiscal support for the Child Development Center.  All five personnel are based in White Hall; however, one 

of the staff members supports PETE faculty in the MAC Annex four mornings a week from 8-noon.   

The support staff provides assistance to program faculty in the following areas:  a) permitting students into courses 

per faculty request, b) class and room scheduling, c) requests related to teaching/service commitments, d) needed 

support of documents for the reappointment, tenure and promotion process, and e) monitoring of scholarship 

awards.  They also are responsible for a) maintaining a welcoming and responsive office environment as emissaries 

of the School of TLC, b) paperwork related to faculty appointments, workloads, summer compensation, c) review 

of all expenditures and payment of bills, d) support for the Reading and Writing Center, e) paperwork and support 

related to grants, and other associated responsibilities. The support staff has been responsive to faculty needs by 

phone, e-mail, and other means of communication.  Given the number of faculty and students in the School, a 

support staff of five seems to be the right number. 

School Governance and Committees  

School Director 

The School Director’s responsibilities are articulated on the College Handbook; additional specifics are provided in 

the TLC Handbook (TLC, pages 6-7): 

Academic/Scholarly Leadership   

 Promotes good communication and morale within the School 

 Advocates for and represents faculty in School, College and University affairs, forums, and decisions 

 Contributes to the scholarly culture and climate of the School 

 Mentors faculty in pursuing and developing research agendas and scholarship 

 Understands and supports the diversity of faculty interests and pursuits, valuing different perspectives 

 Listens to and considers the positions, opinions, and diverse views of all faculty 

 Provides strong leadership and supports faculty in accomplishing a unified vision for the school and units 

within the school 

 Maintains appropriate balance and emphasis among the various disciplines of the School 

 Encourages and facilitates a collaborative approach to teacher education across programs 

 Demonstrates strong commitment to social justice 

 Maintains shared problem-solving and ongoing intellectual dialogue about teaching, scholarship, 

programming, and issues related to the changing environment 

 Articulates various program goals into a cohesive unit 

 Facilitates the integration of global perspectives in education, as well as international outreach 

 Demonstrates the necessary disciplinary understanding to practice a resourceful and democratic 

curriculum-based pedagogy 
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 Makes ethically sound and research-informed decisions, carrying out the vision developed with the faculty 

 Keeps the School informed of the views and policies of the College and University administrations 

 

Procedural/Managerial 

 Ensures School compliance with University, Administrative, and Operational Policies, rules, regulations 

and any applicable Collective Bargaining Agreement 

 Develops and carries out administrative and educational policies in the School, with appropriate 

consultation 

 Develops the School’s budget, with appropriate consultation 

 Recommends new staff and faculty appointments to the Dean, with appropriate consultation 

 Recommends the reappointment, non-reappointment, tenure, promotion, sanction, and/or dismissal of 

faculty members in the School 

 Appoints and directs the nonacademic staff of the School 

 Recommends leaves for faculty members in the School 

 Notifies the Dean of the absence or resignation of a faculty member 

 Recommends course changes to the Dean 

 Assigns workload to faculty members, with appropriate consultation 

 Schedules classes and rooms through the appropriate University offices 

 Oversees the preparation of reports to University officials, as required and appropriate 

 Maintains custody of University property allocated to the School 

 Monitors the academic advising of student majors in the School 

 Performs other tasks and duties as assigned, all of which cannot be cataloged and may include but not be 

limited to following the progress of graduates, maintaining relationships with the Regional Campuses, 

providing orientation to new faculty, developing brochures of course syllabi, etc. 

Program Coordinators 

The role of the Program Coordinator is similar across the college, but the School of TLC incorporated the following, 

more specific language in their handbook (TLC, pages 7-8): 

The Director appoints Program Coordinators after consultation with the program faculty. While the appointment is 

for the academic year, it is also expected that the Program Coordinator is available for eight weeks of the summer, 

for additional compensation. The initial term of service is for two years, at which time consideration shall be given 

to continuous service or rotation to a newly appointed Program Coordinator. Newly appointed coordinators should 

seek and expect to receive mentorship during their initial semester of service by the previous coordinator, as well 

as the Director. Service by Program Coordinators may be terminated if deemed necessary by the Director. The 

duties and responsibilities of Program Coordinators, who generally may be assigned the workload equivalent of 

one (1) three (3) credit hour course by the Director, with the approval of the Dean, shall include but are not limited 

to the following: 

 Convene program faculty regularly to discuss important curricular issues, to evaluate the program, and to 

make program plans relative to academic and student affairs 

 Prepare accreditation reports and program quality assessments 

 Coordinate the schedule of classes to be submitted to the school director for approval, with appropriate 

faculty consultation 

 Inform faculty of opportunities for summer teaching 

 Advise and counsel students 

 Serve as liaison to program advisors in the various Colleges and Schools 

 Determine the appropriateness for approval of course substitutions, and transfer or transient credit 

 Consult faculty regarding individual investigations 

 Oversee and coordinate reviews for admission into graduate programs 
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 Initiate and coordinate program-related curricular revisions 

 Recruit and develop part-time faculty 

 Serve a leadership role within partnership schools and agencies 

 Oversee program efforts related to the recruitment and retention of students 

 In partnership with Director, manage enrollment within courses 

 Assist with scheduling decisions, both short and long term 

 Implement the current policies of the School and the College 

Additional Administrative Appointments 

The Director makes appointments to other administrative positions after consultation with the Faculty Advisory 

Committee (hereinafter the “FAC”). Appointments will be dependent upon the specific requirements of the 

position and an individual’s qualifications for the position. 

Non-Academic Staff 

The School's non-academic staff includes all classified and unclassified staff positions within the School, including, 

but not limited to, the Administrative Assistant and secretarial staff. Each position has specific duties as defined in 

the applicable position description. 

All School committees are advisory and recommendatory to the Director. The membership, structure, and function 

of some of the School's committees are governed by University, Administrative and Operational Policies and the 

applicable Collective Bargaining Agreement (CBA) The Director may establish ad hoc committees in consultation 

with the FAC. 

The Director welcomes requests from faculty members for positions on the School’s various committees.  The 

Director, when making appointments to School committees, will be mindful of the diversity of disciplines within 

the School and will consider the expertise and interests necessary for the functioning of the specific committees. 

School Committees  
The School has a range of committees including but not limited to the FAC, Curriculum Committee, Student 

Academic Complaint Committee, the Reappointment, Tenure and Promotion Committee, as well as other ad hoc 

Committees, such as search committees, to name just one possibility. Participation of all faculty members is 

encouraged, and representation from all programs areas will be solicited. Collective Bargaining Agreement and 

University Policy Register ultimately govern committee membership.  For all committees in the School, seventy-

five percent (75%) of the committee membership shall constitute a quorum. 

Faculty Advisory Committee (FAC) 

This elected FAC represents School Faculty members in School governance.  The FAC is structured and operates as 

described in the applicable Collective Bargaining Agreement.  The FAC is convened and chaired at least once per 

term by the Director who, in consultation with the FAC, sets the agenda for its meetings.  FAC members may 

request that items be added to the agenda.  Additional meetings of the FAC may be called by the Director, as 

needed. The Director is an ex-officio, non-voting member of the FAC. 

The Committee shall be composed of nine (9) full-time School faculty members whose terms shall be for one (1) 

year. Three FAC members serve as representatives to the College Advisory Committee (hereinafter the “CAC”). 

Each year FAC names at least one (1) new CAC representative; thus, while a usual term for an FAC member is only 

one (1) year, if elected to CAC, that FAC member automatically becomes a member of FAC for a second year 

because CAC members serve a two-year term. All full-time faculty members are eligible for membership on the 

FAC. This includes full-time non-tenure track (NTT) faculty and regional campus faculty. The FAC should consist of 

one  (1) Faculty member from each of these seven (7) program areas* (ADED, CTTE, ECED, Literacy, MCED, C&I/At 

Large, and PEP)—and NTT and regional campus faculty, for a total of nine (9) FAC members elected in a school-

wide election each spring semester.  * Math is not a program/degree area for this purpose. Thus, each program 

area (ADED, CTTE, ECED, Literacy, MCED, C&I/At Large and PEP) should choose representatives from program 
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faculty for the FAC ballot. The Director should encourage regional campus faculty, NTT faculty, and other faculty 

not nominated by their program areas to make known their interest in running for the FAC.  Where there is 

insufficient interest from NTT or regional campus faculty to run for FAC, the at-large members should increase 

proportionally to keep the number of FAC representatives at nine (9). 

Meetings are open to all School faculty members, except when personnel matters are under discussion. Only 

elected FAC members may vote on motions before the Committee. 

The Curriculum Committee 

The Curriculum Committee assists the Director in supervising and coordinating the School’s academic programs. 

The Curriculum Committee makes recommendations on all matters that affect the academic programs of the 

School, including but not limited to: 

 Review and recommendation of proposals to establish, inactivate and revise courses, degrees, programs, 

concentrations, majors and sub majors, emphases and options 

 Review and recommendation of proposed course changes to course titles, course descriptions, 

prerequisites, grading specifications, credits, and content 

 Review and recommendation of workshop proposals 

 

The Curriculum Committee shall be composed of one (1) full-time faculty member from each program area (ADED, 

CTTE, ECED, Literacy, MCED, and PEP). Nominations and elections will be held in the same manner as the FAC. 

Terms, however, are for two (2) years with half of the membership being elected each year. All committee 

members have voting privileges. The Curriculum Committee shall elect three (3) members to serve on the College 

Curriculum Committee. Those elected to CCC will serve the corresponding terms.  The committee Chair—based on 

need, as established by the committee or by the receipt of proposals for consideration—schedules Curriculum 

Committee meetings, sharing those dates with the Director and the faculty. Proposals are to conform to the 

format and include all requested data specified in the latest edition of the “Guidelines for the Preparation of 

Curricular Proposals” issued by the Office of the Provost. 

Student Academic Complaint Committee 

The Student Academic Complaint Committee is composed of three (3) Faculty members elected on an annual basis 

to serve as needed. When the committee convenes, one (1) member of the committee is elected by other 

members to serve as the Chair of the Student Academic Complaint Committee. The policies and procedures of this 

committee are governed by University Policy 4-02.3, including but not limited to the addition of at least one (1) 

student representative to the committee. An undergraduate student will be added to the committee for 

complaints from undergraduate courses, and a graduate student will be added to the committee for complaints 

from graduate courses.  In the event that a member of the Student Academic Complaint Committee is the subject 

of or may otherwise be involved with a student complaint, the FAC will select a replacement from the Faculty. If 

the Chair of the Committee is the subject of or may otherwise be involved with a student complaint, the Director 

will appoint another member of the Student Academic Complaint Committee to direct the committee and the FAC 

will appoint an additional member to the committee from the Faculty. 

Reappointment, Tenure, and Promotion Committee 

The policies and procedures that govern the School’s Ad Hoc Reappointment, Tenure, and Promotion (RTP) 

Committee are included in University Policy. The Office of the Provost provides procedural and operational 

guidelines for this committee annually. This committee reviews materials relevant to the professional performance 

of Faculty who are candidates for reappointment, tenure, or promotion in rank, and to make recommendations to 

the Director on each of these personnel actions. The recommendations of this committee and the Director’s, 

together with the materials assembled for the committees, are forwarded to the Dean of the College.  This 

committee is composed of tenured full professors and FAC members who are tenured and at or above the rank of 

the applicant. Members are excluded from deliberations when they, their spouses, or a relative is under 

consideration, or when a candidate for promotion to a rank higher than their own is considered. 
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Other Ad Hoc Committees 

The Director may establish, charge, and appoint the membership of ad hoc committees as required by the School. 

In establishing ad hoc committees, naming members, and designating a committee director, the Director shall 

consult with the FAC. The Director will welcome requests and preferences from the faculty before establishing and 

making appointments to ad hoc committees. 

Research Highlights within the School 

All TLC Faculty are actively involved in research.  

 Dr. Bintz just shared the potential design structure for a study through our “Research in Process” series 

that he planned to carry out with one of his graduate literacy classes this fall, literacy research in action!  

He and his graduate assistantship, in collaboration with the students in the class, were going to look at the 

messages about bullying in a representative sample of books for preschool through middle grades. 

 Dr. Lisa Borgerding’s area of expertise is the teaching of evolution.  She and Deniz are the editors of a 

book entitled Evolution around the World, soon to be published. 

 Dr. Joanne Caniglia is passionate about supporting the learning of mathematics for cognitively challenged 

students.  She consistently teaches a section tailored for this student population and has been 

consistently studying their learning patterns. 

 Dr. Scott Courtney is currently looking at how districts fare on their district “report card” and looking at 

factors which impact the learning of their students across content areas, not just mathematics, his own 

area of expertise.  He will be studying this intently next semester when he receives the Mid-Career 

Fellowship award. 

 Dr. Alicia Crowe, Associate Dean for Undergraduate Education, along with Associate Dean for Graduate 

Education Dr. Steve Mitchell and School Director Dr. Alexa Sandmann, will be creating metrics to evaluate 

their second Saudi grant, to measure the impact of year-long ESL classes, specialized graduate 

coursework, and K-12 school immersion experiences of the 40 Saudi educators’ philosophies and 

potential practices upon their return to Saudi Arabia. 

 Dr. Joanne Dowdy’s expertise is documenting others’ stories, of qualitative research that provides the 

details of success, particularly among disenfranchised groups.  She has published six (6) books just since 

2013. 

 Dr. Walter Gershon has a justice/diversity agenda; he just spent three years as a Provost Associate Fellow 

in the Office of Diversity, Equity and Inclusion where he worked on various projects. 

 Dr. Todd Hawley, too, is passionate about social justice issues within teacher education; his publications 

are as often in teacher education journals as social studies ones, his content area.  This speaks to 

advocacy in action. 

 Dr. James Henderson publishes about issues in curriculum development.  He has written numerous books 

and articles, lately focusing on teacher leadership especially through proposing alternative plans to Tyler’s 

curricular model. 

 Dr. Elizabeth Kenyon also looks at issues in social justice, with an interest in integration of content areas 

when teaching in the MCED program and equity in her early childhood social studies classes. 

 Dr. Insook Kim looks particularly at content knowledge of teacher candidates in Physical Education, as well 

as pedagogical content knowledge.  Her research supported the new SHAPE standards. 

 Dr. William Kist has focused his research in recent years on the articulation of high school students to the 

university, especially in English (and math), winning two different grants for study, each over multiple 

years. 

 Dr. Karl Kosko studies a variety of topics related to math, including the power of mathematical discussion 

and innovative ways to accomplish that, and currently, he and TLC colleague Dr. Belinda Zimmerman are 

studying how writing can support the mathematical understandings of early elementary students. 

 Dr. Janice Kroeger also embraces the importance of social justice, especially anti-bias principles in 

classrooms with young children. 
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 Dr. Martha Lash has recently embraced global/international education through her work with the 

International Baccalaureate Organization and its Primary Years Programme, and serves as the Director of 

the Consortium of Overseas Student Teaching (COST) program. 

 Dr. Monica Miller Marsh, Director of the Child Development Center (CDC), has been at the heart of not 

only enhancing its curriculum as an IB world school, but also making a space at the CDC for research; 

social justice themes pervade the curriculum and publications which emanate from CDC practices. 

 Dr. Gumiko Monobe focuses on helping children new to the United States through investigating their 

linguistic, social and psychological needs.  

 Dr. Denise Morgan is particularly interested in finding the most powerful models for professional 

development for teachers of literacy.  

 Dr. Bridget Mulvey is passionate about nurturing interest in science for girls and students with special 

needs. 

 Dr. Davison Mupinga has recently worked with area in-service Career and Technical Education teachers 

and the Greater Essex School Board in Windsor, Canada to share exemplary teaching methodologies. 

 Dr. Julie Nurnberger-Haag focuses on analyzing and designing better instructional models to support 

learning of mathematics, including both formal instructional models and informal instructional models. 

 Dr. Patrick O’Connor, Program Coordinator for Career Technical Education, has worked diligently to 

support the ever-expanding group of people who are hired to work in Career Centers and then earn 

licensure through consistently acquiring grants to support this important work.  Simultaneously, he has 

worked with literacy faculty to help CTE colleagues understand the critical nature of functional levels of 

literacy to their students’ success in school and life. 

 Dr. Kristy Pytash has become known as someone who is championing for students in detention/juvenile 

centers of various kinds to have access to writing as both an academic and a personal tool.   

 Dr. Tim Rasinski is known around the world as the foremost expert on reading fluency; his innumerable 

presentations and publications are evidence of this expertise. And is the reason he has worked with 

multiple visiting scholars from Turkey, Australia, and China. 

 Dr. Takahiro Sato focuses on social justice and diversity in physical education, physical education teachers’ 

beliefs on teaching diverse students (e.g. students with disabilities), and international students’ 

adjustments and experiences in higher education. 

 Dr. Steve Turner has focused on high-stakes testing and standardized test preparation, the learning 

sciences (how people learn), and effective middle grades teacher preparation. 

 Dr. Jennifer Walton-Fisette has been particularly interested in adolescent girls’ self-perception of 

themselves in schools, especially in physical education, but she has expanded that focus to other groups 

of people and contexts.   

School-Specific Guidelines for Reappointment, Promotion, and Tenure Faculty 

Excellence Awards (Merit) 

Promotion and Tenure (School -Specific)  
Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC (which added an introduction), the 

Schools use nearly the same language regarding tenure and promotion. Excerpted from TLC Handbook (Section III, 

page 20): 

Reappointment, Tenure and Promotion Introduction 

The School consists of educators in a variety of disciplines. Across all of these disciplines, high quality, 

dedicated teaching at the undergraduate and graduate levels is valued. This includes, but is not limited to, 

sound pedagogy, effective and developmental clinical supervision, timely and effective advising, 

responsiveness to student questions and concerns, and an invigorating curriculum with high expectations 

for student success. 
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At the University, Faculty scholarship supports and informs teaching, as well as contributes to the 

disciplines and profession. Faculty scholarship advances individual careers but also attracts prestige, 

funding, and enrollment to the institution. Moreover, Faculty members serve the local, national, and 

global society in their epistemological function by creating new knowledge, advancing inquiry and 

thinking, and protecting intellectual thought and freedom—all towards nurturing a more just world. 

The processes of hiring, reappointing, tenuring, and promoting Faculty enable the goals and objectives of 

the university community to be achieved. The balance of teaching, scholarship, and service are all 

components of academic positions. Hires are made to meet program needs, as well as develop and/or 

sustain high quality scholarship. 

The hiring of Faculty is an investment in the individual and institutional future. Because of this, the 

University has a comprehensive system in place to provide oversight and feedback for Faculty. 

Probationary Faculty receive information in an initial appointment letter that sets the course for their 

academic life at the University. On an annual basis, probationary Faculty undergo review for 

reappointment according to University policy and procedures. 

Tenure and Promotion Language (TLC, pp. 24-25) 

The awarding of tenure is a commitment to continuous employment with the University as outlined in the 

Collective Bargaining Agreement. An award of tenure represents significant contributions in scholarship, 

teaching, and service. Taken as a whole, the awarding of tenure acknowledges not only accomplishments 

but also the promise of sustained productivity that will lead to promotion to professor at some point in 

the future. The awarding of tenure must be based on convincing documented evidence that the Faculty 

member has achieved a body of scholarship that has had an impact on her/his discipline. The candidate is 

also expected to continue and sustain, over the long term, a program of high quality teaching, scholarship 

and service relevant to the mission of the candidate’s academic unit(s) and to the mission of the 

University.  The granting of tenure is a decision that plays a crucial role in determining the quality of 

University Faculty and the national and international status of the University.   

Promotion signifies high quality, thoughtful scholarship that contributes to the discovery of new 

knowledge; emerging theories; the integration of theory, knowledge, and thinking; and/or to the 

application of known ideas, theory, and or technologies. Additionally, promotion denotes the Faculty 

member has been a successful teacher, University citizen and a scholar who has contributed significantly 

to his/her relevant disciplines(s).  

The policies and procedures for tenure are included in the University policy and procedures regarding 

faculty tenure (University Policy Register 6-14) and the policies and procedures for promotion are 

included in the University policy and procedures regarding faculty promotion (University Policy Register 6-

15).  Each academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are 

distributed by the Office of the Provost.  Tenure and promotion are separate personnel actions.   

All candidates for tenure and promotion must submit the names of at least five (5) persons outside the 

university who are qualified to evaluate their achievements objectively, as well as a paragraph providing a 

rationale as to the appropriateness of this person as an external reviewer.   

Providing these names in March or April is suggested in order to secure a commitment from reviewers 

who are sometimes overwhelmed with requests.  Faculty should give careful consideration to the 

potential reviewer’s status in terms of rank, expertise, and the institution’s Carnegie ranking; it should be 

at least equivalent to KSU’s.   Individuals with whom the Faculty member has a close professional 

relationship as evidenced by shared publications or mentorship relationships should be excluded from the 

list of outside reviewers.  Only in rare cases are emeritus or international faculty approved as reviewers.   
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After the Dean approves the suggested reviewers, the Director will solicit evaluations from at least three 

(3) of the qualified individuals whose names have been submitted by the candidate. The candidate will be 

given a copy of the communication to be sent to outside evaluators and have the opportunity to 

comment before the letter is mailed. In cases involving regional campus faculty, copies of these letters are 

placed in both regional and Kent campus files. The Director will make the necessary contacts soon 

afterward, providing enough time for the receipt of reports from these external reviewers before the Ad 

Hoc RPT Committee meets early in the Fall semester. The candidate should be in close contact with the 

School Director in case any additional information is needed, especially in the case of needing additional 

names of potential reviewers. 

Information on the criteria for tenure promotion listed in the TLC Handbook are presented within pages 88-94 of 

the Analysis of School Handbooks appendix. Policy related to NTT Reappointment and Performance reviews are in 

the same appendix, pages 106-109). 

Merit Criteria (School -Specific)  

Teaching, Learning and Curriculum Studies (TLC, pp. 35-39) 

Faculty Excellence Awards Criteria 

Faculty Excellence Awards are established pursuant to the applicable Collective Bargaining Agreement.  Procedures 

and timelines for determining Faculty Excellence Awards for any given year shall be conducted in accordance with 

guidelines issued by the Office of the Provost.   

During years that the University allocates funds for Faculty Excellence Awards [FEA] (or “merit pay” pools), Faculty 

members shall receive notice from the School Director of the requirements for the documentation of requests for 

FEAs and the due date for the submission of this documentation if they are eligible to apply for these awards. This 

notification should take place within several weeks from the time that the Provost informs the School Director of 

the availability of these awards. 

The Collective Bargaining Agreement outlines the procedures for Faculty Excellence awards. Generally the FAC is 

the representative body charged with recommending to the Director the criteria and procedures for FEA 

evaluations. These evaluations are based on criteria similar to those used for reappointment, tenure, and 

promotion.  All tenured and tenure-track faculty are eligible to submit documentation; successful applicants will be 

those whose work is considered to be “beyond” the expectations of their responsibilities within the parameters of 

their Faculty position. 

Faculty who wish to be reviewed for one or more awards are responsible for submitting materials to the School 

Director by the established due date and time. Submissions failing to meet the established deadline will not be 

considered for review. Documentation for each of the categories for Faculty Excellence will be rated as Not 

Meritorious, Meritorious, or Outstanding Meritorious, using the current FEA guidelines. Faculty should also update 

their curriculum vitae on the Faculty Information System to be considered for FEA awards at the Dean and Provost 

level.  

Please note: The CBA provides the foundation of our decisions so that the information provided here is subject to 

change because of potential modifications in the CBA and FAC’s annual review of this process. 

[See pages 115-119 in Appendix – Analysis of School Handbooks for full details on criteria for FEA; includes tables 

and evaluation instruments] 

School-Specific Faculty Recruitment, Retention, and Support Practices 

Faculty recruitment follows the College protocol in terms of creating search committees, reviewing application 

using rubrics, applying a consistent decision-making process about on-campus interviews, inclusion of as many 

different faculty for meals during the on-campus visit, feedback form, and final comments as to the strengths and 
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potential challenges of each candidate’s background for the position at hand.  The chair of the committee sends 

this information to the School Director and she shares this information with the Dean and a final decision is made. 

Directors have the autonomy to offer a fairly “standard” contract with a 2-2 load the first (and potentially second 

year), 10 hours a week of GA support, moving expenses, technology sufficient to support research needs, and 

specialized support of about $5,000 for teaching and/or research.  Expectations beyond that require more 

conversation with the Dean. 

Faculty retention again is supported by the College through on-going sessions designed for all first year Faculty 

across the Schools on topics of keen interest to Faculty newly on campus.  There are campus support sessions as 

well through the Center for Teaching and Learning.   

Faculty within TLC are each paired with a mentor; both new Faculty and mentors are asked independently if they 

believe the pairing seems to make sense.  TLC Faculty on regional campuses also have a TLC Kent campus mentor 

since the RPT materials are reviewed on the Kent campus each year just as they are reviewed on their home 

campus.   

In addition to the $1,000 a year that the College provides for professional development/travel to professional 

conferences to present/nurture networking, both Tenure Track and Non Tenure Track faculty (with an additional 

$1,000 possible if a second presentation is made at a difference conference), TLC provides $300 to untenured 

Faculty colleagues.  New Faculty can negotiate a start-up package as they join TLC; these funds are awarded based 

on proposed research strands and plans, as well as teaching tools.  On-going faculty support includes honoring 

special requests of materials for specific events such as MCED’s Family Math night—an event with school partners 

in a particular building with parents and students; the Director can usually honor such requests.  The gift of a 

generous donor, the School of TLC does have an activity fund for faculty who would like to do something with a 

class that does not have any course support through course fees; the application includes a description of how this 

request supports the course’s goal(s).  At the moment, it’s a one-time award or multiple awards up to a total of 

$400, but FAC may be revising that as money remains in that account. 

All faculty who teach in ECED or MCED have had the appropriate International Baccalaureate training to support 

either the Primary Years Programme or Middle Years Programme certificates in Teaching and Learning.  Training is 

supported as soon as possible for full-time faculty new to either program.  Financial support comes from either the 

School or Dean’s budget. 

Last year, the School of TLC wanted to support mid-career faculty by giving them a course (three-semester hours) 

release for a semester as they were nearing the point when they may want to apply for Full Professor.  Similar to a 

Professional Improvement Leave (PIL/sabbatical) application, they explain how they envision using the time to 

support their writing/research.  So far, we have awarded four (4) Mid-Career Fellowships. 

Beginning Fall of 2016, the FAC decided to designate a “Writing/Research Week” about the eighth week of the 

semester.  That week is to be a “meeting free -zone,” and it is within TLC— but we can’t control the rest of the 

university.  We post signs that announce it’s “Writing Week” and that we are focusing on research analysis, 

meeting in writing groups, or writing.  It’s important to the culture of TLC that we make our research efforts as 

visible to all as possible. 

Support for multi-disciplinary research is automatic; the extent of that support is limited only by resources, but if 

needed, the School has readily absorbed benefits for faculty because some grants will not cover those, and has 

always provided a “cost-share” GA in order to make it possible for Faculty to even submit an application. 
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Research Productivity (Publications 2016) 

Counts of articles, books, chapters, grants for all faculty 

Name Articles Chapters 
Books 

(Edited) 
Books 

(Authored) 
Grants 

William Bintz 2     

Lisa Borgerding     $    85,828 

Joanne Caniglia 3 1   $    85,828 

Scott Courtney 2    $    41,673 

Alicia Crowe   1  $  239,352 

Joanne Dowdy   1   

Walter Gershon 1 1    

Todd Hawley 5 1    

James Henderson 2     

Elizabeth Kenyon 1     

Insook Kim 1     

William Kist     $    60,596 

Karl Kosko 7 2    

Janice Kroeger 1     

Martha Lash 2 1    

Monica Miller Marsh 1     

Steve Mitchell 2 3   $  237,391 

Gumiko Monobe 2 1    

Denise Morgan  1   $    40,000 

Bridget Mulvey 4 1   $  131,107 

Davison Mupinga 1    $    24,926 

Julie Nurnberger-Haag 1     

Patrick O’Connor     $  210,000 

Kristy Pytash 6    $      6,000 

Tim Rasinski 3   3  

Sarah Raven**     $        6,250 

Alexa Sandmann     $2,649,332 

Takahiro Sato 6 1   $        1,500 

Elizabeth Testa     $        9,199 

Steve Turner  2    

Jennifer Walton-Fisette  1  1  

Publication Sub-totals 53 16 2 4 $3,828,982 

*Table sourced from data submitted in March 2017 (for calendar year 2016); data were collected 

differently in past years, making comparisons to the past unsuitable.  Faculty members not listed either 

did not provide data or did not have publications to report. 

School Involvement with University‐wide Interdisciplinary Research Initiatives  

Interdisciplinary research initiatives are plentiful within the School of TLC.   

 Dr. Joanne Caniglia and Dr. Lisa Borgerding collaborated with the English Department for two years—one 

year with Dr. Jeffrey Judge, “Engaging English Language Learners in STEM Classrooms” and another with 

Debbie Rozner. 

 Dr. Alicia Crowe was a part of the Ohio Mathematics Bridges to Success:  Co-requisite Collaboration, 

English and Math grant.  It was a joint enterprise with University College, as well as various Arts and 

Sciences departments, and Salem Campus.   
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 For two years, TLC faculty Dr. Bridget Mulvey worked with Geography faculty member Dr. Jacqueline 

Curtis (College of Arts and Sciences) on an Earth Systems Science grant. 

 For 2017-2020, Dr. Mulvey is collaborating with Dr. Elizabeth Mann of Kent State’s Physics department on 

an National Science Foundation (NSF): DMR-Condensed Matter Physics Program. 

 A multi-year grant, the Noyce Scholars Program through NSF was an interdisciplinary endeavor between 

School of TLC Faculty Dr. Borgerding and Dr. Caniglia, as well as Arts and Sciences faculty Dr. Jim Gleeson 

(Physics) and Dr. Andrew Tonge (Mathematics). 

 About to begin is a three-year (2018-2021) grant in conjunction with the College of Architecture, Dr. 

Borgerding (with R. Liu and M.S. Mistur) will be a part of the National Science Foundation Innovative 

Technology Experiences for Students and Teachers (ITEST) program called “Promoting High School STEM 

Education Through Holistic Architecture Design using Advanced Digital Design and Fabrication 

Technologies.”   

 Dr. William Kist was the PI on a two-year grant funded by Great Lakes Community Investments from 2015-

2017.  A collaborative Initiative with Kent State English and math departments, as well as Akron Public 

Schools, its purpose was to provide wrap-around resources for those high school students who with a 

“little more focused support, especially college level instruction” might decide to attend college and have 

the skills to be successful. 

 Dr. Kist has also been the PI on three (3) Martha Holden Jennings Foundation grants, Writing Ourselves:  

Digitally Capturing Best Practices for Struggling Writers, and the Writing Ourselves2 and Writing 

Ourselves3.  This is a collaboration between 10 area high schools and the English departments at both 

Kent State and the University of Akron.   

 Dr. Kist also collaborated with the English Department as Co-PI; their grant, “Why the Humanities:  

Answers from the Cognitive and Neuro-Sciences” was supported by the Oho Humanities Council.    

 Dr. Denise Morgan, Dr. Tim Rasinski, Dr. Alexa Sandmann and Dr. Danielle Gruhler worked in partnership 

with the GAR Foundation and Summit County in Barberton City Schoosl which supported various grants 

over three years (2015-2018) to support literacy development in K-3 classrooms 

 In 2013, Dr. Morgan also had a partnership with three local school districts:  Maple Heights, Rootstown, 

and Woodridge.  It was an Ohio Early Literacy and Reading Readiness Grant through the Ohio Department 

of Education. 

 Interdisciplinary work across the College includes Dr. Mulvey’s work with Dr. Cassandra Storlie in the 

School of Lifespan Development and Education Sciences:  Transformative Career and Science Inquiry II, 

and a third year looks promising. 

 Dr. Jennifer Walton-Fisette has published four times with Dr. Theresa Walton, the intersection of Sport 

Sociology and Physical Education, the School of Foundations, Leadership and Administration (FLA) and the 

School of TLC. 

 Dr. Rick Ferdig of the Instructional Technology program within LDES and Dr. Karl Kosko developed a free 

mobile learning app for multiplication /division as a part of an AT&T Foundation grant.  They also funded 

another app which helps K-12 teachers and parents locate math-specific mobile apps.  This led to yet 

another app supported by AT&T; Dr. Kristy Pytash was involved in this one as well. 

 Dr. Casey Myers created and coordinated a mentorship program, Early to Rise, a collaboration between 

the Child Development Center and the Office of Diversity, Outreach and Development.  It focuses on 

engaging and retaining racially underrepresented ECED students in the semesters prior to Advanced Study 

(official admittance into the ECED program) through guided field experiences, focused reading, reflective 

writing, group discussions and Praxis exam support. 

Instructional Innovation 

In 2013, Kent State University became the first university in the United States authorized to offer its ECED students 

the opportunity to earn the International Baccalaureate Organization’s (IBO) Primary Year Programme Certificate 

in Teaching and Learning; this certificate means that our ECED graduates, through successfully completing their 
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degree, simultaneously have the coursework both to graduate and earn the PYP certificate;  upon completion of 

additional state requirements, these students can also  earn Ohio licensure.  The IB certificate provides the 

credential for these teachers to teach in IB schools world-wide.  The first class graduated in December of 2015 and 

sport a blue/gold/white cord at graduation. 

In 2016, Kent State University was authorized to offer the Middle Years Program Certificate.  As with the ECED 

program, students in the MCED program, by successfully completing their degree program, simultaneously earn 

their MYP certificate.  The first graduates who earned their MYP certificate graduated December 15, 2017, and also 

wore the blue/gold/white cord at graduation. 

In recognition of the Child Development Center’s recognized leadership in early childhood education, the 

International Baccalaureate Organization commissioned the CDC, led by Dr. Monica Miller Marsh, Dr. Casey Myers, 

and Rochelle Hostler, to produce modules on planning, visual documentation, children’s participation and 

assessment. 

Dr. Alexa Sandmann and Dr. Alicia Crowe organized and piloted an Argentinian field experience this past spring and 

summer.  Plans are in place for three different kinds of Argentinian experiences the summer of 2018. 

Mentorship of students is a strength of our teaching philosophy.  What follows is a sampling of Faculty-supported 

publications with graduate or undergraduate students, many of which continue after our students graduate.  

Students’ names are in bold: 

 Borgerding, L.A., Deniz, H., & Shevock, Anderson, E. (2017). Evolutions acceptance and epistemological 

view of college biology students.  Journal of Research in Science Teaching, 54(4), 493-519. (Plus 4 other 

articles with other graduate students) 

 Courtney, S.A., & Gibson, J.  (2016). What is your time worth:  A meaningful project in algebra.  Journal of 

Instructional Pedagogies, 18. (Plus 4 other articles with graduate students) 

 Dowdy, J. K., & Gao, Y. (Eds), (2016). Pump it up:  Literacy activities for the classroom.  Rotterdam, the 

Netherlands:  Sense Publishers. (Plus one other book, 2 articles and 1 video production with graduate 

students) 

 Hawley, T.S., Crowe, A. R., & Mooney, E.  (2016).  Visualizing social justice:  Using controversial images in 

social studies classrooms.  The Clearing House:  A Journal of Educational Strategies, Issues and Ideas, 

89(3), 85-90. (Plus 5 other articles with graduate students; one also includes undergraduate) 

 Henderson, J. G., Castner, D., & Schneider, J. (2018). Democratic curriculum leadership:  Critical 

awareness to pragmatic artistry.  Lanham, MD:  Rowman & Littlefield.  (Plus at least one article with 

another graduate student ) 

 Kenyon, E., Coffee, C, & Kroeger, J.  (2016). “Hey, I’ve been there!” Using the familiar to teach world 

geography in a kindergarten classroom.  Social Studies and the Young Learner, 29(2), 4-7. (Plus two other 

articles in review for Dr. Kroeger with current graduate students) 

 Kist, W., Tollafield, K.A., & Dagistan, M. (2014). Leading ourselves (tweets optional):  An analysis of 

selected twitter users.  Journal of Adolescent and Adult Literacy, 58, 217-326. (Plus 6 more articles with 

graduate students) 

 Kosko, K.W., & Gao, Y.  (2017). Mathematical communication in state standards before the Common 

Core.  Educational Policy, 31(3), 275-302.  (Plus 3 other articles, 2 book chapters, and 9 conference 

proceeding) with graduate students) 

 Lash, M., Monobe, G., Kursun, D., Black, F. (2016). Seven wonders of the early childhood world.  

Childhood Education, 92(3), 236-246. (Plus Lash has two other articles with graduate students, and a 

chapter and an article with an undergraduate students) 

 Morgan, D. N. & Chenowith, N. H. (2017). “This I Believe” about the Teaching of Writing: Teachers’ Digital 

Essays about their Pedagogical Understandings. Reading Horizons, 52-66. (A graduate student) 
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 Mulvey, B. K., Chiu, J. L., Ghosh, R., & Bell, R. L. (2016). Special education teachers’ nature of science 

instructional experiences. Journal of Research in Science Teaching, 53, 554–578. (Plus 1 more article with 

a graduate student and another with an undergraduate student) 

 Pytash, K. E., Testa, E., Geise, K., & Kovalchick, C. (In press). Guide on the side:  Collaboratively writing and 

revising with students.  Voices in the Middle. (Both undergraduates) 

 Rasinski, T., Chang, S. C., Edmondson, E., Nageldinger, J., Nigh, J., Remark, L., Srsen, K.L., Walsh-

Moorman, E., Yildrim, K., Nichols, W.D,, Paige, D., & Rupley, W.H. (2017).  Reading fluency and college 

readiness.  Journal of Adolescent and Adult Literacy, 60(4), 453-460. (Plus a book and a book chapter with 

former graduate students) 

 Sato, T., Hodge, S. R., & Eckert, K. (2017).  Experiences of Black student-athletes on a predominantly white 

university campus.  Journal for Study of Sport and Athletes in Education, 11(2) 104-124. (Plus one other 

article to be published in 2018 and another is in the “revise and resubmit” stage) 

 Turner, S. L., & Morelli, C.A. (2017).  Five essential relationships every new teacher needs to build.  KDP 

Record, 53(3), 134-137. (undergrad) 

Also, please note that virtually all these publications were first faculty-and-student presentations; the number of 

presentations far exceeds this list.  TLC collaboration with students is extensive. 

Faculty Awards 

 In recognition of his commitment to Teacher Leadership, in 2016 Dr. James Henderson was named as 

EHHS’s first endowed chair:  Rebecca Tolle and Burton W. Gorman Chair in Educational Leadership. 

 On October 20, 2017, NTT Rochelle Hostler earned the University’s Outstanding Teacher Award. 

 On November 17, 2017, Associate Professor Kristine Pytash was given the Rewer Bell Inglis Award by the 

Gender and Literacy Assembly of National Council of Teachers of English (NCTE) at the annual convention.  

The award applauds “Outstanding Service Relating to the Role and Image of Women.”  

 Both Professor Dr. Bill Kist and Dr. Alexa Sandmann were given the Outstanding English Language Arts 

College Educator Award by the NCTE affiliate, Ohio Council of Teachers of English and Language Arts, Dr. 

Kist in 2017 and Dr. Sandmann in 2015. 

 Drs. Scott Courtney, Dr. Karl Kosko and Dr. Julie Nurnberger-Haag have each been a participant in the 

STaR (Service, Teaching & Research) program for early career mathematics educators.  A highly 

competitive national program, it is supported by the Association of Mathematics Teacher Educators. 

 Multiple Faculty have been chosen as Teaching Fellows, a program sponsored by the Center for Teaching 

and Learning:  Dr. Joanne Dowdy, Dr. Insook Kim and Dr. Takahiro Sato. 

 Dr. Borgerding was elected to the Association for Science Teacher Education Board (2017-2019). 

 Multiple faculty have won the Burton W. Gorman Impact on Reality Award, an endowed account to 

celebrate Dr. Gorman’s vision of what he considered “Excellence in Teaching:  1) To stimulate faculty 

attention to the problems teachers in Ohio’s public school are facing every day,  2) To encourage those 

teachers to find hope and the courage to do something substantial about those problems—to help in 

meeting them, and 3) To help College of Education faculty, through direct concern for those problems, to 

bring back to the classes they instruct,  at both graduate and undergraduate levels, a firsthand 

understanding of those problems and ideas that undergird their solution.”  In 2016, Dr. Janice Kroeger, Dr. 

Kristy Pytash, Dr. Tim Rasinski, and Dr. Steven Turner were given the award.  In 2017, Dr. Katie Knapp and 

Dr. Jennifer Walton-Fisette were given the award.  In subsequent years, only one faculty member per year 

will be given the award per the constraints of the account. 

 Dr. Tim Rasinski was inducted into the Literacy LEADER Hall of Fame in 2015; a member of International 

Literacy Association’s Reading Hall of Fame, he now serves on the Board of Directors. 

Other Highlights  

 Multiple faculty have done webinars because of their nationally recognized subject area expertise:  Dr. Bill 

Bintz, Dr. Karl Kosko, Dr. Kristy Pytash, Dr. Davison Mupinga, Dr. Patrick O’Connor and Dr. Tim Rasinski.   
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TLC faculty are often keynote presenters: Dr. Bill Bintz, Dr. Bill Kist, Dr. Davison Mupinga, Dr. Denise 

Morgan, and Dr. Tim Rasinski, to name just a few. 

 In the past few years, multiple faculty have written books, especially Dr. Joanne Dowdy and Dr. Tim 

Rasinski.  Further, various faculty have been Guest Editors of journals, among them Dr. Mulvey and Dr. 

Pytash.  

 Dr. Martha Lash led Kent State’s partnership with the International Baccalaureate Organization for the 

Inaugural International Baccalaureate Educations Certificate University Research Conference in Kent in 

May of 2016. 

 TLC faculty often present abroad, especially Dr. William Bintz, but nearly all Faculty have presented 

abroad at least once in the past few years, from England to Australia, from Austria to Trinidad, from Kenya 

to Scotland. 

 In May of 2017, the Childhood Development Center (CDC), lead by Terri Cardy, Outdoor Educator, won 

the Portage County Environmental Conservation Award in the Stewardship category from the Portage 

Park District for “stewarding future environmentalists.”  In May of 2016, KSU’s Office of Experiential 

Education & Civic Engagement awarded the CDC with the Engaged Department Award for “providing 

assistance to others and building community,” again with the leadership of Outdoor Educator Terri Cardy. 

 The CDC also earned a 5-star rating, the highest rank, from Step Up to Quality, led by Co-Coordinator of 

Children’s Program—Admissions, Pam Hutchins in May of 2017. 

 In 2014, CDC Director Miller Marsh co-founded and is serving as co-editor of the Journal of Family 

Diversity in Education, currently hosted at KSU. 

 Faculty within the Physical Education Teacher Education program have all won awards from SHAPE 

(Society for Health and Physical Educators in America):  Dr. Takahiro Sato won the LeRoy T. Walker Social 

Justice and Diversity Young Professional Award.  He, as well as Dr. Insook Kim and Dr. Jennifer Walton-

Fisette, was named a Research Consortium Fellow.  Dr. Walton-Fisette was also the recipient of the SHAPE 

America Midwest District College/University Young Professional Award in 2015 and the Ohio Association 

for Health, Physical Education, Recreation, and Dance Young Professional Award in 2013.  Dr. Steve 

Mitchell was inducted as a Fellow into the North American Society of Health, Physical Education, Sport 

and Dance Professionals. 

 Rashmi Singh, a doctoral student in Math Education, was the first TLC graduate student to receive a Kent 

State University Fellowship. 

 Mentored by Dr. Mulvey, J Dunwidde was awarded an Ohio Space Grant Consortium Scholarship for 

$2,000, as was Abigail Recker.  Also mentored by Dr. Mulvey, graduate student Davida Buehler was 

awarded a $2,000 research grant from Graduate Student Senate.  Co-writing a proposal for the Samsung 

Solve for Tomorrow project with grant student R. Dudley earned his school $20,000 in technology. 

 The dissertations of Faculty Dr. Casey Myers and Dr. Shannon Navy were both given recognition, Dr. 

Myer’s from the International organization Reconceptualizing Early Childhood Education, the Jeanette 

Rhedding-Jones Outstanding Dissertation Award, and Dr. Navy’s dissertation won the American 

Educational Research Association’s (AERA) First Place award in Research in Teacher Induction. 

Strengths, Challenges, Opportunities, Accomplishments, Priorities, Results for School  

Strengths 

 Faculty and faculty, both TT and NTT, within TLC are a definite strength.  Nearly all of our NTTs have 

doctorates and all are firmly committed to the students within the programs they serve.  All are strong 

teachers and since “teaching” is our “first name,” this is a key attribute of our School.   

 All Faculty have robust research agendas.  Over the past decade, all Assistant Professors have successfully 

earned tenure, a tribute to the “all School” mentoring each Faculty member receives. 

 The IB programmes make our teacher licensure programs for ECED and MCED unique in Ohio … and 

beyond. 
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 Faculty within TLC are eager to support partnerships with area districts; their interest in new 

opportunities this fall with both Akron Public and Kent City was quite noteworthy.  Their interest and 

enthusiasm attest to their dedication to their profession. 

 Including both undergraduates and graduates in Faculty publications is also a strength; it is a testament to 

the mentoring our students enjoy.   

 The graduation rate of our ECED program is the only one which has increased since 2009-2010; overall 

numbers in 2016-2017 are up 10% since then. 

 Attention to grants is a considerable strength, especially as they are noticed by central administration. 

 Our support staff are incredible; the Director and faculty alike depend on them and they always deliver.  

They work as a team and the results show their commitment to the work we do.  Our newest addition 

joined this team in January 2017.   The School of TLC hired a staff person whose primary responsibility is 

to enhance and support our website; she is also in charge of social media for the School.  It has truly taken 

our web presence to another level … or two! 

Challenges 

 After adding a third cohort of ECED majors, we realized that without additional full-time positions, even 

NTT, we don’t have the stability/infrastructure we need; our adjuncts are fabulous but aren’t in a position 

to support the overall integrity of our program. 

 Discipline-specific coordinators are needed for English/language arts, math, science, and social studies, 

especially at the ADED level because the accreditation requirements are discipline specific.  While these 

responsibilities are not quite as demanding as being the “overall” ADED (or ECED, MCED, Literacy, CTTE, 

PETE which already have coordinators to write the on-going reports) coordinator, each of these content-

specific areas require a separate accreditation report.  We are looking to provide a course release each 

year with a small stipend for the summer to support this work. 

 Finding field placements in an era of increased accountability for current teachers is an on-going 

challenge. 

 The ADED program is the only program within TLC without an “international/global” component although 

issues of social justice permeate their program area.  We had hoped that World Savvy might be able to 

help in this regard, but after further investigation, it doesn’t appear likely.   

 More graduate assistantships would be truly appreciated.  All Faculty who would like a GA typically have 

one for 10 hours a week; especially for pre-tenure Faculty, 20 hours a week would be better.  

 Loss of faculty through UESP is significant; not knowing when (or if) lines will be replaced is stressful, 

especially since NTT could serve us well and those are not currently “on the table.” 

Opportunities 

 MCED (all six combinations), PETE (teacher licensure), and ADED programs, especially in science but also 

math, have room to grow.   

 Our graduate classes are rarely at capacity, especially in literacy (which have dropped by 64% since the 

highest enrollment year in 2010-2011 despite Ohio’s Third Grade guarantee which requires third grade 

teachers to have a K-12 Reading Endorsement) and the master’s program in Curriculum and Instruction 

(graduation rates are at 20% of what they were in 2009-201 ; we are working to create fully on-line 

programs in order to be able to transcend geographic barriers.  

 Increasing our attention as faculty to Foundation accounts would be helpful; if we don’t support our 

programs, why should anyone else? 

 Adding diverse faculty would add to our strength as we recognize that all of our students should have role 

models; this diversity would more accurately reflect the current composition of schools. 

Accomplishments 

 In 2012, Kent State University became the first university in the United States authorized to offer its ECED 

students the opportunity to earn the International Baccalaureate Organization’s Primary Year Programme 

Certificate in Teaching and Learning; this certificate means that our ECED graduates, through successfully 
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completing their degree, simultaneously have the coursework both to graduate and earn the PYP 

certificate;  upon completion of additional state requirements, these students can also  earn Ohio 

licensure.  The IB certificate provides the credential for these teachers to teach in IB schools world-wide.  

Their first class graduated in December of 2014. 

 In 2016, Kent State University was authorized to offer the Middle Years Program Certificate.  As with the 

ECED program, students in the MCED program, by successfully completing their degree program, 

simultaneously earn their MYP certificate.  The first graduates who have earned their MYP certificate 

graduated December 15, 2017. 

 Faculty within the School of TLC take mentoring of their undergraduate or graduate students quite 

seriously.  Over the past few years (2013-2017), Faculty have supported the publication of 47 articles, two 

(2) book chapters, three (3) books and nine (9) conference proceedings with their students.  

 Director Sandmann, along with Associate Deans Crowe and Mitchell, wrote a $712,000 grant to bring 23 

Saudi Educators to campus for six months.  Another $1.4M grant was written and accepted, and we 

anticipate the arrival of 40 Saudi educators early in 2018.  In 2017, they earned 6 graduate hours; in 2018, 

they will earn 12 graduate hours, plus ESL credit.  With support from the CIIE center, they are immersed in 

campus life. 

 TLC says it values research.  So, in 2016-2017, the School of TLC began a Mid-Career Fellowship program.  

To support their work toward earning Full Professor, Associate Professors may apply for a course release 

for one semester.  The same year we established a “Writing Week” each semester and this year, a 

“Research in Process” presentation series so that we could converse about aspects of research 

design/implementation/analysis. 

 We value school partnerships.  MCED Program Coordinator Dr. Steven Turner has established three (3) 

new clinical experience sites, including two IB world schools with the Middle Years Programme.   ADED 

faculty, especially in literacy, have created partnerships in a variety of schools, including a juvenile 

detention center.  Dr. Katie Knapp has created a solid partnership with Holden Elementary School in Kent 

City through her work in social studies (and Dr. Mulvey in science), both focused on inquiry based 

learning.  Dr. Walton-Fisette worked extensively with Ravenna schools to create both an after-school 

program that focused on self-esteem, physical activity, nutrition, safety, and personal and social 

responsibility of students, as well as a “move through the day” program for teachers to imbed in their 

classrooms. 

 We value study abroad experiences.  Dr. Martha Lash coordinators the Consortium for Overseas Student 

Teaching (COST) program; typically, KSU supports 6 to 12 students a year. 

 Dr. Takahiro Sato created the online Adapted Physical Education endorsement so that teachers can add 

this credential to their teaching license, one of only two (or three) locations in the state to do so. 

Priorities/Results 

At the August 23, 2016 “Back to School” meeting, the faculty generated this “wish list.”  If additional funding were 

available, these would be our priorities: 

 Additional support for teacher salaries at the Child Development Center; these salaries are below the area 

average and yet these teachers serve three (3) roles—teacher to preschool children, mentor to university 

students, and researcher within the Center. These dedicated professionals are sorely underpaid but the 

CDC is primarily self-funded through student fees.  (The School of TLC does cover the Director’s salary as 

well as the Center’s secretary; it also provides two and half graduate assistants.)  The Center needs a 

multi-purpose room/additional classrooms for their own use, but a large meeting space and additional 

classrooms would support the integration of our courses within an actual school, a win-win.  Of course, 

additional funds to support traditionally underrepresented students within CDC classes would support the 

school’s efforts in social justice; additional funds to support research initiatives would also help us be 

even more widely recognized as a research center. 
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 Enhanced technology for our students would be great, iPads or Surface for each student, or at least those 

without the resources to have a device at all.  iPads to take to schools and a technology lab would support 

our students’ transition to “real” schools whose technology often surpasses our own. 

 Enhanced support for students to travel to present at conferences, payment of professional fees like 

edTPA or Praxis tests, book awards, professional clothing, material kits for methods/teacher candidates 

when in the schools, and scholarships during student teaching, to study abroad, or to fund research—

especially in the summer would all be ways we could enhance our students’ learning in meaningful ways. 

 Faculty would appreciate more opportunities for seed money as a precursor to grant applications and 

more TT and NTT positions versus adjuncts. 

 We would like our supervisors and cooperating teachers to have more access to professional 

development and to figure out a way to make their investment in our students/teacher candidates 

reciprocal, that they receive from us the same kind of professional, meaningful attention they give us and 

our students. 

 New spaces, such as a STEM Education Research lab and a makerspace to explore STEM would be 

excellent ways to update and enhance our curriculum offerings, and a resource center/gathering space, 

especially for students and faculty of diverse backgrounds to convene and support one another would 

“live” our mission of support of “all.” 

 A variety of resources readily available would support our students—an extensive children’s and young 

adult literature library with easy student access in White Hall, more access to teaching simulators like 

Teach Live, curriculum materials, supplies for math and science labs, and video collections of teaching in 

international classrooms
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Administrative Unit-Specific Sections (AAGE) 

Basic Overview 

The Administrative Affairs and Graduate Education unit contains several reporting office structures. These are: 

Curriculum Coordinator: Plans and directs the administrative aspects of curriculum development and to support 

academic improvement processes within the College of Education, Health, and Human Services 

Office of Graduate Student Services: A full service office providing support for students' as they progress 

throughout their program from admission to graduation. 

Research and Evaluation Bureau: The Research and Evaluation Bureau (Bureau) provides College-funded research 

and evaluation services to College of Education, Health, and Human Services (EHHS) faculty and graduate students, 

in addition to providing similar services for fee to the larger university community and the community at-large.  

Additionally, the Bureau serves as the evaluators for local, national, and international research initiatives, 

collaborating with a diverse array of colleagues and funders.  Finally, the Bureau serves as an applied training 

facility for undergraduate and graduate students (masters and doctorate-level) who are interested in expanding 

their understanding of and experience with social research methods.  

Grants Administration: Charged with using specialized knowledge and experience to facilitate securing and 

utilizing external funding for the college’s research, instructional, and public service programs; and ensuring proper 

stewardship of awarded funds in compliance with federal, state, sponsor, and University regulations.     

Professional Development and Outreach: The goal of the Office of Professional Development and Outreach is to 

provide the educational community with high quality professional development opportunities in the form of credit 

workshops and off-campus courses. Preparing educators to make a difference in children's lives, we believe that 

successful professional development helps Increase knowledge of any subject area, improves professional practice 

through advanced pedagogy and classroom skills, and develops personal skills that make educators more 

successful individually and professionally. 

EHHS Office of Distance Education Support (EODE): Charged with creating and maintaining a high quality 

online education environment at EHHS, which is accessible, equitable, and responsive to the diverse 

needs of students and faculty. The office views online education as a multifaceted process, and while 

developing online programs, it works in collaboration with different academic units to facilitate 

development that supports student, faculty, and administrative needs.  

IT Services Group: Offers classrooms technology, computer, printing, network, and other IT related support and 

services to the college of Education, Health and Human Services. This department reports to the EHHS Office of the 

Dean.  

Instructional Resource Center: Provides technology support and resources to all EHHS faculty, staff, and students. 

This is done both in the IRC and the classroom. 

Mission and Goals 

Administrative 
Affairs and 
Graduate 
Education 
(Overarching) 

Graduate Education and Administrative Affairs supports the mission of the College of 
Education, Health and Human Services by leading and/or assisting others with:  

 Continuous improvement of student learning 

 Professional development activities for EHHS practitioners 

 Program development and curriculum approval 

 Research and evaluation services, both internal and external to EHHS 

 Grant procurement  

 Student affairs from admission through graduation  
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 Relation with the University Graduate Studies and the Ohio Department of Higher 
Education 

Curriculum 
Coordinator 

No official mission; works with EHHS faculty and staff to craft curriculum proposal materials 
for new courses, programs, modifications. 

Office of 
Graduate 
Student Services 

OGSS provides admissions support, maintain student records, and clear students for 
graduation in the College of Education, Health, & Human Services. 

Research and 
Evaluation 
Bureau 

The mission of the Research and Evaluation Bureau is to provide research and evaluation 
services that assist organizations in enhancing education, health, and human service 
outcomes. 

Grants 
Administration 

Continuously learn about grant/funding issues; foster relationships within and outside the 
college; and, with the recent assignment of 0.5 FTE assistant, increase the services to faculty 
and lead the college towards better management of its goals. 

Professional 
Development 
and Outreach 

The ultimate goal of professional growth is increased student achievement. 
1. By August 15, 2018, the Office of Professional Development and Outreach will have 

increased the student enrollment of option for credit workshops by 10% overall.  
2. By August 15, 2018, the Office of Professional Development and Outreach will have 

increased the number of open enrollment workshop participants (discuss increase 
number of workshops vs. increasing enrollment). 

3. By August 15, 2017, the Office of Professional Development and Outreach will have 
increased the number of cohorts 

4. By August 15, 2018, the Office of Professional Development and Outreach will consult 
with EHHS stakeholders for Professional Development Conferences.   

5. By August 15, 2018, the Office of Professional Development and Outreach will have 
increased the number participation in vendor fairs/networking events. 

Distance 
Education 
Support 

The priorities of the EHHS Office of Distance Education are to support faculty in the design, 
development and delivery of online and distance education; to collaborate with faculty and 
instructors to produce consistent, engaging and successful online experiences in the College 
of EHHS; and finally, to assist instructors to become confident and effective online 
educators. 

IT Services 
Group 

The EHHS IT Support Staff is committed to providing effective computing, 
telecommunications, and networking infrastructure support to academic and administrative 
the programs and services of EHHS. The information technology staff researches and 
implements cost effective solutions that enhances the university’s ability to provide a 
quality education for students and a gives administrators and faculty the means to operate 
successfully. 

1. Maintain a reliable IT infrastructure. Working with University IS Support teams, EHHS 
IT works to provide an IT environment that creates a solid foundation that supports 
innovation. 

2. To provide a secure IT environment at for our faculty, staff and students. 
3. To develop and maintain policies, procedures and practices that efficiently and 

effectively allow us to manage the EHHS IT assets and that meet the needs of the 
College. 

4. To provide an IT environment that is accessible and can grow with the IT landscape of 
the now and of the future. 

Instructional 
Resource Center 

The Instructional Resource Center’s purpose is to provide and maintain digital connectivity 
for all College of Education, Health, and Human Services faculty, staff, and students, as well 
as provide exemplary programs of the media services as a model for schools and other 
institutions. We also provide resources and leadership to support faculty development of 
new applications of technology; provide support for distance learning, including video 
conferencing and web-based instruction and we provide support services to other programs 
in the College preparing educators for non-school settings; provide liaisons with the library 
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and other technology units and participate with these units in planning and using new 
technological capabilities. 

History/Context of Programs 

Administrative 
Affairs and 
Graduate 
Education  

Administrative Affairs and Graduate Education is an established unit, though it has grown in 
the past year to include the technology related offices and the supervision of the Curriculum 
Coordinator. The unit is overseen by an Associate Dean. The current Associate Dean is 
currently in his second year in the position. 

Curriculum 
Coordinator 

The position of EHHS Curriculum Coordinator was initiated in fall 2010 to ensure accurate, 
consistent and timely completion of curriculum proposals across the college. Prior to this 
time the curriculum approval process was coordinated by a combination of the school and 
college curriculum committee chairpersons. 

Office of 
Graduate 
Student Services 

This office ensures the policy and procedures of the Graduate handbook are satisfied to 
expedite student graduation and to maintain integrity of the programs. Policies and 
procedures relate to Masters (M.A., M.A.T., M.Ed., M.S.), Educational Specialist (Ed.S.), 
Doctor of Audiology (Aud.), and Doctor of Philosophy (Ph.D.) students in The College of 
Education, Health, and Human Services  

Research and 
Evaluation 
Bureau 

1964:  The Bureau was founded by Dr. Phil Merrifield, who was hired by Dean Clayton 
Schindler.  Dr. Merrifield’s charge was to set up three programs:  Evaluation and 
Measurement, Educational Psychology, and the Bureau of Educational Research.  He headed 
all three while he was here at Kent State University.  The Bureau’s original location was a 
center office on the 4th floor of White Hall. 
 
1968:  Dr. Merrifield left Kent State University, and Dr. Conrad Katzenmeyer became the 
coordinator of the Bureau.  The coordinatorship of the three programs was split up.  Dr. 
Katzenmeyer became the coordinator of the Bureau.  Another entity under Dr. Rogers was 
set up to contract with school systems for outside work.  This ultimately did not last.  When 
Dr. Rogers left, the name of the Bureau was changed to “Bureau of Educational Research 
Services.” 
 
1972:  Dr.  Sonya Blixt was appointed the Director of the Bureau.  Dr. Blixt was a professor in 
Evaluation and Measurement (later became a full professor), and her tasks were teaching 
and directing the Bureau.  Her teaching load consisted of one or rarely two graduate level 
classes.  Under Dr. Blixt, the structure of the Bureau was formed.  The Bureau provided 
college-supported services to faculty and graduate students in the College of Education, for 
which the clients were not charged.  During this time, all work was done using IBM Fortran 
punch cards, which were manually transported to the computer center (first Merrill Hall, 
then Rockwell Hall), which housed the mainframe computer.  Within a couple years after Dr. 
Blixt became the director, the Bureau was moved to the fifth floor of White Hall, which was 
then merely a storage area with no ventilation.  Dr. Blixt remembers bringing in her own 
humidifiers and fans, and she left the door to the roof open to allow some air flow.  
Equipment included an IBM card reader/sorter.  One undergraduate student was employed 
as the key puncher. Dr. Blixt met with faculty and students, consulting with them on their 
research projects and statistical designs.  The Bureau also served as a training facility for 
graduate students, who gained an in-depth knowledge of SPSS and statistical analysis.  
Some outside evaluations and grant work was done, but the major function of the Bureau 
was to provide research services to the College, as well as serve as a training facility for 
graduate students.  
 
1983:  “Dumb” terminals were installed.  This allowed data and SPSS syntax files to be 
entered electronically to the mainframe computer.  At this time, two undergraduate 
students were employed as key punchers and data entry operators.  One of the students 
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was a computer science major and was able to assist with the transition to the dumb 
terminals, which operated as virtual machines.  The name of the Bureau was changed to 
“Bureau of Research Training and Services” to reflect the dual purposes of the Bureau, 
which were 1) service to faculty and graduate students within the college and 2) training for 
graduate students who worked as graduate assistants. The first coordinator under the 
director was appointed.  The first coordinator was Dr. Debbie Shama, who remained until 
1989.  During this time period, there were two undergraduate student employees and five 
graduate assistants.  In 1989, Mary Robinson became the coordinator.  Over the next 
several years, the coordinator position was filled by Jim Jones, Christine Fox, Nuria Queves, 
and Patti Peters. 
 
1985:  The University switched from a Burroughs mainframe computer to the IBM. Although 
the card punch was still utilized, it became more common to enter data into the dumb 
terminals.  Analyses were conducted in virtual reality mode, still going through the 
mainframe.  All analyses relied on command language (syntax) to execute. 
 
Early 1990’s:  The Bureau was remodeled to its present appearance.  During that time, the 
Bureau was temporarily housed in Merrill Hall. Associate Dean Leo Anglin moved his office 
up to the Bureau shortly before the remodeling began.  Dr. Lyle Barton also relocated to the 
Bureau’s office area.   
 
1996:  Personal computers (PCs) were installed in the Research and Evaluation Bureau.  This 
began the trend to use PCs for data entry and analyses, relying less on command language. 
However, the mainframe was still commonly used.  Sonya Blixt retired from Kent State 
University in the spring/summer of 1996.  Dr. Michael Schwartz became the interim director 
for about a month, and then in the fall, Dr. Dimeter Dimitrov became the director. 
 
1999:  Dr. Michael Schwartz became interim director again, for a year.  In the fall, Dr. 
Schwartz hired Ray Hart as the coordinator. 
 
2000:  The mainframe was no longer used.  With the advent of Y2K, University support for 
the mainframe diminished considerably.  PC’s were used for all data entry and analyses. 
 
2001:  Michael Swartz appointed Ray Hart the full-time director, a position he held until July 
2006.  It was under Ray’s term that the Bureau shifted from being primarily a college service 
organization to doing more contract work and becoming more self-supporting.  The 
coordinator role expanded to include several simultaneous full-time positions, filled by Deb 
Schelestak, Clis Stauffer, T.J. Horwood, and Dr. Debbie Shama-Davis.  Patti Peters was hired 
to fulfill the role of data analyst.  When T.J. Horwood left, Pam Ferguson was hired to 
replace him.  At this time, services to college faculty and graduate students was limited in 
the number of hours provided.  Bureau graduate assistants continued to receive structured, 
hand-on training in applied research methods, in addition to assisting with faculty research 
and working collaboratively on the Bureau’s grant-funded external research projects.  A 
data laboratory was added, staffed by undergraduate student workers, to provide 
quantitative and qualitative data entry, including data transcription, to the Bureau, EHHS 
faculty, and students.   
   
2005 and 2006:  Deb Schelestak left the Bureau to accept a faculty position at Kent State 
Stark, and Ray Hart departed to accept a position in Washington, D.C.  This was followed by 
Clis Stauffer’s resignation.  Neither Deb’s nor Clis’s positions were refilled.  Dr. Sandra 
Ortega became the Bureau’s next director.  Pam Ferguson and Debbie Shama-Davis 
obtained the title of “Lead Evaluator,” and Patti Peters obtained the title of “Lead Data 
Analyst.”  The charge of the Bureau was expanded to include seeking its own grants and 
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projects as well as continuing to serve as contracted evaluators and as service providers to 
the College.  Training of the Bureau’s graduate students continued to expand and evolve, 
now including both quantitative and qualitative research skill development. 
 
2008:  Dr. Ortega departed Kent State, and Dr. Debbie Shama-Davis became the interim 
director while the college decided what direction they wanted the Bureau to take.  During 
this time, the Bureau’s name was changed to Research and Evaluation Bureau to reflect the 
major functions of the Bureau.  Early during the ensuing years, the Bureau still largely 
focused on seeking external funding.  Service to college clients was limited in time and 
scope, although, ultimately, the focus returned to providing extensive services to college 
clients, as well as continuing external services.  Faculty was now offered an unlimited 
number of hours of services.  The number of hours for graduate students was also 
expanded, to include 40 hours of transcription service and an additional 40 hours of 
consultation service.  Dr. Mark Smilaycoff was hired part-time as the lead evaluator and 
faculty consultant.   
 
2011:  The Bureau adopted a two-director model to better reflect and serve its two major 
missions, which were 1) serving internal college faculty and graduate students and 2) 
seeking external funding for evaluation projects.  Dr. Debbie Shama-Davis and Pam 
Ferguson became the co-directors.  Dr. Shama-Davis oversaw the internal functions and Ms. 
Ferguson oversaw the external functions.  Graduate assistant training continued to develop, 
including training in research proposal development, federal grant compliance, IRB, and 
research legal considerations.  During this time period, Patti Peters left the Bureau.  The 
Bureau hired Eddie Bolden and Deepa Shanadi to serve as evaluators.   
 
2013:  Dr. Shama-Davis became the director of college client services and Ms. Ferguson 
became the director of external client services.  The Bureau built on the model of having 
two equal roles:  research support for EHHS faculty and graduate students as well as 
college-level projects, and external evaluation projects.  Dr. Smilaycoff retired, and both 
Eddie and Deepa departed the Bureau.  Anthony Shreffler was hired as the Bureau’s lead 
evaluator and faculty consultant.  A main focus of the Bureau continued to be the training of 
both undergraduate and graduate students in applied research methodology. 
 
2017:  Dr. Shama-Davis retired and Pam Ferguson became the director of the Bureau. 

Grants 
Administration 

A grants administration office for the college was first conceived in 2006 with the hire of 
Michelle Hoversten.  The office provides much of the support provided by the University’s 
Sponsored Programs and Grants Accounting offices but in a more personalized and one-on-
one manner.  Because the support is for EHHS only, more can be done to assist faculty, staff, 
and administrators than can be done by the central offices. 

Professional 
Development 
and Outreach 

PDO has been in existence for many years.   PDO works in conjunction with the Office of 
Continuing and Distance Education, and provides professional learning and outreach 
opportunities for the entire College of Education, Health and Human Services.   

Distance 
Education 
Support 

The EHHS Office of Distance Education employs two Educational Technology Designers, Tom 
Stafford and Murat Dagistan, to carry out its mission and goals. This staff provides EHHS 
faculty with extensive resources and comprehensive guidelines to keep them updated with 
most recent educational technologies. The office also offers constant support while 
planning, designing, developing, consulting, and revising online, blended or face-to-face 
courses that make use of online technologies. 

IT Services 
Group 

The IT services group has been in existence for many years, with the function of ensuring 
effective and efficient technology for EHHS faculty and staff. 

Instructional 
Resource Center 

The Instructional Resource Center used to be run by the Director of Technology and 
Distance Education. There was the director, assistant director, an educational technologist, 
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and the technology support office. When the director was removed from his position, Julee 
Henry, the Assistant Director of Technology and Distance Education was made the 
coordinator of the IRC. The other areas that reported to the director then reported to 
different areas of the College. The educational technologists reported to the Associate Dean 
of Administrative Affairs and Graduate Education, and the technology office reported to the 
Dean. Julee Henry reported to the Director of LDES and continued with the same job 
description, but different title. To facilitate better coordination of EHHS technology 
resources, all areas of technology are now reporting to the Associate Dean of Administrative 
Affairs and Graduate Education. 

Organization and Leadership 

The unit is administered by the Associate Dean for Administrative Affairs and Graduate Education, a full time 

appointment with an administrative contract. The current occupant of this position is also a tenured full professor 

in the School of Teaching, Learning and Curriculum Studies. Staff positions within the unit are identified in the 

following table. 

Administrative Staff Position Types Count Roles 

Classified FT Non-Bargaining (Hourly) 2 1 IT User Support Analyst, 1 Administrative Clerk 

Unclassified Full Time 
(Salary, Exempt) 

14 

1 Associate Dean/Professor, 3 Academic Program 
Coordinator (Curriculum, Grad Services, Research 
Bureau), 1 Director of External Client Services 
(Research Bureau), 1 Coordinator of Instructional 
Resource Center, 1 Senior Grants Administrator, 1 
Lead IT User Support Analyst, 2 ET Designers, 1 
Outreach Program Manager, 3 Special Assistant (Grad 
Services, Research Bureau) 

Part Time (Classified & Unclassified)  
(Up to 28 hours) 

1 1 Academic Advisor II 

List and description of roles  
Administrative 
Affairs and 
Graduate 
Education  

The Associate Dean (AD) for Administrative Affairs and Graduate Education is a full time 
administrative position reporting to the Dean of the college. The AD has an experienced 
Special Assistant who assists in planning processes and administrative functions of the unit. 

Curriculum 
Coordinator 

One administrative staff member who is responsible for the following [excerpted]: 

 Consult with academic units regarding curriculum process; keep abreast of and be 
responsive to University, State, and Federal higher-education curriculum policies, 
procedures, mandates, and regulations. 

 Analyze, facilitate, and monitor all materials submitted for consideration for 
curricular change; communication of the status of those changes as approved by 
governing bodies. 

 Evaluate current curricular processes at the School and College level; make 
recommendations and facilitate revisions to policies and procedures. 

 Coordinate annual production schedules for curricular activities. 

 Manage academic units’ proofing of the University catalog review; update all 
undergraduate advising sheets as needed. 

 Direct articulation agreement process; maintain College articulation website 

Office of 
Graduate 
Student Services 

The office consists of three (3) full time and one (1) part time staff along with one (1) 
graduate assistant. 
The support staff divides their responsibilities as follows: 

1. PhD Programs---One Academic Program Coordinator processes applications, 
answers questions, clears students for comprehensive exams and graduation and 
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ensures the handbook guidelines are satisfied for program integrity. Manages 
changes and updates to programs by serving on the Curriculum Committee.  Serves 
on Coordinators Committee to provide input and share with department up-coming 
issues, opportunities, changes, or challenges.  Maintains reporting and overall 
administration of student progress. 

2. Master’s and Certificate—two staff members process applications, answers 
questions, clears students for graduation and ensures the handbook guidelines are 
satisfied for program integrity. 

3. MAT program advisor—Provides advising, guidance and options to graduate 
students interested in the MAT program. 

4. Graduate Assistant—provides assistance with clerical functions such as filing, making 
copies, verifying records, processing materials for orientation, programs or student 
forms. 

Research and 
Evaluation 
Bureau 

Director (1):  Provides administrative oversight to staff and students while overseeing the 
administration of the Bureau’s faculty/graduate student and external client research 
portfolios.  
 
Academic Program Coordinator (1): Provides consultation and research leadership regarding 
the Bureau’s faculty/graduate student and external client research portfolios.  
 
Special Assistant (1): Provides clerical and administrative support to the Director and 
Academic Program Coordinator, including Kuali proposal development and 
organizational/grant budget review and facilitation. 
 
Graduate Assistants (GAs) (4): Master and doctoral graduate assistants provide research 
support for the Bureau’s grant-funded projects, in addition to assistance with faculty 
research needs.  The GAs, all EHHS graduate students, represent a variety of academic 
disciplines, and contribute diverse skills to the Bureau culture. 
 
Undergraduate Students (4): Undergraduate students, employed as student workers, 
provide qualitative and quantitative data entry, including transcription services, through the 
Bureau’s Data Laboratory.   

Grants 
Administration 

Sr. Grants Administrator (1.0 FTE):  Oversees the college’s attempts at securing external 
funding and use of funds once received.  Supports faculty be identifying potential funding 
opportunities; assist with proposal preparation and submissions; and ensure use of funds, 
including monitoring, complies with all regulations and guidelines.  Supervises 0.5 FTE 
Special Assistant and GA. 
 
Special Assistant (0.56 FTE): point person for staff questions/issues; preliminary reviewer of 
all signature items; along with Grants Administrator, hold an overview meeting with faculty 
and support staff each time a new grant is received; creating shadow accounting systems for 
funded grants, 
 
Graduate Assistant (1 AY [600 hrs]):  research funding opportunities, assisting in proposal 
development (creating Kuali files, drafting budgets). 

Professional 
Development 
and Outreach 

Director:  ⅖ position.  Oversees the timely and effective implementation of Open Enrollment 
Workshops, as well as Options for Credit. Director also partners with a variety of 
stakeholder groups to increase the impact of Kent State University on the community and 
the profession, thereby increasing undergraduate and graduate enrollments in the college.  
Represent Kent State University at various stakeholder conferences and meetings. 
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Outreach Program Manager:  Full time, salaried position.  Manages registrations, 
enrollments, and accounts of workshop (open enrollment and option for credit) students. 
Builds workshop schedules and option for credit courses. Oversee the administrative tasks 
of cohorts. Represents Kent State University at various stakeholder conferences and 
meetings. Collaborate with various offices in the college and on campus to ensure a student 
first culture. 

Distance 
Education 
Support 

Tom Stafford & Murat Dagistan, Educational Technology Designers (ET) are responsible for 
providing: 

 New online course development, 

 Existing course revision and maintenance, 

 1-on-1 support and consultation, 

 Customized workshops and training sessions, 

 Blackboard assistance, testing and troubleshooting, 

 Online teaching examples and best-practices, 

 Technology tips and tricks, 

 Designing templates, rubrics, and syllabi, 

 Quality Matters (QM) course and program reviews, 

 Tutorials, and instructions, 

 Instructional design, focusing on Backward Design and alignment of course activities 
to objectives, 

 Recommendation of technologies to support online learning. 
In addition to this, the EODE department relays important information to EHHS faculty and 
administration about University level changes in the delivery of online education, including: 
policy shifts, new guidelines/recommendations, strategic initiatives, technology changes and 
updates, training opportunities, and revisions to online teaching best practices/methods. 

IT Services 
Group 

1 Lead IT User Support Analyst: Provides overall management of the IT Support 
department’s operations and staff. Is responsible for procuring IT equipment, software and 
services for the college. Manages IT related projects at the college level, or assumes a 
leadership role for IT projects at a University level. Manages full-time and student 
employees and delegates tasks as needed to them. Responsible for the expenditure and 
reconciling of IT related budgets. 
 
1 IT User Support Analyst: Provides direct and indirect IT related technical support to the 
EHHS user base. Is the primary support specialist for the EHHS housed servers. Takes lead on 
projects when delegated to do so. Assists with research and implementation of new 
technologies as needed.     
 
1 IT User Support Associate: Provides direct and indirect IT related technical support to the 
EHHS user base. Is the primary support specialist for direct end user projects (Faculty 
Refresh). Takes lead on projects when delegated to do so. Assists with research and 
implementation of new technologies as needed.     
 
The office also employs a varying number of student workers (4-6) each semester. Their role 
in general is to triage and address tickets that are submitted by phone, ticket system, or 
email.  They also assist with inventory management, equipment or IT supplies deliveries, 
and completing user-submitted print jobs. 

Instructional 
Resource Center 

Julee Henry, Coordinator of the Instructional Resource Center 
Ally Loehrke, edTPA and IRC tech GA 
Cody McCoy, library GA 
Angela Cappuzzello, Test/Assessment GA 
6 hourly student employees 
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Committees and Governance 

Administrative 
Affairs and 
Graduate 
Education 

Committees overseen by the unit include: 

 Graduate Curriculum Committee 

 Research Advisory Committee 

 Technology Advisory Committee 
o Vision: The vision is to provide a technologically progressive educational 

setting that models effective integration of instructional technologies in 
teaching and learning processes. 

o Mission Statement: The mission of the Technology Advisory Council (TAC) 
is to identify and support opportunities for technology integration across 
the College through research, professional development, and support for 
implementation. Technology opportunities include any technology that 
positively impacts the teaching and learning process for students, faculty, 
and staff. Additionally, this council advises the Dean on technology 
matters in the College. 

 Online Programs Committee 

 Student Research Grants Committee 

Curriculum 
Coordinator 

Provides administrative support and materials for Curriculum Committee (School, College) 
and attends Educational Policies Council (KSU Curriculum body) 

Office of 
Graduate 
Student Services 

The Office of Graduate Student Services (OGSS) reports to the Associate Dean for 
Administrative Affairs and Graduate Services.  A staff member from OGSS serves on the 
curriculum committee, Directors and Coordinators meetings and the Graduate Program 
Coordinators committee. 

Research and 
Evaluation 
Bureau 

The Bureau director is an ex officio member of EHHS Research Advisory Council. 

Grants 
Administration 

Senior Grants Administrator is an ex officio member of EHHS Research Advisory Council. 

Professional 
Development 
and Outreach 

PDO works in conjunction with the Office of Continuing and Distance Education, and 
provides professional learning and outreach opportunities for the entire College of 
Education, Health and Human Services.   We report directly to the Associate Dean of 
Graduate Education and Administrative Affairs.   

Distance 
Education 
Support 

The EHHS Office of Distance Education staff reports directly to the Associate Dean for 
Administrative Affairs and Graduate Education, Dr. Stephen Mitchell, who supervises and 
directs work as needed.  The EODE staff also sits on several university and college 
committees to help keep up with changes - they also communicate relevant information 
arising this involvement to various administrative groups within the college (see list below). 

 OLCG – Online Collaboration Group 

 TAC – (EHHS) Technology Advisory Counsel 

 OPC – (EHHS) Online Programs Committee 

 EHHS/OCDE Meetings 

 Leadership Team Meetings 

 Program Coordinator Meetings 

IT Services 
Group 

The IT Support Department first and foremost reports to the EHHS AA&GE Deans Office. 
EHHS IT has a dotted line relationship with the Academic Federated Support Teams across 
campus.  The IT Support Department participates and co-chairs the Technology Advisory 
Committee (TAC). This committee is comprised of delegates from all of the schools from 
within EHHS and help identify and support opportunities to integrate technology into the 
college.   

Instructional 
Resource Center 

Technology Advisory Council (TAC), co-chaired by Julee Henry and Matt Starcher 
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Julee Henry, Coordinator of the IRC, is also a member of the University Council on 
Technology and involved in two sub-committees: clickers and synchronous communications 

Highlights within the Unit 

Administrative 
Affairs and 
Graduate 
Education 

Current AAGE priorities are to increase the portfolio of online offerings and to increase 
graduate enrollment. To this end we are intensifying efforts to: 

 Increase online Masters programs and provision of online instruction workshops to 
interested faculty 

 Increase Professional Development Office workshops and cohorts. 

 Develop an EdD proposal 

 Provide non-credit bearing online workshops to practicing EHHS professionals. 

Curriculum 
Coordinator 

 Personal contact with faculty/program to explain process/policy and help them 
produce clear and complete proposals 

 Consult with school and college curriculum committees: clarify, provide background 
information, big picture etc. 

 Shepherd proposals through university curriculum approval process 

Office of 
Graduate 
Student 
Services 

 Implementation of the new CollegeNET admission software is currently the project at 
the forefront of our daily operation.  

 Developing best practices and instruction for Program Coordinators working with 
admissions of our prospective graduate students 

Research and 
Evaluation 
Bureau 

 The Bureau thrives as a multidisciplinary unit dedicated to the implementation and 
training of high quality social research and evaluation.   

 A long history of steady grant funded research endeavors and expanded services 
assisting and collaborating with College faculty and graduate students.   

 Provides professional development for the College and the unit’s professional staff, 
graduate assistants, and undergraduate students, in addition to structured graduate 
assistant and undergraduate student employee training in social research and 
evaluation in an applied environment. 

Grants 
Administration 

 The EHHS Grants Administrator is considered the most knowledgeable grants person 
at KSU outside of the Sponsored Programs and Grants Accounting offices.   

 In his report to President Warren, Dr. Brad Fenwick of Elsevier suggested that KSU 
“can improve research by first facilitating the application for, and subsequent 
administration of, funded research” and then he states that “efforts underway in the 
College of Education, Health and Human Services…can serve as a model.” 

Professional 
Development 
and Outreach 

 

Current cohorts 2018 Cohort Inquires 

 Teacher Leader - Aurora 

 Educational Leadership - 
Stow Munroe Falls 

 Gifted - Kent City 

 Gifted - Trumbull 

 Online Superintendent 

 Teacher Leader - ESC of Cuyahoga County 

 Teacher Leader - Akron Public Schools 

 Gifted- Kent City Schools 

 Gifted- Streetsboro City Schools 
 

 
Option for Credit Enrollment: 

Semester Option for Credit  
(Excluding International Baccalaureate) 

IB 

Summer 2016 123 29 

Fall 2016 56 21 

Spring 2017 192 4 

TOTAL 371 54 
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Open Enrollment Enrollment: 

Semester Enrollment 

Summer 2016 367 

Fall 2016 308 

Spring 2017 403 

TOTAL 1200 
 

Distance 
Education 
Support 

 Developed needs/based Blackboard workshops and training sessions to all EHHS 
faculties and graduate & teaching assistants. 

 Partnered with faculty course developers to develop QM aligned 
online/hybrid/blended courses that promote active learning and engagement. 

 Provided guidance and assistance for new online faculty and faculty cohorts in OL 
programs. 

 Developed and contributed to the development of Quality Matters (QM) aligned 
Blackboard templates. 

 Developed Blackboard Orientation / training sessions for ILEP and visiting scholars 
from diverse countries. 

 Conducted academic research and studies in online education, whose outcomes may 
influence the design approaches school wide. 

 Distributed end-of-semester surveys to help assess needs of EHHS faculty and to 
initiate a proactive dialog for future departmental services. 

 Collaborated with the Accreditation Department and TaskStream to implement a pilot 
of a technology solution to help align and track core activities and assignments in 
Blackboard with NCATE and other relevant standards. 

IT Services Ongoing 

 EHHS Core Server Migrations 

 Faculty Refresh, Cycle 3 

 Digital Display Implementation (Annex and Food-4-Thought) 

 JAMF server updates on all Macs, Windows 10/BitLocker Upgrades   

 Titanium migration to Amazon Cloud Services 

 Transitioning to new University centralized support ticketing system 

 Classroom Technology Inventory and webpage integration 
Accomplishment  

 Creation of Assisted Technology Laptop Cart 

 Upgrade/implementation of Digital Smartboards in 4 classrooms 

 Implementation of a Mobile Device Management System (ipads) 

 Upgraded the entire EHHS Pharos Printing System (5 Release Stations) 

Instructional 
Resource 
Center 

 Coordinated the technology needs for the Ontario and Ohio Symposium for the 
Center of International and Intercultural Education: 

 Partner with the Research Center for Educational Technology to bring the Northeast 
Ohio Technology (NEOtech) Conference to Kent State University in March 2013-
present; 

 Manage all of the technical aspects of the Teacher Performance Assessments: 
o Develop training materials for students and teacher education coordinators 
o Purchase and organize video equipment to meet uploading requirements 
o Organize face-to-face training sessions for uploading videos 
o Develop a plan for website management and technology training 
o Create a space to store and loan video kits, saving the College approx. 

$40,000; 

 Plan and oversee training and development opportunities for the College: 
o Host basic and advanced Excel training (21 participants) 
o Host basic and advanced PowerPoint training (12 participants) 
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o Offer faculty, staff, and students the opportunity to learn more about the 
IRC and how it can enhance their teaching or education (individual basis); 

 Julee Henry is the chair of a subcommittee formed to establish the training and 
development needs of EHHS faculty, staff, and students through the IRC; 

Administrative/Process Innovation 

Administrative 
Affairs and 
Graduate 
Education  

The AAGE reporting structures typically have a senior staff person with responsibilities for 
running day to day operations, usually with additional support personnel. Specifics related 
to each reporting structure are detailed below. Senior staff report directly to the AD. 

Curriculum 
Coordinator 

Support of faculty which promotes the development of new programs, restructuring current 
programs, online, etc. to be responsive to trends, accreditation, professional standards. We 
are able to be more proactive when new mandates are issued and successfully follow them 
through. 

Office of 
Graduate 
Student Services 

Develop procedures for implementation of the CollegeNET on-line admission software.  
Working with each school within the college to develop best practices to ensure ease of 
transition to new software for our faculty, staff and prospective students. 

Research and 
Evaluation 
Bureau 

The Bureau leadership team collaborates with Bureau staff and students to identify, 
highlight, and incorporate a new research or unit aim each academic year, in an effort to 
both expand the Bureau’s service offerings and diversify the training and expertise of 
Bureau staff, graduate assistants, and undergraduate student employees.  Examples include 
efforts to identify and secure international research opportunities (2014), a focus on 
increasing the number of staff and student publications and conference presentations 
(2015), continued development of the graduate assistant curriculum (2016), and the 
development of the Bureau’s strategic plan (2017: currently in progress).    

Grants 
Administration 

Personalized attention and training to college grant recipients and their support staff.   

Professional 
Development 
and Outreach 

The PDO office includes the Director and a newly hired Outreach Program Manager. 
Innovations include the development on non-credit workshops currently being made 
available in online format. 

Distance 
Education 
Support 

The EHHS Office of Distance Education (EODE) is always looking for ways to adapt innovative 
new technology, approaches, and pedagogically appropriate methods to benefit online 
educators and learners.   

 Developed a system for reviewing, reporting, and tracking progress on alignment 
with QM or other quality elements in online courses and programs (Color Towers) 

 Integrated the EHHS online course “approval” process and new course development 
request process into the TDX system for future tracking and reporting of online 
development projects. 

 Developed a multipart internal review process for Quality Matters (QM) that will 
include a QM and Accessibility “Self-review” as part of the new course development 
and approval process.  

 Identified and reported to leadership team members specific online policies that are 
used to determine national rankings of online degree programs.  

IT Services 
Group 

Created a more streamlined process to manage the Faculty Refresh Project 

Instructional 
Resource Center 

The IRC is constantly changing the tools and services provided, as a result of the ever-
changing technology. Examples of this include the recently added Google Cardboard virtual 
environment, and chromebooks available for student check out. In addition, Julee Henry has 
extensive experience researching instructional technology tools to benefit both teaching 
and learninh. 
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Strengths, Challenges, Opportunities, Accomplishments, Priorities, Results for Unit  

Administrative 
Affairs and 
Graduate 
Education  

Administrative Affairs and Graduate Education has been an established unit for many years. 
The unit has always been made up of numerous sub-units, all reporting to the Associate 
Dean. EHHS Curriculum Coordinator and Technology related sub-units were recently added 
to the unit. 
Strengths 

 Talented, and effective staff across all reporting units. 

 Diverse range of internal and external services. 

 Staff who seek out more efficient operating procedures 
Challenges 

 Increasing graduate enrollment 

 Increasing online offerings 
Accomplishments 

 Increased offsite cohort offerings 

 Increases in online Masters degree offerings 
Priorities 

 Increasing graduate enrollment 

 Increasing online offerings 

Curriculum 
Coordinator 

Accomplishments: Approximately (2012-2016) 300 program/policy proposals and more than 
800 course proposals were submitted; plans of study are in agreement with catalog at all 
levels. 
Strengths: Organization, attention to detail, record of compliance to policies/mandates (as 
close to 100% as can get, without removing human factor) 
Challenges:  Curriculum approval process timeline – too long between proposal initiation 
and implementations for simple, clean-up, minor proposals; systems (computer 
applications) can dictate policy/procedure. 

Office of 
Graduate 
Student Services 

The strengths of OGSS are within the staff which represents the department.  The collegial 
environment provides ease for our current students to obtain answers to questions or 
direction to complicated situations.  Working with prospective students, OGSS goes above 
and beyond to assist them with question to the admission process and assure accuracy and 
timely submission through the application system/process.  For our current students, our 
priority is streamlining the process and paperwork to assure students meet timelines and 
are successful in their mission to graduation. 

Research and 
Evaluation 
Bureau 

Bureau strengths include the following: 

 Our multidisciplinary professional, graduate, and undergraduate staff dedicated to 
and passionate about social research and evaluation 

 A long history of dedication and service to the development and implementation of 
research and research education in the College of Education, Health, and Human 
Services at Kent State University 

 An extensive and ever-evolving knowledge and utilization of mixed-methods social 
research  

 Professional and student staff professional development (PD) activities, in addition 
to structured graduate assistant and student employee training opportunities 

 Strong collaborative professional and research relationships within EHHS and Kent 
State, in addition to expanding affiliations across many other higher education 
institutions, K-12 districts, and human service organizations  

Opportunities the Bureau might leverage for success include the following: 

 Continue to expand and strengthen of our relationships and service provision 
across the College and with EHHS faculty 

 Develop our network and collaborative efforts to include additional academic 
institutions nationally and internationally 
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 Provide opportunities for the continued professional development of professional 
staff in advanced quantitative analyses 

 Determine, in collaboration with College leadership, the extent to which the 
Bureau might serve as an applied research environment for students outside of the 
Bureau’s own graduate students (i.e., independent research, internship site, etc.) 

Accomplishments have been noted throughout this report, including the following: 

 Increased number of collaborative endeavors within the College, University, and 
with external stakeholders (e.g., grant funders, other academic institutions, 
external clients) 

 Increased number of annual proposal submissions for grant funded research 
opportunities  

 Continued grant funding 

 Increased hours of internal consulting with EHHS faculty and students 

 Continued professional development opportunities for Bureau’s professional staff, 
graduate students, and student employees 

 Continued development and implementation of applied and structured graduate 
and undergraduate training  

Priorities:  The Bureau’s priorities include the following: 

 Provide quality research and evaluation services to College of Education faculty and 
graduate students 

 Identify and secure local, national, and international grant funded social research 
and evaluation opportunities, promoting collaboration among a diverse array of 
colleagues, student, and funder 

 Serve as an applied social research training facility for undergraduate and graduate 
students 

Results: The following outcomes from 2015 to date provide examples of the results of the 
Bureau’s efforts: 

 Amount of externally awarded grant-funded research:  $549,192 (excluding Bureau 
services paid through EHHS faculty grant-funded awards, such as Dr. Ferdig’s NSF 
Park and Discover, Dr. Wiley’s Project ASTUTE, and Dr. Caniglia’s Engaging EEL in 
STEM) 

 Number of grant-funded proposals submitted: 36  

 Numerous collaborations with other universities:  
o Arizona State University 
o Case Western Reserve University (12 grant proposals & 3 funded projects) 
o Cleveland Community College 
o Davenport University 
o University of Akron (2 grant projects) 
o University of Toledo 

 Number of graduate assistants and interns trained in applied social research 
methods: 12 

 Number of professional development opportunities offered to the College, Bureau 
staff, graduate students, and student employees: 13 

Grants 
Administration 

Strengths:  recognized knowledge and experience of staff 
Challenges:  addressing the pre-award (proposal stage) and post-award (after grant monies 
awarded) needs of faculty and staff in a large, complex college. 
Opportunities:  with the reassignment of a 0.5 FTE staff position, the office looks towards 
improving the services it currently offers and increasing the services available. 
Accomplishments:  office assists in securing and managing approximately $5.4-6 million in 
grant funds annually (2nd largest in the University). 
Priorities:  work towards improving quantity and quality of submitted proposals and 
continuing to ensure proper management of grant funds 



205 
 

 

Professional 
Development 
and Outreach 

Strengths 

 Visibility in the state academic community 

 Contacts with NE Ohio school districts 

 Advertising and promotion processes 
Challenges 

 Competition in the PD marketplace 
Accomplishments 

 Development on non-credit workshops 

 Relations with school districts for PD provision 
Priorities 

 Increasing presence at vendor fairs 

 Increasing offerings of credit and non-credit workshops 

Distance 
Education 
Support 

The EHHS Office of Distance Education (EODE) is looking forward to helping to increase the 
number of quality online programs and course offerings within the college.  They are proud 
of the work they have done while partnering with faculty developers and academic units 
within the college and are excited to be involved in the design, development, revision and 
ongoing support of a number of new and existing online degree programs (see list). 

 ITEC Master’s (Ph.D. ~possible) - Instructional Technology  

 EVAL Master's - Evaluation and Measurement 

 EPSY Master’s - Educational Psychology * 

 CI Master’s - Curriculum and Instruction (General) * 

 SPED Master’s - Special Education (General) * 

 Ed.D – Online, ~Leadership * 
*New online programs. 

In addition to this, the EODE will be actively working and consulting with Dr. Mitchell, OCDE, 
and other distance educator groups at the university to identify and put into action  a 
comprehensive online learning guide that will document and clarify their approach, 
guidelines, and policies related to the delivery online education development and support 
within EHHS.   This updated information will also be included in revisions made to the EHHS 
Office of Distance Education website. 

IT Services 
Group 

Strengths: With minimal staffing, we provide technical support to the largest support area 
on campus.  
Challenges: Being able to maintain acceptable support practices as EHHS continues to grow.  
Opportunities: Improve our asset tracking. Improve communication with the college in areas 
related to Information Services.  
Priorities: Complete server migrations, verify desktop backup solution of applied and 
functional to relevant systems 

Instructional 
Resource Center 

In addition to the strengths previously stated, the IRC is a one-of-a-kind multimedia center. 
The IRC is the only center at  Kent State University that is dedicated to the technology needs 
of their faculty, staff, and students 
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Reflection on Unit Contributions to University Strategic Priorities  

University Strategic Priorities Curriculum OGSS REB Grants PDO EODE ITG IRC 

1: Students First 
Provide an inclusive and 
engaged living-learning 
environment where all 
students thrive and 
graduate  
as informed citizens 
committed to a life of 
impact 

1.1: Enhance and expand student success 
programs system-wide to improve retention 
and graduation rates 

X X X  X X  X 

1.2: Adopt a student engagement strategy 
that enhances learning through increased 
participation in high-impact experiences  

  X  X X  X 

1.3: Align the undergraduate educational 
experience to focus on purposeful and 
essential learning outcomes 

  X   X  X 

1.4: Strengthen diversity and the cultural 
competence of students, faculty and staff 
system-wide 

  X  X X  X 

2: Distinctive Kent State 
Drive innovation, idea 
generation and national 
distinction through top-tier 
academic and research 
programs including the 
recruitment and support of 
talented faculty and staff 

2.1: Build a culture of research and 
innovation 

  X X X X  X 

2.2: Identify, communicate and enhance 
support for prominent academic programs 

 X   X X  X 

2.3: Implement a “Great Place Initiative” 
that prioritizes attention to the diverse 
human element of the university 

  X  X   X 

2.4: Tell Kent State University’s compelling 
story through execution of a national 
strategic communications plan 

  X  X X  X 

3: Global Competitiveness 
Advance Kent State’s 
impact and reach as a 
leading international 
university 

3.1: Increase enrollment of international 
students and enhance their engagement in 
campus life 

 X X  X X  X 

3.2: Enhance the  internationalization of the 
university through programmatic and 
partnership engagement 

  X  X X  X 

4: Regional Impact 
Serve as the innovative 
engine and engaged 
partner to meet community 
needs and enhance quality 

4.1: Create a system-wide cross-sector 
educational partnership to strengthen the 
pre-kindergarten to postsecondary pipeline 

  X  X   X 

4.2: Enhance and advance, system-wide, 
university/community engagement efforts  

  X  X X  X 
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of life in the region and 
state 

4.3: Expand and align strategic corporate 
partnerships system-wide 
with national peer institutions 

  X  X   X 

5: Organizational 
Stewardship  
Ensure a culture of 
continuous improvement 
and the efficient 
stewardship of university 
resources and 
infrastructure 

5.1: Create a healthy campus that prioritizes 
the health and wellness of students, faculty 
and staff 

  X     X 

5.2: Build alumni and philanthropic 
engagement commensurate 

    X   X 

5.3: Establish a culture of sustainability and 
continuous improvement  X X  X X X X 

Specific Notes related to strategic plan al ignment:  
Curriculum: 

1.1: Efficiency and accuracy of curriculum: identify and remove barriers.   

Office of Graduate Student Services (OGSS): 

1.1:  Assist students in maintaining timelines and providing guidelines for success. 

2.2:  Work with Program Coordinators to facilitate accurate records.  Also provide guidance for policies and procedures. 

3.1:  Work diligently with graduate studies and global education to process international applications in a timely manner. 

5.3:  Our department is always looking to improve processes.  We analyze details and work with students in our program(s) to facilitate 
efficiency and accuracy. 

 
Research and Evaluation Bureau (REB): 

1.1:  The Bureau enhances and expands upon student success by promoting opportunities for student involvement and learning in social 
research, including graduate assistantships and undergraduate student employment, both of which can contribute to student learning and 
retention.   

1.2:  The Bureau’s student engagement strategy emphasizes applied research involvement of undergraduate and graduate students in the unit’s 
College and grant-funded opportunities. 

1.3:  Development of the Bureau’s strategic plan is currently underway, which includes the development of purposeful and essential learning 
outcomes as relevant to the unit’s structured learning opportunities for graduate assistants and undergraduate student workers. 

1.4:  The Bureau’s diverse staff and student workforce exemplifies and models diversity and inclusion in the professional research and academic 
setting.  
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2.1:  The Bureau’s service to EHHS faculty and graduate students contributes to the development, improvement, and sustainment of the 
College’s culture of research and innovation.  Our grant-funded research opportunities expand this culture across and beyond the College 
and Kent State through extensive collaborations with other organizations, professionals, and other related stakeholders in the spheres of 
education, health, and human services. 

2.3:  As noted above, the Bureau’s diverse staff and student workforce exemplifies and models diversity and inclusion in professional research 
and academic settings.  

2.4:  Several of the Bureau’s grant funded research projects provide compelling stories about Kent State’s contribution to driving innovation and 
idea generation through research. 

3.1:  The Bureau has historically provided and continues to enhance the engagement of international students at Kent State University through 
graduate assistantships and professional development activities.  Currently, 50% of the Bureau’s graduate assistants are international 
students. 

3.2:  The Bureau continues to focus on identifying and securing international social research opportunities and partnership engagement through 
our proposal writing and grant-funding efforts. 

4.1:  The Bureau develops and maintains established partnerships with other universities and K-12 school districts, which result in collaborative 
research and program evaluation efforts, including extensive proposal writing and grant-funding opportunities.  

4.2:  The Bureau’s research often exemplifies university/community engagement efforts, including our work relative to the Partnerships for 
Improving Community Health initiative in Toledo, Ohio (funded by NSF) and the Greater Cleveland Youth Sports Program (funded by Case 
Western Reserve University).  

4.3:  
 

The Bureau continues to identify, establish, and maintain collaborative partnerships with national peer institutions, such as the University 
of Akron, Case Western Reserve University, the University of Toledo, and Arizona State University, in addition to strategic non-academic 
partnerships (e.g., Cleveland Clinic, the Alcohol, Drug Addiction, and Mental Health Services Board of Cuyahoga County, Healthy Lucas 
County Board of Trustees). 

5.1:  The Bureau promotes healthy work – life balance and encourages the health and wellness of the University, College, and its own staff and 
students. 

5.3:  Bureau activities reflect and are supportive of a culture of sustainability and continuous improvement.  Such efforts are reflected in the 
unit’s professional development offerings, support of staff and student publication and conference efforts, and graduate assistant and 
undergraduate training opportunities. 

 
Grants Administration (Grants): 

2.1: Work done by Grants Administration office directly addresses this item.  The relationships built with EHHS faculty and staff, and with other KSU 

units (both grant and non-grant) foster the research culture. 
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Professional Development and Outreach (PDO): 

1.1:  Offer graduate workshops that enable educators (our students) to improve their practice, 

thereby increasing student achievement in Ohio’s schools. 

 IB (workshops and examiner credits) 

 KEEP Academy 

 Blue Ribbon Schools 

 Ideastream/WVIZ education offerings 

 Western Reserve Media education offerings 

1.2:  Represent KSU at a variety of vendor fairs and conferences to increase the KSU “foot print” 

statewide. 

1.4:  Engage in robust partnerships will a variety of stakeholder groups 

2.1:  Work with faculty to develop timely and current graduate credit workshops, enhancing faculty 

research and course development 

2.2:  Work with faculty to develop timely and current graduate credit workshops, enhancing faculty 

research and course development 

2.3:  Recruit part time faculty to offer Open Enrollment and Option for Credit workshops, thereby 

diversifying the staff 

2.4:   Developed a marketing plan in coordination with PR Coordinator 

 Using Luminate email list with updated emails as a marketing tool 

3.1:   IB (workshops and examiner credits) to increase international student presence. 

3.2:   Exclusive partnership with the International Baccalaureate Organization to provide 

worldwide workshop credit opportunities  

4.1:   KEEP Academy 

 Blue Ribbon Schools 

 Ideastream/WVIZ education offerings 

 Western Reserve Media education offerings 

4.2:   KEEP Academy 

 Blue Ribbon Schools 

 Ideastream/WVIZ education offerings 

 Western Reserve Media education offerings 

4.3:  Robust presence at state-wide conferences. 

5.2:  Using Banner codes so that alumni are now receiving our newsletter on a regular basis 

5.3:  Meet semi-annually with Associate Dean of Graduate Education and Administrative Affairs to 

create and monitor SMART goals as part of our sustained and continuous improvement efforts.   

 
EHHS Office of Distance Education Support (EODE): 

1.1:   Improve Quality of Online Programs and Courses 

 Align with Quality Matters (QM) Standards 

 Provide Training for Online Instructors to improve online best practices and promote 
active learning and student engagement 

 Facilitate the use of pedagogically appropriate technologies in the online classroom 

1.2:   Survey students regarding preference of the use of online tools and prefered instructional 
approach. 

 Work with instructors to find appropriate solutions for using effective online technologies 
and strategies based on student needs/feedback. 

1.3:   Integrate new technologies that facilitate students’ active engagement and learning in 
their major. 
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 Work with Accreditation to facilitate technology solutions (Taskstream) for aligning core 
activities with NCATE and other standards. 

1.4:   Conduct workshops and orientation training sessions on how to use Blackboard, for 
students and visiting scholars from diverse cultural backgrounds. 

 Coordinate with different groups within the college to provide educational technology 
advice and assistance. 

2.1:   Conduct surveys as a team and encourage the faculty to use Blackboard to distribute 
surveys and questionnaires 

 Integrate new online tools and services into Blackboard. 

2.2:   Provide constant support for the academic programs and offer immediate solutions for 
any challenges that our faculty face. 

 Outreach and promotion at OETC, NEOTECH and other education and technology 
conferences. 

2.4:   Attend conferences to share Kent State’s institutional perspectives and stories with 
others statewide and nationwide. 

3.1:   Explore global ranking system of universities and offer solutions that can improve the 
ranking of EHHS in the global market and the reputation of our online programs, which 
might eventually increase international enrollments. 

3.2:   Setup intercontinental conference meetings that enable our faculty to lead discussions 
and to create partnership alternatives. 

4.2:   Explore adding more functionalities to Blackboard that can enable our faculty to create 
programs in order to engage communities nearby and to conduct district-wide surveys. 

5.3:   Contribute to the current Kent State Online Template and adapt its features to the 
instructional needs of our faculties in order to achieve a more proactive learning 
community and culture within the school. 

 
Instructional Resource Center (IRC): 

1.1:   Assistive Tech cart 

 Chromebooks for students and advisors 

 OAE/Praxis 

 Books for all majors 

 Computer labs / study areas / printing 

 Background checks 

 Assistive staff 

1.2:   Book fair 

 edTPA 

 Room reservations for presentations 

 Practice Praxis exam 

1.3:   edTPA 

 Assisting faculty with classroom tech 

 Suggestions such as ‘digital posters’ 

 Poster printing 

1.4:   Diversity within library collection 

 Accepting staff 

2.1:   Journals 

 Magazines 

 Other current literature 

 Smart Boards 

 Google VR 
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 Computer labs 

2.2:   Material request survey 

 Collaboration on unique situations (Math manipulatives, digital posters) 

 Openness to suggestions from faculty/staff/students 

 Liberty (Student accessible) 

2.3:   Accepting environment 

 Culturally competent employees 

 Selection of books 

2.4:   Facebook/Twitter 

 Website 

 Email 

3.1:   Computer lab 

 Study area 

 Amenities (printing, chromebooks, general and tech assistance) 

3.2:   Materials for other programs 

 Collaboration with departmental activities/events 

4.1:   Books for all ages (easy-readers, juvenile, young adult, etc.) 

 Scholastic book fair 

 Cameras and other tech for student teachers 

4.2:   Facebook/Twitter 

 Collaboration with other departments 

 Donations from book fair 

4.3:  

 
 Blue Technologies 

 Shred-it 

 SMART board 

 Scholastic 

 Time, Natgeo, AARP, McKnights, Wired, etc. 

 NEOtech 

 OCDE 

 CED/DADD 

5.1:   Cleaning and cleaning schedule 

 Flexible staff (covering shifts for illness) 

 Limited weekly work hours 

5.2:   Scholastic donations 

 Alumni background checks 

5.3:   Recycling 

 Shred-it 

 Mindful employees 

 Paperless or electronic files 
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Vacca Office of Student Services (VOSS) 

Basic Overview 

The Vacca Office of Student Services (VOSS) is a multi-faceted office that serves a variety of needs for students in 

EHHS including: required specialized undergraduate advising, recruitment and retention, reviewing and monitoring 

students’ progress through entry into and completion of programs, placement of potential teachers and American 

Sign Language English Interpreting students for field and final student teaching/practicum, clearing for graduation 

for all EHHS students across all campuses, licensure for all licenses under ODE that the university provides, support 

of multiple EHHS led education abroad opportunities, programming and data management for the use of this 

office as well as applications used throughout the college, support for undergraduate programs through curriculum 

development and advocacy at the college, university and state levels.  

Mission and Goals 

Mission 

As partners in the shared educational process of students, the Vacca Office of Student Services (VOSS) strives to 

provide the highest level of academic services to meet the diverse needs of current and prospective Kent State 

University students using our collective knowledge, experience, and creativity. 

We work to cultivate an environment of trust, honesty, respect and mindfulness while upholding the academic 

standards and professional integrity of Kent State, professional, local and global communities. 

Vision 

The Vacca Office of Student Services strives to serve all students in a personalized, professional and thoughtful 

manner to foster lifelong learning, cultivate responsible global citizens, and support the education of our students 

on their individual journeys to success. 

Values 

As an office, we value: our students, one another, diversity, collaboration, trust, honesty, respect and mindfulness. 

History/Context of Programs 

The Vacca Office of Student Services has existed under this name since 2007. Joanne and Rich Vacca provided a 

generous gift to provide for a redesigned student services area for the students of the college/ The creation of 

VOSS and the reorganization that occurred as part of this helped bring together many disjointed services to 

students. Before this time, there was the Office of Student Services (affectionately known by the room number 306 

to most students and faculty). We began specialized and required undergraduate advising in 2012. We gradually 

increased the number of advisors in the office. Over the last 17 years the number of advisors has increased from 3 

to 11 (when EHHS was created we increased to 5 and since then we have increased slowly to accommodate 

student needs).   

Before 2005, graduate student services were both physically and administratively part of this office. Before 2005 

clinical and field experiences were physically and administratively housed in the Office of Professional 

Development and Partnerships, which handled all field and student teaching placements, all professional 

development workshops and off-campus programming, and partnerships. This office reported to the dean. They 

had a director, and a staff of 5-6. When this office was divided the clinical and field experiences portion was 

administratively placed under the same associate dean as the Office of Student Services but the two were not 

physically connected. Until 2007 and the creation of VOSS, there was no clear and direct collaboration between 

the Office of Student Services and the Office of Professional Development and Partnerships Essentially or the 

Office of Clinical and Field Experiences.  

There was not an official Recruitment and Retention position until the Director of Recruitment and Retention was 

hired in 2008. Before this, the tasks were divided between an assistant dean who reported to the dean and an 
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advisor within the Office of Student Services. When this position was created, the advisor who was housed in VOSS 

who had been assisting took on this position. The college’s senior program developer was hired in 2004 and 

initially worked most closely with accreditation. He was located with the Office of Student Services because that is 

where there was space available, but was supervised by the Graduate Associate Dean. He became integrally 

involved in college-wide and student service support beyond accreditation and in July 2017 his position was 

officially moved to be under the Undergraduate Associate Dean under which VOSS resides. 

Organization and Leadership 

VOSS currently includes 23 full time employees, 2 part-time employees, and 4 Graduate Assistants working to fulfill 

the mission stated above and student services needs of our undergraduates in EHHS. 

Administrative Staff Position Types Count Roles 

Classified FT Non-Bargaining (Hourly) 6 

3 Senior Academic Program Specialists 

2 Clinical Experience Placement Specialists 

1 Administrative Clerk 

Unclassified Full Time 

(Salary, Exempt) 
17 

1 Associate Dean/Professor 

1 Director of Advising 

1 Office Manager 

4 Senior Advisor I 

3 Academic Advisor I 

4 Academic Advisor II 

1 Academic Recruiting and Retention Director 

1 Outreach Program Manager/Director of Clinical and 

Field Experience 

1 Senior Applications Developer 

Part Time (Classified & Unclassified)  

(Up to 28 hours) 
2 

1 Applications Developer 

1 Administrative Clerk 

 

List and description of roles  

Associate Dean  

Responsible for setting a positive climate and providing for a well-run, equipped and organized professional 

environment for students to receive advising and co-curricular support. She functions as a central source of 

information for undergraduate faculty program coordinators on topics including developing educational trends, 

legislation, curriculum changes and other college and university news.  She provides staff with intentional, planned 

professional development focused on building professional skill sets for our staff that meet needs of our diverse 

students. She maintains college, university, state and federal policies, procedures, and practices based on best 

practices in professional and academic standards (e.g., CAS, University policy, Title IX, OH Licensure, NACADA) that 

support an exemplary academic environment. She works collaboratively with the leadership within the office to 

ensure the most efficient and effective use of time to best serve our students. She also works within the college, 

across the university, and at the state level in various capacitates to constantly improve undergraduate education 

in EHHS. Within the college she collaborates regularly with the Director of Educator Preparation and the Director 

of the Diversity, Outreach, and Development. Her role encompasses all undergraduate curriculum and policy 

matters and student services. 

Director Advising and Licensure  

Manages the day-to-day work of undergraduate advising. She also plays in integral role at the university level in 

advocating for changes to advising when needed and working collaboratively with others to promote a strong 

advising community at Kent State University. She is also responsible for all licensure applications processed 

through the Ohio Department of Education (e.g. teaching licensure, school counseling licensure, educational 
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administration licensure). She supervises 11 academic advisors and 1 Senior Academic Program Specialist. One of 

the advisors supervises the other 2 Senior Academic Program Specialists and the Director mentors her in this role. 

One of the Senior Advisors supervises the 3 GAs who assist with advising and the Director mentors her in this role.  

11 Academic Advisors advise all of our undergraduate major and minor students as well as see transfer 

students, and those interested in transferring. They also serve on many internal committees to provide 

the most supportive systems for our students. In Fall 2016 advisors had 3668 scheduled appointments 

and 678 walk-in appointments. In Spring 2017, they had 3980 scheduled appointments and 372 walk-in 

appointments. During summer, advisors see students on a scheduled basis only but also are involved in 

Destination Kent State (DKS) for all first-year students. This requires much of their time at the end of May 

through the end of July.  

3 Senior Academic Program Specialists engage in outreach through Graduation Information Sessions, 

licensure presentations, and Alternative Praxis test administration. They support students through their 

academic milestones by administering a variety of processes (i.e., Advanced Study/Professional Phase, 

Graduation review, licensure approval process, and Out of State Licensure Verifications). They also serve 

on outside committees as needed and requested. For example, two are currently serving on a graduation 

committee to help the university move to the ability to give degrees at time of graduation.  

3 Graduate Students work with our office to advise students. Most of their time is committed to first year 

students as they begin to learn to advise. The provide a great deal of support since we have a very high 

number of advisees and great deal of need. 

Director of Clinical Experiences and Partnerships  

Oversees the Office of Clinical Experiences.  The primary function of this office is for the successful placement of 

student teacher candidates in both Field/Practicum and Student Teaching sites with partnering school districts and 

educational institutions.  This includes the placement of candidates from EHHS education programs, ASL/English 

Interpreting students, and all other colleges and programs with majors leading to State licensure in education. The 

director maintains relationships with Human Resource Directors and Superintendents through attendance at 

regional meetings of these groups. He visits school districts as needed and works collaboratively with school 

faculty and administration to resolve issues regarding placements. He oversees the scheduling and implementation 

of required Child Safety courses, training in CPR/AED, and ALICE training. He also provides professional 

development for supervisors of student teaching twice a year.  

The 2 Clinical Experience Specialists work with school district partners to place our students in 

appropriate classroom settings and also process payment to schools and other agencies that work with 

our students. In the 2016-2017 academic year, 461 student teachers were placed 779 were placed in a 

wide-variety of field placements. 

Director of Recruitment and Retention  

Coordinates recruitment events for EHHS, including staffing for the Admissions events, represents EHHS at a 

variety of recruitment-related events.  Advises prospective undergraduate students interested in EHHS programs. 

She engages in a variety of retention activities including: coordinating Destination Kent State: Welcome Weekend 

and Welcome Week activities during the first days of classes, coordinating the EHHS Living Learning Community, 

managing targeted retention outreach to students at critical points throughout the semester, coordinating 

Destination Kent State: First Year Experience, and coordinating Sophomore Year Experience programming. She 

collaborates with the Director of Advising and Licensure, the Director of the Office of Diversity Outreach and 

Development, the undergraduate Associate Dean and the dean on retention efforts.   

1 GA works with the Learning Community and this director. 
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Senior Application Developer  

Works for the entire college but is housed in VOSS. He creates assessments that measure, document and report 

student learning and program outcomes for any program, office, or school that makes a request, creates databases 

and systems that allow for greater efficiencies for our work with students in advising and clinical experiences, 

creates reports as needed for VOSS and other programs, schools, or offices in the college to support the needs of 

recruitment, retention, and accreditation. 

The senior application developer supervises a part-time developer who assists in the work that VOSS and the 

college needs.  

VOSS Office Manager  

Collaborates with internal and external individuals, groups and organizations to create and develop relationships, 

opportunities and activities that support administrative functions of the office and indirectly support EHHS 

students, including daily operations of the office, budgeting, and staff professional development. 

The manager supervises the full-time and part-time receptionists. The full-time receptionist is the primary first 

contact for our students as the enter. She is responsible for modeling our values and the professional manner our 

office expects. Our part-time receptionist fills this role for part of her time but also provides services for advising 

and the office of clinical experiences regularly and the associate dean and Director of Educator Preparation 

occasionally.  
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Organizational Chart 
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Committees and Governance 

VOSS has a variety of internal committees and structures to govern and provide organization to best serve our 

students.  

The leadership team composed of the Associate Dean of Undergraduate Education, Director of Advising and 

Licensure, Director of Clinical Experiences, Director of Recruitment and Retention, VOSS Manager, Senior Program 

Developer and the Senior Advisor who supervises two of the Senior Academic Program Specialists meets every 

other week to discuss matters of importance to the unit, to make decisions as a group when needed, to facilitate 

good communication across our varied areas, and for the Associate Dean to gather needed input to make 

decisions.  

The advising portion of VOSS has many committees. For example: 

The Assessment Committee: Works on creating an assessment plan for advising in VOSS focused on mission, vision, 

goals of advising. Its members identify ways to assess the learning outcomes with the goal of continuous 

improvement.  

A-Team: This is the advising team which meets weekly to discuss matters that affect advisors as a whole. Issues 

within the office are discussed, updates are provided on university policies and initiatives, PD occurs, and problems 

are posed and addressed. The advisors break into three smaller teams to meet once a month in their specialized 

groups.  

Education Team: Education advisors, the Senior Academic Program Specialist for Licensure, the Director of 

Educator Prep, and the Director of Advising & Licensure meet monthly to discuss changes at the state, 

university and college level that directly impact teacher education. Updates are provided from ODE, 

OCTEO and SUED, procedures such as advanced study are discussed and other situations and questions 

about day to day advising scenarios are discussed. The team works together to stay on the same page 

with current and new state testing and licensure requirements.  

Health Sciences (HS) Team: Health Science advisors and the Director of Advising & Licensure 

collaborate/network with various collegiate professional health programs to help students be successful 

in the world of health sciences, gain valuable knowledge about various HS programs to enrich curriculum 

and better assist students with questions/barriers pertaining to HS professional schools.  

Human Services Team: The Human Services advisors and the Director of Advising & Licensure meet to 

plan ways to better collaborate within EHHS and across other colleges to best meet the needs of students. 

Advising scenarios and solutions to challenges are discussed.  

DKSAR committee: Focuses on implementation of the DKSAR summer orientation program. Works on logistics, 

training, communication, assessment, and new initiatives. 

VOSS Tech team: Implements innovative ways to communicate with students using technology; assists advisors 

with meeting students where they are, maintains accessibility according to KSU standards, maintain advising and 

education abroad website. There are multiple smaller working tech team groups as well. 

Communication/Marketing Team:  Advisors work together to create and promote flyers, handouts, videos, etc. 

that communicate what we do as an office but also other opportunities for the students.  

VOSS International Committee: Collaborate with CIIE, ESL, ISSS, OGE and other partners across campus to support 

international students, provide a sense of belonging for international students.  

Members of VOSS serve on many other committees throughout the college and university based on need and their 

interests.
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Highlights within the Unit 

 2015 Outstanding Creative Contribution to Diversity Award (EHHS) for our staff professional development 

plan  

 Kathy Zarges, Director of Advising and Licensure, was just awarded the Excellence in Advising - Advising 

Administrator Award for Region 5. She is also the chair of the NACADA Assessment Institute Advisory 

Board.  

 Kathy Zarges and Katie Kozak are currently the acting co-chairs for the State Licensure Coordinator Group 

for OCTEO 

 In 2017, 5 advisors from VOSS were nominated for the Dr. Kuhn Distinguished Undergraduate Excellence 

in Advising Award and one of our advisors won the award. 

 In 2017, our senior program developer was recognized for distinguished service to the School and 

University Education Deans (SUED) of Ohio. 

Administrative/Process Innovation 

Focused and intentional professional development for all of VOSS. We are currently expanding our endeavors to 

collaborate with other services groups around campus. 

 Select advising innovations:  

 Specialized and flipped advising allows the advisors to develop professional one on one relationships with 

their students and to focus on more transformational activities and less transactional activities.  

 Each advisor has a laptop for their students to utilize during the advising appointment, allowing the 

student to be more engaged, active, and involved in the advising appointment.   

Web Scheduler was a program designed by our senior developer in conjunction with two advisors for our office. 

This was taken by the university and eventually turned into KSU Advising, the current university-wide system for all 

advisors.   

Multiple databases have been created to help with licensure, accreditation, admissions to advanced study in 

programs, scholarships, and clinical experiences.  

Strengths, Challenges, Opportunities, Accomplishments, Priorities, Results f or Unit 

Strengths 

We are clearly students first. We have an outstanding professional development program. We have an incredibly 

knowledgeable, skilled, dedicated, professional staff who strive to continually learn and develop. Our staff are 

problem-solvers, creative, and constantly try to come up with new idea, new program and new initiatives for our 

students. We are a strongly collaborative and an innovative group.  

Challenges 

1. We have many demands places upon us, demands we are happy to try to fulfill related to student success, 

yet we are constantly hindered by increasing expectations and decreased resources.  

2. Space is a major challenge. We are not all together in one area which can make our collaborations and 

efforts for our students difficult.  

3. Funding is no doubt cited as a challenge for every group. However, we cannot generate any revenue on 

our own and lack funding for expanding personnel, consistent technology refresh, and general office 

environment upkeep (for example carpet replacement or rebranding to match the university’s new 

branding).  

4. We provide all members of our team opportunities to grow and we often seem like a training ground for 

amazing leaders who go on to other more advanced positions in our own institution or in others because 

we cannot provide advancements in our own office (this is connected to the second priority below). It also 

presents a challenge of always being in a “training” mode for at least one advisor a year. Last fall semester 
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we had 3 new advisors out of the 11, which makes providing the extras we need for students more 

difficult.  

5. Our Director of Advising and Licensure has too heavy of a workload, including an extraordinary load for 

supervision of academic advisors.  

Opportunities 

1. If able to change the development software and provide time for our developer to learn the software, we 

would be able to sell some of the applications written for the college to other universities to add to our 

revenue (e.g. Web Scheduler and the Clinical Experience Database).  

2. Education Abroad is an area where we have a strong foundation but could expand greatly by prioritizing 

this with more support to help faculty and students.  

3. We have a strong foundation for supporting students but we do not have enough staff to focus our 

attention as heavily on retention activities as we would like (e.g., one-on-one meetings with students 

regarding academic probation, early alerts, mid-term grades).  

4. If we had more space we would have opportunities to engage students in more ways than just advising 

appointments (e.g., group advising, tutoring, coffee talks with the Dean). 

Accomplishments 

Retention of our first-year students has increased from 75.3% for our 2011 cohort to 84.2% for the 2015 cohort.  

Expanding our Florence Internship program over 3 year from 4 students to having 10 students participate.  

Priorities 

1. Reorganizing and expanding to better serve students. We would like to hire 1 retention advisor and 2 

advisors at level 1. We would like to reorganize by a) reassigning one of our senior advisors to be a full-

time study-abroad advisor (to advise all students but also be the key liaison to further develop our 

student abroad opportunities), b) reassigning another senior advisor to be assistant director of advising 

(adding responsibilities of supervising 4 other advisors, two senior academic specialists, and overseeing 

more of the advising activities in the office), and c) reassign our Director of Advising and Licensure to be 

the Assistant Dean of Advising and Licensure to better align her title to the role she plays already.  

2. Continued improved computer applications, assessments tools, and other databases to continually 

improve our work with our students.  

3. Increase partnerships with schools so placements are more easily attained. 4) Creating a space where all 

of our members are in the same space. 

Results: We would like to: 

 Increase student retention to a consistent 85% or higher for our first-year students and specifically 

increase retention by 5% for students who are struggling or would benefit for more intentional outreach 

(hiring a retention advisor and reorganizing can help with this) 

 Increase EHHS undergraduate student participation in Education Abroad opportunities across the student 

body (assigning a full-time study-abroad advisor and re-organizing will help with this) 

 Distribute workload better across the unit (reorganizing and hiring with assist with this) 

 Increase morale within the team (reorganizing and hiring would assist with this) 

 Decrease attrition of staff members (reorganizing and hiring of some additional staff would help with this 
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Reflection on Unit Contributions to University Strategic Priorities  

University Strategic Priorities Unit Activities/Contributions 

1: Students First 

Provide an inclusive and 

engaged living-learning 

environment where all 

students thrive and 

graduate  

as informed citizens 

committed to a life of 

impact 

1.1: Enhance and expand student success 

programs system-wide to improve 

retention and graduation rates 

Group advising, collaboration to create the Bridges Program, other advising 

initiatives such as Destination Kent State, Transfer Kent State, flipped advising, 

and collaboration with DOD to create a course for first year students on 

probation to support their success 

1.2: Adopt a student engagement strategy 

that enhances learning through increased 

participation in high-impact experiences  

All students are required to meet with their advisor each semester before they 

can register for classes. Students on academic probation are required to have 

two probation appointments. We have changed to transformative advising 

model, focusing more on academic, professional, and personal goals with 

students and less on prescriptive information. We have also begun using 

Chromebooks for every student during their advising appointment. 

1.3: Align the undergraduate educational 

experience to focus on purposeful and 

essential learning outcomes 

Advisors are working with all students, starting with the first-year students to 

learn to create SMART Goals and action steps to achieve them.  

1.4: Strengthen diversity and the cultural 

competence of students, faculty and staff 

system-wide 

Formal professional development plan with a focus on cultural competency and 

diversity; 20+ hr/year; in 4th year of this process and DEI uses us as an example 

university-wide. Collaboration with DOD on outreach initiatives for students. 

2: Distinctive Kent State 

Drive innovation, idea 

generation and national 

distinction through top-

tier academic and research 

programs including the 

recruitment and support 

of talented faculty and 

staff 

2.1: Build a culture of research and 

innovation 

Our advisors consistently engage in implementing innovative approaches to 

advising (e.g. integrating Chromebooks, learning about new advising models). 

 

Advisors are involved in attending and presenting at conferences.  

2.2: Identify, communicate and enhance 

support for prominent academic programs 

Specialized advising: Advisors work collaboratively with programs to best serve 

the students in the college in all majors.  

2.3: Implement a “Great Place Initiative” 

that prioritizes attention to the diverse 

human element of the university 

Formal professional development plan with a focus on cultural competency and 

diversity; 20+ hr/year; in 4th year and we have now begun to expand and 

collaborate on these efforts with other student service areas (e.g. Residence 

Services, CAVS)   

2.4: Tell Kent State University’s compelling 

story through execution of a national 

strategic communications plan 

Advisors created a short video to highlight who they are and what VOSS has to 

offer. The video included testimony from students from a diversity of majors 

about their experiences in EHHS. 

3: Global Competitiveness 

Advance Kent State’s 

impact and reach as a 

3.1: Increase enrollment of international 

students and enhance their engagement in 

campus life 

Members of office through the International Committee have participated in an 

orientation for international students in collaboration for CIIE. Also, plans for 

“lunch with an advisor” for international students. Collaborating with other 

campus partners (e.g. ESL Center, Career Services, CIIE) so advisors learn about 
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leading international 

university 

international students and their needs. Meetings are about to begin with the 

ESL Center to discuss how EHHS can contribute to the ESL Pathways program. 

Committee is beginning to create a “best practices” guide to work with 

international students.  

3.2: Enhance the  internationalization of 

the university through programmatic and 

partnership engagement 

One advisor works extensively with faculty to support internationalizing by 

providing more education abroad experiences. The offerings have grown a great 

deal with her support (she collaborates with OGE & CIIE) and there is a culture 

of advisors supporting all of these efforts by advertising and helping students 

plan for such events (e.g. course planning, budgeting, timelines).  

 

The Associate Dean has worked in collaboration with the Graduate Associate 

Dean and The TLC School Director to obtain two grants from the Saudi Arabia 

Cultural Ministry to bring experienced educators to Kent State for classes in 

educational leadership, ESL and immersion in schools.  

4: Regional Impact 

Serve as the innovative 

engine and engaged 

partner to meet 

community needs and 

enhance quality of life in 

the region and state 

4.1: Create a system-wide cross-sector 

educational partnership to strengthen the 

pre-kindergarten to postsecondary pipeline 

The Director of Educator Preparation & the Associate Dean are building a 

mutually beneficial partnership with Kent City Schools. One of the teams that 

has emerged from the work is a team we have called “Mentorships/Visits/Post-

secondary preparations. The team includes 3 members of the Kent City Schools 

and 4 EHHS staff, including our Director of Clinical Experiences (who is part of 

VOSS).  

 

Clinical Experiences Advisory Committee (CEAC) is a group organized by the 

Director of Clinical Experiences. It was designed to bring together key school 

partners to discuss various issues that affect all of us, changes in our programs, 

and ideas they have to improve our programs. We are currently planning to re-

envision the group with partners to make sure the group provides the what we 

all want. 

4.2: Enhance and advance, system-wide, 

university/community engagement efforts  

Our Health Sciences Advisors have visited several colleges and universities in 

Ohio (CSU, Podiatric Medicine, YSU, University of Mount Union, OSU, OU), 

approximately once per semester, to learn about the graduate programs that 

our undergraduate students are interested in pursuing. As a result of these 

visits, other universities have come to KSU to meet with our undergraduate 

students about their graduate programs. Advisors collaborate with MCED 

faculty at Stark and Geauga campuses and ECED at Salem and Tuscarawas 

campuses.  
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Our HSPM advisors recently went to our Ashtabula campus to meet with 

students pursuing this major at the regional campus.  

Our HDFS advisor is in regular communication with advisors at the campuses 

that offer this program in its entirety. 

4.3: Expand and align strategic corporate 

partnerships system-wide 

with national peer institutions 

Advising presentations at the NACADA Annual conference, which brings 

colleagues from across the United States and internationally. The Director of 

Undergraduate Advising and Licensure collaborates with colleagues across the 

country as a Faculty for the NACADA Assessment Institute. 

5: Organizational 

Stewardship  

Ensure a culture of 

continuous improvement 

and the efficient 

stewardship of university 

resources and 

infrastructure 

5.1: Create a healthy campus that 

prioritizes the health and wellness of 

students, faculty and staff 

Supports university health initiatives both individually and as an office, including 

approving staff time to attend individual events and arranging an office retreat 

on self-care in collaboration with the University State of Wellness program and 

the Human Resources Employee Wellness Program for our staff, DOD staff and 

the Director of Educator Preparation. The HR funded workshop will also be open 

to all interested EHHS staff members. 

 

The advisors had a 6-session series offered through the Counseling Center in 

EHHS to provide information and resources on addressing mental health issues. 

 

The Vacca Office of Student Services completed an 8-hour training and received 

certification in Mental Health First Aid. 

5.2: Build alumni and philanthropic 

engagement commensurate 

Establishment of the VOSS Foundation Account by the Vaccas  

5.3: Establish a culture of sustainability and 

continuous improvement 

Our formal professional development plan focuses on the continued 

improvement of our entire staff. Advisors have brought in guest, for example 

Jason Miller, Director of the Counseling Center, provided monthly workshops 

for the advisors for a year. 

 

The advisors are working on learning outcomes and an assessment plan that 

focus on continuous improvement. 
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College Reflections on University Strategic Priorities  
University Strategic Priorities School Activities/Contributions 

1: Students First 
Provide an inclusive and 
engaged living-learning 
environment where all 
students thrive and 
graduate  
as informed citizens 
committed to a life of 
impact 

1.1: Enhance and expand 
student success programs 
system-wide to improve 
retention and graduation 
rates 

Work in this area has taken a variety of forms; the School of FLA has focused on ensuring intro” 
courses are well-covered by faculty and provided student mentoring (as described earlier in the 
report).  Academic advising has been a large component of the School of HS to improve retention 
and graduation rates.  The School of LDES has engaged in a variety of activities to engage students 
and are funding approximately 20% of their graduate students (via assistantships or scholarships). 

1.2: Adopt a student 
engagement strategy that 
enhances learning 
through increased 
participation in high-
impact experiences  

Every school has worked to ensure students have opportunities for engaging, hands-on or real-life 
experience during their programs.  In FLA, Food Production Lab students put new skills to use in 
the Campus Kitchens project repurposing food and preparing meals for Portage County residents.  
In both HS and TLC, students are engaged in externships or field experiences.  LDES offers similar 
opportunities, as well. 

1.3: Align the 
undergraduate 
educational experience to 
focus on purposeful and 
essential learning 
outcomes 

Our schools have worked to ensure curricula are appropriate and aligned with current needs of 
the profession.  Our programs are accredited as appropriate, demonstrating alignment with the 
professional standards created by boards of professionals and leaders in the field.  Our programs 
overwhelmingly offer real-world experience components where students can practice what they 
have learned prior to graduation  

1.4: Strengthen diversity 
and the cultural 
competence of students, 
faculty and staff system-
wide 

Each school includes a focus on diversity, as well as providing educational experiences open to all 
KSU students.  For example, the Sport Administration program’s “Sport in Society” (SPAD 25000) 
course was included on KSU’s 1st list of Domestic Diversity requirements, where it remains.  In 
HS, academic and clinical course work in the undergraduate program provides the students with 
hands-on experiences with diverse clients, and cultural competence is discussed in classes across 
program areas.  Since 2013, the School of TLC has been supporting the implementation and then 
the delivery of International Baccalaureate Primary Years Programme and in 2016, the Middle 
Years Programme; ALL students in the ECED and MCED earn this credential, an inclusionary 
practice in global mindedness.  The School of LDES makes a concerted effort to provide an all-
inclusive environment where students succeed.  
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2: Distinctive Kent State 
Drive innovation, idea 
generation and national 
distinction through top-
tier academic and research 
programs including the 
recruitment and support 
of talented faculty and 
staff 

2.1: Build a culture of 
research and innovation 

The College of EHHS has been working collectively to enhance our work in this area.  Each school 
has taken their own approach to this priority.  In FLA, newly hired Assistant Professors are given 
reduced teaching loads for the first 2 years to help them focus on developing research agendas.  
Graduate Assistantships are awarded to research-productive faculty. Faculty research/experts 
engage with news media to inform public/community.  In HS, undergraduate and graduate 
students are invited and encouraged to work in the faculty’s laboratories.  New faculty are also 
given startup funds, as described in their section of the report.  In 2016-2017, the School of TLC 
began a Mid-Career Fellowship program.  To support their work toward earning Full Professor, 
Associate Professors may apply for a course release for one semester.  If there are multiple 
candidates, FAC makes the selection; non-selected applicants are then encouraged to re-apply 
another semester.  The School of LDES has secured close to $35 million in external grants. During 
this same period, faculty within the School of LDES has been active in disseminating their 
scholarly work as evidenced by 351 publications and 439 presentations. Faculty members within 
several programs in the School of LDES have partnered with the Research Center for Educational 
Technology (RCET), which engages in research at the local, state, and national/international 
levels. In addition, faculty members within the School of LDES have partnered with others 
scholars through efforts of the Science of Learning and Education (SOLE) Center. 

2.2: Identify, 
communicate and 
enhance support for 
prominent academic 
programs 

This will be a large focus in 2017-2018 across the college.  The Schools of FLA and LDES have 
focused on advertising programs’ success and building alumni networks.  In HS the Nutrition and 
Speech Pathology and Audiology programs are both prominent academic programs. There has 
been extensive renovation to the speech and hearing clinic this year, and the Nutrition program’s 
food lab was completely renovated several years ago.  Since 2013, the School of TLC has been 
supporting the implementation and then the delivery of International Baccalaureate Primary 
Years Programme and Middle Years Programme; they are one of only a handful of institutions 
world-wide which incorporate this curriculum within their degree programs. 

2.3: Implement a “Great 
Place Initiative” that 
prioritizes attention to 
the diverse human 
element of the university 

Much of this initiative is occurring at the university level, but at least two members of the (Great 
Place Initiative) GPI committee are from EHHS.  The climate study (the impetus for the GPI) 
identified serious concerns for individuals with disabilities at KSU.  Within the School of FLA, the 
new Disability Studies and Community Inclusion minor fosters social acceptance of people living 
with disabilities.  Within HS, the SPA faculty have developed a support program for all of our 
university students who have autism spectrum disorder (ASD) has been developed. The Director 
of the Office of Diversity has worked with the faculty and advisors in School to improve the 
number of students from diverse backgrounds to consider majors in the School. 

2.4: Tell Kent State 
University’s compelling 
story through execution 
of a national strategic 
communications plan 

In addition to the efforts undertaken college-wide, each school has taken action in this area.  FLA 
has developed a new ½ GAship for School newsletter, Twitter campaigns, poster development, 
and website redesign.  HS has improved their website over the past year.  In January 2017, the 
School of TLC hired a staff person whose primary responsibility is to enhance and support their 
website; she is also in charge of social media for the School. 
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3: Global Competitiveness 
Advance Kent State’s 
impact and reach as a 
leading international 
university 

3.1: Increase enrollment 
of international students 
and enhance their 
engagement in campus 
life 

The College of EHHS has a robust focus on internationalization.  The Read Center offers a great 
deal of programming, and our Visiting Scholars program is active.  The School of FLA has 
redeveloped a course for international students in EHHS focusing on cultural contexts to learning 
and successfully engagement in campus life and hosted/mentored numerous international 
visiting scholars.  The School of HS has increased their international student enrollment through 
working with the Office of Global Education. They have welcomed a number of visiting scholars in 
Exercise Science and a Fulbright scholar in Audiology. The English Language Proficiency Clinic 
(ELPC) is available to any international student to help them improve their oral communication 
skills in English. Teaching Assistants must be screened and if they do not pass the screening, they 
are seen for intervention services at the ELPC.  Within TLC, the Director (along with Associate 
Deans Crowe and Mitchell), wrote a $712,000 grant to bring 23 Saudi Educators to campus for six 
months.  Another $1.4M grant was written and accepted, and they anticipate the arrival of 40 
Saudi educators early in 2018.  In 2017, they earned 6 graduate hours; in 2018, they will earn 12 
graduate hours, plus ESL credit.  With support from the CIIE center, they are immersed in campus 
life.  The School of LDES has made significant efforts to advance its international impact. 
Currently, there are 33 international students enrolled in programs within the School. 

3.2: Enhance the  
internationalization of 
the university through 
programmatic and 
partnership engagement 

The College of EHHS is well-connected internationally, with ongoing relationships in Turkey, Italy, 
and other locations.  The School of FLA has MOUs with University in India, developing exchanges 
for faculty and 2+3 for students.  In the past year, they offered EHHS’s 1st-ever Florence Summer 
Institute courses (for FLA student cohort). FLA also created a GAship to help develop and support 
international initiatives in the School.  Within HS, two study abroad faculty led programs have 
been developed. One is in nutrition (travel to Uganda) and one in speech pathology (travel to 
Brazil). The research on cell phone usage and physical activity completed by Drs. Barkley and Lepp 
has been picked up by the social and news media therefore providing us with a national and 
international presence.  Within TLC several faculty, notably Dr. Tim Rasinski, consistently have 
visiting scholars, specially from Turkey because of his having worked with a visiting scholar several 
years ago.  Dr. Mitchell, Dr. Monobe, Dr. Mitchell and Dr. Sato (among others) have all worked 
with visiting scholars.  In LDES, several programs offer educational opportunities in three 
countries (e.g., Mexico, Ireland, Italy). Finally, several faculty members remain as active partners 
in the International Leaders in Education Program (ILEP). 
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4: Regional Impact 
Serve as the innovative 
engine and engaged 
partner to meet 
community needs and 
enhance quality of life in 
the region and state 

4.1: Create a system-wide 
cross-sector educational 
partnership to strengthen 
the pre-kindergarten to 
postsecondary pipeline 

While the entire College is working to be part of proposed partnerships with the Akron Public 
School District, much activity is happening within the School of TLC.  The KEEP Academy links Kent 
State with multiple local districts, especially in support of math and literacy programs.  It began as 
a Jennings grant, but has been sustained by Dr. Lisa Testa (from TLC) and Dr. Rosie Gornik (FLA).  
Our ECED program is working on the partnership with Akron Public. 

4.2: Enhance and 
advance, system-wide, 
university/community 
engagement efforts  

Much of this work happens on a program by program basis.  Within FLA, Hospitality Management 
students assist the city of Lorain in hosting a community festival.  This semester, Higher Education 
Administration students partnered with KSU’s TRIO programs for community-based learning.  In 
HS, the speech and hearing clinic and the nutrition outreach program have created partnerships 
with the persons in the surrounding communities as well as well community agencies.  The School 
of TLC is working with the Kent State at Geauga campus to partner with the Berkshire School 
District as they begin a K to college pipeline.  The School of LDES is an active partner in engaging 
the community for the betterment of programs and promotion applied research.  A large segment 
of service learning courses (e.g., ELRs; practicum; internship) are offered to students within the 
majority of programs on an annual basis. 

4.3: Expand and align 
strategic corporate 
partnerships system-wide 
with national peer 
institutions 

The Schools of FLA, HS, and LDES have been active in this area.  The Schwebel Visiting Lecture 
Series celebrated its 20th year in 2017.  Sport Administration (FLA) students host KSU Day at 
Cleveland Indian’s Game. Hospitality Management’s (FLA) career fair attracts 40 businesses and 
corporate partners.  Our Audiology (HS) program (NOAC) is a collaborative between the 
University of Akron and the Cleveland Clinic. In addition, the School of LDES maintains an active 
Advisory Group that was designed to increase efforts to strengthen partnerships through 
engagement with local education/human services community partners. Specifically, this group is 
focused on developing and maintaining collaborative partnerships that increase scholarship, 
experiential learning opportunities; and capacity of community partners to provide guidance to 
programs. 
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5: Organizational 
Stewardship  
Ensure a culture of 
continuous improvement 
and the efficient 
stewardship of university 
resources and 
infrastructure 

5.1: Create a healthy 
campus that prioritizes 
the health and wellness 
of students, faculty and 
staff 

Each of our schools are involved in this strategic priority in a different way.  Within FLA, faculty 
have collaborated on research focusing on health effects of cell phone use (described in the 
school section).  Within HS, three faculty members of the School are members (Caine-Bish, 
Glickman, Wagner) of the President's Healthy Campus Initiative.  The School of TLC supplemented 
the “On the Move” university initiative, the School of TLC began its own Physical Activity/Healthy 
Eating initiative after Thanksgiving.  They are also pursuing the purchase of a bike desk, looking 
for a place where to house it.  The School of LDES has worked diligently to cultivate practices that 
ensure ongoing vitality of current practices. Specifically, the faculty and staff within the School of 
LDES provide annual support across a variety of social and mental health services (i.e., The 
Counseling Center; School Psychology Seminar Series). 

5.2: Build alumni and 
philanthropic 
engagement 
commensurate 

The College has been actively involved in marketing and development through our public 
relations coordinator as well as our two development officers (who are part of the Institutional 
Advancement division).  Each school has engaged in different efforts; within FLA, the programs 
have tried different strategy.  The Higher Education Administration program’s newsletter goes out 
to hundreds of alumni.  Sport Administration launched their first-ever crowd funding campaign 
(2017). The Hospitality Management Industry Advisory Board meets twice per year and is active in 
supporting students through Internship, mentorship, and fundraising.  In HS, the School Director 
has sent personal letters to donors. At various state and national conferences, faculty have 
engaged our alumni in social events.  TLC encouraged their faculty to support our various 
foundation accounts for GIvingTuesday.  Faculty within the School of LDES offer annual trainings 
and workshops to local educators and human services professionals that focus on high priority 
topics (i.e. Ensuring Third Grade Reading Conference). Most recently, the Special Education 
program hosted the Drs. Jeanmarie Bader and James M. Kaufmann Endowed Speaker Series, an 
event that is and will continue to be funded by external donations. Finally, the School of LDES has 
been successful an garnering close to $500,000 in private donations to support students in the 
form of new scholarships at both the undergraduate and graduate levels (i.e., Violet “Vi” Bica-
Ross Leadership in School Psychology Scholarship; E. Earline Long Scholarship in School 
Psychology; Linda Neihesier Graduate Scholarship in School Psychology; Elizabeth and Bill Fesler 
Undergraduate Diversity Scholarship in Educational Sciences) 

5.3: Establish a culture of 
sustainability and 
continuous improvement 

Many of our programs are engaged in this process through assessment (both for accreditation 
and simply wanting to understand patterns of student learning).  The College of EHHS employs a 
developer who works with faculty to provide data and systems that allow for the tracking of 
student information (such as the clinical experience database) as well as applications for internal 
program use.  Our school of Health Sciences is working to provide food on campus-- the Nutrition 
program established a community garden which will be a model for other community gardens on 
campus. The produce from the garden is distributed to students on campus and to the 
community where food insecurities exist.  
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