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Northeastern University, and conversations at meetings during the Fall 2017 semester.  The report has three main 
components, starting with the college-wide section, which frames the entire unit. The second section is school and 
administrative unit specific. It consists of six separate reports on a uniform template, allowing each school and 
service area to respond for their unique context.  The final section of the report is a series of documents for context.   
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Dear External Review Team: 

Thank you for agreeing to assist us in this important process for the College of Education, Health, and Human 

Services.  I began my role as Dean of EHHS on July 1st, 2017. The following is a list of priorities and actions that have 

taken place since that time. 

Priorities: 

¶ Strategic Planning ς The most recent strategic plan for the college is from 2008 and is not directly 

connected with the current institutional roadmap.  

o Action(s):  

Á This external review is an initial action step in a larger strategic planning initiative. 

Á We recently worked on a strategic hiring plan in response to a university early 

separation program. We will have sixteen senior faculty members retiring this year and 

next year. We will be reinvesting those salaries into assistant professor tenure-line hires 

over a 5-year period. 

¶ Online Program Expansion ς The college portfolio of fully online programs is small. Expansion must be a 

major priority as on-campus enrollment has been declining. 

o Action(s):  

Á A proposal has been developed for an online Ed.D. program. 

Á Five existing on-campus Masters programs are working towards developing a fully 

online program option. 

Á We are discussing and evaluating the potential of new fully online degree program 

offerings. 

¶ Communications and Marketing ς The college needs to improve its use of social media and other means 

of communication to connect with Generation Z, as well as with our Alumni. 

o Actions(s): 

Á We are currently working on website revisions to be implemented over multiple phases. 

We are currently focused on rebuilding a more user friendly Alumni and Friends section, 

and we are piloting a limited number of program page revisions to include more 

information using visuals such as info graphics. Our goal is to get users to what they 

ƴŜŜŘ ŦƻƭƭƻǿƛƴƎ ǘƘŜ άǘǿƻ-ŎƭƛŎƪέ ǊǳƭŜΦ 

Á ²Ŝ ƘŀǾŜ ƭŀǳƴŎƘŜŘ ŀƴ ά!ǊƻǳƴŘ ǘƘŜ /ƻƭƭŜƎŜέ ǾƛŘŜƻ ǎŜǊƛŜǎΦ ¢ƘŜǎŜ ŀǊŜ ǎƘƻǊǘ н-3 min social 

media friendly pieces that focus on interesting programs, events, and people around the 

college. As the Dean, I kicked off the series with a trilogy that had me visiting various 

spaces around the college and interacting with students and faculty. 

Á We are using social media (Twitter, Instagram, Facebook) more extensively and 

purposely. We are tracking metrics on a monthly basis. 

Á We have entered into a project with the PBS show called, Success Files with Rob Lowe. 

The project is taking place currently and should be completed by mid-late March. Our 

college will be the focus of a short form documentary on the topic of developing future 

leaders in education. Once the program begins airing, it along with a commercial about 

the college, will reach an estimated 150 million households over a one-year time period. 

The college will own all material after the first year of airing.  

¶ Community Building ς As I met with and listened to people upon my arrival it was very clear that the 

college does not have a strong central identity. This could be due to a number of factors, including the size 

and history of the college. Thus, it is a priority to create a more central identity. 

o Action(s): 

Á Fostering transparency and group decision making at the leadership team level. 

Á Enhanced signage and genŜǊŀƭ ŀǇǇŜŀǊŀƴŎŜ ƻŦ ǘƘŜ 5ŜŀƴΩǎ ƻŦŦƛŎŜ ŎƻƳǇƭŜȄΦ 
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Á hǊƎŀƴƛȊŜŘ ŀƴŘ ƛƳǇƭŜƳŜƴǘŜŘ ŀ ά5ŜŎŀŘŜ ƻŦ 9ȄŎŜƭƭŜƴŎŜέ ŎŜƭŜōǊŀǘƛƻƴΣ ƳŀǊƪƛƴƎ ŀ ŘŜŎŀŘŜ ƻŦ 

awarding degrees as a College of EHHS. Invited former administrators to reflect on the 

development and evolution of the college. I spoke about future directions and 

opportunities, and four students told their stories about how the college has positively 

impacted their lives and those around them. We also announced several gifts to the 

college and announced our project with Success Files with Rob Lowe. 

¶ University/School Partnerships ς The college has a long history of engagement in schools, but we are 

working on formalizing more of these efforts to show how our work cuts across our college through a 

variety of programs and how we are actively contributing to the University priority of Regional Impact. 

o Action(s): 

Á There have been multiple organizational meetings with Kent City Schools 

Á There was a presentation and initial meeting with Akron Public Schools 

Á The Superintendent and EHHS Dean have met to discuss a new school build project with 

Berkshire Schools (Geauga). Four EHHS faculty members will be attending a district 

planning meeting in January 

¶ Global Competitiveness ς The college has a long history of global work starting with the legacy of Gerald 

Read and the Read Center for International and Intercultural Education 

o Action(s): 

Á We graduated our first group of twenty Saudi educators in the Building Leadership for 

Change through School Immersion program, funded by the Saudi Ministry of Education. 

Our second group of forty-one will arrive in February and stay for one-year. 

Á Dr. Linda Robertson visited Nigeria and has opened doors to potential distance learning 

opportunities in Sokoto and with Ahmadu Bello University. 

¶ Increase Grant/Contracts and Scholarship ς There is a University focus to increase grant/contract support 

and to increase interdisciplinary research 

o Action(s): 

Á We have been evaluating the potential of several hires who would fit the Kent State 

University strategic research hiring initiative. 

Á We have discussed a potential joint research hire with the college of Podiatric Medicine.  

Although this is not a complete list of all the activities that have taken place in the college, I hope it does 

provide a strong sense of current priorities and works in progress. 

 
James C. Hannon, Ph.D., C.S.C.S., SHAPE Fellow, FNAK #561 
Dean and Professor 
College of Education, Health, and Human Services 
Kent State University 
jhannon5@kent.edu 
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College of Education, Health and Human Services 

Mission and Goals  

The College of Education, Health and Human Services creates and advances knowledge as it educates professionals 

who enhance health and well-being and enable learning across the lifespan. 

Goals: [Excerpted from College Handbook} The strategic plan for the College of Education, Health and Human 

Services will include seven goals, which in many cases are related: 

1. Quality educational experience for students 

2. Increasing research and scholarship 

3. Increasing diversity 

4. Increasing international activities 

5. Increasing enrollment in selected areas 

6. Increasing efficiency and accountability 

7. Operating as one college 

History/Context 

Kent State Normal School was founded in 1910 as a result of the Lowry Normal School Bill ŀƴŘ ²ƛƭƭƛŀƳ {Φ YŜƴǘΩǎ 

donation of his prized farmland. The bill and the gift of land made it possible to meet the pressing need for 

professionally trained elementary teachers in northern Ohio. In 1935, Kent State achieved university status. 

Kent State University prospered through the depression and welcomed the returning veterans from World War II. 

As a result of growth KSU became a doctoral granting institution in 1959. During the late 1960s KSU experienced 

student unrest in response to the Vietnam War. On May 4, 1970, the Ohio National Guard fired on a group of 

students, killing four and wounding nine. More than forty years later, the legacy of the May 4 tragedy affects the 

ǳƴƛǾŜǊǎƛǘȅ ƛƴ Ƴŀƴȅ ǿŀȅǎ ŀǎ ǿŜ ƭƛǾŜ ǘƘŜ ǿƻǊŘǎ ƛƴǎŎǊƛōŜŘ ƻƴ ǘƘŜ aŀȅ пǘƘ ƳŜƳƻǊƛŀƭΥ άLƴǉǳƛǊŜΣ [ŜŀǊƴΣ wŜŦƭŜŎǘΦέ  

The mission of KSU is to discover, create, apply and share knowledge as well as to foster ethical and humanitarian 

values in the service of Ohio and the global community. Kent State offers a broad array of academic programs to 

engage students in diverse learning environments that educate them to think critically and to expand their 

intellectual horizons while attaining the knowledge and skills necessary for responsible citizenship and productive 

careers. 

Kent State University is a public, state supported institution. The Kent campus is located on 866 acres in a densely 

populated region of northeast Ohio. The campus includes both the beautiful old buildings erected in the early part 

of the 1900s as well as those that have been built as we have expanded. It has both rolling tree-covered areas as 

well as large, open, green spaces. The city of Kent is a suburban community of nearly 30,000 on the banks of the 

Cuyahoga River in Portage County, 11 miles east of Akron and 33 miles southeast of Cleveland, providing access to 

a wide range of opportunities for diverse field and clinical experiences. 

Today, Kent State University is a major research university that offers more than 300 undergraduate and graduate 

academic programs across its eight campuses and numerous locations. The university offers more than 100 

ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳǎ ŀǎ ǿŜƭƭ ŀǎ пф ŘƻŎǘƻǊŀƭ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳǎΦ ¢ƘŜ /ƻƭƭŜƎŜ 9ŘǳŎŀǘƛƻƴΣ IŜŀƭǘƘ ŀƴŘ IǳƳŀƴ 

Services (EHHS) houses four Schools focused on the preparation of professionals for many areas of work. 

Kent State enrolls 39,367 students (Fall 2017) across its eight campuses. At the Kent campus, 6,505 students live 

on campus. The Kent campus enrolls approximately 28,041 students while the seven regional campuses enroll 

approximately 11,326 students (preponderant headcount provided). Within the enrollment presented, 5,799 of 

those students are working on graduate degrees, mostly at the Kent Campus. 
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Kent State University is one of 14 state universities in the Ohio system that is governed by the Ohio Board of 

Regents. The Ohio Board of Regents is a nine-member advisory board to the Chancellor with two ex-officio 

representatives from the State Legislature. The Board of Regents governs authorization and re-authorization of 

new programs, new degrees, and major program changes. 

The university organizational structure includes a Board of Trustees, a President (Dr. Beverly Warren), a Provost 

who is the Executive Vice President for Academic Affairs (Dr. Todd Diacon) and seven vice presidents governing all 

aspects of university operations. The university houses a chapter of the American Association of University 

Professors (AAUP). The collective bargaining agreement delineates shared governance for the university. This 

occurs at the college levels as well as the university level. 

The College of Education, Health and Human Services is organized to provide programs through four schools: 

Foundations, Leadership and Administration (FLA), Health Sciences (HS), Lifespan Development and Educational 

Sciences (LDES), Teaching, Learning and Curriculum Studies (TLC).  This model was adopted in 2007 through the 

consolidation of programs from the College of Fine and Professional Arts (programs were absorbed in to multiple 

colleges), which transitioned a College of Education with four departments in to a multi-disciplinary college with 

four schools.  Two faculty meetings were facilitated (via committee) to discuss programmatic groupings.  Faculty 

were asked to identify models for the schools, as well as designate names.  Programs that spanned schools 

conceptually were the source of much debate (Evaluation and Measurement, Cultural Foundations, Instructional 

Technology, etc.).  Ultimately, many decisions were made via conceptual fit, but others were made related to 

ensuring not all teacher education programs were contained in one school (and making that school the largest).  At 

the time of organizing, programs were grouped in to one school and three departments.  This was later changed to 

four schools to increase consistency of practices, and led to internal searches for School Directorsτa role new to 

the college.   

The College of Education, Health and Human Services (EHHS) provides a wide array of programs at the 

baccalaureate, master's, educational specialist, and doctoral degree level. The Dean of the College of Education, 

Health and Human Services reports to the Executive Vice President for Academic Affairs and Provost and is 

responsible for the overall development, coordination, and supervision of programs and for achieving and 

maintaining necessary articulation between the college and other university units. Specifically, the Dean has 

oversight responsibility for instructional, research, and service functions of the College of Education, Health and 

Human Services; general administration; budgetary accountability; faculty and student recruitment and 

development; and representing the College of Education, Health and Human Services both within and outside the 

university, including state and national professional activities. The Dean also serves as the official Certification 

Officer for the Ohio Department of Education.  
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Overview of Enrollment and Trends 

Enrollment trends, presented by school and degree type for the past 6 years, demonstrate declining enrollment, 

particularly in the last two years.  In a general sense these trends are in line ǿƛǘƘ Y{¦Ωǎ ƻǾŜǊŀƭƭ ŜƴǊƻƭƭƳŜƴǘ ƛƴ нлмс 

and 2017, which were years of declining enrollment (System-wide enrollment numbers: Fall 2013: 41,891, Fall 

2014: 41,213, Fall 2015: 41,005, Fall 2016: 40,782, Fall 2017: 39,367).  Schools with larger educator-preparation 

program populations saw more pronounced reductions due in part to a change in the rewards system for 

currently-licensed teachers (related to professional development) as well as increased national scrutiny of the 

teaching profession. 

 

Note about table: Data presented are from Institutional Research; blue section headers are subtotals for each 

school, with degree levels broken out below.  Green arrows indicate increased enrollment, yellow arrows indicate 

similar enrollment, and red arrows indicate decreased enrollment in the time period. 

  

School/Program Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017

FLA 719 793 887 975 980 947 881

Undergraduate 328 435 519 594 587 560 516

Master's 253 220 214 216 248 227 207

Ed. Specialist 14 8 7 8 9 7 5

Doctoral 112 119 134 147 127 120 120

Other 12 11 13 10 9 33 33

HS 1436 1473 1576 1605 1584 1516 1333

Undergraduate 1192 1220 1321 1368 1354 1282 1116

Master's 171 168 165 154 155 159 149

Doctoral 73 83 88 82 74 74 67

Other 0 2 2 1 1 1 1

LDES 1289 1291 1285 1226 1186 1153 1123

Undergraduate 497 521 593 620 631 598 578

Master's 560 538 473 392 372 345 359

Ed. Specialist 36 44 30 30 36 32 28

Doctoral 146 141 137 150 120 121 104

Other 50 47 52 34 27 57 54

TLC 1540 1375 1307 1239 1227 1235 1290

Undergraduate 1284 1133 1054 986 1000 1019 1075

Master's 163 134 127 138 129 109 125

Ed. Specialist 0 0 2 2 3 2 2

Doctoral 93 91 89 82 68 71 60

Other 0 17 35 31 27 34 28

General 548 461 360 317 355 342 335

Grand Total 5532 5393 5415 5362 5332 5193 4962
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Faculty, Staff, and Student Demographics (Fall 2017) 

Category % Male % Female 
% Under-

Represented 
Minority*  

Total 
Number 

Tenure-Track Faculty 37.50% 62.50% 7.50% 120 

Professor 45.83% 54.17% 4.17% 24 

Associate Professor 39.34% 60.66% 4.92% 61 

Assistant Professor 28.57% 71.43% 14.29% 35 

Non-Tenure Track Faculty 16.13% 83.87% 8.06% 62 

Professor 33.33% 66.67% 0.00% 6 

Associate Professor 11.11% 88.89% 0.00% 9 

Assistant Professor 5.88% 94.12% 11.76% 17 

Senior Lecturer 50.00% 50.00% 0.00% N<5 

Associate Lecturer 16.67% 83.33% 0.00% 6 

Lecturer 15.00% 85.00% 15.00% 20 

Full-Time Term, Part-Time Term, 
and Emeriti Faculty 

24.49% 75.51% 5.10% 196 

Administrators/Staff**  17.50% 82.50% 12.50% 80 

Unclassified Staff 23.21% 76.79% 10.71% 56 

Classified Staff  4.17% 95.83% 16.67% 24 

Graduate Appointees (Assistants, 
Includes Students, below) 

27.45% 72.55% 7.84% 153 

EHHS Students 27.63% 72.37% 13.00% 4962 

Doctoral Students 29.34% 70.66% 11.11% 351 

Educational Specialist 
Students 

14.29% 85.71% 5.71% 35 

aŀǎǘŜǊΩǎ {ǘǳŘŜƴǘǎ 24.40% 75.60% 9.64% 840 

.ŀŎƘŜƭƻǊΩǎ {ǘǳŘŜƴǘǎ 28.16% 71.84% 14.43% 3437 

Other (Non-Degree, 
Certificate) 

30.10% 69.90% 9.03% 299 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of 
the previously-listed categories. 
**Staff members funded exclusively through grants are not listed in this table 
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Resources and Infrastructure [Kent Campus] 

Physical Facil i t ies 
Kent State University is located near the cities of Akron and Cleveland in northeastern Ohio, an area that includes 

ƻƴŜ ƘŀƭŦ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ǇƻǇǳƭŀǘƛƻƴ ŀƴŘ ǘǿƻ ǘƘƛǊŘǎ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ǿŜŀƭǘƘΦ ¢ƘŜ /ƻƭƭŜƎŜ ƻŦ 9ŘǳŎŀǘƛƻƴΣ IŜŀƭǘƘΣ ŀƴŘ 

Human Services is spread across four primary buildings: the Center for Performing Arts (A Wing), the MACC Annex 

(ANX, MAC, MACC), Nixson Hall (NXH), and White Hall (WTH). 

Building Floor Net Area (Sq. Ft.) Gross Area (Sq. Ft.) 

Center for Performing 
Arts (A Wing) 

 10,957 12,983 

 9,115 10,208 

CPA A Wing Total  20,072 23,191 

M.A.C.C. Annex 0001 100,356 109,328 

0002 54,316 63,180 

M.A.C.C. Annex Total  154,672 172,508 

Nixson Hall 0001 16,299 18,557 

0002 7,209 8,344 

Basement 1,553 1,811 

Nixson Hall Total  25,054 28,712 

White Hall 0001 26,102 28,890 

0002 26,392 28,966 

0003 25,892 28,966 

0004 25,746 28,966 

0005 7,407 8,292 

Ground floor 5,543 6,419 

White Hall Total  117,082 130,499 

Grand Total  316,887 354,910 

Center for Performing Arts (A Wing) 

Formerly the Music and Speech Center, the Center for Performing Arts was renamed in 2013.  It contains several 

Health Sciences programs (Nutrition, Speech Pathology and Audiology, Health Education and Promotion) as well as 

YŜƴǘ {ǘŀǘŜΩǎ IŜŀǊƛƴƎ !ƛŘ aǳǎŜǳƳΣ the Human Development Center, the Speech and Hearing Clinic, the English 

Language Proficiency Clinic, and the Nutrition Outreach Program.  It is also home to the Hugh A. Glauser School of 

Music, E. Turner Stump Theater, Wright-Curtis Center, and Roe Green /ŜƴǘŜǊ ǿƘƛŎƘ ǎŜǊǾŜ YŜƴǘ {ǘŀǘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ 

College of the Arts.  Built in 1956-1960, Wing A (home to the Speech and Hearing Clinic as well as faculty offices) 

has recently undergone significant renovations. 

MACC Annex  

The annex was added to the Memorial Gym (now M.A.C. Center) in 1977, it is in the center of the South Campus 

area.  The MACC Annex houses faculty and programs in the School of Health Sciences, the School of Foundations, 

Leadership and Administration, and the School of Teaching, Learning and Curriculum Studies.  The MACC Annex 

has two floors with hallway ramps from one floor to the next.  There are no elevators.  Inside stairwells are on the 

northwest and north sides of the building.  Outside stairwells are on the northeast, southeast and southwest sides 

of the building. The building contains 52 schedulable spaces, including classrooms, labs, studios, and large exercise 

spaces. 

Nixson Hall 

Nixson Hall was named for Bertha L. Nixson, Professor of Home Economics from 1915-1945.  The building contains 

9 classrooms, labs, and seminar spaces.   The majority of classrooms have integrated technology systems for the 

projection of power point slides, documents, and videos with audio. A white board or a chalk board is generally 
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standard. Wireless internet access is now available throughout the building in addition to the Ethernet cable 

connections.  

White Hall 

White Hall was named in honor of Dr. Robert I. White, President of the University from 1963-1971. It is the 

location of the 5ŜŀƴΩǎ hŦŦƛŎŜ ƻŦ ǘƘŜ College of Education, Health and Human Services.  Built in 1966, White Hall 

contains 31 schedulable classrooms.  In addition to the faculty offices and graduate appointee rooms, White Hall 

also contains several centers that serve both our students and the public. Located on the fifth floor of White Hall is 

a well-staffed research bureau capable of providing computer analysis and research design support for faculty and 

graduate students carrying out specific research projects, and for students completing the dissertation 

requirement. 

Technology 

Standard Classroom Equipment 

Classrooms are all equipped with a teacher station with a computer, a VCR and DVD playback, a projector, a 

webcam, a laser pointer presentation pen, and a document camera. All classrooms have a whiteboard. There is 

also a SmartBoard that can be delivered and set up in any classroom in White Hall. 

Computer Labs 

Open Labs:  Students are able to use the computer labs in the IRC (221 White Hall) at any time during operating 

hours. The computers are on a first-come basis. The IRC Main Lab has 15 Dell and five Macintosh computers. 

Computer labs 203, 205, and 211 can be used at any time as an open lab when no class is scheduled in the room. 

All labs have the capability to print to a black and white lab printer and a color printer is available in the IRC Main 

Lab.  

Mobile Labs: The Mobile PC Cart has 26 PCs with chargers. The cart is delivered and picked up from the 

classrooms. All laptops connect to the Internet via wireless cards. The Mobile MacBook Cart has 40 MacBooks with 

chargers. The cart is delivered and picked up from the classrooms. All laptops connect to the Internet via wireless 

cards.  The iPad Cart has 20 iPads that are delivered and picked up from the classrooms. 

Classroom Labs 

We provide computer labs for classroom instruction. They can be scheduled for a class for the entire semester or 

scheduled for individual class sessions. 

White Hall 203 (MAC/Windows Lab): Equipment: 24 computers that can be used as either a Mac or a Windows 

machine. Teacher station, projector, VHS and DVD playback, SmartBoard, webcams, print station, and a document 

camera. Software: Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF Creator, GSP, Inspiration, Inspire 

Data, PhotoStory, and LockDown Browser 

White Hall 205 (Windows Lab): Equipment: 25 computers, teacher station, projector, VHS and DVD playback, 

SmartBoard, and a document camera. Software: Microsoft Office, Audacity, SPSS, PDF Creator, GSP, Inspiration, 

Inspire Data, PhotoStory, and LockDown Browser 

White Hall 211 (Windows Lab): Equipment: 31 computers, teacher station, projector, VHS and DVD playback, 

SmartBoard, and a document camera.  Software: Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF 

Creator, GSP, Inspiration, Inspire Data, PhotoStory, PhotoShop, Dreamweaver, Illustrator, Flash, Bridge, Fireworks 

and LockDown Browser 

White Hall 221B (Windows Lab): Equipment: 21 laptops, teacher station with a computer, projector, SmartBoard, 

VHS and DVD playback, webcam and a document camera.  Software:  Microsoft Office, SPSS, PDF Creator, GSP, 

Inspiration, Inspire Data, PhotoStory, Audacity 

MACC Annex 274: Equipment: 23 computers (Windows) teacher station with a computer, projector. 
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Room Based Videoconferencing 

EHHS has two rooms and a portable unit that can be scheduled for video conferencing, room 210 White Hall and 

room 205 Nixson Hall. The portable unit may be rolled into any room in White Hall with an active Ethernet port. 

Faculty use the technology for a variety of applications. 

RCM Budget Model 
Kent State changed its budget process to a Responsibility Center Management (RCM) model in 2009. In short, RCM 

is a decentralized model.  It is believed to encourage new growth and innovation in academic units, because 

revenues are to be kept by the aǊŜŀǎ ƎŜƴŜǊŀǘƛƴƎ ƛƴŎǊŜŀǎŜŘ ŜƴǊƻƭƭƳŜƴǘ ƻǊ ƻǘƘŜǊ ŀŎǘƛǾƛǘƛŜǎΦ  YŜƴǘ {ǘŀǘŜΩǎ ŀǇǇǊƻŀŎƘ ƛǎ 

more hybrid in nature, with a large percentage of the revenues generated by each academic (enrollment) unit 

being taken as an overhead tax to central administration to be used for the cross-cutting functions of the 

institution.  The Faculty Senate Budget Advisory Committee (FaSBAC) was established as an advisory body for 

budgetary issues at the university and division levels, and it is co-chaired by our Provost as well as our VP for 

Finance and Administration.  For a history of the RCM process and its implementation at Kent State, see: 

https://www.kent.edu/budget/rcm-manual.   

Course enrollment is a major driver of funding.  At the undergraduate level, 80% of the fund-sharing, with the 

ǎǘǳŘŜƴǘΩǎ ƳŀƧƻǊ ŀŎŎƻǳƴǘƛƴƎ ŦƻǊ ǘƘŜ ƻǘƘŜǊ нл҈Φ  ¢Ƙƛǎ ƳŜŀƴǎ ǘƘŀǘ ŦƻǊ ŀ bǳǘǊƛǘƛƻƴ ǎǘǳŘŜƴǘ ŜƴǊƻƭƭŜŘ ƛƴ ŀ bǳǘǊƛǘƛƻƴ 

course, 100% of the revenue (before the tax) would go to the College of EHHS.  The dollars generated by a student 

who is taking that same Nutrition class but is a Business major would be allocated to EHHS at 80%, with the 

ǊŜƳŀƛƴƛƴƎ нл҈ ƎƻƛƴƎ ǘƻ ǘƘŜ /ƻƭƭŜƎŜ ƻŦ .ǳǎƛƴŜǎǎΦ  DǊŀŘǳŀǘŜ ŜƴǊƻƭƭƳŜƴǘ ƛǎ ōŀǎŜŘ ŜƴǘƛǊŜƭȅ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ Ŏƻƭlege.  

Additional revenue is gained through degree completion and course completion (at a set formula). 

Expenses are generally held within the college; the College of EHHS is responsible for paying its salaries and 

benefits out of its RCM revenues.  Capital expenses, such as deferred maintenance, generally come out of a central 

pool.  The central pool is funded through an overhead tax on all RCM revenues for all Kent Campus units (of which 

the College of EHHS is one) of 42.3%.  This funds central administration and support services; examples provided 

are:  Library, Research Planning and Institutional Effectiveness, Financial Aid, University Facilities Management, 

University Communications and Marketing, Alumni, General Counsel. 

In addition to the central pool overhead tax, deductions to support university bonds, Research and Sponsored 

Programs, and the office of Global Education result in a total administrative fee to the College of EHHS of 

approximately 48.7%. Excess revenues, at year end, are held in an EHHS fund balance account. These funds are 

then used primarily for capital improvements to EHHS buildings and equipment upgrades/replacements. 

Conversely, any fiscal year resulting in an operating deficit will have funds transferred from the fund balance 

account to cover the deficit. 

  

https://www.kent.edu/budget/rcm-manual
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College of EHHS Actual Results  

  FY 2013 FY 2014 FY 2015 FY 2016 FY 2017 

Instructional Fees         33,007,357        32,997,998          32,586,475        32,828,956        38,327,307  

SSI         19,527,538         19,527,538          19,578,951        20,716,197        21,149,743  

Other - RCM               (75,994)              119,390   (933,817)           (819,530)           (649,029) 

Revenue Adj.                       -                        -                         -                       -              (147,033) 

Other           1,661,619           1,756,163           1,987,768          2,296,744          2,062,174  

Total Revenues         54,120,520         54,401,089          53,219,377        55,022,367        60,743,162  

Salaries         20,106,719         20,182,033          21,000,385        21,424,859        22,115,059  

Benefits           7,467,986           7,774,106           8,136,967           8,169,662          8,997,739 

Expenses           2,002,562           2,329,867           2,248,352          2,162,912          2,383,687  

Total Dept. Expd.        29,577,267         30,286,006          31,385,703        31,757,432        33,496,485  

Total Rev. - Expd.         24,543,253         24,115,083          21,833,674        23,264,935        27,246,677  

Expenditures as a 
% of Revenues 

45% 44% 41% 42% 45% 

Total Overhead         23,367,825         23,425,483          22,784,642        23,417,499        29,783,669  

Total ADJ Expd.         52,945,092         53,711,489         54,170,345        55,174,931        63,280,154  

Bottom Line 
  

$          
1,175,428  

$            689,600  
$            
(950,968) 

$            
(152,564) 

$        
(2,536,992) 

2.17% 1.27% -1.79% -0.28% -4.18% 
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School Structure, Programs, Role of Directors and Coordinators 

The administration of the college is the shared responsibility of the Dean, Associate Dean of Administrative Affairs 

and Graduate Education, Associate Dean of Undergraduate Education and Student Services, Assistant Dean for 

Assessment and Accreditation, and School Directors who are assisted by Program Area Coordinators.    

Dean  

¢ƘŜ 5Ŝŀƴ ǎŜǊǾŜǎ ŀǎ ǘƘŜ ŎƻƭƭŜƎŜΩǎ ŎƘƛŜŦ ŀŎŀŘŜƳƛŎ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ƻŦŦƛŎŜǊΣ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ǇǊƻƎǊŀƳƳŀǘƛŎ 

leadership, financial management, personnel administration, and planning and development.  The Dean reports to 

the Executive Vice President for Academic Affairs.  

Associate and Assistant Deans 

The Associate Dean for Administrative Affairs and Graduate Education oversees The Office of Graduate Student 

Services, graduate program coordinators, research advisory council, the Research and Evaluation Bureau, 

information technology and distance education functions, and administrative support.  The Associate Dean reports 

to the Dean of the College of Education, Health and Human Services. 

The Associate Dean of Undergraduate Education and Student Services oversees undergraduate advising and 

licensure, undergraduate program coordinators, partnerships with schools and agencies, and clinical field 

experiences. The Associate Dean reports to the Dean of the College of Education, Health and Human Services. 

The Assistant Dean for Assessment and Accreditation oversees accreditation, continuous improvement initiatives, 

data reporting and management, and assessment.  The Assistant Dean reports to the Dean of the College of 

Education, Health and Human Services. 

The Role of School Directors 
The School Director serves as the chief executive officer of the School and coordinates administrative, 

instructional, research and service activities of the School. The School Director represents the interests of the 

college to the school and interests of the school to the college to improve communication, visibility, and the 

quality of relationships within the collegial community. The School Director reports to the Dean on administrative 

matters and advises the Dean on all personnel matters, including regional campus faculty.  

FY 2013 FY 2014 FY 2015 FY 2016 FY 2017

Bottom Line $1,175,428 $689,600 $(950,968) $(152,564) $(2,536,992)
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 $(2,000,000)

 $(1,500,000)

 $(1,000,000)

 $(500,000)

 $-

 $500,000
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The School Director assumes both management and leadership responsibilities in support of the interests of the 

college and school faculties. The School Director is expected to be well informed on matters related to all 

programs contained in the unit, including national trends and accreditation standards. The School Director is 

expected to provide leadership in maintaining the highest standards of quality within all programs and to support 

efforts to seek both external recognition and funding for the development and maintenance of excellent programs. 

The School Director is expected to maintain conditions that foster excellence and scholarship within the faculty 

through appropriate allocation of resources and monitoring of their use. The School Director is expected to meet 

regularly with the Faculty Advisory Committee, program coordinators, and clerical staff to stay abreast of ongoing 

operations. 

The school handbooks further outline duties and responsibilities of School Directors (include but are not limited to 

the following): 

¶ Ensuring School compliance with University, Administrative and Operational Policies, rules, regulations 

and any applicable Collective Bargaining Agreement (CBA). 

¶ Developing and carrying out administrative and educational policies in the School, with appropriate 

consultation. 

¶ 5ŜǾŜƭƻǇƛƴƎ ǘƘŜ {ŎƘƻƻƭΩǎ ōǳŘƎŜǘΣ ǿƛǘƘ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻƴǎǳƭǘŀǘƛƻƴΦ 

¶ Recommending new staff and faculty appointments to the Dean, with appropriate consultation. 

¶ Recommending the renewal, reappointment, non-reappointment, tenure, promotion, sanction and/or 

dismissal of faculty members in the School. 

¶ Appointing and directing the nonacademic staff of the School. 

¶ Recommending leaves of absence for faculty members in the School, including but not limited to 

Professional Improvement Leaves and other academic leaves and/or non-academic leaves, including but 

not limited to leaves of absence without pay, sick leave, temporary disability leaves, court leaves and/or 

military leaves of absence. 

¶ Notifying the Dean of the absence or resignation of a faculty member. 

¶ Recommending course changes through the appropriate Dean(s). 

¶ Assigning workload to faculty members, with appropriate consultation. 

¶ Scheduling classes and rooms through the appropriate University offices. 

¶ Overseeing the preparation of reports to University officials, as required and appropriate. 

¶ Maintaining custody of University property allocated to the School. 

¶ Supervising the academic advising of student majors in the School. 

¶ Notifying the President's Office, through appropriate channels, of the needs of the School for which gifts 

or bequests should be sought or are being sought. 

¶ Promoting good communications and morale within the School. 

¶ Representing the School and communicating the views of its faculty in College and University affairs. 

¶ Keeping the School informed of the views and policies of the College and University administrations. 

¶ Maintaining appropriate balance and emphasis among the various disciplines of the School. 

¶ Performing other tasks and duties as assigned, all of which cannot be cataloged and may include but not 

be limited to: following the progress of graduates, maintaining relationships with the Regional Campuses, 

providing orientation to new faculty, developing brochures of course syllabi, etc. 

 

The Director is an ex officio, non-voting member of all School committees, and may make appointments as 

necessary and permitted to School committees and to the various administrative and service positions in the 

School. 

The selection, review, and reappointment of the Director are the responsibility of the Dean, who consults with the 

School faculty on such matters. Procedures for the selection, review and reappointment of the Director are 

included in the applicable Collective Bargaining Agreement (CBA). 
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The School Director serves a term of four years with a summative review occurring in the third year to determine 

continuation. The School Director serves at the pleasure of the Dean who makes the appointment with the support 

of the school faculty. Therefore, in both the selection and review processes, the individual must be assessed 

against the expectations of both the Dean and the faculty. The School Director is expected to effectively provide 

administrative leadership to the school as well as to the college through participation on the leadership team of 

Deans and Directors.  The four schools comprise the following programs: 

Foundations, Leadership and Administration 

¶ Cultural Foundations 

¶ Educational Leadership K-12 

¶ Education Studies 

¶ Evaluation & Measurement  

¶ Higher Education Administration 

¶ Hospitality Management 

¶ Hospitality and Tourism Management 

¶ Recreation Park & Tourism Management 

¶ Sport Administration 

¶ Sport & Recreation Management 
 

Health Sciences  

¶ Athletic Training 

¶ Exercise Science/Physiology 

¶ Health Education & Promotion 

¶ Integrated Health Studies 

¶ Nutrition & Dietetics  

¶ Speech Pathology & Audiology  
 

Lifespan Development and Educational Sciences   

¶ American Sign Language/English Interpreting 

¶ Counselor Education & Supervision 

¶ Educational Psychology 

¶ Instructional Technology 

¶ Human, Development & Family Studies 

¶ Rehabilitation Counseling  

¶ School Psychology 

¶ Special Education 

Teaching, Learning, and Curriculum Studies  

¶ Adolescent & Young Adult Education 

¶ Career Technical Teacher Education 

¶ Curriculum and Instruction 

¶ Early Childhood Education 

¶ Literacy Education 

¶ Master of Arts in Teaching 

¶ Middle Childhood Education 

¶ Physical Education 
 

The Role of Program Coordinators 
To facilitate the fulfillment of the program faculty's responsibilities, a Program Coordinator is identified. It is the 

responsibility of the Program [Area] Coordinator to provide academic leadership by convening the faculty regularly 

to discuss important curricular issues, to evaluate programs, to plan academic and student affairs, and to meet 

with advisory groups of students and practicing professionals. The Program Area Coordinator also will convene the 

faculty at the request of the School Director, Faculty Advisory Committee (FAC), College Advisory Council (CAC), or 

Dean for specific purposes.  

Program Area Coordinators represent program faculties regularly to the Director and to the Deans on appropriate 

occasions. The role of the coordinator is to represent faculty members with primary appointment in the program 

area to the school faculty, to the college administration and/or faculty, and to professional agencies as needed. 

Coordinators are expected to seek out faculty views and consult with faculty on all essential decisions affecting the 

faculties and programs of the area. They articulate such information as scheduling and utilization of resources 

across programs and to the School Director.  

Program Area Coordinators serve both the School Director and the program area faculty; therefore, both are 

involved in the selection and evaluation processes. Program area faculty members recommend acceptable 

candidates (generally at least 2, but not more than 4) from within the program area for the position of coordinator, 

from which the Director selects and appoints one for a term of two years. At any time that significant 

dissatisfaction is expressed on the part of either the faculty or the Director, a decision may be made to seek a new 

coordinator for that program area.   
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Program Area Coordinators must maintain good communication with faculty members and consult with them 

formally on curricular matters before making recommendations to the School Director, other administrators, or 

councils/committees of the college. The responsibilities for instructional assignments and workloads of individual 

faculty members are the responsibility of the Director who will seek the advice of the program coordinator. 

Responsibility for the review and development of program curricula, guidelines for student advisement, 

monitoring of program quality, preparation of annual reports and accreditation review documents, recruitment of 

students, and follow-up of graduates are to be shared responsibilities within the faculty. It is the role of the 

program coordinator to provide academic leadership to the faculty and to oversee the completion of tasks. 

Because programs and program areas vary significantly in terms of size, scope, and complexity, the demands of the 

tǊƻƎǊŀƳ !ǊŜŀ /ƻƻǊŘƛƴŀǘƻǊΩǎ ǊƻƭŜ ǿƛƭƭ ǾŀǊȅΦ {ǇŜŎƛŦƛŎ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŀǊŜ ŀƎǊŜŜŘ 

upon by the Director and program faculty. Load assignment for the responsibilities agreed upon in the specific job 

description of a coordinator is negotiated with and established by the Director with the approval of the Dean. 

Similarly, opportunities for additional employment beyond the normal nine months, additional travel to 

professional meetings, and additional support for professional development activities are provided through the 

5ƛǊŜŎǘƻǊΩǎ ŀƴŘ ǘƘŜ 5Ŝŀƴϥǎ ōǳŘƎŜǘǎ ǘƻ ǘƘŜ ŜȄǘŜƴǘ ǘƘŀǘ ǊŜǎƻǳǊŎŜǎ ŀǾŀƛƭŀōƭŜ ǇŜǊƳƛǘΦ  

The language used in this section describing the responsibilities of the Program Coordinators within the School 

handbooks differs slightly. For instance, FLA is the only School to indicate that Coordinators may be tenured, 

tenure-track, or non-tenure track. Unlike the other Schools, the School of HS does not make a reference to the 

term length (which is two years for FLA, LDES, and TLC). HS, LDES, and TLC explicitly include accreditation-related 

responsibilities as being part of the Coordinator role. LDES does not provide a list of duties and responsibilities, but 

rather it provides a narrative on the position. Finally, LDES and TLC both explicitly state that Coordinators are 

expected to serve during the summer. 

Committees and Governance 

Committees and councils representing various constituencies assist in developing and implementing policies and in 

governing the College. The role of such bodies is defined by the Collective Bargaining Agreement (CBA) as serving 

in a consultative and/or advisory capacity to the Dean. (Committee members should note committee operation 

procedures specified in Chapter III, B and C.) The language used to introduce the School Committees section is 

consistent across all four School handbooks. 

Leadership Team  

The Deans and Directors comprise the leadership team of the college.  The leadership team generally meets 

regularly (about every two weeks) and upon the call of the Dean to share information, identify needs, engage in 

problem solving, and plan effective methods of implementing policies to achieve defined goals. In addition to 

typical administrative matters related to the allocation of resources, budget management, personnel issues, 

planning and evaluating, this group examines and recommends the utilization of space.  

Administrative Council 

This Council facilitates communication and problem solving among units and provides counsel to the Dean on 

matters affecting the administrative operations of the College. The Council is composed of the Dean, and the 

Directors and associate/assistant Directors of the bureaus and administrative services units of the college.  

College Advisory Council (CAC) 

This college-ǿƛŘŜ ŀŘǾƛǎƻǊȅ ŎƻǳƴŎƛƭ ƛǎ ŎƻƳǇƻǎŜŘ ƻŦ ǳǇ ǘƻ ǘƘǊŜŜ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ŦǊƻƳ ŜŀŎƘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ C!/ǎ Ǉƭǳǎ ŀ 

regional campus representative.  The Council members advise the Dean on policy operations, long-range planning, 

and evaluation. The CAC reviews the criteria and guidelines for faculty evaluation in schools and makes 

recommendations to the Dean on faculty members standing for reappointment, tenure, or promotion.  

The CAC advises the Dean on requests for and allocation of resources and on prioritizing resource needs within the 

college as well as other budgetary matters (see III-E on Allocation and Reallocation of Resources). The Council 
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represents faculty on policy matters including, but not limited to, review of the college mission and special 

emphases in the context of the University Strategic Plan, as well as the development of improved procedures and 

long-range planning.  

The Council acts on behalf of the faculty in advising the Dean. The purpose of this consultative role is to assist the 

college administrative leader to develop and maintain a healthy climate for the college and to develop and 

maintain high standards in all areas of operation. The most intensive activities of the Council, aside from review of 

faculty members for reappointment, tenure, and promotion, are to advise the Dean on faculty, program, and 

school requests for resources. (For further CAC tasks, see Chapter III-E regarding CAC role in allocation of 

resources.)  

To accomplish its tasks, the CAC may establish ad hoc committees to study issues or develop plans, to formulate 

recommendations for action by the CAC or Deans, Directors, and/or to conduct surveys or discussions to collect 

faculty opinions. As required by the Collective Bargaining Agreement, the CAC elects a representative to the 

Faculty Advisory Council to the Executive Vice President for Academic Affairs and Provost. 

Faculty members elected to the CAC are expected to seek input from school members, to be accessible, to be good 

listeners and observers, and to inform colleagues of issues being considered by the committee. CAC members are 

expected to maintain confidentiality on personnel matters and to convey information on CAC agenda items of 

importance to the faculty.  

The CAC is composed of up to three elected preferably tenured faculty members from each of the School Faculty 

Advisory Committees (FAC) who serve two-year rotating terms. The regional campus representative is secured 

through the Executive Dean of Regional Campuses. 

Faculty Advisory Committee (FAC) 

These elected school advisory committees represent full-time school members in school governance. The FAC is an 

advisory body to the School Director on academic matters central to the School's mission and include, but are not 

limited to, the following: (a) reappointment, tenure, and promotion; (b) non-reappointment and dismissal; (c) 

allocation of academic staff, program development and discontinuance; (d) evaluations relating to salaries and 

merit increases; (e) budget priorities and guidelines; (f) issues related to teaching assignments and class schedules; 

(g) research and other leaves; (h) updating and maintaining the academic unit handbooks; (i) issues related to 

student advising and retention; (j) insuring that instructional standards are followed; and (k) insuring that other 

duties of faculty members are met (see Collective Bargaining Agreement, Article IV, Section 3). 

There are similarities and differences in terms of the structure and wording of this FAC section across the four 

School handbooks. Similarities include the fact that FAC is part of the Collective Bargaining Agreement and 

membership is only eligible for full-time faculty (tenured, TT, and NTT). Although full-time faculty are eligible, the 

number of faculty and stipulations about NTT and regional faculty differ by School. Another difference is the length 

of term. For FLA, HS, and LDES, the term is two years; for TLC, the term is one year (but a member may serve two if 

selected for CAC). Finally, in terms of formatting, the School of TLC is the only school to structure this section with 

sub areas (i.e., Purpose, Membership, and Attendance). 

If at any time at least one-half of the members of the FAC request a meeting, such a meeting will be held. 

Members may also call meetings and set agendas for them, and Chair meetings of the FAC, but it is understood 

that no business of the school may be transacted or represented as having been transacted at such meetings, 

although matters of concern to the faculty may be discussed and added to the agenda of the next regular meeting 

of the FAC. Whenever a peer review involving sanctions for cause under Article VI of the Collective Bargaining 

Agreement is being carried out, the School Director will temporarily turn over Chairing of the school FAC meeting 

to an elected faculty representative.  

Each School FAC elects up to three preferably tenured full-time FAC members to serve two-year terms on the 

College Advisory Council. These elections are staggered so that only one or two CAC member is elected each 
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academic year.  Full-time faculty members of each school elect school members to the FAC. The School Director is 

an ex-officio nonvoting member who consults with members of the FAC, calls and chairs meetings.  

Curriculum Committee 

The Curriculum Committee recommends changes in program design, implementation, evaluation, and courses.  

The Associate Dean for Student Services and Undergraduate Education and Associate Dean for Administrative 

Affairs and Graduate Education serve as ex-officio members, represent the Dean, and serve as co-Chairs of the 

committee. The Director of Advising and the Director of the Office of Graduate Student Services also serves as ex-

officio members. 

Membership consists of elected members, two from each school and one representative from Regional Campuses 

each serving a three-year term. Terms are staggered so that no more than one representative from a school is 

elected in any one year.  The length of committee membership differs by School: FLA use a one-year term, HS and 

TLC use a two-year term, and LDES does not specify a term length. Unlike the other Schools, HS provides additional 

ƛƴŦƻǊƳŀǘƛƻƴ ƻƴ ǘƘƛǎ ŎƻƳƳƛǘǘŜŜΩǎ ǇǊƻcedures. Finally, only FLA and HS explicitly state that undergraduate and 

graduate representatives are to be appointed by the committee. In terms of formatting, the School of TLC breaks 

the information down into two subsections (i.e., Purpose and Membership). 

Curricular decision making with regard to programs in the College of Education, Health and Human Services follows 

this process:  

Curriculum Development and Approval Process in the College of EHHS 

 

Initiation of Program/Course Change 

 

Program Area Responsible for Courses/Program 

[Proposal of new or modified courses or programs] 

 

School Curriculum Committee 

[Modification, approval based on college/school needs, policies] 

 

School Directors 

 

College Curriculum Committee 

[Approval based on compliance with University Policies and procedures relative to program approval] 

 

Dean of the College 

 

Dean of Graduate Studies (for graduate programs) 
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Educational Policies Council--University Body for Curriculum Review (EPC) 

[Approval for implementation based on assessment of compliance with University Policies, needs, mission] 

 

Approval 

Courses and program revisions related to the education of teachers from program areas that reside in the College 

of Education, Health and Human Services or in units in other colleges within the university must have the approval 

of the Undergraduate or Graduate Council to assure compliance with the College of Education, Health and Human 

Services, State of Ohio and NCATE (or CAEP) standards. Courses and program revisions in non-teacher education 

programs within the college must be approved by the appropriate council, that is, undergraduate or graduate. 

Technology Advisory Council 

This Council advises the Dean on all technology matters in the college. The council meets as needed to develop 

technology plans, support research and implementation of cutting edge technologies for teaching, learning and the 

management of information, review requests by faculty, administrators, and staff concerning technology, support 

external funding request for technology applications consistent with the college mission, and evaluate the status of 

technology implementation in the college. Membership consists of two faculty members from each school elected 

for rotating, two-year teams, and one staff representative elected for a one year term 

Research Advisory Council 

This Council reports to the Associate Dean for Administrative Affairs and Graduate Education. The purpose of the 

council is to encourage research and scholarly activity as well as externally funded activity within the college. The 

Council is advisory to the Research and Evaluation Bureau relative to opportunities of the Bureau and to the 

connections possible among faculty, students and the Bureau. The Council consists of two faculty members elected 

for two year terms from each school such that one half of the council is replaced annually. Members may serve a 

maximum of two successive terms. In addition to the above Associate Dean, ex-officio members include a Director 

from the Research and Evaluation Bureau and the Grants Coordinator.  

Clinical Experience Advisory Committee (CEAC) 

The mission of the CEAC is to establish and review policies and procedures with regard to teacher education (field 

experiences, student teaching, and practica): including eligibility, placement, continuation, assessment, credit 

provided, advising, etc. The committee is co-chaired by the Associate Dean for Undergraduate Education and the 

Director of Clinical Experiences.  Membership consists of faculty from teacher education programs and placement 

officials of the ten largest placement sites. 

Teacher Education Coordinators Committee 

This committee advises the Associate Dean of Student Services and Undergraduate Education on policies, 

procedures, and curriculum in teacher education. The committee establishes and reviews policies and procedures 

relevant to teacher education and provides a forum for discussion of curricular issues. Membership consists of the 

coordinators of teacher education programs across the university.  

Undergraduate Program Coordinators 

This body plays an advisory role to the Associate Dean for Student Services and Undergraduate Education on 

policies and procedures related to undergraduate education in the College of EHHS. As such, it will be a forum for 

discussion of ideas and a means of communication among the various programs.  

Graduate Program Coordinators 

This body plays an advisory role to the Associate Dean for Administrative Affairs and Graduate Education on 

policies and procedures related to graduate education in the College of EHHS. As such, it will be a forum for 

discussion of ideas and a means of communication among the various programs.  
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Diversity Committee 

The Diversity Committee reports to the Dean of the college and has the mission of implementing the diversity 

goals within the Kent State Strategic Diversity Plan: to promote diversity recruitment of students, staff, 

administrators and faculty; to promote effective equitable recruitment practices; to develop a welcoming 

environment to all; to provide leadership on issues of diversity; to develop a system that encourages progress for 

all; to be sensitive and skilled in working in diverse environments and with diverse people. The committee has a 

minimum of two members from each school, as well as at least one member of the classified and non-classified 

staff, and a graduate and undergraduate student. 

Graduate Appeals Committee  

The Graduate Appeals Committee hears the appeals of graduate students who have been dismissed from the 

program, college, and university.  The Associate Dean for Administrative Affairs and Graduate Education convenes 

the committee as necessary throughout the academic year.  The committee consists of 3 faculty members who 

make recommendations to the Associate Dean. 

Undergraduate Appeals Committee 

The Undergraduate Appeals Committee hears the appeals of undergraduate students. The Associate Dean of 

Student Services and Undergraduate Education convenes the committee as necessary throughout the academic 

year.  The committee consists of three faculty members who make recommendations to the Associate Dean. 

Student Academic Complaint Committee (School) 

The Student Academic Complaint Committee handles complaints from students.  The sections pertaining to this 

group differs slightly across Schools. One difference is the number of faculty that sit on the Student Academic 

Complaint Committee. There are three faculty members and one student representative for FLA and TLC, but four 

faculty members and one student representative for HS and LDES. Another difference is how the members are 

appointed. For FLA and LDES, members are appointed by FAC. For HS, members are appointed by the Director at 

the time of the complaint. For TLC, members are elected on an annual basis. As for similarities, all four schools 

have one member serve as the Chair of the committee (although the appointment process for the Chair does 

differ). Finally, per University Policy 4-02.3, all four schools include at least one student representative on the 

committee.  

In the event that a member of the Student Academic Complaint Committee is the subject of or may otherwise be 

involved with a student complaint, the FAC will select a replacement from the Faculty. If the Chair of the 

Committee is the subject of or may otherwise be involved with a student complaint, the Director will appoint 

another member of the Student Academic Complaint Committee to direct the committee and the FAC will appoint 

an additional member to the committee from the Faculty. 

Promotion, Tenure, and the Reappointment Committees (School) 

Promotion, Tenure, and Reappointment Committees are ad hoc committees of the school that make 

recommendations to School Directors on matters regarding promotion, tenure, and reappointment. These 

committees comprise the voting, advisement, and recommendatory bodies to the School Director regarding 

promotion, tenure, and reappointment. In addition, all tenured faculty are invited to comment on anyone being 

considered for tenure and promotion.  

These committees are composed of tenured full professors and FAC members who are tenured and at or above 

the rank of the applicant. Members are excluded from deliberations when they, their spouses, significant other, or 

a relative is under consideration, or when a candidate for promotion to a rank higher than their own is considered. 

The content included in this section is consistent across all four schools, with the exception of an additional 

paragraph included in the TLC handbook. A sample of the uniform language is provided below, followed by the 

TLC-specific paragraph.  
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The policies and procedures that govern the School's Ad Hoc Reappointment, Tenure and Promotion (RTP) 

Committee are included in University Policy. Procedural and operational guidelines for this committee are 

provided annually by the Office of the Provost. This committee reviews materials relevant to the professional 

performance of Faculty who are candidates for reappointment, tenure, or promotion in rank, and to make 

recommendations to the Director on each of these personnel decisions. The recommendations of this committee 

and the Director, together with the materials assembled for the committees, are forwarded to the Dean of the 

College. 

Teaching, Learning and Curriculum Studies p. 11 

This committee is composed of tenured full professors and FAC members who are tenured and at or 

above the rank of the applicant. Members are excluded from deliberations when they, their spouses, or a 

relative is under consideration, or when a candidate for promotion to a rank higher than their own is 

considered 

College Workload and Reappointment, Promotion, and Tenure Guidelines 

Faculty Appointment, Rank, Status 
All four handbooks have the following sections unless otherwise specified: (1) Faculty Appointments, (2) Faculty 

Ranks, (3) Recruiting Faculty, (4) Responsibility of the Faculty, (5) Faculty Code of Ethics, (6) Outside Employment 

and Other Outside Activities, (7) Faculty Leaves, (8) Faculty Absence and Travel Policy, (9) Faculty Sick Leave, (10) 

Academic Misconduct of Faculty, (11) Copyright Restrictions, (12) Sanctions, (13) Faculty Grievance and Appeal 

Procedures, (14) Faculty Workload and Workload Equivalents, (15) Teaching Assignments and Class Schedules, (16) 

Summer Teaching Assignments, and (17) Faculty Annual Workload Summary. Several Schools  also include 

additional sections: (18-FLA and TLC) Other Faculty Duties, (19-FLA and LDES) Office Assignment/Assignment of 

Offices, (20-LDES) Faculty Representation at Commencement, (21-TLC) Professional Responsibilities, (22-TLC) 

Academic Freedom and Professional Responsibility at KSU. 

For the purposes of compiling this document, information regarding faculty has been pulled together from several 

different sections. For FLA, this information was pulled from the following sections: (A) Appointment of Faculty and 

(B) Teaching Assignments and Workload, Including Workload Equivalences and Related Procedure. For HS, this 

information was pulled from the following sections: (A) Teaching Assignments and Workload and (B) 

Reappointment, Tenure, and Promotion Criteria and the Criteria and Processes Relating to Other Faculty Personnel 

Actions. For LDES, this information was pulled from (A) Appointment of Faculty, (B) Employment Procedures and 

Regulations, and (C) Teaching Assignments, Workload, and Related Procedures. Finally, for TLC, this information 

was pulled from (A) Teaching Assignments and Workload, Including Workload Equivalencies and Related 

Procedures and (B) Reappointment, Tenure, and Promotion Criteria and Processes Relating to Other Faculty 

Personnel Actions. While the below section headers may appear in different sections with slightly different 

wording, the content provided is consistent, unless otherwise specified.  

Faculty Appointments 

All four schools use the same language for this section, and thus one sample is provided (Sample from FLA, p. 12)  

Normally, an earned doctoral degree in a related discipline is required for all Faculty appointments in the School. 

Postdoctoral experience is preferred. 

Faculty Ranks 

Each School includes definitions of the faculty ranks within their handbooks. While the definitions are very similar 

across the four schools, several small differences exist. Differences are called out below the samples. The following 

ranks are included within the handbooks: (1) Assistant Professor, (2) Associate Professor, (3) Professor, (4) 

Research Associate and Research Assistant, (5) Adjunct Faculty Appointments, (6) Visiting Faculty Appointments, 

(7) Full-Time Non-Tenure Track Faculty (NTT) Appointments, (8) Part-Time Faculty Appointments, and (9) Graduate 

Faculty Status. 
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Assistant Professor (Sample from FLA, p. 12) 

This rank is normally the entry-level rank for Faculty holding the doctorate in an appropriate discipline. 

Associate Professor (Sample from FLA, p. 12) 

Hire to or promotion to this rank presumes prior service as an Assistant Professor, significant academic 

achievements, and possession of the doctorate in an appropriate discipline. 

Teaching, Learning and Curriculum Studies (p. 12) Χŀǎ ǿŜƭƭ ŀǎ ǘŜŀŎƘƛƴƎ ǊŜŎƻƎƴƛȊŜŘ ƻǾŜǊŀƭƭ ŀǎ ΨǾŜǊȅ ƎƻƻŘΣΩ 

and some service to the School, College, University and profession. 

Professor (Sample from FLA, p. 12) 

Promotion to this rank requires credentials and achievements beyond those required for promotion to Associate 

Professor and is reserved for senior Faculty members who have achieved significant recognition in their discipline. 

Teaching, Learning and Curriculum Studies (p. 12) ΧƘŀǾŜ ǘŜŀŎƘƛƴƎ ǊŜŎƻƎƴƛȊŜŘ ŀǎ ƻǾŜǊŀƭƭ άǾŜǊȅ ƎƻƻŘ ǘƻ 

ŜȄŎŜƭƭŜƴǘΣέ ŀƴŘ ǇǊƻǾƛŘŜŘ ǎǳōǎǘŀƴǘƛŀƭ ǎŜǊǾƛŎŜ ǘƻ ǘƘŜ {ŎƘƻƻƭΣ /ƻƭƭŜƎŜΣ ¦ƴƛǾŜǊǎƛǘȅ and profession. 

Research Associate and Research Assistant (Sample from FLA, p. 12) 

These ranks are reserved for individuals who are engaged in research and who are not normally assigned teaching 

responsibilities. Such positions are typically supported by extramural grant funds and are not tenure-track 

appointments. Faculty who hold these ranks do not vote on School committees and do not participate in School 

governance. 

Adjunct Faculty Appointments (Sample from FLA, p. 14) 

These appointments are held primarily by Faculty from other institutions or persons on the staffs of community-

based agencies and organizations. Adjunct Faculty appointments are made at the discretion of the Director in 

consultation with the FAC. Adjunct Faculty members do not vote on School Committees and do not participate in 

School governance. 

Visiting Faculty Appointments (Sample from FLA, p. 14) 

Visiting Faculty appointments at an appropriate Faculty rank may be made when leaves of absence occur or special 

needs arise and funds are available. A visiting Faculty member is typically a Faculty member from another 

institution who is employed by the School for a period not to exceed one (1) year. In the event that a Visiting 

Faculty member is employed in that capacity for a second consecutive year, the visiting Faculty member will then 

become a NTT Faculty member. 

Full-Time Non-Tenure Track Faculty (NTT) Appointments (Sample from HS, p. 17) 

Full-time non-tenure track faculty (NTT) appointments are made on an annual basis. NTT appointments are not 

included under the umbrella of the University policy and procedures regarding faculty tenure (See, University 

Policy Register 3342-6-14) and NTT faculty members are not entitled to any rights with regard to tenure. 

Lifespan Development and Educational Sciences (LDES, p. 6) Full-ǘƛƳŜ ƴƻƴπǘŜƴǳǊŜ ǘǊŀŎƪ CŀŎǳƭǘȅ όb¢¢ύ 

appointments are made on an annual basis (Section VI of this Handbook).  NTT Faculty members are 

entitled to those rights governed by the applicable Collective Bargaining Agreement. 

Part-Time Faculty Appointments (Sample from FLA, p. 14) 

Part-time Faculty appointments will be made from an established pool of qualified applicants not currently on 

regular appointment at the University when the School cannot meet its teaching needs from the ranks of its 

'Faculty, NTT Faculty and graduate students. 

Graduate Faculty Status (Sample from FLA, p. 14) 

As a doctoral degree granting School, the School normally requires that all Faculty hired for Faculty positions be 

eligible for appointment to the Graduate Faculty as associate or full members. The Administrative policy regarding 

graduate Faculty is included in the University Policy Register. 



27 
 

 

Health Sciences (HS, p. 17) A Full member is typically expected to hold a terminal degree, usually a 

doctorate in field, have a record of substantial, sustained, and scholarly work, and provide quality 

graduate instructions, thesis/dissertation direction, and advisement. 

¶ F3 ς 9ŦŦŜŎǘƛǾŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ŀŘǾƛǎƛƴƎ ƻŦ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎΣ ǎŜǊǾŜǎ ƻƴ ƳŀǎǘŜǊΩǎ ŀƴŘκƻǊ ŘƻŎǘƻǊŀƭ 

commƛǘǘŜŜǎΣ ŘƛǊŜŎǘǎ ƳŀǎǘŜǊΩǎ ǘƘŜǎƛǎΣ ŀƴŘ ǿƛǘƘ {ŎƘƻƻƭ ŀǇǇǊƻǾŀƭ Ŏƻ-directs doctoral dissertations.  

¶ F4 ς Effective teaching and advising of graduate students, serves on masters and/or doctoral 

ŎƻƳƳƛǘǘŜŜǎΣ ǎǳŎŎŜǎǎŦǳƭƭȅ ŘƛǊŜŎǘŜŘ м ƳŀǎǘŜǊΩǎ ǘƘŜǎƛǎΣ ŀƴŘκƻǊ Ŏƻ-directed 1 doctoral dissertation to 

completion. 

¶ F4D ς 9ŦŦŜŎǘƛǾŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ŀŘǾƛǎƛƴƎ ƻŦ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎΣ ǎŜǊǾŜǎ ƻƴ ƳŀǎǘŜǊΩǎ ŀƴŘκƻǊ ŘƻŎǘƻǊŀƭ 

committees, directs doctoral dissertations, serves as a graduate faculty representative. 

¶ An Associate Member is typically expected to hold and earned doctoral degree, provides evidence of 

an emerging pattern of current scholarly work, and provides quality graduate instruction, thesis 

direction, and advisement. 

¶ A1 ς Effective teaching and advising of graduate students and sŜǊǾŜǎ ƻƴ ƳŀǎǘŜǊΩǎ ŎƻƳƳƛǘǘŜŜǎΦ 

¶ A2 ς 9ŦŦŜŎǘƛǾŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ŀŘǾƛǎƛƴƎ ƻŦ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎΣ ǎŜǊǾŜǎ ƻƴ ƳŀǎǘŜǊΩǎ ŎƻƳƳƛǘǘŜŜǎΣ ŀƴŘ ŘƛǊŜŎǘǎ 

ƳŀǎǘŜǊΩǎ ǘƘŜǎŜǎΦ 

Faculty Responsibil i t ies 
In addition to the language that is listed below, the Schools of HS, LDES, and TLC provide additional information on 

the responsibilities of their faculty. For example, HS has a paragraph on office hours, LDES includes paragraphs on 

office hours, graduation ceremonies, and recruitment activities, and TLC includes a narrative on the expectation of 

collaboration on and off campus. Sample of Consistent Language (FLA, pp. 15-16) follows: 

Each Faculty member is expected to contribute to the School, Campus, College and the University according to the 

terms and condition of his/her letter of appointment.  Some Faculty members make their primary contribution in 

teaching while others emphasize research. High quality teaching and scholarly activity are expected of all Faculty 

members.  Service to the School, Campus, College, and the University is also expected of each Faculty member. 

Faculty members are expected to provide students with a syllabus which includes the subject matter to be covered 

in a course, a listing of assignments and/or reports, dates of examinations, grading standards, attendance 

requirements, and other pertinent details of the conduct of the class. A Student Survey of instruction (hereinafter 

"SSI'') is required in each course in each semester and will be conducted under the auspices of the Director 

pursuant to applicable University policies and procedures. Probationary Faculty are expected to work with the 

School Director to identify at least one Faculty member each year to visit their class and evaluate their teaching 

performance, Supervision and direction of student research projects, theses, and/or dissertations (as appropriate 

to program offerings) is part of the teaching function. 

Scholarly activity is expected of all Faculty members, although the extent and/or type of activity may vary with the 

terms of each Faculty member's assignment and campus location. Faculty involved in research and the graduate 

program are expected to present evidence of their endeavors, which may include publications, proposals 

submitted for extramural funding, and dissemination of research in various venues as appropriate to the discipline. 

Activity in professional organizations and the training of graduate students is also generally expected. 

Service to the University is a responsibility of each Faculty member. School, Campus, College, and University 

committee or task force membership is expected as a normal part of a Faculty member's contributions. Special or 

outstanding service above and beyond that which is typical may be considered during the review of a Faculty 

member, but service alone will not reduce the expectations of quality teaching and scholarly activity. Public service 

is encouraged and recognized as a part of the professional responsibilities of each Faculty member, although 

contributions in this area can be expected to vary widely due to the nature of the various disciplines within the 

School. 
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Faculty Code of Ethics 

This section is identical for all four Schools (Sample HS, p. 14) 

All members of the School faculty are expected to maintain the highest ethical standards as teachers, scholars, 

university citizens and colleagues. The University policy regarding faculty code of professional ethics can be found 

in the University Policy Register. (See, University Policy Register 3342-6-17). 

Outside Employment and Other Outside Activities 

This section contains the same language across the four Schools (Sample HS, p. 14) 

Faculty members may engage in professional activities outside the university provided the activities do not 

interfere with the faculty member's teaching, research, or service responsibilities to the School, Campus, College 

or University (See, University Policy Register 3342-6-24). These activities must not compete with University activity 

ƻǊ ǘƘŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ ŜƳǇƭƻȅƳŜƴǘ ǿƛǘƘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ŀƴŘ Ƴǳǎǘ ōŜ ŀǇǇǊƻǾŜŘ ƛƴ ŀŘǾŀƴŎŜ ōȅ ǘƘŜ 5ƛrector, the 

Dean, and the Provost. Each academic year, each full-time faculty member must disclose and seek approval for all 

outside employment or other outside activities on the form provided by the University. Any outside employment 

or other outside actiǾƛǘƛŜǎ ŀǊŜ ǎǳōƧŜŎǘ ǘƻ ǘƘŜ CŀŎǳƭǘȅ /ƻŘŜ ƻŦ 9ǘƘƛŎǎ ŀƴŘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ŎƻƴŦƭƛŎǘ ƻŦ ƛƴǘŜǊŜǎǘ ǇƻƭƛŎƛŜǎΦ 

(See, University Policy Register 3342-6-17 and 3342-6-23). 

Faculty Leaves  

The information provided in this section is consistent across all four Schools (Sample FLA, p. 21) 

All leaves, sponsored or unsupported, personal or professional, are subject to the approval of the Director, the 

Dean and the Provost. University leaves include but are not limited to: 

1. Research leaves 

2. Leaves of absence without pay 

3. Faculty professional improvement leaves 

4. Research/Creative Activity appointments 

Faculty Absence and Travel Policy 

The Schools of HS, LDES, and TLC use the same language for this section. The School of FLA provides detailed 

information on anticipated absences, unanticipated absences, and professional meetings. The School of TLC also 

provides information regarding class cancelation, which is similar in nature to the information provided by FLA, but 

it is provided in the Matters of Student Success section of this document. Sample of Consistent Language (HS, p. 

13) follows: 

Faculty members who will be absent from campus for professional or personal reasons must submit a Request for 

Absence Form to the Director. The request should be made at least one (1) month prior to the planned absence 

and is subject to the approval of the Director and the Dean. Arrangements for any classes to be missed during the 

absence must be addressed to the satisfaction of the Director before approval will be granted. 

Attendance at professional meetings is encouraged and approved travel expenses incurred in attending such 

meetings will be reimbursed when approved prior to travel according to the University's travel policies and are 

subject to the availability of School funds. 

Academic Misconduct of Faculty 

The Academic Misconduct of Faculty section is consistent across the four Schools (Sample HS, p. 14) 

The University policy regarding misconduct in research and scholarship and the Administrative policy and 

procedures regarding allegations and instances of misconduct in research and scholarship is included in the 

University Policy Register. (See, University Policy Register 3342-3-05 and 3342-2-05.01). 

Copyright Restrictions 

The language within this section is consistent across the four Schools (Sample FLA, p. 23) 
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All Faculty members should be aware of current copyright laws that restrict the copying of published materials. For 

further information, contact the University's Office of Legal Affairs. 

Sanctions 

The content within this section is consistent across the four Schools (Sample FLA, p. 21) 

A sanction is a documented corrective action in response to a Faculty member's unsatisfactory performance of 

his/her duties and responsibilities as a member of the Faculty. (See, "Sanctions for Cause" in the Collective 

Bargaining Agreement). 

Faculty Grievance and Appeal Procedures 

The details provided within this section are consistent across the four Schools (Sample FLA, p. 17) 

1. Informal Procedure: Any faculty member who believes that he/she may have a grievance is strongly 

encouraged, before initiating a formal grievance or appeal, to talk with the Director about any issue(s) of 

concern. The Director may seek the advice and recommendation of individual faculty members or faculty 

advisory groups in seeking informal resolution of a dispute or complaint. 

2. Formal Procedure: Formal procedures for addressing grievances affecting the terms and conditions of 

employment of faculty are described in the applicable Collective Bargaining Agreement. Disputes 

involving substantive academic judgments are subject to a separate academic appeals process governed 

by the applicable Collective Bargaining Agreement. 

Faculty grievances that are not directly related to the terms or conditions of employment and are not academic 

appeals are appropriately addressed within the School, whenever possible. The Director and/or faculty members 

will initiate an informal dialogue with all parties involved in a dispute and strive to reach a resolution agreeable to 

all parties. 

Faculty Workload and Workload Equivalents 
All four Schools include the collective bargaining agreement language within this section. In part, that language 

specifies the number of credit hours that faculty members are expected to carry (i.e., a maximum workload of 

twenty-four (24) credit hours per academic year; for NTT that increases to a maximum workload of thirty (30) 

credit hours per academic year). In addition to this uniform requirement set forth by the collective bargaining 

agreement, each school has its own set of policies and procedures. For example, while all four Schools make 

mention of workload adjustments, the circumstances for adjustments differ. For example, FLA indicates that the 

Program Coordinator duties contribute .25 (3-semester hours per academic session) to ǘƘŀǘ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ ǘƻǘŀƭ 

load credit. This is the same load credit granted to Coordinators of HS programs. In contrast, the School of LDES 

indicates that workload is informed by programmatic accreditation standards. For those in the School of LDES 

without programmatic accreditation, workload is assigned based on recommendations from the Coordinator and 

Director. Finally, the TLC handbook lists situations that the Director may provide workload adjustments for, but 

never specifies for how much time. The Faculty Workload and Workload Equivalents sections are provided in the 

Analysis of School Handbooks appendix at the conclusion of this document (pages ~24-50) 

Teaching Assignments and Class Schedules 

All four Schools use the same language for this section. TLC does, however, provide an additional paragraph about 

workshops which is available in the appendix. (Sample of consistent language (FLA, pp. 19-20) follows): 

Faculty members are assigned to teach specific courses by the Director. The primary considerations for course 

assignments are prior teaching experience, subject expertise, and shared responsibility among the Faculty for 

service and introductory courses. Questions regarding teaching assignments should be addressed to the Director. 

In the case of a dispute or request for reassignment the Faculty member may request review by the FAC which will 

make a recommendation to the Director. 
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Scheduling of classes is the responsibility of the Program Coordinator with approval of the Director. The primary 

consideration for scheduling classes is student need with regard to meeting program or major requirements within 

a reasonable time frame. In addition, the scheduling of some classes may be determined by the need to serve 

nontraditional students. 

Faculty Annual Workload Summary  

The information within this section is nearly identical across the four schools. Please note that this section is called 

Faculty Information System in the TLC handbook (Sample FLA, p. 21): 

All Faculty members are required to prepare and submit an annual workload summary report for the previous 

academic year. It will include the following items: 

1. An updated curriculum vitae submitted via the Faculty/Staff Portal. 

2. Course evaluations (provided by the School Director) and syllabi for each course taught. 

3. A brief summary of professional activities related to the 24-credit hour workload (e.g., if a Faculty 

member has a 3 hour assignment for program coordination, a brief summary of activities related to their 

work as a Program Coordinator should be provided; if a Faculty member has a 3 hour assignment for 

research, a brief summary of research activities should be provided). 

Reappointment, Promotion, and Tenure 

Reappointment 

All four Schools have similar reappointment procedures listed in their handbooks. For example, all four Schools 

require probationary faculty to identify at least on faculty member per year to visit their class and evaluate their 

teaching performance. All four Schools also include their Ad Hoc RTP Committee in the reappointment process. 

This committee is charged with offering reappointment recommendations based on its review of faculty files. 

School Directors also come up with recommendations based on their own review of the files. The Director submits 

his/her recommendation and the Ad Hoc RTP Committee recommendation to the Dean for final review. Another 

similarity is that all four handbooks also include information regarding the policies that are specific to University 

Policy and the Collective Bargaining Agreement. Finally, all four Schools make mention of the tolling procedure 

(also known as stopping the tenure clock). Since the language used across the four handbooks is so similar, only 

one sample is provided below (Sample FLA, p. 25): 

The policies and procedures for reappointment are included in the University policy and procedures regarding 

Faculty reappointment (See, University Policy Register). Each academic year, reappointment guidelines for Kent 

and Regional Campus Faculty are distributed by the Office of the Provost. Candidates for reappointment, tenure, 

and promotion must provide evidence of significant accomplishments in both performance and professional 

development. Additionally, we expect faculty to be engaged, responsive to one another, students, and the 

university community. 

Reappointment 

All probationary tenure-track faculty members are subject to reappointment review annually until the academic 

year in which they are considered for tenure. Probationary Faculty members are reviewed by the School's Ad Hoc 

RTP Committee. Probationary Faculty are expected to work with the School Director to identify at least one Faculty 

member each year to visit their classes and evaluate their teaching performance.  A written report of the 

evaluation is placed in the Faculty member's reappointment file. Probationary Faculty will also create an updated 

file each year that is presented to the Director and the Ad Hoc RTP Committee. Each probationary Faculty member 

is discussed by the committee, which then votes on the Faculty member's reappointment. The Director 

independently assesses the accomplishments of each probationary Faculty member and forwards her/his 

recommendation and the committee's recommendation to the Dean. The Director informs probationary Faculty of 

the committee's recommendation and provides a copy of her/his recommendation to the Dean. Probationary 

Faculty members who are not to be reappointed must be notified according to the schedule established in the 
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Collective Bargaining Agreement. For Faculty members whose appointment is in the Regional Campuses, 

recommendations on reappointment from the Director are forwarded to the Dean and the appropriate Regional 

Campus Dean. 

For probationary Faculty, reappointment is contingent upon demonstration of adequate progress toward the 

requirements for tenure. Moreover, the Faculty member must have established and articulated short and long-

term plans for achieving these goals. For Faculty members following the traditional tenure clock for Assistant 

Professors, the review after completion of three (3) full years in the probationary period at Kent State University is 

particularly critical. Upon completion of the third year of the probationary period, Faculty reviewing a candidate 

for reappointment should consider the record of the candidate's achievements to date. This record should be 

considered a predictor of future success. The hallmark of a successful candidate is compelling evidence of the 

potential to have an impact upon the discourse of her/his discipline. This record can be demonstrated through 

peer reviewed work and other significant scholarly contributions in one or more established lines of inquiry, as well 

as a clear and focused plan for building on this work. Specific concerns expressed by the Ad Hoc RTP Committee 

and/or the Director during this stage of the probationary period should be addressed by the candidate in 

subsequent reappointment reviews. Finally, a sound ethical approach to all aspects of teaching, research, 

publication, and the academic profession is expected of all who seek reappointment in the School. An overall 

evaluation of a candidate for reappointment must include consideration of the Faculty member's professional 

behavior as recognized by the University community. A candidate who fails to demonstrate likely success in the 

tenure process will be notified according to the official University policy timeline that she/he will not be 

reappointed. 

Reappointment reviews have as their primary purpose the preparation of probationary faculty members for 

successful tenure reviŜǿΦ  ¢ƘŜ ǇǊƛƴŎƛǇƭŜ ǘƻ ǊŜŀŦŦƛǊƳ ŀǘ ǊŜŀǇǇƻƛƴǘƳŜƴǘ ǊŜǾƛŜǿ ƛǎΣ άDƛǾŜƴ ǘƘŜ ȅŜŀǊǎ ƻŦ ǎŜǊǾƛŎŜ ǘƻ ŘŀǘŜ 

and the number of years until mandatory tenure review, it is reasonable to expect that the probationary faculty 

member will eventually undergo a successful tenurŜ ǊŜǾƛŜǿΦέ Lƴ ǘƘŜ ŜǾŜƴǘ ǘƘŀǘ ŎƻƴŎŜǊƴǎ ŀōƻǳǘ ŀ ŎŀƴŘƛŘŀǘŜϥǎ 

performance are raised during the reappointment process, the Ad Hoc RTP Committee and the Director shall 

provide detailed, prescriptive comments to serve as constructive feedback.  If such concerns arise during a review 

that occurs after completion of three (3) full years in the probationary period, the Director, in consultation with the 

FAC, will advise and work with the candidate on a suitable, positive plan for realignment with the School's tenure 

and promotion expectations; however, the candidate is solely responsible for her/his success in implementing this 

plan. 

Tolling: From time to time, personal and/or family circumstances may arise that require an untenured Faculty 

member to need to request that her/his probationary period be extended. Upon request, a Faculty member may 

be granted an extension of the probationary period, which has been traditionally called "tolling" or "stopping the 

tenure clock." The University policy and procedures governing modification of the Faculty probationary period is 

included in the University Policy Register.  

Tenure and Promotion 

Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include 

language specific to the University-level policies. With the exception of TLC, the Schools use nearly the same 

language regarding tenure and promotion (Sample HS, p. 19): 

The policies and procedures for tenure are included in the University policy and procedures regarding faculty 

tenure (See, University Policy Register 3342-6-14) and the policies and procedures for promotion are included in 

the University policy and procedures regarding faculty promotion (See, University Policy Register 3342-6-15).  Each 

academic year, tenure and promotion guidelines for Kent and Regional Campus faculty are distributed by the 

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays 

a crucial role in determining the quality of the UniverǎƛǘȅΩǎ CŀŎǳƭǘȅ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴŀƭ ŀƴŘ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǎǘŀǘǳǎ ƻŦ ǘƘŜ 

University. The awarding of tenure must be based on convincing documented evidence that the Faculty member 

has achieved a significant body of scholarship that has had an impact on her/his discipline, excellence as a teacher, 
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and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a 

ǇǊƻƎǊŀƳ ƻŦ ƘƛƎƘ ǉǳŀƭƛǘȅ ǘŜŀŎƘƛƴƎΣ ǎŎƘƻƭŀǊǎƘƛǇ ŀƴŘ ǎŜǊǾƛŎŜ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ Ƴƛǎǎƛƻƴ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŀŎŀŘŜƳƛŎ 

unit(s) and to the mission of the University.  Tenure considerations can include evaluation of accomplishments 

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not 

funded, proposals pending, papers άƛƴ ǇǊŜǎǎΣέ ƎǊŀŘǳŀǘŜ ǎǘǳŘŜƴǘǎ ŎǳǊǊŜƴǘƭȅ ŀŘǾƛǎŜŘΣ ŀƴŘ ŀƴȅ ƻǘƘŜǊ ƳŀǘŜǊƛŀƭǎ ǘƘŀǘ 

Ƴŀȅ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇƻǘŜƴǘƛŀƭ ŦƻǊ ŀ ƭƻƴƎ ǘŜǊƳ ǎǳŎŎŜǎǎŦǳƭ ŎŀǊŜŜǊΦ ¢ƘŜ ǘŜƴǳǊŜ ŘŜŎƛǎƛƻƴ ƛǎ ōŀǎŜŘ ƻƴ ŀƭƭ ƻŦ ǘƘŜ 

ŜǾƛŘŜƴŎŜ ŀǾŀƛƭŀōƭŜ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇƻǘŜƴǘƛŀƭ to pursue a productive career. On the other hand, 

ǇǊƻƳƻǘƛƻƴ ƛǎ ǊŜŎƻƎƴƛǘƛƻƴ ōŀǎŜŘ ƻƴ ŀ ŎŀƴŘƛŘŀǘŜΩǎ ŀŎŎƻƳǇƭƛǎƘƳŜƴǘǎ ŎƻƳǇƭŜǘŜŘ ŘǳǊƛƴƎ ǘƘŜ ǊŜǾƛŜǿ ǇŜǊƛƻŘ ŀƴŘ 

promotion decisions are based on papers published and accepted, grants received and graduate students 

graduated during the review period, as well as high quality teaching evaluations and service to the University and 

the profession consistent with his/her faculty assignment. 

Schools provide additional specificity about elements of the review file as well as the criteria, and these can be 

reviewed in the Analysis of School Handbooks appendix (pages ~49-94). 

Renewal of Appointment and Performance Reviews of NTT Faculty 

While the language for renewal of appointment and the full performance review is similar across all four Schools, 

the exact content and structure regarding the evaluation criteria differs by handbook. Despite the differences, all 

four handbooks include sections on (1) renewal of appointment, (2) full performance reviews, (3) simplified 

performance reviews, and (4) promotion.  This can be reviewed in the Analysis of School Handbooks appendix 

(pages ~94-109). 

Faculty Excellence/Merit Awards ς Criteria, Performance Expectations, etc. 

The purpose of Faculty Excellence Awards is both to award meritorious performance during the period reviewed 

and to motivate future meritorious performance. Faculty Excellence Awards are established pursuant to the 

applicable Collective Bargaining Agreement. Procedures and timelines for determining Faculty Excellence Awards 

for any given year shall be conducted in accordance with guidelines issued by the Office of the Provost. The 

information provided within the awards section differs from School-to-School, to encourage the academic 

unit/campus to develop criteria aligned with their disciplines(s). (The School of HS calls this section Merit in its 

handbook).  Information on this process and the criteria can be reviewed in the Analysis of School Handbooks 

appendix (pages ~109-119). 

Administrative Units 

Administrative Affairs and Graduate Education ς See Administrative Unit Section 
This unit encompasses numerous functions, including the Professional Development and Outreach Office, the 

Office of Graduate Student Services, the Research and Evaluation Bureau, Grants Administration, as well as all 

EHHS Technology (Distance Education, IT Services, and the Instructional Resources Center).  This administrative 

unit also handles graduate faculty status, processes related to theses and dissertations, and activities to promote 

research within the college. 

Assessment and Accreditation 
The EHHS Assessment and Accreditation office is staffed by an Assistant Dean and an Assessment and 

Accreditation Coordinator.  The unit is focused on discipline-specific accreditation, assessment across the college, 

internal data collection, program reviews (KSU and Ohio Department of Higher Education), reporting to internal, 

external, and government agencies, and supports strategic planning processes.  The staff provides one-on-one 

assistance with assessment tool development, and is in the process of implementing an assessment management 

system focused both on accountability reporting and student artifact collection and evaluation.   

Assessment is managed at two levels at Kent State University ς in the Office of Assessment, Accreditation, and 

[ŜŀǊƴƛƴƎ ό!![ύΣ ŀƴŘ ƛƴ 9II{Ωǎ !ǎǎŜǎǎƳŜƴǘ ŀƴŘ !ŎŎǊŜŘƛǘŀǘƛƻƴ hŦŦƛŎŜΦ  ¢ƘŜ ǘǿƻ ƻŦŦƛŎŜǎ ǿƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅΤ ǘƘŜ !![ 

office deploys university-wide data collection tools (i.e., the Collegiate Learning Assessment, the National Survey of 
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Student Engagement) and manages the reporting processes and annual outcomes data collection for the Higher 

Learning Commission (HLC).   

The College of EHHS holds approximately one quarter of the professional accreditations earned by the entire 

institution.  Our college comprises 40% of the professionally accredited programs in our eight-campus system.  The 

golden boxes below highlight our accredited programs. Nearly all programs have sought accreditation through a 

CHEA and/or United States Department of Education-recognized professional accreditor if one exists.  In many 

cases (educator preparation, counseling, speech language pathology, etc.), the State of Ohio requires accreditation 

in order to prepare students for licensure.  For more information, see https://www.kent.edu/ehhs/professionally-

accredited-programs. 

 

Within the School of Foundations, Leadership, and Administration, the Hospitality Management (ACEND) and 

Recreation, Park, and Tourism Management (CoAPRT) are accredited directly by a professional accreditor.  The 

Education Leadership (K-12) program is recognized by Educational Leadership Constituent Council (ELCC), which is 

a discipline specific review body focused on Principal, Administrative Specialist, and Superintendent preparation 

programs όƪƴƻǿƴ ŀǎ ŀ άǎǇŜŎƛŀƭƛȊŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ŀǎǎƻŎƛŀǘƛƻƴέύΦ  This approval serves as a foundation to our National 

Council for Accreditation of Teacher Education (NCATE) accreditation, which is granted for all of our educator 

preparation programs, collectively.  Our Education Leadership program (including the Teacher Leader 

endorsement) is also approved by the Ohio Department of Higher Education, which grants additional required 

approvals to operate and recognizes endorsement programs (ELCC does not).   

https://www.kent.edu/ehhs/professionally-accredited-programs
https://www.kent.edu/ehhs/professionally-accredited-programs
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Within the School of Health Sciences, all professional programs are accredited; Athletic Training (CAATE), Exercise 

Science (CAAHEP-COAES, with additional recognition from NSCA), Nutrition (ACEND), as well as Speech Pathology 

and Audiology (ASHA).  The School Health (K-12) program is recognized by Society of Health and Physical Educators 

(SHAPE), which is a discipline specific review body focused on health education preparation programs. This 

approval serves as a foundation to our National Council for Accreditation of Teacher Education (NCATE) 

accreditation, which is granted for all of our educator preparation programs, collectively. Our School Health 

program is also approved by the Ohio Department of Higher Education, which grants additional required approvals 

to operate. 

Within the School of Lifespan Development and Educational Sciences, the Counselor Education and Supervision 

(CACREP), Rehabilitation Counseling (CORE), School Psychology programs (APA), and Nursing Home Administration 

(NAB) all are accredited directly by a professional accreditor.   In addition School Psychology (NASP), Instructional 

Technology (ISTE), and Special Education (including Mild/Moderate, Moderate/Intensive, Deaf Education, and Early 

Childhood Intervention) educator preparation programs are recognized by the appropriate specialized professional 

associations (CEC/CED).  These approvals serve as a foundation to our National Council for Accreditation of 

Teacher Education (NCATE) accreditation, which is granted for all of our educator preparation programs, 

collectively. The educator preparation programs and endorsements in LDES are also approved by the Ohio 

Department of Higher Education, which grants additional required approvals to operate. 

Within the School of Teaching, Learning, and Curriculum Studies, all teacher education programs are recognized by 

the appropriate specialized professional associations and the Ohio Department of Higher Education: Early 

Childhood Education (NAEYC), Middle Childhood Education (AMLE), Adolescent Education (Integrated Language 

Arts: NCTE, Integrated Math: NCTM, Integrated Science: NSTA, Integrated Social Studies: NCSS), Physical 

Education: SHAPE, and Literacy (ILA).  Our Career Technical Workforce Development program is recognized 

through the Ohio Department of Higher Education, as are all of the applicable endorsements (generalist 

endorsements, pre-ƪ ŜƴŘƻǊǎŜƳŜƴǘΣ ŀǎǎƻŎƛŀǘŜǎΩ ƭƛŎŜƴǎŜǎύΦ  ¢ƘŜǎŜ ŀǇǇǊƻǾŀƭǎ ǎŜǊǾŜ ŀǎ ŀ ŦƻǳƴŘŀǘƛƻƴ ǘƻ ƻǳǊ National 

Council for Accreditation of Teacher Education (NCATE) accreditation, which is granted for all of our educator 

preparation programs, collectively. 

Recruitment and Retention 
The College of Education, Health and Human Services employs three full-time and one part-time staff members to 

enhance the recruitment process and outreach efforts for the college.  They have different functions but each 

contributes to the overall success of recruiting and eventually, retention of our students.  A summary of their roles 

follows: 

Graduate Academic Advisor (Part-Time, Office of Graduate Student Services) 

Recruitment and Student Service (Pre and post-admission): Serves as initial contact for prospective graduate and 

post-baccalaureate students in EHHS.  Assists with in program and career exploration, including pathways to 

earning teacher licensure.  Advises students on College admissions standards and program-specific admissions 

requirements, makes appropriate referrals to Program Coordinators, and evaluates transcripts to determine 

applicability of prior coursework for graduate and post-baccalaureate students seeking initial teacher licensure and 

currently licensed teachers seeking additional licensure areas. 

Academic Recruitment and Retention Director (Vacca Office of Student Services) 

The Director of Recruitment and Retention coordinates recruitment events for EHHS, including staffing for the 

Admissions events.  Represents EHHS at a variety of recruitment-related events.  Advises prospective 

undergraduate students interested in EHHS programs. Coordinates Destination Kent State: Welcome Weekend and 

assists with Destination Kent State: Advising and Registration (orientation). 

The Director engages in a variety of retention activities including: coordinating the EHHS Living Learning 

Community, managing targeted retention outreach to students at critical points throughout the semester, 
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coordinating Destination Kent State: First Year Experience, and coordinating Sophomore Year Experience 

programming. The Director collaborates with the Director of Advising and Licensure, the Director of the Office of 

Diversity Outreach and Development, the undergraduate Associate Dean and the dean on retention efforts.   

Director, Office of Diversity Outreach & Development  

Office of Diversity Outreach and Development (DOD). The DOD is focused on creating an inclusive and diverse 

learning environment within the College of Education, Health and Human Services. The DOD provides high impact 

outreach services and resources, which stimulate an increase in the recruitment and retention of 

ǳƴŘŜǊǊŜǇǊŜǎŜƴǘŜŘ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴǎ ƛƴǘƻ ǘƘŜ ŎƻƭƭŜƎŜΩǎ ǾŀǊƛƻǳǎ ƳŀƧƻǊǎ ŀƴŘ ǇǊƻƎǊŀƳǎΦ 

Recruitment: Develops and maintains College and program area recruitment materials including those used by the 

Admissions Office, and coordinates recruitment events for EHHS with a specific focus on diverse student 

populations.   Partnerships with area school districts are an important component to this operation. The director 

travels to graduate fairs at various institutions both in and out of state to recruit students to EHHS graduate 

programs. This is also accomplished at various conferences as well. 

Retention: Enhances engagement efforts through programming and support services including the Network for 

Diverse Scholars Program (underrepresented populations majoring in Teacher Education), LinkedUP!, DEI 

Advocates, and provide support for EHHS members of the Oscar Ritchie Scholars Guild.  Coordinates and awards 

diversity-related scholarships and manages Summer Bridge program.  Manages the DOD Advisory Board and 

represents EHHS at a variety of diversity-related programs and workshops. 

The Office of Diversity Outreach and Development has a full-time staff member and several graduate assistants.  

Vacca Undergraduate Student Services (VOSS) ς See Administrative Unit Section 
The VOSS provides support for undergraduate students, faculty, and administrators in the College of Education, 

Health and Human Services. Responsibilities include establishing individual academic records for all undergraduate 

students, monitoring student progress toward graduation, recommending and interpreting college policies and 

procedures, referring to other services within the university, and assisting students and faculty in resolving specific 

academic problems. Academic advisors based in the office provide individualized academic advising for current 

and prospective students and work closely with faculty advisors to communicate college and program 

requirements to students. Advisors meet with incoming freshmen through graduating seniors on a regular basis, as 

required by University Advising, assisting them in developing their academic plans, maintaining their file, making 

necessary referrals, and ensuring that they are progressing toward graduation. Staff members maintain close 

contact with the personnel from the four schools and from the offices of Admissions, Registrar, Bursar, Financial 

Aid, Student Success Programs, Academic Success Center, Career Services, Residence Services, and the Ohio 

Department of Education in order to facilitate an accurate flow of information and to establish efficient 

procedures. The office also maintains a computerized student database for assisting faculty advisers and providing 

accurate information for internal and external reports. The office of Clinical and Field Experiences within the VOSS 

is responsible for all student teaching and field placements for professional education programs. The VOSS is also 

responsible for reviewing the files for all students who are applying to the Ohio Department of Education for 

licensure and reviewing requests for out of state licensure verification. 

Centers 

Counseling and Human Development Center (CHDC) 

The Center is the practicum training and research agency for graduate programs in Clinical Mental Health 

Counseling, School Counseling, School Psychology, and the doctoral program in Counseling and Human 

Development Services. Graduate student trainees provide university and community clients with personal, career, 

and couple and family counseling under faculty supervision. The training function of the CHDC is enhanced by a 

sophisticated video recording and playback system for supervision and observation. The center works closely with 

other similar service providers at the University including the Psychology Clinic and the University Psychological 
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Services by promoting referrals. Similarly, close cooperation with a variety of service providers in the community is 

maintained. The Director reports directly to the Director of the School of Lifespan Development and Educational 

Sciences. 

The Human Development Center (HDC) 

The Human Development Center provides specialized research resources to faculty. Specific research resources 

include: (a) rendering consultation for proposal development and grant writing; (b) providing faculty and students 

with issues pertaining to research design, data collection, and statistical analysis; (c) establishing a collection of 

materials to facilitate research (e.g., journals, handbooks, test & measurement inventories), and (d) sponsoring 

research-related workshops, conferences, and distinguished lecture series. The HDC also provides graduate and 

undergraduate students the opportunity to participate in interdisciplinary research and community service 

projects. Projects sponsored by the Human Development Center focus on all stages of the life span. The Director 

reports directly to the Director of the School of Lifespan Development and Educational Sciences. 

Instructional Resources Center (IRC) 

The IRC is dedicated to stimulating and supporting the creative and effective use of technology by undergraduate 

students, graduate students, administrative offices, and faculty members. Infusion of technology into instruction, 

professional development through electronic research, and enhanced administrative functions through computer 

use are promoted and supported. The IRC is committed to serving the college community through equipment 

preparation, delivery and maintenance; access to high-end development tools, ongoing training programs and the 

upkeep of the college-wide computer network. The Coordinator reports directly to the Associate Dean for 

Administrative Affairs and Graduate Education. 

Reading and Writing Development Center 

The center is a diagnostic/ instructional facility for the professional education and development of graduate 

students in Reading and Language Arts programs. In supporting the training of such specialists, the center provides 

diagnostic evaluations and instruction for referred school-aged students and adults. As part of its service to such 

clients, the center provides support to schools and to the community.  

In addition to these functions, the center engages in research and service activities associated with the obtaining 

of grants for external funding by schools. Finally, the center provides workshops and other forms of consultation to 

schools in the areas of reading, writing, and the language arts. The center director reports to the Director of the 

School of Teaching, Learning and Curriculum Studies who has oversight responsibilities for the center.  

The Gerald H. Read Center for International and Intercultural Education  

The center is a support service for College of Education, Health and Human Services faculty, students, and 

programs. The center provides assistance and secures resources to help facilitate the international, global, and 

multicultural program priorities in the college. The center seeks to identify and promote faculty exchanges, 

research and scholarship, and student study and research in overseas and culturally diverse settings.  

The center helps to coordinate support services programs and projects for international students in the College of 

Education, Health and Human Services. It encourages international students' participation in and contributions to 

the life of the college as well. Through cooperation with the Read Chair, the center promotes the integration of 

visiting international scholars into the life of the college. 

Further, the center serves as a clearinghouse for hosting international visitors to the college and collaborates with 

schools, faculties and other agencies and institutions in organizing itineraries and guest presentations. The center 

seeks to promote international and intercultural interests with other organizations and agencies, including 

sponsorship of educational study programs abroad. The student teaching abroad program is coordinated through 

the efforts of the Read Center and the Office of Professional Development and Outreach. 

A group of faculty members and administrators closely associated with the center assume responsibility for 

coordinating programs, events, and activities in geographical regions. Our FAC is made up of two or three 
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representatives from each of the four schools and serve as a communication links between the center and their 

faculties.  The Center also has an outside board, the Professional Advisory Board, with representatives from key 

partner agencies and institutions, various global educators, and leaders from around the world.  This group forms 

an advisory body to the center. The Center Director reports to the Dean. 

Child Development Center (CDC) 

This center was established in 1972 as a child development laboratory for the professional preparation of early 

childhood personnel, research in child development and early education, and service to university and community 

families. The center offers programs for approximately 190 children from infancy through kindergarten. Family 

support services are an integral part of the program. 

The first goal of the center is to serve as a Professional Development School for the college. Collaboration between 

the Child Development Center and the College of Education, Health and Human Services is focused on early 

childhood curriculum development, teacher education, and research which informs and improves practice. The 

second goal is to disseminate information and conduct in-service education workshops and seminars relative to 

child development and best practices in Early Childhood Education. Third, the center focuses on family support 

services including parenting education, counseling services, and information and referral. The center is the 

responsibility of the Director of the CDC and the Early Childhood Education faculty and reports to the Director of 

the School of Teaching, Learning and Curriculum Studies.  

The Center for Innovation in Transition and Employment (CITE) 

The Center for Innovation in Transition and Employment provides leadership across the region for developing 

successful transition practices which lead to positive outcomes for people with disabilities. Organizationally, the 

Center administers transition personal development and demonstration grants and serves as an interdepartmental 

collaborative that supports interdisciplinary activities across special education, career and technical education, and 

rehabilitation. With almost twenty years of experience in providing interdisciplinary programs in transition, the 

Center developed many collaborative relationships for developing new and experienced teachers, coordinators, 

and leadership personnel. The Center houses demonstration projects that serve as regional transition resources for 

youth and families, policy makers, and professionals.  

Nutrition Outreach Program  

The Kent State Nutrition Outreach Program focuses on nutrition education and community outreach on the Kent 

campus. The Nutrition Outreach Program is located in the School of Health Sciences. The mission of the Nutrition 

Outreach Program is to provide university-based, community-centered nutrition and wellness education.  It is a 

non-profit center that provides professional nutrition education to Kent State students and employees, and 

community members of Portage County. The Nutrition Outreach Program provides individual, family and/or group 

nutrition education on weight control, cardiovascular disease/hypertension, digestive disorders, diabetes, eating 

disorders, general nutrition/wellness, pediatric nutrition, childhood obesity, sports nutrition, vegetarian, food 

allergies, and food safety. The program also provides service learning opportunities for undergraduate students 

and serves as an internship site for graduate students. 

Speech and Hearing Clinic 

The Kent State University Speech and Hearing Clinic is a teaching clinic dedicated to providing quality service to 

Kent State students, faculty, staff, and the general public. The Speech and Hearing Clinic offers diagnostic 

evaluations and therapy to children and adults for a wide range of speech and language disorders including, but 

not limited to: articulation, language, voice, stuttering, and aphasia. The Clinic offers complete hearing evaluations 

for people of all ages; it also fits, distributes, and repairs hearing aids. Other services offered include: auditory 

procession evaluations and therapy, ABR (Auditory Brainstem Response audiometry), and aural rehabilitation 

classes for the hearing impaired. The Clinic Coordinators report to the Program Coordinator of Speech Pathology 

and Audiology. 
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English Language Proficiency Clinic 

The ELPC is a specialized speech and language clinic associated with the Kent State University Speech and Hearing 

Clinic. ELPC works with non-native English speakers to improve oral English skills, including: perception and 

pronunciation of the sounds of English; rhythm and intonation in patterns of English; and associated speech 

production skills in lecturing and presentations. ThŜ ŎƭƛƴƛŎΩǎ clients include graduate teaching assistants from many 

departments and schools at Kent State, other Kent State graduate students, visiting scholars, and non-native 

English speakers from the surrounding community. 

Center for Tourism and Hospitality Development (CTHD) 

The mission of the CTHD is to support the advancement of the tourism and hospitality academic programs at Kent 

State University, to expand knowledge through research, and to facilitate faculty development. The center Director 

reports to the Director of the School of Foundations, Leadership and Administration. 

This center was created in response to leadership encouraging centers within the college to take on special 

activities.  Goals of the center are below: 

1. To integrate a tourism component into the (then) new Hospitality and Tourism Management graduate 

program, including course development, student recruitment and application review. 

2. To reengineer undergraduate tourism courses, so as to better serve the needs of Hospitality Management 

students.  The courses are Introduction to Global Tourism (second year level), Entrepreneurial Approaches 

to Leisure and Hospitality (third year level) and Tourism Development (fourth year).  ¢ƘŜȅ ŀǊŜ IaΩǎ 

guided electives. 

3. Kent State tourism/hospitality study abroad programs (China, Florence) 

4. International student recruitment, including 3+2 institutional agreements with overseas universities 

(there are both a recruitment plan and a mentoring plan) 

5. Hosting visiting scholars, extending to research collaboration, conference presentation, and publication. 

Note: Goals one and two are largely completed; three, four and five are ongoing 

Center for Disability Studies 

The Center for Disability Studies is an interdisciplinary research and service delivery institute whose mission is to 

understand the experiences and concerns of Americans with disabilities and to promote educational and 

employment opportunities in inclusive community settings. Projects of the center span a wide range of disability 

populations, geographic locales, and issues facing people with disabilities as they seek full participation in every 

aspect of society. The majority of funding for center projects comes from the United States Department of 

Education. The Center Director reports to the Director of the School of Lifespan Development and Educational 

Sciences.  

Research Center for Educational Technology (RCET) 

The Research Center for Educational Technology (RCET) is a flagship center for research, policy, and practice 

related to cutting-edge technologies in teaching and learning. Faculty members from across the School of LDES use 

RCET to explore the use and impact of various technologies related to K-12 classroom integration, teacher 

professional development, and learning in out-of-school/informal settings. The mission and work of RCET has been 

advanced with funding from numerous grants and foundations. The RCET Director reports to the EHHS College 

Dean. 

Science of Learning and Education (SOLE) Center 

The Science of Learning & Education (SOLE) Center is a research collaboration with the College of Arts and 

Sciences. The mission is to foster evidence-based reform of STEM education, health education, and literacy and 

language learning, to improve achievement and retention for KSU students and for K-12 students in the 
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surrounding community. The SOLE initiative is aimed developing bench-to-bedside models for education research, 

which involve supporting cutting-edge and potentially fundable research in the laboratory, in the classroom, and in 

the field. The Associate Director of the SOLE Center reports to the LDES School Director. 

Research, IƴǾƻƭǾŜƳŜƴǘ ǿƛǘƘ ¦ƴƛǾŜǊǎƛǘȅπǿƛŘŜ Interdisciplinary Research Initiatives  

Faculty members from all four schools are involved in interdisciplinary research, some of which is being produced 

from our centers (listed in the previous section).  Our faculty are productive, committed, and pursue grant 

opportunities.  Details on faculty publications and grants are provided in the school-specific sections of the report. 

Our faculty are regularly featured in scholar profiles at the university levelτhere are just a few recent examples: 

¶ Dr Jacob Barkley (School of Health Sciences) was featured for his work to explore sedentary behavior, 

which was conducted in part with faculty members from the School of Foundations, Leadership and 

Administration (Dr. Andy Lepp and Dr. Jian Li).  (For more, see https://www.kent.edu/node/news/clone-

scholar-gets-students-kent-state-move.)   

¶ Dr. Cassandra Storlie (School of Lifespan Development and Educational Sciences) was feature for her 

research on academic risk predictors and mental health disparities among Latino youth 

(https://www.kent.edu/kent/news/success/scholar-month-1-4-16).   

¶ Dr. Angela Ridgel (School of Health Sciences) has been recognized for her work  (funded by a National 

Institutes of Health grant) with individuals sufferiƴƎ ŦǊƻƳ tŀǊƪƛƴǎƻƴΩǎΣ ǳǎƛƴƎ ƘƛƎƘ-cadence cycling to 

improve symptoms (for more information, see https://www.kent.edu/einside/news/kent-state-exercise-

science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients). 

¶ Dr. Kimberly S. Schimmel (School of Foundations, Leadership and Administration) was featured for her 

internationally recognized research on urban redevelopment and security at large scale sporting events 

which has been translated into five languages and led to invited scholarly presentations in 14 countries 

(For more, see https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-

research.)  

The schools of Health Science and Lifespan Development are particularly focused on areas related to Kent State 

¦ƴƛǾŜǊǎƛǘȅΩǎ ǊŜǎŜŀǊŎƘ ƛnitiatives, with 11 faculty members from three schools (HS, LDES, and TLC) listed as members 

of the Brain Health Research Institute.  The Brain Health Research Institute is comprised primarily by faculty 

members from the College of Arts and Sciences, the College of Education, Health, and Human Services, the College 

of the Arts, the Northeast Ohio Medical University and the Cleveland Clinic Foundation.  The goal of the Brain 

Health Research Institute is to make new discoveries related to the functions of the brain and therapies to improve 

brain function. 

 

 

 

 

https://www.kent.edu/node/news/clone-scholar-gets-students-kent-state-move
https://www.kent.edu/node/news/clone-scholar-gets-students-kent-state-move
https://www.kent.edu/kent/news/success/scholar-month-1-4-16
https://www.kent.edu/einside/news/kent-state-exercise-science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients
https://www.kent.edu/einside/news/kent-state-exercise-science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients
https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-research.)
https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-research.)
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External Research Funding  

Five years of information on external research funding in the college, including totals by college, and research center (if applicable) of 

proposals submitted, new awards, and expenditures. Include metrics regarding the development of intellectual property including 

disclosures submitted, copyrights, patent applications and patents awarded. 

EHHS Sponsored Research Statistics  
Proposals submitted Funds awarded 

 

Fiscal 
Year 

Total # 
Submitted 

Submitted 
by Centers 

Submitted 
by Non-
Centers 

Total 
Amount 

Requested 

Requested by 
Centers 

Requested by 
Non-Centers 

Total 
awarded 

Awarded to 
Centers 

Awarded to 
Non-

Centers 
Expenditures 

16/17 72 5 67 $21,450,602 $3,200,808 $18,249,794 $4,384,142 $1,326,248 $3,057,894 $5,230,679 

15/16 96 10 86 $29,322,195 $8,265,456 $21,056,739 $4,705,417 $1,275,757 $3,429,660 $5,818,051 

14/15 87 1 86 $29,385,811 $2,723,918 $26,661,893 $5,563,299 $1,239,667 $4,323,632 $6,345,244 

13/14 78 8 70 $23,444,004 $11,346,977 $12,097,027 $6,128,003 $2,617,248 $3,510,755 $4,914,877 

12/13 60 6 54 $17,107,648 $6,748,796 $10,358,852 $5,090,786 $1,422,677 $3,668,109 $4,935,530 

11/12 72 10 62 $17,644,273 $5,540,503 $12,103,770 $5,970,135 $1,498,601 $4,471,534 $5,539,270 

 

Fiscal 
Year 

Disclosures* Patents* 
Registered 

Copyrights** 
16/17 0 0 0 

15/16 0 0 0 

14/15 0 0 0 

13/14 0 0 0 

12/13 0 0 0 

11/12 0 0 0 

* per Sheila Pratt Office of Technology Commercialization (12/12/17) 
** per Doug Dubinski, University General Counsel office (12/12/17) 
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Undergraduate Research Opportunities 

Faculty in the College of Education, Health and Human Services (EHHS) have participated in a range of activities to 

support and promote undergraduate studentǎΩ ŜƴƎŀƎŜƳŜƴǘ ƛƴ ǊŜǎŜŀǊŎƘΦ {ŜǾŜǊŀƭ ǇǊƻƎǊŀƳǎ ǿƛǘƘƛƴ 9II{ ƘŀǾŜ 

undergraduate research experiences integrated into their curriculum (e.g.., Exercise Science), whereas other 

programs strongly encourage undergraduate students to participate in undergraduate research experiences. For 

example, several EHHS faculty across multiple disciplines (e.g., Exercise Science, Human Development and Family 

Studies, Speech Language Pathology and Audiology) served as research mentors for students participating in the 

university-sponsored Summer Undergraduate Research Experience (SURE). During this experience, students 

received a summer stipend to work collaboratively with their research mentor on scholarly research activities for 

eight weeks in the summer. At the conclusion of the SURE program, the undergraduate researchers developed a 

Three Minute Thesis and participated in a competition, where they summarized their research activities for an 

interdisciplinary audience of faculty and undergraduate researchers.  

In addition to SURE, five EHHS faculty served as Faculty Mentors for undergraduate students in the McNair 

Scholars Program. The McNair Scholars Program serves low income, first generation, and underrepresented 

racial/ethnic minority students with the ultimate goal of diversifying the professoriate by encouraging and 

facilitating studentsΩ transition to graduate student in pursuit of a doctoral degree. Faculty Mentors for the McNair 

Scholars Program work closely with their Scholars beginning in the spring semester and throughout the summer 

for eight weeks on intensive research activities. Scholars engage in scientific writing and develop a research paper 

and oral presentation based on their summer research activities. At the completion of the Summer Research 

Institute, Scholars have the option to continue their research activities into the academic year, and several EHHS 

faculty are currently working with Scholars on completing their academic year research activities. In addition, an 

Associate Professor in the School of Lifespan Development and Education Sciences serves as the McNair Scholars 

Program Faculty Coordinator. The Faculty Coordinator works closely with the Faculty Mentors to ensure they have 

the resources needed to provide effective mentorship to the Scholars, and the Coordinator also chairs the Faculty 

Advisory Committee, which includes faculty from across disciplines and across campus who provide advice and 

support to the McNair Scholars Program related to the research and other professional development opportunities 

provided to the Scholars.  

Finally, faculty in EHHS are actively engaged in professional development related to developing undergraduate 

research opportunities, taking advantage of university-sponsored opportunities to engage students in research 

both in and outside of the classroom, and further strengthening their skills in providing effective, impactful 

mentorship to undergraduate students. 

Faculty Recruitment, Development, Funding, and Research Support  

Recruitment 
Recruitment of new faculty takes place at an institution, college, and school or program level, depending on the 

discipline.  Faculty hires must be approved by the Executive Vice President of Academic Affairs and Provost, and 

ŀǊŜ ǇƻǎǘŜŘ ƻƴ YŜƴǘ {ǘŀǘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǿŜōǎƛǘŜΦ  ²ƻǊƪ ǘƻ ǇǊƻƳƻǘŜ ǘƘŜ posted positions occurs and the college and 

school/program level as appropriate.  Faculty attend conferences to meet prospective faculty members, share 

posts on appropriate listservs, and use their professional contacts to identify potential candidates.  Each school has 

a passage specific to recruiting in their handbook; the Schools of FLA, LDES, and TLC use the same language for this 

section (Sample for FLA, LDES, and TLC (FLA, p. 15)) 

The School supports the goals of equal opportunity and affirmative action in recruiting and in making 

appointments to the Faculty. Search Committees are appointed by the Director after consultation with the FAC 

and Faculty members in the specific area or discipline conduct the search for candidates. Search committees 

include a student member selected by the Faculty members serving on the search committee. Following the 

search, the search committee recommends to the Director that at least two (2) and generally not more than three 

(3) candidates be invited to campus for an interview. Each candidate who is invited to campus for an interview will 
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present a seminar before the School. After receiving input from the interview process, the search committee will 

provide a critique of positive and challenging aspects of those individuals found acceptable. It then makes its 

recommendation(s) to the School Director who formulates his/her own recommendation and forwards both 

search committee and Director recommendations to the Dean for final action. 

The School of Health Sciences has a specific section in their handbook devoted to search committees and faculty 

recruiting (HS, pp. 8-9):  

The School supports the goals of equal opportunity and diversity in recruiting and in making appointments 

to the faculty.  Search Committees are appointed by the Director after consultation with the faculty 

members in the specific program area or discipline conducting the search. Search committees include a 

student member selected by the faculty members serving on the search committee, one faculty member 

from outside the discipline, and one faculty member or student representing diversity. 

Following the search, the search committee recommends to the Director that at least two (2) and 

generally not more than three (3) candidates be invited to campus for an interview. Each candidate who is 

invited to campus for an interview will present a seminar before the School. After receiving all input from 

the interview process, the committee will confirm or deny the acceptability of candidates and provide a 

critique of positive and challenging aspects of those individuals found acceptable. It then makes its 

recommendation(s) to the School Director who formulates his/her own recommendation and forwards 

both search committee and Director recommendation to the Dean for final action. 

Faculty Development, Funding, Research Support 
New and continuing faculty have a variety of opportunities for college-provided professional development and 

ǊŜǎŜŀǊŎƘ ǎǳǇǇƻǊǘΣ ŀǎ ǿŜƭƭ ŀǎ YŜƴǘ {ǘŀǘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ /ŜƴǘŜǊ ŦƻǊ ¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎ όhttps:// www.kent.edu/ctl) 

as well as the guidance of our Division of Research and Sponsored Programs (https://www.kent.edu/research).   

The College of Education, Health and Human Services provides research grant support (Grants Administration), 

competitive internal grants, and travel funding for faculty (a shared expenditure between the schools and the 

college). 

SEED Award 

The purpose of this investigator-initiated award (up to $5,000) is to support the development of a research agenda 

for faculty, with the expectation that resultant findings will lead to submission for future external funding, peer-

reviewed publications, conference presentations, or other notable scholarly dissemination. As this competition is 

also intended to develop pre-tenure and mid-career faculty as emerging researchers, applicants are also 

encouraged to seek guidance or input from senior faculty and/or their mentors.  For the pre-tenure award, 

collaboration with a tenured faculty member is permitted, but the pre-tenured member must be the lead-

investigator. 

Types of research supported:  Projects may be applied or basic and may be qualitative, quantitative, or 

mixed methods.  Proposals may be individual investigator or collaborative, but for collaborative proposals 

the pre-tenured faculty member must clearly be the lead investigator.  Proposals for cross-disciplinary 

research (involving two or more EHHS units) are encouraged. 

Funding period:  maximum of two years.  Carry-over of funds is not permitted without an approved no-

cost extension request. 

Eligibility: There are two categories of awards:  

1. A pre-tenure award for which the lead investigator must be a full time pre-tenure but tenure 

track faculty member. 

2. A mid-career award for which the lead investigator must be a tenured assistant or associate 

professor. 
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Travel Funding  

All faculty members receive $1000 for professional development per academic year.  If a faculty member is a 

speaker at two (2) conferences, the faculty member receives another $1000 for the second conference.  Five 

hundred dollars ($500) toward registration at an international conference may be negotiated with the Dean. 

School-Specific Support  

School-specific details (research load release, star-up funding, graduate assistants) are described in the school-

specific section of this report. 

Summary of College-wide Results on Stakeholder Survey 

In advance of this self-study review, a survey was posted to the College of EHHS social media accounts, as well as 

numerous listservs (faculty, staff, and students).  The survey was open for approximately one month and open to 

all to complete.  The goal was to collect broad quantitative and qualitative data about how the college is perceived.  

Qualitative responses are presented after the summary statistics are below: 

Respondents by Stakeholder Internal  External  

Advisory Board Members - 1 

Community Partners - 11 

Current Students 256 - 

EHHS Alumni - 64 

EHHS Faculty Members 109 - 

EHHS Staff Members 58 - 

Employers - 0 

KSU Partners 26 - 

Total by Stakeholder Type 449 (85.52%) 76 (14.48%) 

Bipolar Matrix for Internal Stakeholders (N=449) 

¶ Current Students: Focusing on the academic experience, indicate where you ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 

EHHS on these word pairs: 

¶ EHHS Faculty: Focusing on the academic/faculty environment, indicate ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ 

of EHHS on these word pairs: 

¶ EHHS Staff: Focusing on the College environmentΣ ƛƴŘƛŎŀǘŜ ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{ ƻƴ 

these word pairs: 

¶ KSU Partner: Focusing on collaboration and partnerships across KSU, indicaǘŜ ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ 

College of EHHS on these word pairs: 

Word Pairs with 5 Point response scale: 

¶ Welcoming : Unwelcoming 

¶ Innovative : Status Quo 

¶ Energetic : Lethargic 

¶ Focused : Unfocused 

¶ Strong Identity : Weak Identity 

¶ Supportive : Unsupportive 

¶ Excellent : Mediocre  

¶ Collaborative : Closed-Off 

¶ Engaging : Disengaging  

¶ Efficient : Inefficient 

¶ Diverse : Mono-Cultural 

¶ I am Satisfied : I am Dissatisfied 

Internal Stakeholder Demographics:  

Internal Stakeholders Count % 

EHHS Faculty Members 109 24.28% 
EHHS Staff Members 58 12.92% 
KSU Partners 26 5.79% 
Current Students 256 57.02% 
Grand Total for Internal 449 100.00% 
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Faculty and Staff by School 
Faculty 

by School 
% by 

School 
Staff by 
School 

% by 
School 

Total by 
School 

Total % 
by School 

Foundations, Leadership & Administration 23 21.10% 7 12.07% 30 17.96% 

Health Sciences 26 23.85% 6 10.34% 32 19.16% 

Lifespan Development & Educational Studies 30 27.52% 7 12.07% 37 22.16% 

Teaching, Learning & Curriculum Studies 28 25.69% 8 13.79% 36 21.56% 

Dean/Associate Dean/Other Service Unit n/a n/a 29 50.00% 29 17.37% 

Unknown (i.e., blank) 2 1.83% 1 1.72% 3 1.80% 

Grand Total 109 100.00% 58 100.00% 167 100.00% 

 

Student Respondent Class Standing Count % 

Freshman (0 to 29 earned credit hours) 41 16.02% 
Sophomore (30 to 59 earned credit hours) 36 14.06% 

Junior (60 to 89 earned credit hours) 49 19.14% 
Senior (90+ earned credit hours) 58 22.66% 
Graduate - Master's or Educational Specialist  34 13.28% 

Graduate - Doctoral degree 37 14.45% 
Non-degree Student 1 0.39% 
Grand Total 256 100.00% 

 

EHHS Major ς Undergraduate Count % 

ASL/English Interpreting 1 0.54% 

Athletic Training 2 1.09% 

Community Health Education 1 0.54% 

Early Childhood Education 43 23.37% 

Educational Studies 2 1.09% 

Exercise Science 7 3.80% 

Human Development and Family 
Studies 

17 9.24% 

Integrated Health Studies 3 1.63% 

Integrated Language Arts 3 1.63% 

Integrated Mathematics 8 4.35% 

Integrated Science 1 0.54% 

Integrated Social Studies 8 4.35% 

Middle Childhood Education 10 5.43% 

Nutrition 5 2.72% 

Other 3 1.63% 

Physical Education 1 0.54% 

Recreation, Park and Tourism 
Management 

5 2.72% 

Special Education 23 12.50% 

Speech Pathology and Audiology 11 5.98% 

Sport Administration 3 1.63% 

(blank) 27 14.67% 

Grand Total 184 100.00% 
 

EHHS Major - Graduate Count % 

Clinical Mental Health 
Counseling 

3 4.23% 

Counselor Education and 
Supervision (PhD) 

2 2.82% 

Cultural Foundations 2 2.82% 
Curriculum and Instruction 14 19.72% 
Early Childhood Education 3 4.23% 
Educational Psychology 3 4.23% 
Evaluation and Measurement 2 2.82% 
Higher Education and Student 
Personnel 

36 50.70% 

Human Development and 
Family Studies 

1 1.41% 

Middle Childhood Education 1 1.41% 
School Counseling 1 1.41% 
Special Education 2 2.82% 
Speech Language Pathology 1 1.41% 
Grand Total 71 100.00% 
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Internal Stakeholder Word Pair Response with 5 Point response scale: 

Current Students: Focusing on the academic experience, indicate where you ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{Χ 

EHHS Faculty: Focusing on the academic/faculty environment, indicate where you ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{Χ 

EHHS Staff: Focusing on the College environmentΣ ƛƴŘƛŎŀǘŜ ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{Χ 

KSU Partner: Focusing on collaboration and partnerships across KSUΣ ƛƴŘƛŎŀǘŜ ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 

EHHSΧ 

 
 

Internal stakeholders (Faculty (109), Staff (58), KSU Partners (26) and Current Students (256) generally rated their 

perceptions of the college to be positive.  In nearly every word pairing, around 30% of respondents selected the 

most positive category, and with only three exceptions, 60% of respondents picked the top two categories of the 

word pair. 

The word pairings we performed best on were (positive term presented): Welcoming, Supportive, Focused, 

9ȄŎŜƭƭŜƴǘΣ /ƻƭƭŀōƻǊŀǘƛǾŜΣ 9ƴƎŀƎƛƴƎΣ ŀƴŘ άL ŀƳ {ŀǘƛǎŦƛŜŘΦέ   

The word pairings with lower ratings were (positive term presented): Innovative, Strong Identity, Efficient, and 

Diverse. 

The results (using mean scores per word pairing, rather than proportions) are presented by stakeholder group in 

ǘƘŜ άaŜŀƴ {ǘŀƪŜƘƻƭŘŜǊ wŜǎǳƭǘǎέ ǘŀōƭŜΣ ƭŀǘŜǊ ƛƴ ǘƘƛǎ ǊŜǇƻǊǘΦ  DŜƴŜǊŀƭƭȅ ǎǇŜŀƪƛƴƎΣ ǎǘǳŘŜƴǘǎ ǊŀǘŜŘ 9II{ ƳƻǊŜ 

favorably than staff, faculty, and KSU partners, respectively (although the degree of difference varies by word 

pairing).
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Bipolar Matrix for External Stakeholders  

¶ EHHS Alumni: Focusing on your initial readiness for employmentΣ ƛƴŘƛŎŀǘŜ ǿƘŜǊŜ ȅƻǳ ƛŘŜƴǘƛŦȅ Y{¦Ωǎ 

College of EHHS on these word pairs: 

¶ Advisory Board Members: Focusing on what you currently see in our graduates, indicate where you 

ƛŘŜƴǘƛŦȅ Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{ ƻƴ ǘƘŜǎŜ ǿƻǊŘ ǇŀƛǊǎΥ 

¶ Community Partners: Focusing on how you perceive the College of EHHS, indicate where you identify 

Y{¦Ωǎ /ƻƭƭŜƎŜ ƻŦ 9II{ ƻƴ ǘƘŜǎŜ ǿƻǊŘ ǇŀƛǊǎΥ 

Word Pairs with 5 Point response scale: 

¶ Well Prepared : Unprepared 

¶ Innovative : Status Quo 

¶ Strong Knowledge : Weak Knowledge 

¶ Adaptive : Inflexible 

¶ Collaborative : Closed-Off 

¶ Professional : Unprofessional 

¶ Efficient : Inefficient 

¶ I am Satisfied : I am Dissatisfied 
 

External Stakeholder Word Pair Response with 5 Point response scale: 

 

Our response count for external partners was low, however we did glean some interesting information.   

Advisory Board Members (1), Community Partners (respondent-defined) (11), and EHHS Alumni (64) rated is 

ǇƻǎƛǘƛǾŜƭȅ ƻƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿƻǊŘ ǇŀƛǊǎΥ ²Ŝƭƭ tǊŜǇŀǊŜŘΣ {ǘǊƻƴƎ YƴƻǿƭŜŘƎŜΣ /ƻƭƭŀōƻǊŀǘƛǾŜΣ tǊƻŦŜǎǎƛƻƴŀƭΣ ŀƴŘ άL ŀƳ 

{ŀǘƛǎŦƛŜŘΦέ   

Our external stakeholders rated us less favorably on the following word pairs: Innovative, Adaptive, and Efficient. 

Responses varied within group depending on the type of stakeholder; results are presented in the next table. 
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Mean Stakeholder Results 

 

When viewing the word pair results as a series of mean scores by group (Advisory Board Member excluded due to 

N=1), group differences become apparent.  When interpreting the results, it is important to note lower numbers 

are more positive ς so a 1 indicates the most positive word, and a 5 indicates the most negative. 

Students rated their perceptions of the college (asked to consider the academic experience) most favorably of the 

internal stakeholder groups.  They found the college to be welcoming, focused, supportive, excellent, engaging, 

and indicated the college had a strong identity.  Their average response to άL ŀƳ ǎŀǘƛǎŦƛŜŘέ was more positive than 

any other group (except alumni, who were considered external but also answered that word pair). 

Faculty and staff perceptions of the college were similar on most word pairsτexcept in the case of identity, 

diversity, and the concept of excellence.  Faculty were asked to consider the academic/faculty environment, while 

staff were asked to consider the college environment overall. Both faculty and staff averages on the Strong 

Identity-Weak Identity were more negative than the student average response, and staff rated it even more 

negatively than faculty.  The Diversity-Mono-Cultural word pair was similar; the staff average rating on the Diverse-

Mono-Cultural word pair was more negative than the student average, the faulty average rating on the Diverse-

Mono-Cultural word pair was even more negative than the staff average.  Related to the concept of excellence, the 

faculty average on the Excellent-Mediocre word pair was more negative than the staff average (and students were 

more positive than both groups on this item). 

KSU Partner responses to the word pairs was generally within the averages of our current student, faculty, and 

staff groups.  The response to the Welcoming-Unwelcoming word pair was more negative than all other internal 

stakeholders, 

For the external stakeholder-only word pairs, EHHS alumni responded more positively, on average, than 

community partners except on the Innovative-Status Quo word pair.  External stakeholders (as a group) rated 

EHHS as more collaborative than all internal stakeholders (as a group). 

Stakeholder Word Pair Response Means 

(1 = Positive Term, 5 = Negative Term)

Mean Score 

Current 

Students

Mean Score 

EHHS Faculty

Mean Score 

EHHS Staff

Mean Score 

KSU Partners

Mean Score 

EHHS Alumni

Mean Score 

Community 

Partners

Welcoming | Unwelcoming 1.69 1.87 1.72 2.08

Energetic | Lethargic 2.07 2.49 2.48 2.28

Focused | Unfocused 1.83 2.50 2.52 2.48

Strong Identity | Weak Identity 1.99 2.63 2.83 2.58

Supportive | Unsupportive 1.86 2.08 1.98 2.08

Excellent | Mediocre 1.97 2.30 2.10 2.20

Engaging | Disengaging 1.96 2.35 2.34 2.12

Diverse | Mono-Cultural 2.15 2.76 2.35 2.32

Well Prepared | Unprepared 1.67 1.73

Strong Knowledge | Weak Knowledge 1.72 1.91

Adaptive | Inflexible 1.90 2.27

Professional | Unprofessional 1.48 1.73

Innovative | Status Quo 2.33 2.81 2.76 2.80 2.46 2.36

Collaborative | Closed Off 2.02 2.47 2.31 2.35 1.73 2.00

Efficient | Inefficient 2.10 2.73 2.69 2.48 1.90 2.36

I am Satisfied | I am Dissatisfied 1.89 2.22 2.14 2.19 1.64 2.00
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!ƴŀƭȅǎƛǎ ƻŦ /ƻƭƭŜƎŜΩǎ vǳŀƭƛǘŀǘƛǾŜ {ǘŀƪŜƘƻƭŘŜǊ {ǳǊǾŜȅ wŜǎǳƭǘǎ  
The following highlights themes identified in the open-ended responses to the Strengths, Opportunities, 

Aspirations, and Results analysis conducted by the College of Education, Health, and Human Services (EHHS) at 

Kent State University (KSU) in November 2017.  The participating stakeholder groups were as follows, and the 

number of participants responding to each open-ended question is noted in parentheses: Community Partners (5), 

Current EHHS Students (109), EHHS Alumni (36), EHHS Faculty (70), EHHS Staff (34), and KSU Partners 

(Divisions/Colleges) (15).  The reported sample sizes represent the number of respondents who answered each 

open-ended question, not the number of respondents in the survey process overall.  The following identified 

trends are presented by stakeholder group, and all unedited stakeholder responses are provided in the Appendix.  

The order of the bulleted trends does not reflect a prioritized order (i.e., most frequently reported to less 

frequently reported) 

Community Partners (n=5) 

Strengths  Quality of academic programs and student preparation (generally and program-specific) 
Opportunities  Improve of student advising services 
Aspirations  Improve student advising services (e.g., decrease advising loads) 
Results  Become renowned across state and region 

 

Current EHHS Students (n=109) 

Strengths  ¶ Quality of academic programs and student preparation (generally and program-
specific) 

¶ Quality of student advising services 

¶ Helpfulness of staff (including advisers) 

¶ Internship, graduate assistantship, study abroad opportunities  

¶ Communication and outreach 

¶ Quality of student support services and resources (including tutoring) 

¶ Research opportunities 
Opportunities  ¶ Improve EHHS communication, including marketing 

¶ Promote a sense of community/connection/collaboration across EHHS and KSU 

¶ Increase collaboration among EHHS schools, departments, and programs 

¶ Promote innovative programs, courses, and research 

¶ Improve access to and training on technology, including a wider variety of software 

¶ Faculty 
o wŜǾƛŜǿ ŦŀŎǳƭǘȅ ǎǘŀƴŘŀǊŘǎ όŜΦƎΦΣ άŘƛǎƻǊƎŀƴƛȊŜŘΣέ ƭŀŎƪ ƻŦ ŎŀǊƛƴƎΣ άƭŜǎǎ ǘƘŀƴ 
ǉǳŀƭƛŦƛŜŘΣέ άƴƻǘ ŜƴƎŀƎƛƴƎέύ 

o Improve balance between research and teaching (i.e., increase focus on 
teaching) 

¶ EHHS building infrastructure 
o Update physical facilities  
o .ǳƛƭŘ άƎǊŀŘǳŀǘŜ ƭƻǳƴƎŜκǊŜǎŜŀǊŎƘκǉǳƛŜǘ ŀǊŜŀέ ƛƴ ²ƘƛǘŜ Iŀƭƭ 
o Consider wellness/recreation site at Salem Campus; child care center at Salem 

campus 

¶ Programs/academics/courses 
o Focus on academic quality 
o Increase program availability and course opportunities 
o Reevaluate course requirements and course scheduling 

¶ Research 
o Increase focus on research 
o Increase opportunities for research and publication 

¶ Student advising services, including grad student career services 
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o Improve and strengthen advising services (e.g., number of advisors, level of 
assistance) 

o Employ well-trained advisors 
o Develop graduate student career services  

¶ Student focus, including diversity and alumni engagement 
o Increase seminar and professional development opportunities for students 
o Focus on student success, including student well-being, making a difference in 
ǘƘŜƛǊ ƭƛǾŜǎΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ individuality 

o Recruit diverse students 
o Develop an active alumni network that supports programs and students 

Aspirations   
Results  ¶ Students prepared for the future 

¶ Increased student enrollment, improved retention, higher graduation rate 

¶ Stakeholder satisfaction 

¶ Connected and involved alumni 
General ¶ Focus on program, courses, and academic success 

¶ Consider student needs and additional opportunities 

¶ Importance of relationships 

¶ Improvements to internal and external communication and marketing 
 

EHHS Alumni (n=36) 

Strengths  ¶ Quality of academic programs, curriculum, courses, and student preparation 

¶ Practicums and internship opportunities 

¶ Certificate programs 

¶ Quality of faculty 
Opportunities  ¶ Increase opportunities for research and publication  

¶ Provide career advising 
o More education on opportunities for employment 
o Career liaison for graduate students 
o Career development opportunities worked into curriculum 

¶ Offer courses in different formats (i.e., in-class, online, hybrid) 

¶ Increase online course options 

¶ Enhance student support services 

¶ Provide financial support for study abroad opportunities 
Aspirations  ¶ Increase opportunities for research and publication  

¶ Focus on development of quality academic programs, including 
interdisciplinary/collaborative courses and programs (even with other institutions) 

¶ Collaboration/connection, including alumni, cross-discipline, cross-program, cross-
institution 

¶ Develop alumni networks for employment/internship/mentorship opportunities 

¶ Partner with outside organizations on projects 
Results  ¶ Increased student enrollment 

¶ Increased student employment 

¶ Increased research and publications 

¶ Quality programs producing quality students 
General ¶ Importance/significance of alumni involvement in EHHS and various programs 
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EHHS Faculty (n=70) 

Strengths  ¶ Integration of teaching and research 

¶ Quality of teaching 

¶ Quality of research, including rigor, collaborations, and support  

¶ Faculty commitment to teaching, students, EHHS, and Kent State 

¶ Inclusive, caring learning and work environment 

¶ Supportive leadership 

¶ Availability of specific resources for research, grants management, and new and pre-
tenure faculty 

Opportunities  ¶ Encourage new and innovative practices, teaching, and research 

¶ Improve marketing of EHHS, schools, and programs 

¶ Highlight EHHS, schools, and programs strengths and accomplishments 

¶ Improve research support, including funding and load considerations 

¶ Improve technology support 

¶ Encourage collaboration across faculty and schools throughout the EHHS community 
and with EHHS stakeholders (e.g., PK-12 schools) 

¶ Increase diversity of students, faculty, and staff 
Aspirations  ¶ Focus on and highlight EHHS strengths (i.e., what College does well ς ǿƘƻ ά²Ŝέ ŀǊŜύ 

¶ Create community of learners/researchers  

¶ Strengthen EHHS research mission and productivity 

¶ Encourage interdisciplinary research opportunities 

¶ Support innovative ideas, collaborations, and practices 

¶ Review and revise EHHS building infrastructure 
Results  ¶ Collaborative, innovative, and global scholarly and research opportunities for faculty 

and students 

¶ National and international recognition of EHHS, schools, and (high-achieving) programs 

¶ Increased external and grant funding 

¶ Increased enrollment of high quality diverse students (both undergraduate and 
graduate) 

¶ Increased recruitment and retention of high quality diverse faculty 

¶ Clearer EHHS vision, with EHHS and school-level initiatives aligning with KSU and EHHS 
academic and research values and agendas 

¶ Cohesive, inclusive college 
General ¶ Lack of recognition of faculty efforts (e.g., pay, formal recognitions) 

¶ Lack of funds to assist graduate students 

¶ Ways to collaborate to improve research productivity and increase external funding 
 

EHHS Staff (n=34) 

Strengths  ¶ Quality of academic programming and student preparation (generally and program-
specific) 

¶ Quality of undergraduate student support services, including advising 

¶ Quality of research 

¶ International and study abroad opportunities 
Opportunities  ¶ Promote strong EHHS identity and values 

¶ Promote strong EHHS advocacy at University level 

¶ Recognize and promote excellence and strengths within the College 

¶ Expand current programming, including online courses 

¶ Increase collaboration across KSU, EHHS, and EHHS departments 

¶ Promote partnerships with other KSU colleges 

¶ Encourage interdisciplinary collaboration 
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¶ Improve marketing of EHHS, schools, and programs  

¶ Review and revise EHHS building infrastructure 
Aspirations  ¶ Strengthen EHHS identity across KSU and larger community 

¶ Encourage interdisciplinary collaborations 

¶ Strengthen partnerships across KSU, EHHS, and with community stakeholders 

¶ Advance research 

¶ Promote innovative programs and research 
Results  ¶ Increased local, national, and international recognition (e.g., stellar program, research, 

creativity, innovation) 

¶ Model for 21st Century college 
General ¶ Review college processes to eliminate duplicated and/or unnecessary services 

¶ Increase focus of and resources to student advising services 
  

KSU Partners ς Divisions/Colleges (n=15) 

Strengths  ¶ College and school leadership 

¶ Quality of academic programming and student preparation 

¶ Quality of research 

¶ Collaboration  
Opportunities  ¶ Review student advising services 

¶ Interdisciplinary collaboration (within and outside of KSU) 

¶ Lessen inward/EHHS focus 
Aspirations  ¶ Improve student advising services (e.g., decrease advising loads) 
Results  ¶ Become renowned across the state and region 

 

KSU Climate Survey 

[Excerpts provided from the EHHS results on the KSU Climate Study, conducted in Spring 2015; results were 

provided to the university community in Fall 2015, and individual college-level results were provided in Fall 2016; 

full appendix available: Appendix - College of EHHS Climate Study Full Report] 

EHHS Executive Summary  

  EHHS has an overall very positive climate study result.  There are many questions where EHHS has 

statistically significantly more positive results than what is predicted based on the composition of individuals 

completing the survey, but there are also isolated areas where EHHS faculty have statistically significantly more 

negative results as well.  This Executive Summary focuses on these statistically significant differences for EHHS 

from the regression analysis, although the report will also include discussion of areas where EHHS has average 

scores that rank in the top 3 or bottom 3 of colleges even when the differences are not statistically significant.  

  EHHS students are significantly more likely to feel valued by faculty in the classroom, that their voice is 

valued in campus dialogues, and that the campus encourages free and open discussion of difficult topics.  They are 

also more likely to have staff whom they perceive as role models, and advisors who provide them with career 

advice and advice on core class selection.  In addition, EHHS students have significantly more positive responses on 

eight of the nine questions about student perceived academic success, ranking first among the colleges for 

students indicating their academic experience has had a positive influence on their intellectual growth and interest 

in ideas.  There are no questions where EHHS students have a statistically significantly more negative response.  

¢ƘŜ ǎǘǊƻƴƎ ƭŜǾŜƭ ƻŦ ǎǘǳŘŜƴǘǎΩ ŦŜŜƭƛƴƎ ƻŦ ǾŀƭǳŜΣ ǇƻǎƛǘƛǾŜ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ƻǘƘŜǊǎΣ ŀƴŘ ƘƛƎƘ ǇŜǊŎŜƛǾŜŘ ŀŎŀŘŜƳƛŎ 

success is a strength for the college to be proud of and seek to continue to excel at.    

  Similar to students, EHHS staff and administrators have a number of statistically significant favorable 

responses, and no questions where there is a statistically significantly more negative response.  Staff and 
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administrators in EHHS have a significantly higher level of comfort with overall climate at KSU, ranking 1st among 

the colleges, and a higher level of comfort with the climate in their department.  The more detailed questions 

about work-life show staff are less likely to be reluctant to bring up issues that concern them for fear that doing so 

will affect their performance evaluation/merit/promotion decision and not as likely to say that their colleagues/co-

workers expect them ǘƻ ǊŜǇǊŜǎŜƴǘ άǘƘŜ Ǉƻƛƴǘ ƻŦ ǾƛŜǿέ ƻŦ ǘƘŜƛǊ ƛŘŜƴǘƛǘȅΦ  {ǘŀŦŦ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ŦŜŜƭƛƴƎ ǾŀƭǳŜŘ ŀƴŘ 

interactions with others show EHHS staff are significantly more likely to feel valued by their co-workers in their 

work unit, valued by faculty, and feel that their skills are valued, as well as to indicate their work unit encourages 

free and open discussion of difficult topics and co-workers do not pre-ƧǳŘƎŜ ǘƘŜ ǎǘŀŦŦ ƳŜƳōŜǊΩǎ ŀōƛƭƛǘƛŜǎ ōŀǎŜŘ ƻƴ 

their identity/background.  Finally, the detailed workload questions show EHHS staff are significantly more likely to 

indicate they have both supervisors and co-workers who provide them career advice or guidance when they need 

it, as well as supervisors who provide resources to pursue professional development opportunities and who are 

supportive of staff taking leave.  

  Faculty in EHHS are significantly more comfortable with the climate in their department, overall climate at 

KSU, and climate in classes.  They are also significantly less likely to have observed hiring, discipline, or RPT 

practices that they perceive to be unjust or would inhibit diversifying the community.    The questions about 

feeling of value and interaction with others shows EHHS faculty significantly more likely to feel valued by their 

department head/chair and by students, as well as to feel their service contributions and including diversity-

related information in their research and teaching are valued.  They are more likely to believe the campus climate 

encourages free and open discussion of difficult topics, the university values academic freedom, and faculty voices 

are valued in shared governance.  The workload questions show that EHHS faculty are significantly more likely to 

indicate their department provides resources to pursue professional development opportunities, adequate 

administrative support to do their job, and adequate resources to help them manage work-life balance.  Full-time 

faculty are less likely to feel burdened by service responsibilities or to feel burdened by service responsibilities 

beyond those of their colleagues, and EHHS NTT faculty are more likely than other NTT faculty to feel they are 

equitably represented at the university level.  However, there are also areas where EHHS faculty have significantly 

worse outcomes.  EHHS faculty are significantly more likely to think that faculty in their department pre-judge their 

abilities based both on their perceived identity/background and on their faculty status.   They are also less likely to 

fine KSU supportive of the use of sabbatical/FPIL or the department supportive of their taking leave.  These two 

areas may be particularly important for the college to focus on.      

Campus Executive Summary ς Students   

Overall, students indicate a high level of comfort with climate at KSU and in their classrooms, with over 80% of 

ǎǘǳŘŜƴǘǎ ƛƴŘƛŎŀǘƛƴƎ ƻǾŜǊŀƭƭ ŎŀƳǇǳǎ ŎƭƛƳŀǘŜ ƛǎ άŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ŀƴŘ Ƨǳǎǘ рΦн҈ ŦƛƴŘƛƴƎ ƛǘ ŜƛǘƘŜǊ 

άǳƴŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέΦ  hƴƭȅ мнΦу҈ ŜȄǇŜǊƛŜƴŎŜ ŜȄŎƭǳǎƛƻƴŀǊȅ ōŜƘŀǾƛƻǊ όǎƛƎƴƛŦƛŎŀƴǘƭȅ ƭƻǿŜǊ ǘƘŀƴ 

the rate for faculty, staff, and administrators).  Approximately 1 in 20 (5.4%) of students experience unwanted 

sexual contact.  

However, there are systematic differences in the assessment of climate, feelings of value, interactions with 

faculty/staff, and perceived academic success across different demographic groups.  In particular, students who 

are male or black/African-American, students with disabilities, and low-income students consistently indicate more 

negative outcomes.    

Graduate students who are in Doctorate programs have lower assessments of climate in the classroom and higher 

ǊŀǘŜǎ ƻŦ ŎƻƴǎƛŘŜǊƛƴƎ ǘǊŀƴǎŦŜǊǊƛƴƎ ŀƴŘ ŜȄǇŜǊƛŜƴŎƛƴƎ ŜȄŎƭǳǎƛƻƴŀǊȅ ōŜƘŀǾƛƻǊ ǘƘŀƴ Řƻ ƳŀǎǘŜǊΩs students.  They also are 

ƭŜǎǎ ǎŀǘƛǎŦƛŜŘ ǘƘŀƴ ƳŀǎǘŜǊΩǎ ǎǘǳŘŜƴǘǎ ŦƻǊ ǎƻƳŜ ƻŦ ǘƘŜ ŀǊŜŀǎ ƻŦ ǇŜǊŎŜƛǾŜŘ ŀŎŀŘŜƳƛŎ ǎǳŎŎŜǎǎΦ  

Institutional and individual efforts to reach out to LGBQT students have had an impact with LGBQT students more 

likely to have faculty and staff they view as role models.  However, these students still have a much higher rate of 

experiencing exclusionary behavior and unwanted sexual contact.  
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Two questions in particular stand out for their lower scores and differences across groups.  For feelings of value 

and interactions with faculty/staff, the greatest area of discontent is students are more likely to indicate they feel 

pre-judged by faculty based on their identity/background.  For perceived academic success, students are less likely 

to find their classes intellectually stimulating.    

¢ƘŜǊŜ ŀǊŜ ƴƻǘ Ƴŀƴȅ ŘƛŦŦŜǊŜƴŎŜǎ ŀŎǊƻǎǎ ŎƻƭƭŜƎŜǎ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƻǾŜǊŀƭƭ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ŎƭƛƳŀǘŜ ƻǊ ŜȄǇŜǊƛŜƴŎƛƴƎ 

exclusionary behavior or unwanted sexual contact.  However, there are large and systematic differences across 

ŎƻƭƭŜƎŜǎ ƛƴ ǎǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǾŀƭǳŜ ŀƴŘ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ŦŀŎǳƭǘȅκǎǘŀŦŦ ŀǎ ǿŜƭƭ ŀǎ ǇŜǊŎŜƛǾŜŘ ŀŎŀŘŜƳƛŎ ǎǳŎŎŜǎǎΦ   

This suggests that the specific college cultures are important to consider in these areas.    

Campus Executive Summary ς Staff   

Staff and Administrators generally feel more comfortable with the overall climate (3.90) than they do with the 

climate in their department (3.76).  Examining the question in detail shows this  

ƛǎ ŘǊƛǾŜƴ ōƻǘƘ ōȅ ŦŜǿŜǊ ōŜƛƴƎ άŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ƛƴ ǘƘŜƛǊ ŘŜǇŀǊǘƳŜƴǘ ǘƘŀƴ ŦƻǊ ǘƘŜ ƻǾŜǊŀƭƭ ŎƭƛƳŀǘŜ 

όстΦс҈ ŎƻƳǇŀǊŜŘ ǘƻ тп҈ύ ŀƴŘ ƳƻǊŜ ōŜƛƴƎ άǳƴŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ƛƴ ǘƘŜƛǊ ŘŜǇŀǊǘƳŜƴǘ ǘƘŀƴ 

overall (17.7% compared to 9.4%).  Indeed, staff and administrators were more than three times as likely to be 

άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ƛƴ ǘƘŜƛǊ ŘŜǇŀǊǘƳŜƴǘ ǘƘŀƴ ƛƴ ǘƘŜƛǊ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ƻǾŜǊŀƭƭ ŎƭƛƳŀǘŜ όрΦп҈ ŎƻƳǇŀǊŜŘ ǘƻ мΦс҈ύΦ   

More than a quarter (27.2%) of staff and administrators have experienced exclusionary behavior within the past 

year.  This is more than twice the rate of students (12.8%).  

¢ƘŜ Ƴƻǎǘ ŦŀǾƻǊŀōƭŜ ǎǘŀŦŦ ǾŀƭǳŜκƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ ƻǘƘŜǊǎ ǊŜǎǇƻƴǎŜ ŦƻǊ ǎǘŀŦŦ ǿŀǎ ŦƻǊ ǘƘŜ ǉǳŜǎǘƛƻƴΣ άL ŦŜŜƭ ǾŀƭǳŜŘ ōȅ Ŏƻ-

ǿƻǊƪŜǊǎ ƛƴ Ƴȅ ǳƴƛǘέΤ ул҈ ƻŦ ǎǘŀŦŦ ǿŜǊŜ ƛƴ ŀƎǊŜŜƳŜƴǘΣ ммΦр҈ ƴŜƛǘƘŜǊ ŀƎǊŜŜŘ ƴƻǊ ŘƛǎŀƎǊŜŜŘΣ ŀƴŘ уΦ2% disagreed.  

The work-life question that received the highest score is that staff feel comfortable taking leave they are entitled 

to without fear doing so may affect their job/career (77% agreeing).    

The two areas that stand out in a negative way are the process for determining salaries/merit raises and whether 

senior administration is concerned with the welfare of staff and take their opinions seriously.  A majority (56%) of 

staff and administrators disagree that the process for determining salaries/merit raises is clear, and only 37% are in 

agreement that staff opinions are taken seriously by senior administrators (29% neither agree nor disagree and 

more than a third, 34%, disagree or strongly disagree).  

As was found for students, staff and administrators who have disabilities, black/African-American, and LGBQ staff 

and administrators often have more negative assessments.  However, the results by race and sexual orientation 

are not as consistent as they were for students.    

Where there are statistically significant differences, administrators tend to be more satisfied than unclassified 

workers, and unclassified workers more satisfied than classified workers.  Among unclassified workers, those with 

supervisory positions have better outcomes than nonsupervisory staff.  Among classified workers, those in the 

technical/paraprofessional areas tend to have the best outcomes.  Finally, part-time staff consistently have higher 

scores than full-time staff for overall climate, feelings of value, and workload questions.   

There are no or few statistically significant differences for staff depending on citizenship status or whether the 

respondent is in the AFCSME bargaining unit.    

There are individual questions that have significant responses by age and education level of staff, but no consistent 

patterns.    

The results for overall climate are fairly similar across divisions and colleges, with few statistically significant 

coefficients.  There is more variation in the specific questions around value, interactions with others, and 

workload.  Some of the largest variation across colleges/divisions is for whether staff feel their skills and 

contributions to the university are valued, access to administrative support, and resources to manage work-life 
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balance; in these areas, staff members have very different experiences depending on what division/college they 

are working in.  

Campus Executive Summary ς Faculty  

Faculty have a lower assessment of overall climate (3.78) than staff and administrators (3.90) and students (4.02).  

{ŜǾŜƴǘȅ ǇŜǊŎŜƴǘ ƻŦ ŦŀŎǳƭǘȅ ŀǊŜ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ƻǾŜǊŀƭƭ ŎƭƛƳŀǘŜΣ ŀƴŘ ǎƭƛƎƘǘƭȅ ŦŜǿŜǊΣ су҈Σ 

express comfort with climate in the department.   

However, similar to what was seen for staff and administrators, faculty are more thaƴ ǘǿƛŎŜ ŀǎ ƭƛƪŜƭȅ ǘƻ ōŜ άǾŜǊȅ 

ǳƴŎƻƳŦƻǊǘŀōƭŜέ ƛƴ ǘƘŜƛǊ ŘŜǇŀǊǘƳŜƴǘ όр҈ύ ǘƘŀƴ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ƻǾŜǊŀƭƭ ŎƭƛƳŀǘŜ όн҈ύΦ  

Faculty are slightly more likely to seriously consider leaving KSU than staff/administrators (53.4% compared to 

52.1%), but are less likely than staff and administrators to have experienced exclusionary behavior in the past year 

(22.2% compared to 27.2%).    

As was found for staff, the two work-life questions that received the highest scores were comfort taking leave 

without fear of it affecting job/career (2.82) and whether colleagues expect a faculty member to represent the 

άǇƻƛƴǘ ƻŦ ǾƛŜǿέ ƻŦ ƘƛǎκƘŜǊ ƛŘŜƴǘƛǘȅ όнΦумύ ǿƘƛƭŜ ǘƘŜ ƭƻǿŜǎǘ scoring work-life question was if the process for 

determining salaries/merit raises is clear (2.43); for this the score is slightly higher for faculty than 

staff/administrators (2.31).  Faculty were fairly evenly split with 48.4% strongly agreeing or agreeing that the 

process is clear and 51.4% strongly disagreeing or disagreeing that the process is clear.  

A majority (52.2%) of faculty are in disagreement that the RTP/renewal process is applied equally to all faculty with 

18.7% strongly disagreeing (in contrast only 9.2% of faculty strongly agree that it is applied equally).  In addition, 

almost half (48.4%ύ ƻŦ ¢¢ ŦŀŎǳƭǘȅ ƛƴŘƛŎŀǘŜŘ ȅŜǎ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴΣ άIŀǾŜ ȅƻǳ ƻōǎŜǊǾŜŘ 

promotion/tenure/reappointment/renewal of appointment/reclassification practices at Kent State that you 

ǇŜǊŎŜƛǾŜ ǘƻ ōŜ ǳƴƧǳǎǘΚέ    

There are a number of consistent patterns of differences by demographic characteristics of faculty.  As has been 

seen consistently for all groups, faculty who are black/African American and faculty with disabilities have 

consistently more negative assessments of climate and workplace.  LGBQ faculty generally have more negative 

assessments, although the differences are only occasionally statistically significant.  In addition, while there are 

few significant differences between faculty who identify as man or woman, trans spectrum/those that did not 

provide a gender/έƻǘƘŜǊέ ƎŜƴŘŜǊ ŦŀŎǳƭǘȅ ƻŦǘŜƴ ƘŀǾŜ ƳƻǊŜ ƴŜƎŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘǎΣ ŀǎ Řƻ !ǎƛŀƴκ!ǎƛŀƴ !ƳŜǊƛŎŀƴκ{9 

Asian faculty members.  Faculty ages 66 and over tend to have more favorable assessments, while faculty less than 

35 have mixed, but often less favorable responses than faculty ages 49 to 65.  

There are consistent patterns where NTT and adjunct faculty have higher scores than tenure track faculty.  Among 

TT faculty, Associate Professors consistently have lower scores than Assistant Professors and Professors.  For NTT 

faculty, there are usually no differences by rank, although those NTT faculty who did not identify their rank have 

more negative results for some questions.  

There are greater variations across colleges for faculty than was seen for students or staff.  For example in the 

college that has the highest score for climate in the department, 92.6% of faculty in that college were 

άŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ǘƘŜ ŎƭƛƳŀǘŜ ƛƴ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘΤ ƛƴ ǘƘŜ ŎƻƭƭŜƎŜ ǿƛǘƘ ǘƘŜ ƭƻǿŜǎǘ ǎŎƻǊŜΣ ƻƴƭȅ 

руΦс҈ ǿŜǊŜ άŎƻƳŦƻǊǘŀōƭŜ ƻǊ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ǘƘŜ ŎƭƛƳŀǘŜ ƛƴ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘΦ  ¢ƘŜǎŜ ŘƛŦŦŜǊŜƴŎŜǎ ƛƴ ŎƭƛƳŀǘŜ 

across colleges suggest the faculty climate within a college may be more distinct than the student or staff culture.  

Methodology 

This report uses the original Climate Study data collected by Rankin & Associates for the Kent campus (see the 

climate study report for more detail about the survey design and data; the reports are available at 

http://www.kent.edu/voices).  The results are broken into three sections: Section I provides student results, 

Section II provides staff and administrator results, and Section III provides faculty results.  Each section has 
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subsections corresponding to different survey questions/topics, and each subsection has two corresponding tables 

in the Appendices.  The Appendix A tables show campus results by different demographic characteristics and 

Appendix B tables show results for EHHS in the context of the other colleges.  All questions that are on a four or 

five point scale have been adjusted so that a higher number is always the preferred outcome.  Questions that are 

on a five-Ǉƻƛƴǘ ǎŎŀƭŜ ǇǊƻǾƛŘŜ ŀ ƴŜǳǘǊŀƭ ƻǇǘƛƻƴ όƛΦŜΦΣ άbŜƛǘƘŜǊ ŀƎǊŜŜ ƴƻǊ ŘƛǎŀƎǊŜŜέύ ǿƘƛƭŜ ǉǳŜǎǘƛƻƴǎ ƻƴ ǘƘŜ ŦƻǳǊ-point 

scale do not have a neutral option.   

The numbers in the campus demographic tables (Appendix A) are the average score for Kent campus respondents 

ƻŦ ǘƘŀǘ ŘŜƳƻƎǊŀǇƘƛŎ ƎǊƻǳǇΦ  ¢ƘŜǊŜ ŀǊŜ ǎƻƳŜ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ŀǊŜ άȅŜǎέ ƻǊ άƴƻέ ǉǳŜǎǘƛƻƴǎ ς for those questions the 

number is the % of resǇƻƴŘŜƴǘǎ ƻŦ ǘƘŀǘ ŘŜƳƻƎǊŀǇƘƛŎ ƎǊƻǳǇ ǿƘƻ ǊŜǎǇƻƴŘŜŘ άȅŜǎέΦ  CƻǊ ŜŀŎƘ ǉǳŜǎǘƛƻƴ ǿƛǘƘ ŀ п ƻǊ р 

point scale, an ordered logit regression was run where the question response is the dependent variable and all of 

the demographic variables are included as independent variables; for each yes/no question, a comparable probit 

ǊŜƎǊŜǎǎƛƻƴ ƛǎ ǊǳƴΦ  ¢ƘŜ ǊŜƎǊŜǎǎƛƻƴ ŀƴŀƭȅǎƛǎ ŀƭƭƻǿǎ ǳǎ ǘƻ άƘƻƭŘ Ŏƻƴǎǘŀƴǘέ ǘƘŜ ŦŀŎǘƻǊǎ ƛƴ ǘƘŜ ǊŜƎǊŜǎǎƛƻƴ ǘƻ ƛǎƻƭŀǘŜ ǘƘŜ 

correlation between a given variable and the question answer.  The color in the square indicates the statistical 

significance of the coefficient estimate in the regression.  A general interpretation is that for those coefficients 

significant at the 5% (10%) level, the probability that the difference seen in the sample would be there if there 

were no difference in the population is at most 5% (10%).  A red/pink color indicates that the group has a 

significantly more negative response to the question while a green/light green color indicates that the group has a 

significantly more positive response to the question.  All coefficient estimates are comparing a group to some 

reference category, and the table indicates what the reference category is.  For example, a dark red square by man 

would indicate that man respondents had a significantly worse outcome for the question than do woman (the 

reference group).  Note that the means that are presented in the table are not conditional means ς they are the 

mean in the sample without controlling for the other variables; the color, though, indicates if the conditional 

difference is significant in the regression analysis.  

The tables that provide EHHS results (Appendix B) provide the campus average, the average for the median college 

(the college that has an equal number of colleges with a higher and with a lower score), the score of the college 

with the best score, the average for EHHS, and the rank of EHHS compared to the other colleges.  A college wants 

to have a higher score on the 4 and 5 point questions and to have a lower rank among the colleges.  For each 

question, a regression is run that includes a dummy variable that equals one if the respondent is from EHHS and 

zero otherwise as well as all of the demographic variables included in the demographic results.  The regression 

allows us to see if the college is significantly different from the campus in general controlling for the demographic 

characteristics of the college.  Using the same color scheme as in the demographic results tables, a red/pink 

(green/light green) square indicates that, controlling for the demographic composition of the college, EHHS has a 

worse (better) outcome than the rest of the campus based on the coefficient estimate for the EHHS dummy 

variable.  

EHHS Results - Students 

A total of 903 EHHS students completed the survey, 643 undergraduates and 261 graduate students.  The student 

population who took the survey are skewed more toward graduate students for EHHS, with 28.9% of EHHS student 

respondents graduate students compared to 21.9% of students overall.  The regression analysis includes the type 

of student completing the survey, so the coefficient estimates for the EHHS variable will reflect the difference for 

EHHS controlling for the composition of students taking the survey; the college means, however, are not adjusted 

for the composition of students taking the survey.  

There are no statistically significant differences in the overall climate questions for EHHS students.  For most of the 

questions the college ranks near the median of the 12 colleges.  

There are no questions where EHHS students rank in the top 3 colleges.  

EHHS students have a higher rate of experiencing exclusionary behavior than other colleges  



56 
 

 

(13.2% of EHHS students indicate they have experienced exclusionary behavior compared to 12.8% of students 

campus wide).  This ranks EHHS as 10th of the 12 colleges.  However, the difference is not statistically significant. 

EHHS Student Findings Overview ς Overall Climate 

¢ƘŜǊŜ ŀǊŜ ǎƛȄ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ŦŜŜƭƛƴƎ ƻŦ ǾŀƭǳŜ ŀƴŘ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ŦŀŎǳƭǘȅκǎǘŀŦŦ ǿƘŜre EHHS students 

had a statistically significantly higher score than the campus controlling for the student demographics.  Statistical 

significance is based on two factors: the size of the difference between EHHS and other students (controlling for 

demographic factors) and the precision with which the difference can be estimated (which is closely tied to sample 

size).  EHHS has a large sample size, which allows precise estimates; this means that some of the statistically 

significant differences may be for differences of a rather small magnitude.  In addition, because EHHS students are 

almost 20% of the student respondents, their responses can raise the campus average in a meaningful way (the 

comparison of the means is EHHS compared to a campus average that includes the EHHS students rather than 

EHHS average compared to the average of non-EHHS students); this can mute the reported gap between EHHS and 

non-EHHS students.  

EHHS students are significantly more likely to feel valued by faculty in the classroom (4.01 EHHS average compared 

to 3.94 campus average); in looking at the detailed responses, where as трΦу҈ ƻŦ ǎǘǳŘŜƴǘǎ ŀŎǊƻǎǎ ŎŀƳǇǳǎ άŀƎǊŜŜέ 

ƻǊ άǎǘǊƻƴƎƭȅ ŀƎǊŜŜέ ǿƛǘƘ ǘƘƛǎ ǎǘŀǘŜƳŜƴǘΣ туΦр҈ ƻŦ 9II{ ǎǘǳŘŜƴǘǎ ŀǊŜ ƛƴ ŀƎǊŜŜƳŜƴǘΦ  9II{ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀƭǎƻ 

significantly more likely to believe that the campus encourages free and open discussion of difficult topics (3.88 

compared to 3.80), have staff whom they perceive as role models (3.75 compared to 3.65), have advisors who 

provide them with career advice (3.84 compared to 3.76) and advice on core classes (3.97 compared to 3.90), and 

indicate that their voice is valued in campus dialogues (3.58 compared to 3.53).  

There are 3 questions where EHHS students rank in the top 3 colleges, although two of the differences are not 

statistically significant. EHHS may rank highly without being statistically significant if the questions are ones where 

students with the characteristics of EHHS students generally rank those questions higher (for example, if graduate 

students generally rank a question a lot higher than undergraduate students, then EHHS may rank high among 

colleges in part because they have a lot of graduate student respondents, but when the student characteristics are 

controlled for in the regression EHHS students do not answer statistically significantly differently than similar 

students in other colleges).  EHHS students rank 2nd for having faculty whom they perceive as role models (4.02 

EHHS average compared to 3.96 campus average) and rank third for whether faculty pre-judge their abilities based 

ƻƴ ǘƘŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎΩ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎ ƛŘŜƴǘƛǘȅκōŀŎƪƎǊƻǳƴŘ όŜΦƎΦ ŀƎŜΣ ǊŀŎŜΣ ŘƛǎŀōƛƭƛǘȅΣ ƎŜƴŘŜǊύ όоΦмс 

compared to 3.05).  They also rank 3rd (and statistically significantly different) for the question about having staff 

they perceive as role models that was discussed in the prior bullet point.  

There are no questions where EHHS students rank in the bottom 3 colleges. 

EHHS Student Findings Overview ς Perceived Academic Success 

EHHS students have statistically significantly higher scores for eight of the nine questions related to student 

success.  They rank 1st among colleges for indicating their academic experience has had a positive influence on 

their intellectual growth and interest in ideas (4.23 EHHS average compared to 4.13 campus average).  They rank 

2nd among colleges for students being satisfied with the extent of their intellectual development since enrolling at 

KSU (4.14 compared to 4.03).  They rank 3rd among colleges for having performed academically as well as they 

anticipated they would (4.00 compared to 3.86).    

The additional statistically significant results, all questions where EHHS ranks 4th among the colleges, are:  

students performing up to their full academic potential (4.14 EHHS average compared to 4.04 campus average), 

students indicating their interest in ideas and intellectual matters has increased since coming to KSU (4.19 

compared to 4.12), students intending to graduate from KSU (4.67 compared to 4.60), and whether students are 

considering transferring to another institution for academic reasons (4.38 compared to 4.24).  

There are no questions where EHHS students rank in the bottom 3 colleges. 
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EHHS Results ς Staff and Administrators 

There were 48 staff and 15 administrators in EHHS who respondent to the climate survey, for a total of 63 

respondents. 

EHHS Staff and Administrator Findings Overview ς Overall Climate 

There are two questions where EHHS staff and administrators had statistically significantly higher scores than the 

campus.  EHHS ranks 1st among the colleges for staff and administrator level of comfort with the overall climate at 

KSU (4.27 EHHS average compared to 3.90 campus average).  The detailed responses show that 90.5% of EHHS 

ǎǘŀŦŦ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ǿŜǊŜ άŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ƻǾŜǊŀƭƭ ŎƭƛƳŀǘŜΣ ŎƻƳǇŀǊŜŘ ǘƻ тпΦп҈ ƻŦ 

ǎǘŀŦŦ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŀŎǊƻǎǎ ŎŀƳǇǳǎΦ  {ƛƳƛƭŀǊƭȅΣ ǿƘƛƭŜ фΦоу҈ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎ ŎŀƳǇǳǎ ǿƛŘŜ ǿŜǊŜ άǳƴŎƻƳŦƻǊǘŀōƭŜέ 

ƻǊ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ŎƭƛƳŀǘŜ όǘƘŜ ǊŜǎǘ ǿŜǊŜ άƴŜƛǘƘŜǊ ŎƻƳŦƻǊǘŀōƭŜ ƻǊ ǳƴŎƻƳŦƻǊǘŀōƭŜέύΣ ŦŜǿŜǊ ǘƘŀƴ н҈ ƻŦ 

9II{ ǊŜǎǇƻƴŘŜƴǘǎ ǿŜǊŜ άǳƴŎƻƳŦƻǊǘŀōƭŜέ ŀƴŘ ƴƻ ǊŜǎǇƻƴŘŜƴǘǎ ƛƴŘƛŎŀǘŜŘ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέΦ  {ƛƳƛƭŀǊƭȅΣ 9II{ 

staff and administrators have a statistically significantly higher level of climate in their department/work unit (4.19 

compared to 3.76).  The detailed responses show that a majority of EHHS staff and administrators (52.4%) are 

άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ŘŜǇŀǊǘƳŜƴǘ ŎƭƛƳŀǘŜΣ ƳǳŎƘ ƘƛƎƘŜǊ ǘƘŀƴ ǘƘŜ омΦпр҈ ŎŀƳǇǳǎ ŀǾŜǊŀƎŜΦ  IƻǿŜǾŜǊΣ ŀǎ ǿŀǎ 

seen for the campus as a whole, there is also a higher number of respondents being uncomfortable or very 

uncomfortable with climate in the department than for overall KSU climate (11.1% of EHHS respondents were 

άǳƴŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ŎƭƛƳŀǘŜ ƛƴ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘ ǿƘƛŎƘΣ ǿƘƛƭŜ ƭƻǿŜǊ ǘƘŀƴ the 17.7% of 

respondents campus wide who are uncomfortable, is higher than the 2% of EHHS respondents who had any level 

of uncomfortable for overall KSU climate).  

While not statistically significant, EHHS also ranks 2nd for whether staff and administrators have ever seriously 

considered leaving Kent State; 41.3% of EHHS respondents had compared to 52.1% of all staff and administrators.  

There are no questions where EHHS respondents rank in the bottom 3rd of colleges. 

EHHS Staff and Administrator Findings Overview ς Overall Work/Life, Employment Practices 

There are two questions where EHHS staff and administrators have statistically significantly higher scores on work-

life questions.  EHHS ranks 1st among colleges for whether staff/administrators think their colleagues/co-workers 

ŜȄǇŜŎǘ ǘƘŜƳ ǘƻ ǊŜǇǊŜǎŜƴǘ άǘƘŜ Ǉƻƛƴǘ ƻŦ ǾƛŜǿέ ƻŦ ǘƘŜƛǊ ƛŘŜƴǘƛǘȅ όŜΦƎΦΣ ŀōƛƭƛǘȅΣ ŜǘƘƴƛŎƛǘȅΣ ƎŜƴŘŜǊΣ ǊŀŎŜ ǊŜƭƛƎƛƻƴΣ ǎŜȄǳŀƭ 

identity) (3.11 EHHS average compared to 2.89 campus average).  EHHS ranks 3rd among colleges with 

staff/administrators statistically significantly less likely to be reluctant to bring up issues that concern them 

because they have fear that doing so will affect their performance review, merit, or promotion (3.10 compared to 

2.81).  

There are no additional Table 5 questions where EHHS ranks in the top 3 colleges.  

There are four questions where EHHS ranks in the bottom 3 colleges, although the differences are not statistically 

significant in the regression analysis.  In general, staff and administrators who work in the academic colleges have 

more positive results than staff and administrators across campus, so it is possible to rank low among the colleges 

while still being at or even better than the campus average.  EHHS ranks 10 out of 11 colleges for having 

respondents who observed RPT/renewal of appointment/reclassification practices at KSU that they perceive to be 

unjust (28.6% of EHHS respondents indicated yes compared to 28.9% campus average and 21.1% in the median 

college).  EHHS rank 9th for whether staff and administrators feel comfortable taking leave they are entitled to 

without fear that doing so may affect their job/career (3.03 EHHS average compared to 3.01 campus average and 

3.07 median college score).  They also rank 9th for two other employment related questions ς having observed 

hiring practices that they perceive to be unjust or that would inhibit diversifying the community (27.0% EHHS 

average compared to 27.9% campus average and 23.1% median college score) and having observed employment-

related discipline or action, up to and including dismissal, that they perceive to be unjust or would inhibit 

diversifying the community (12.7% EHHS average compared to 12.0% campus average and 8.3% median college 

score). 
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EHHS Staff and Administrator Findings Overview ς Feelings of Value, Interactions with Others 

There are five staff questions related to feelings of value and interactions with others where EHHS has statistically 

significantly better scores than the rest of campus.  EHHS ranks 2nd among colleges for staff feeling valued by 

faculty (4.00 EHHS average compared to 3.43 campus average) and believing that their work unit encourages free 

and open discussion of difficult topics (3.77 EHHS average compared to 3.31 campus average).  In looking at the 

detailed respƻƴǎŜǎΣ ǎǘŀŦŦ ƛƴ 9II{ ǿŜǊŜ ǘǿƛŎŜ ŀǎ ƭƛƪŜƭȅ ǘƻ άǎǘǊƻƴƎƭȅ ŀƎǊŜŜέ ǘƘŀǘ ǘƘŜ ǿƻǊƪ ǳƴƛǘ ŜƴŎƻǳǊŀƎŜǎ ŦǊŜŜ ŀƴŘ 

ƻǇŜƴ ŘƛǎŎǳǎǎƛƻƴ όомΦф҈ ƛƴ 9II{ ŎƻƳǇŀǊŜŘ ǘƻ мрΦм҈ ƻŦ ŎŀƳǇǳǎ ǊŜǎǇƻƴŘŜƴǘǎύΣ ŀƴŘ ƳǳŎƘ ƭŜǎǎ ƭƛƪŜƭȅ ǘƻ άŘƛǎŀƎǊŜŜέ ƻǊ 

άǎǘǊƻƴƎƭȅ ŘƛǎŀƎǊŜŜέ όƻƴƭȅ мтΦл҈ ƛƴ 9II{ ŎƻƳǇared to 25.8% of campus respondents).  EHHS ranked 3rd among 

colleges for staff feeling valued by co-workers in their unit (4.38 compared to 4.08) and whether staff think co-

workers in their unit pre-judge their abilities based on their perceptions of the ǎǘŀŦŦ ƳŜƳōŜǊΩǎ ƛŘŜƴǘƛǘȅκōŀŎƪƎǊƻǳƴŘ 

(3.88 compared to 3.66).  The fifth staff question with a statistically significant difference is staff in EHHS are more 

likely to feel their skills are valued (3.96 compared to 3.61), ranking 4th among the colleges.  

The four times EHHS ranks in the top 3 of colleges are all statistically significant differences outlined in the bullet 

point above.  

There are no questions where EHHS staff have scores that rank in the bottom 3 colleges. 

EHHS Staff and Administrator Findings Overview ς Workload 

There are five staff workload questions where EHHS has statistically significantly more positive responses 

compared to other staff on campus.  EHHS ranks 1st among the colleges for staff indicating they have 

colleagues/co-workers who provide them job/career advice or guidance when they need it (3.22 EHHS average 

compared to 2.92 campus average).  While the question does not have the same normative implications as other 

questions, EHHS staff are also most likely to have used KSU policies on taking leave for childbearing or adoption 

(2.09 compared to 1.88).  EHHS ranks 2nd of the colleges for staff indicating they have supervisors who provide 

them job/career advice or guidance when they need it (3.00 compared to 2.74) and supervisor provides resources 

to pursue professional development opportunities (3.13 compared to 2.92).  The last statistically significant 

question for EHHS is one where they only rank 6th among the colleges, but as the staff questions include all staff 

from across campus their responses are still significantly better than staff campus-wide; staff in EHHS find their 

supervisor is supportive of their taking leave (3.40 compared to 3.24).  

In addition to the four questions noted in the above bullet, there are four additional questions where EHHS ranks 

in the top 3 colleges, although the results are not statistically significant.  EHHS ranks 2nd for whether staff feel 

people who do not have children are burdened with work responsibilities (e.g., stay late, off-hour work, work 

weekends) beyond those who do have children (3.11 EHHS average compared to 2.94 campus average), and KSU 

provides me with resources to pursue professional development opportunities (3.19 compared to 3.04).  EHHS 

ranks 3rd for supervisor provides ongoing feedback to help me improve my performance (2.96 compared to 2.84) 

and having staff who have used KSU policies on military active service modified duties (1.64 compared to 1.55).  

There is one question where EHHS staff responses rank in the bottom 3 of colleges, although the difference is not 

statistically significant.  EHHS staff are less likely to indicate their supervisor provides adequate resources to help 

them manage work-life balance (e.g. childcare, wellness services, eldercare, housing location assistance, 

transportation, etc.) (2.70 EHHS average compared to 2.79 campus average). 

EHHS Results ς Faculty 

There are a total of 117 EHHS faculty who completed the climate survey, including 62 tenure-track faculty, 26 NTT, 

and 29 adjunct/part-time faculty. 

EHHS Faculty Findings Overview ς Overall Climate 

There are 3 questions where EHHS faculty have statistically significantly better responses in the regression analysis.  

EHHS ranks 3rd among colleges for faculty level of climate in the department (3.91 EHHS average compared to 

оΦтр ŎŀƳǇǳǎ ŀǾŜǊŀƎŜύΦ  Lƴ ƭƻƻƪƛƴƎ ŀǘ ǘƘŜ ŘŜǘŀƛƭŜŘ ǊŜǎǇƻƴǎŜǎΣ трΦн҈ ƻŦ 9II{ ŦŀŎǳƭǘȅ ŀǊŜ άǾŜǊȅ ŎƻƳŦƻǊǘŀōƭŜέ ƻǊ 

άŎƻƳŦƻǊǘŀōƭŜέ ǿƛǘƘ ǘƘŜ ŎƭƛƳŀǘŜ ƛƴ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘΣ ŎƻƳǇŀǊŜŘ ǘƻ суΦн҈ ƻŦ ŦŀŎǳƭǘȅ ŎŀƳǇǳǎ ǿƛŘŜΦ  LƴǘŜǊŜǎǘƛƴƎƭȅΣ ǘƘŜǊŜ 
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is virtually no ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǘƘŜ ǇŜǊŎŜƴǘ ƻŦ ŦŀŎǳƭǘȅ ǿƘƻ ŀǊŜ άǳƴŎƻƳŦƻǊǘŀōƭŜέ ƻǊ άǾŜǊȅ ǳƴŎƻƳŦƻǊǘŀōƭŜέ όмсΦн҈ ƛƴ 

EHHS and 16.8% for the campus), rather the increase in those expressing comfort shows up in fewer faculty who 

ŀǊŜ άƴŜƛǘƘŜǊ ŎƻƳŦƻǊǘŀōƭŜ ƴƻǊ ǳƴŎƻƳŦƻǊǘŀōƭŜέ ƛƴ 9IIS (8.6% in EHHS compared to 15.1% for the campus).  EHHS 

also has statistically significant results for faculty level of comfort with overall climate (3.84 EHHS average 

compared to 3.78 campus average) and climate in classes (4.26 compared to 4.21), although the magnitude of 

these differences is not as large.  

There are no additional questions where EHHS faculty rank in the top 3 colleges beyond the department climate 

question discussed in the above bullet.  

There are no questions where EHHS faculty rank in the bottom 3 colleges. 

EHHS Faculty Findings Overview ς Overall Work/Life, Employment Practices 

There are 3 employment practices questions where EHHS has statistically significantly better results in the 

regression analysis.  EHHS faculty rank 2nd in whether they have observed employment-related discipline or 

action, up to and including dismissal, that they perceive to be unjust or would inhibit diversifying the community 

όрΦо҈ ƻŦ 9II{ ŦŀŎǳƭǘȅ ƛƴŘƛŎŀǘŜ άȅŜǎέ ŎƻƳǇŀǊŜŘ ǘƻ моΦт҈ ƻŦ ŀƭƭ ŦŀŎǳƭǘȅύΦ  ²ƘƛƭŜ ƴƻǘ Ǌŀnking in the top 3 among the 

colleges, EHHS faculty are also statistically significantly less likely to have observed hiring practices (10.3% EHHS 

compared to 22.6% of all faculty) or RPT/renewal of appointment practices that they perceive to be unjust (31.5% 

EHHS compared to 37.8% of all faculty).  

The employment-related discipline question discussed in the above bullet point is the only question where EHHS 

ranks in the top 3 colleges.  

There is one question where EHHS ranks in the bottom 3 colleges, although the difference is not statistically 

significant.  Faculty in EHHS are more likely to indicate that their colleagues/coworkers expect them to represent 

άǘƘŜ Ǉƻƛƴǘ ƻŦ ǾƛŜǿέ ƻŦ ǘƘŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ ƛŘŜƴǘƛǘȅ όŜΦƎΦΣ ŀōƛƭƛǘȅΣ ŜǘƘƴƛŎƛǘȅΣ ƎŜƴŘŜǊΣ ǊŀŎŜΣ ǊŜƭƛƎƛƻn, sexual identity) 

(2.69 EHHS average compared to 2.81 campus average). 

EHHS Faculty Findings Overview ς Feelings of Value, Interactions with Others 

There are 7 questions where EHHS faculty have statistically significantly better results in the regression analysis.  

EHHS ranks 1st among the colleges in faculty feeling that including diversity-related information in their 

teaching/pedagogy/research is valued (3.84 EHHS average compared to 3.51 campus average).  EHHS ranks 3rd 

among colleges for faculty feeling the university values academic freedom (3.78 compared to 3.61).  The other 

statistically significant questions are faculty feel valued by their department head/chair (4.04 compared to 3.84), 

feel valued by students in the classroom (4.29 compared to 4.16), believe that the campus climate encourages free 

and open discussion of difficult topics (3.40 compared to 3.23), feel that their service contributions are valued 

(3.43 compared to 3.37), and feel that faculty voices are valued in shared governance (3.15 compared to 2.95).  

There are two questions where EHHS has statistically significantly worse results in the regression analysis.  EHHS 

faculty are more likely to indicate both that the faculty in the department prejudge their abilities based on their 

peǊŎŜǇǘƛƻƴ ƻŦ ǘƘŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ ƛŘŜƴǘƛǘȅκōŀŎƪƎǊƻǳƴŘ όоΦос 9II{ ŀǾŜǊŀƎŜ ŎƻƳǇŀǊŜŘ ǘƻ оΦру ŎŀƳǇǳǎ ŀǾŜǊŀƎŜύ 

and pre-judge abilities based on whether the faculty member is tenure track, NTT, or an adjunct faculty status 

(3.36 compared to 3.58).  For each question, EHHS ranks 9th of the 11 colleges. 

EHHS Faculty Findings Overview ς Workload ς All Faculty 

There are three questions where EHHS has statistically significantly better results.  EHHS ranks 2nd for faculty 

indicating they have adequate access to administrative support to do their job (2.91 EHHS average compared to 

2.76 campus average).  They are also significantly more likely to indicate their department provides them with 

resources to pursue professional development opportunities (2.78 compared to 2.66) and the department 

provides adequate resources to help them manage work-life balance (2.44 compared to 2.39).  
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There is one question where EHHS ranks in the bottom 3 colleges, although the difference is not statistically 

significant.  EHHS ranks 9th for faculty indicating they perform more work to help students beyond those of their 

colleagues with similar performance expectations (2.19 EHHS average compared to 2.28 campus average). 

EHHS Faculty Findings Overview ς Detailed Work-Life ς Full-Time Faculty (Only) 

There are two questions where EHHS full-time faculty have statistically significantly better results in the regression 

analysis.  EHHS ranks 3rd for whether faculty feel they are burdened by service responsibilities (2.54 EHHS average 

compared to 2.47 campus average).  They are also significantly more likely to feel burdened by service 

responsibilities beyond those of colleagues with similar performance expectations (2.67 EHHS compared to 2.62).  

There are no other questions where EHHS ranks in the top 3 or the bottom 3 colleges. 

EHHS Faculty Findings Overview ς Detailed Work-Life ς Tenure Track Faculty (Only) 

There is one question where EHHS tenure-track faculty have statistically significantly better results.  EHHS TT 

faculty are more likely to feel that their service contributions are important to tenure/promotion (2.52 EHHS 

average compared to 2.39 campus average).  

There are two questions where EHHS tenure-track faculty have statistically significantly worse results.  EHHS are 

less likely to find KSU is supportive of the use of sabbatical/faculty professional improvement leave (2.41 EHHS 

average compared to 2.83 campus average).  They are also less likely to find their department is supportive of their 

taking leave (2.75 compared to 2.96).  

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges. 

EHHS Faculty Findings Overview ς Detailed Work-Life ς Non-Tenure Track Faculty (Only) 

There is one question where NTT faculty in EHHS have statistically significantly better results.  EHHS NTTs are more 

likely to feel that NTT faculty are equitably represented at the university level (2.28 EHHS average compared to 

2.12 campus average).  Note, though, that this is a question that has a low score in general; it is still the case that a 

ƳŀƧƻǊƛǘȅ ƻŦ 9II{ b¢¢ ŦŀŎǳƭǘȅ όрс҈ύ άŘƛǎŀƎǊŜŜέ ƻǊ άǎǘǊƻƴƎƭȅ ŘƛǎŀƎǊŜŜέ ǿƛǘƘ ǘƘŀǘ b¢¢ ŦŀŎǳƭǘȅ ŀǊŜ Ŝǉǳƛǘŀōƭȅ 

represented.  

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges for the NTT questions.   
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Surveys of Exiting Undergraduates 

The EHHS graduate exit survey is administered online by the Research and Evaluation Bureau (Bureau) toward the 

end of every semester to graduating Bachelor-level students in the College of EHHS.  The purpose of the survey is 

ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƻǇƛƴƛƻƴǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴ 9II{ ŀƴŘ ǘƘŜ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŀƳǎ ŦǊƻƳ ǿƘƛŎƘ ǘƘŜȅ 

are graduating.  This report includes the combined results of three semesters:  fall 2016, spring 2017, and summer 

нлмтΦ  Lƴ ǘƘƛǎ ǊŜǇƻǊǘΣ ǘƘŜ ǘŜǊƳ ά{ŎƘƻƻƭ ¸ŜŀǊέ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ŎƻƳōƛƴŀǘƛƻƴ ƻŦ ǘƘŜ ǘƘǊŜŜ ǎŜƳŜǎǘŜǊǎΦ 

Fall 2016 graduation was on December 16, 2016.  Online fall 2016 data collection began on December 2, 2016 and 

closed on December 31, 2017.  Spring 2017 graduation was on May 12, 2016.  Online spring 2017 data collection 

started on April 24, 2017, and ended on May 14, 2017.   Summer 2017 graduation was on August 19, 2017.  Online 

summer 2017 data collection started on August 7, 2017, and ended on August 20, 2017.  For every collection cycle, 

reminder emails were sent each week to students who had not yet completed the survey. 

 Number of Surveys Percentage 

Completed Surveys 434 45.5 
Partially Completed Surveys 22 2.3 
Opted out1 7 0.7 
Bounced 0 0.0 
Non-Responded Surveys2 498 52.2 
Total Surveys Sent 954  

 

Response Rates by Program for Combined 2016-2017 School Year  

Teacher Education 
Number of 

Surveys Sent 
Number 

Responding 
Percentage 

Adolescent & Young Adult Education 58 30 51.7 
Early Childhood Education 99 66 66.7 
Middle Childhood Education 44 28 63.6 
Physical Education 27 9 33.3 
Special Education 71 34 47.9 

Total 299 167 55.9 

Non-Teacher Education 
Number of 

Surveys Sent 
Number 

Responding 
Percentage 

Athletic Training 19 11 57.9 
Educational Studies 73 35 49.7 
Exercise Science 109 38 34.9 
Health Education & Promotion 7 3 42.9 
Hospitality Management 65 27 41.5 
Human Development & Family Studies  152 74 48.7 
Integrated Health Studies 48 23 47.9 
Nutrition & Dietetics 63 23 36.5 
Recreation, Park & Tourism Management 18 9 50.0 
Speech Pathology & Audiology 65 34 52.3 
Sport Administration 36 12 33.3 

Total 655 289 44.1 

Grand Total 954 456 47.8 

                                                                 
1 Recipients who opt out may or may not have opened the email invitation or clicked through before opting out. 
2 The number of Non-Responded Surveys was calculated by subtracting the sum of the Completed and Partially 
Completed Survey from the number of Total Survey Sent. 
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School Year 2016-2017 .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ {ǳǊǾŜȅ wŜŎƛǇƛŜƴǘǎ 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 42.8 50.3 6.0 0.9 - 453 3.35 

Overall, my instructors were knowledgeable 
about the academic content of my program. 58.6 39.2 1.6 0.7 - 449 3.56 

My program helped me to effectively 
translate theory into practice. 38.6 52.7 7.8 0.9 - 448 3.29 

My program was academically challenging. 
43.1 48.7 7.1 1.1 - 448 3.34 

My program was rigorous in terms of 
expected work. 

41.9 48.9 9.0 0.2 - 444 3.32 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

45.1 50.8 3.8 0.2 - 443 3.41 

What I learned in my program was 
supported by literature in my field. 39.0 53.4 6.8 0.7 - 438 3.31 

My program adequately represented the 
realities and challenges of my profession. 35.8 47.6 14.4 2.3 - 439 3.17 

I received the support I needed from faculty 
in my classes. 

46.5 46.7 5.3 1.6 - 437 3.38 

I received the support I needed from faculty 
advisors. 

36.8 46.8 12.1 4.3 - 438 3.16 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 23.9 51.6 17.7 6.9 - 436 2.92 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

45.8 35.3 9.8 5.0 4.1 439 3.27 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

42.5 37.9 10.3 4.6 4.6 435 3.24 
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School Year 2016-2017 .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ {ǳǊǾŜȅ wŜŎƛǇƛŜƴǘǎ ς School of Health Sciences 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 35.1 57.3 6.9 0.8 - 131 3.27 

Overall, my instructors were knowledgeable 
about the academic content of my program. 53.9 43.8 1.6 0.8 - 128 3.51 

My program helped me to effectively 
translate theory into practice. 31.3 59.4 8.6 0.8 - 128 3.21 

My program was academically challenging. 
54.7 41.4 3.9 0 - 128 3.51 

My program was rigorous in terms of 
expected work. 

45.7 46.5 7.9 0 - 127 3.38 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

45.2 50.0 4.8 0 - 126 3.40 

What I learned in my program was 
supported by literature in my field. 45.2 50.0 4.8 0 - 124 3.40 

My program adequately represented the 
realities and challenges of my profession. 39.2 44.8 15.2 0.8 - 125 3.22 

I received the support I needed from faculty 
in my classes. 

41.3 49.2 7.1 2.4 - 126 3.29 

I received the support I needed from faculty 
advisors. 

32.5 46.8 15.1 5.6 - 126 3.06 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 21.6 49.6 21.6 7.2 - 125 2.86 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

27.8 38.9 15.1 7.1 11.1 126 2.98 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

27.4 37.1 16.1 8.1 11.3 124 2.95 
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School Year 2016-2017 .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ {ǳǊǾŜȅ wŜŎƛǇƛŜƴǘǎ ς School of Foundations, Leadership, and Administration 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 30.1 57.8 10.8 1.2 - 83 3.17 

Overall, my instructors were knowledgeable 
about the academic content of my program. 53.0 44.6 1.2 1.2 - 83 3.49 

My program helped me to effectively 
translate theory into practice. 38.6 51.8 8.4 1.2 - 83 3.28 

My program was academically challenging. 
32.5 53.0 9.6 4.8 - 83 3.13 

My program was rigorous in terms of 
expected work. 

25.9 60.5 13.6 0 - 81 3.12 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

42.7 51.2 6.1 0 - 82 3.37 

What I learned in my program was 
supported by literature in my field. 34.2 54.4 10.1 1.3 - 79 3.22 

My program adequately represented the 
realities and challenges of my profession. 30.0 51.3 16.3 2.5 - 80 3.09 

I received the support I needed from faculty 
in my classes. 

45.0 48.8 3.8 2.5 - 80 3.36 

I received the support I needed from faculty 
advisors. 

45.0 43.8 8.8 2.5 - 80 3.31 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 27.5 48.8 16.3 7.5 - 80 2.96 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

42.5 32.5 13.8 7.5 3.8 80 3.14 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

37.5 40.0 13.8 5.0 3.8 80 3.14 
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School Year 2016-2017 .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ {ǳǊǾŜȅ wŜŎƛǇƛŜƴǘǎ ς School of Lifespan Development and Educational Sciences 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 40.6 53.8 3.8 1.9 - 106 3.33 

Overall, my instructors were knowledgeable 
about the academic content of my program. 65.1 32.1 1.9 0.9 - 106 3.61 

My program helped me to effectively 
translate theory into practice. 36.8 50.9 11.3 0.9 - 106 3.24 

My program was academically challenging. 
31.1 56.6 11.3 0.9 - 106 3.18 

My program was rigorous in terms of 
expected work. 

26.4 59.4 14.2 0.0 - 106 3.12 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

42.3 53.8 2.9 1.0 - 104 3.38 

What I learned in my program was 
supported by literature in my field. 30.8 62.5 5.8 1.0 - 104 3.23 

My program adequately represented the 
realities and challenges of my profession. 34.0 53.4 9.7 2.9 - 103 3.18 

I received the support I needed from faculty 
in my classes. 

49.5 42.7 6.8 1.0 - 103 3.41 

I received the support I needed from faculty 
advisors. 

39.2 44.1 10.8 5.9 - 102 3.17 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 21.6 51.0 15.7 11.8 - 102 2.82 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

43.7 45.6 6.8 3.9 0.0 103 3.29 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

40.8 49.5 5.8 2.9 1.0 103 3.29 
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School Year 2016-2017 .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ {ǳǊǾŜȅ wŜŎƛǇƛŜƴǘǎ ς School of Teaching, Learning, and Curriculum Studies 

Items 
Percentage 

N Mean Strongly 
Agree 

Agree Disagree 
Strongly 
Disagree 

N/A 

Overall, EHHS academic coursework gave 
me a strong foundation for my career. 60.2 36.1 3.8 0 - 133 3.56 

Overall, my instructors were knowledgeable 
about the academic content of my program. 61.4 37.1 1.5 0 - 132 3.60 

My program helped me to effectively 
translate theory into practice. 47.3 48.1 3.8 0.8 - 131 3.42 

My program was academically challenging. 
48.1 46.6 5.3 0 - 131 3.43 

My program was rigorous in terms of 
expected work. 

60.8 35.4 3.1 0.8 - 130 3.56 

My program was comprehensive enough for 
me to acquire professional understandings 
and abilities. 

48.9 48.9 2.3 0 - 131 3.47 

What I learned in my program was 
supported by literature in my field. 42.7 48.9 7.6 0.8 - 131 3.34 

My program adequately represented the 
realities and challenges of my profession. 37.4 43.5 16 3.1 - 131 3.15 

I received the support I needed from faculty 
in my classes. 

50.0 46.1 3.1 0.8 - 128 3.45 

I received the support I needed from faculty 
advisors. 

33.8 50.8 12.3 3.1 - 130 3.15 

I received the support I needed from the 
Vacca Office of Student Services Advisors. 25.6 55.8 16.3 2.3 - 129 3.05 

My program provided me with a sufficient 
quantity of internship/field/clinical 
experience necessary to become a 
professional in my field. 

66.9 25.4 4.6 2.3 0.8 130 3.58 

My program provided me with sufficient 
quality of field/clinical/internship experience 
necessary to become a professional in my 
field. 

61.7 28.1 6.3 2.3 1.3 128 3.52 
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SCHOOL-SPECIFIC SECTIONS  
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School of Foundations, Leadership, and Administration (FLA) 

Basic Overview 

The School of Foundations, Leadership & Administration (FLA) is comprised of 10 academic programs offering 14 

degrees that prepare students for leadership positions in academic disciplines, professional fields, and private and 

civic institutions. In Fall 2017, the School of FLA employed 25 full-time tenure-track, 9 full-time non tenure-track, 

and 25 part-time faculty members.  

Degrees are offered in the following academic programs:  

¶ Cultural Foundations (PhD & MA) 

¶ K-12 Educational Leadership (PhD & MA)  

¶ Educational Studies (BA)  

¶ Evaluation & Measurement (PhD & MA)  

¶ Higher Education Administration (PhD & MA)  

¶ Hospitality Management (BA) 

¶ Hospitality and Tourism Management(MA) 

¶ Recreation, Park & Tourism Management (BA)  

¶ Sport Administration (MA) 

¶ Sport & Recreation Management (MA) 

Of these 10 programs, three are accredited.  Educational Leadership (K-12) is accredited by The National Council 

for Accreditation of Teacher Education (NCATE) via approval by Educational Leadership Constituent Council (ELCC). 

¢ƘŜ {ŎƘƻƻƭΩǎ IƻǎǇƛǘŀƭƛǘȅ aŀƴŀƎŜƳŜƴǘ ǇǊƻƎǊŀƳ ƛǎ ǘƘŜ ƻƴƭȅ п-year program in Ohio to be accredited by the 

Accreditation Commission for Programs in Hospitality Administration (ACPHA). The Recreation, Park & Tourism 

Management program is accredited by The Council on Accreditation Parks, Recreation, Tourism and Related 

Professions (COAPRT). 

Mission and Goals 

The primary goals of the School of Foundations, Leadership, and Administration are to: 

¶ Create an academic environment that promotes the intellectual and professional development of 
students and Faculty; 

¶ Develop and maintain a commitment to scholarly activity in research, graduate education, and 
undergraduate education, which is commensurate with the goals and mission of our College and Kent 
State University; 

¶ Provide programs for all students that meet the educational and technological demands of the disciplines 
represented in the School; 

¶ Offer courses in cognate academic disciplines and professional fields which provide the necessary base for 
the professional and scholarly goals of students and Faculty; and, 

¶ Provide the public with service commensurate with a University. 
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History/Context of Programs 

In July 2005 three Schools from the College of Fine and Professional Arts merged into the College of Education to 

form the College and Graduate School of Education, Health and Human Services.  On July 1, 2009 the College of 

Education, Health and Human Services reorganized from 4 Departments and 3 Schools into 4 Schools (which is 

what we have presently). 

 

  



70 
 

 

Counts  

Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017) 

 Category % Male % Female 
% Under-

Represented 
Minority 

Total Number 

Tenure-Track Faculty 30.4% 69.6% 4.35% 25 

Non-Tenure Track Faculty 37.5% 62.5% 0% 9 

Full-Time Term, Part-Time Term, and 
Emeriti Faculty 

64.0% 36.0% 12% 25 

Administrators/Staff N<5 N<5 N<5 4 

Graduate Appointees (Assistants, 
Includes Students, below) 

   
24  

(20 Positions) 

Students in School (Total, from below) 43.81% 56.19% 16.12% 881 

Doctoral Students 35.00% 65.00% 15.00% 120 

Educational Specialist Students 20.00% 80.00% 0% 5 

aŀǎǘŜǊΩǎ {ǘǳŘŜƴǘǎ 34.78% 65.22% 14.49% 207 

.ŀŎƘŜƭƻǊΩǎ {ǘǳŘŜƴǘǎ 50.19% 49.81% 17.25% 516 

Certificate (Only) Students  36.36% 63.64% 15.15% 33 

*URM = African American, Latino (Hispanic), and Native American or multi-racial including any of the 

previously-listed categories. 

School-Specific Resources and Infrastructure  

tƘȅǎƛŎŀƭ ŦŀŎƛƭƛǘƛŜǎΣ ǘŜŎƘƴƻƭƻƎȅ ǎǇŜŎƛŦƛŎ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻƎǊŀƳǎ 

¢ƘŜ {ŎƘƻƻƭ ƻŦ C[!Ωǎ ŦŀŎǳƭǘȅ ƻŦŦƛŎŜǎ ŀǊŜ ƭƻŎŀǘŜŘ ƛƴ н ŀŎŀŘŜƳƛŎ ōǳƛƭŘƛƴƎǎΥ  ²ƘƛǘŜ Iŀƭƭ ŀƴŘ ǘƘŜ aΦ!Φ/Φ/Φ !ƴƴŜȄΣ 

ƘƻǿŜǾŜǊ ǘƘŜ {ŎƘƻƻƭΩǎ ŎƭŀǎǎǊƻƻƳǎ ŀƴŘ ƭŀōǎ ŀǊŜ ǎǇǊŜŀŘ ŀŎǊƻǎǎ ǘƘŜ ŎŀƳǇǳǎ ŀƴŘ ǘƻ ƴǳƳŜrous off-site locations. 

Classrooms and Technology  

¢ƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǘƘŜ {ŎƘƻƻƭΩǎ ŎƭŀǎǎŜǎ ŀǊŜ ƘŜƭŘ ƛƴ ²ƘƛǘŜ IŀƭƭΣ ǘƘŜ ōǳƛƭŘƛƴƎ ǘƘŀǘ ƘƻǳǎŜǎ ǘƘŜ {ŎƘƻƻƭ ƻŦ CƻǳƴŘŀǘƛƻƴǎΣ 

Leadership and Administration, and in the Gym Annex, where the Sport Administration/Sport and Recreation 

Management faculty offices are located.  Some Hospitality Management classes are held in buildings across 

campus including Ritchie Hall, Moulton Hall, Merrill Hall, Bowman, and the Math building.  Seating capacity in the 

classrooms in which tƘŜ {ŎƘƻƻƭΩǎ ŎƭŀǎǎŜǎ ŀǊŜ ƘŜƭŘ ǊŀƴƎŜǎ ŦǊƻƳ нл ǘƻ нллΦ  !ƭƭ ŎƭŀǎǎǊƻƻƳǎ ŀǊŜ ŜǉǳƛǇǇŜŘ ǿƛǘƘ 

computers, projection systems, document readers, and audio and video devices.  Wireless internet access is also 

available in all the buildings where Hospitality Management classes are held.  All buildings on campus have 

dedicated information technology staff to assist with any instruction-related technology issues. 

HM 33029 Catering and Banquet Management is taught in Moulton Hall 233, which is a classroom equipped with 

computer stations.  Generally, students in the class utilize software such as MeetingMatrix®, which is a room 

design software by used major hotels and conference facilities.  While there is a conference style setup in the 

middle of Moulton Hall 233, students are also able to sit around the perimeter of the room to access laptops.  HM 

33026 Hospitality Cost Control & Analysis and HM 43040 Strategic Hotel Management are taught in computer labs 

in White Hall or Moulton Hall.  In HM 33026, students used Microsoft Excel extensively.  In HM 43040 student 

teams run a virtual hotel while competing with other teams in the classroom.  Prior to 2014, the simulation 

software (Hotel Operations Tactics and Strategy (HOTS)) required a dedicated server and thus, the course was 

taught in Moulton Hall 233.  However, since 2014, students can access the simulation via the web, and the class is 

able to be taught in any computer lab. 
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Online and Hybrid Classes and Blackboard Learn 

The School offers a number of on-line and hybrid courses, with more being developed each semester.  The 

Evaluation and Measurement program offers a completely on-ƭƛƴŜ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜΦ ¢ƘŜ ǎǘǊǳŎǘǳǊŜ ŀƴŘ ŎƻƴǘŜƴǘ ƻŦ 

ǘƘŜ ƻƴƭƛƴŜ ǎŜŎǘƛƻƴǎ ƘŀǾŜ ƳŜǘ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ ǊƛƎƻǊƻǳǎ vǳŀƭƛǘȅaŀǘǘŜǊǎϰ ǊǳōǊƛŎΦ {ǘŀŦŦ ƛƴ the College of 

9ŘǳŎŀǘƛƻƴΣ IŜŀƭǘƘ ŀƴŘ IǳƳŀƴ {ŜǊǾƛŎŜǎΩ hŦŦƛŎŜ ƻŦ 5ƛǎǘŀƴŎŜ 9ŘǳŎŀǘƛƻƴ ŀǊŜ ŀǾŀƛƭŀōƭŜ ǘƻ ŀǎǎƛǎǘ ǿƛǘƘ ƻƴƭƛƴŜ ŀƴŘ ƘȅōǊƛŘ 

course setup, delivery, and to troubleshoot any technological issues.  Most course instructors utilize the content 

management system Blackboard Learn to post course content, grades, and assessments (e.g., quizzes, exams, and 

projects).  The Kent State Help Desk staff is available to assist with any issues related to Blackboard Learn; faculty 

and students have 24/7 access to the Help Desk and simply have to call 330-672-HELP.  The College and University 

resources are available to faculty and students in all campuses. 

Food Production Labs 

Since the early 1980s, Kent State University Dining Services facilities have been utilized to offer majority of food lab 

courses in the Hospitality Management program.  Utilization of the Beall Hall Production Kitchen has increased 

significantly in the past few years and it is currently used by the School of FLA 5-8 hours a day, five days a week, 

depending on the semester.  Labs for the following FLA classes are currently being taught in the Beall Hall 

Production Kitchen: 

¶ HM 13023 Techniques of Food Production (Hospitality Management core) 

¶ HM 33031 Food, Wine and Beverage Pairing (Hospitality Management elective) 

¶ HM 33070 International Cuisine (Hospitality Management elective) 

¶ HM 33145 Baking and Pastry Fundamentals (Hospitality Management elective) 

¶ HM 43032 Food Production and Service Management (Required course for Nutrition & Dietetics majors 

and Hospitality Management minors) 

 

The classes stated above introduce (HM 13023 & HM 43032) or reinforce (Hospitality Management elective 

coursework) utilization of commercial kitchen equipment to students among other learning objectives.  The 

equipment available in the Beall Hall production kitchen includes: 

¶ 2 convection ovens 

¶ 2 gas ranges with conventional ovens 

¶ 1 salamander 

¶ 1 inferred grill 

¶ 1 gas wok 

¶ 1 double gas fryer system 

¶ 1 smoker 

¶ 1 combi oven 

¶ 1 small steam kettle 

¶ 1 walk in cooler 

¶ 2 robo coup bases 

¶ 1 crepe maker 

¶ 1 blender 

¶ 2 portable cooking stoves 

 

Lƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǘƘŀǘ ƛǎ ŀŘƧŀŎŜƴǘ ǘƻ ǘƘŜ ŦƻƻŘ ǇǊƻŘǳŎǘƛƻƴ ƪƛǘŎƘŜƴ ƛƴ .Ŝŀƭƭ IŀƭƭΣ ǘƘŜ {ŎƘƻƻƭΩǎ /ƘŜŦ LƴǎǘǊǳŎǘƻǊ ŀƴŘ 

students have access to computers loaded with Microsoft Office products and the recipe softwarŜΣ aŀǎǘŜǊ/ƻƻƪϰΦ 

The HM 23012 Food Study course is an elective for hospitality management students, but a required course for 

ǎǘǳŘŜƴǘǎ ƳŀƧƻǊƛƴƎ ƛƴ bǳǘǊƛǘƛƻƴ ϧ 5ƛŜǘŜǘƛŎǎ ƛƴ 9II{Ωǎ {ŎƘƻƻƭ ƻŦ IŜŀƭǘƘ {ŎƛŜƴŎŜǎΦ  ¢ƘŜ ŦƻŎǳǎ ƻŦ ǘƘƛǎ ŎƻǳǊǎŜ ƛǎ ǘƻ 

develop an understanding of the food science principles that contribute to the preparation of high quality food. 

The lab space used for this course is in Nixson Hall 102. This lab is set up in traditional home-style kitchen units 
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with ranges, sinks, and microwaves. Unlike HM 13023 Techniques of Food Production, HM 23012 Food Study is not 

intended to focus on commercial food production, and thus the lab space is adequate for the needs of the course. 

Off-Site Facilities  

Students in HM 43192 Hospitality Meetings Management Practicum complete scheduled rotations of various 

departments in different hospitality properties including hotels and conference centers.  The purpose of this 

elective course is for students to gain an understanding of the role of different departments in a hospitality 

property, when it comes to planning and execution of events.  Recent properties that have served as lab sites 

include (a) University Conference Bureau (on campus); (b) Hilton Garden Inn Twinsburg; and (c) Bertram Inn & 

Conference Center.  The instructor contacts and meets with the lab property at least one semester prior to offering 

the course to discuss learning objectives, grading criteria, and rotation schedule and hours.  These are agreed upon 

in a written document. 

Similarly, internships are ǊŜǉǳƛǊŜŘ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ƻŦ ǘƘŜ {ŎƘƻƻƭΩǎ ǇǊƻƎǊŀƳǎΥ  ŀύ {ǇƻǊǘ !ŘƳƛƴƛǎǘǊŀǘƛƻƴΤ ōύ {ǇƻǊǘ ŀƴŘ 

Recreation Management; c) Recreation, Park and Tourism Management; and are available as electives in a) 

Hospitality and Tourism Management; b) Educational Studies; and c) the MA degree in Higher Education 

Administration. Internship placement sites include professional sport teams, international sport organizations, 

national parks, colleges and universities across NE OH and western PA, administrative offices at KSU, Cleveland 

Metroparks, country clubs, event planning businesses, hotels and conference centers, and foodservice 

establishments.  There are also numerous internship placements in Florence, Italy and in other overseas locations 

(especially in Hospitality Management). 

Students also gain off-site lab experiences in the HM 43032 Food Production and Service Management course. This 

course is not taken by Hospitality Management majors, but it is a required course for students completing a minor 

in Hospitality Management or a major in Nutrition & Dietetics. Students in this course spend half of the semester 

in the Beall Hall production kitchen and the other half of the semester in two different foodservice properties. 

Given the primary audience in this class, the off-site facilities are predominately noncommercial foodservice 

operations (e.g., older adult facilities). The instructor contacts and meets with the off-site managers to obtain their 

agreement to work with the students, and provides written objectives for the lab experience of the students.  

Future Needs 

While the School is immensely grateful for the support of University Dining Services and access to Beall Hall 

productions kitchen, we are also aware of the strain on the facility.  Due to the expansion of the culinary course 

offerings within the Hospitality Management program, the Production Kitchen went from being utilized for 5 hours 

a day for two days a week to being used for five days a week for 5-8 hours each day.  In addition to courses, the 

Beall Hall Production Kitchen is also being used for meal preparation as part of the Campus Kitchens Project. From 

a competitive perspective our facilities do not match up well with other university-level hospitality programs on a 

national basis.  In NE Ohio alone, our facilities are substandard to those at career-technical high schools and other 

two-year programs.  Thus, industry professionals, students, and parents who visit campus are not exposed to up-

to-date learning environments associated with the hospitality program.  We currently do not have a demo-style 

kitchen with teaching classroom that could be used for our students or for other constituents such as hospitality 

professionals, alumni, and community members interested in food and beverages. We do not have teaching-style 

hotel room that could be used for demonstration purposes associated with lodging courses. In addition, our space 

restrictions mean that we do not have a food and beverage service component to our Hospitality Management 

program.).
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Current Faculty by Program 

Current AY 2017-2018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, discipline, institution). 

Include School Directors, Deans.  Tenure Track faculty calculations are based on an assumed 24 credit hour load per year, Non Tenure-Track faculty 

calculations are based on an assumed 30 credit hour load per year.  An individual is listed as part time if they carry 9 or fewer credit hours per semester. 

Name 
Program 

Area 

TT, 
NTT, 
PT 

Rank 
Terminal 
Degree 

Highest 
Degree 
Year 

Highest Degree 
Discipline 

Highest Degree 
Institution 

Credit 
Hour 
Load 

Load % 
Teaching or 
Supervision 

Load % 
Researc

h or 
Grant 

Load % 
Service or 

Coordinator 

Boske, Christa A. EDLE TT 
Associate 
Professor 

Ed.D. 2005 Superintendency 
Northern Illinois 

University ς Dekalb, IL 
24 62.5% 37.5% 0 

Chuang, Ning 
Kuang 

HSPM TT 
Associate 
Professor 

Ph.D. 2005 
Hospitality 

Administration 
Texas Tech University 24 62.5% 37.5% 0 

Clark, Debra L. CULT NTT 
Associate 
Professor 

Ph.D. 2003 
Cultural Foundations 

of Education 
Kent State University 30 50% 50% 0 

Damrow, Amy* CULT TT 
Assistant 
Professor 

Ph.D. 2011 
Curriculum, Teaching 

and Educational 
Policy 

Michigan State 
University ς East 

Lansing 
30 50% 50% 0 

Dees, David* CULT TT 
Associate 
Professor 

Ph.D. 2000 
Educational 
Foundations 

Kent State University 30 50% 50% 0 

Devine, Mary 
Ann 

RPTM TT Professor Ph.D. 1997 
Recreation and 
Leisure Studies 

University of Georgia 24 62.5% 37.5% 0 

Donnelly, 
Michele K. 

SPAD NTT 
Assistant 
Professor 

Ph.D. 2011 Sociology 
McMaster University, 

Ontario, Canada 
30 80% 20% 0 

Eckert, Erica L. EVAL NTT 
Assistant 

Professor/
Admin. 

Ph.D. 2012 
Higher Education 
Administration 

Kent State University 6    

Gonzalez, Gloria 
L. 

  Admin.         

Gornik, 
Rosemary 

EDLE NTT 
Assistant 
Professor 

Ph.D. 2003 
Curriculum and 

Instruction 
Kent State University 30 40% 20% 40% 

Guivernau, 
Marta 

SPAD NTT 
Assistant 
Professor 

Ph.D. 1999 
Sport and Exercise 

Psychology 
Purdue University 30 90% 10% 0 

Hamilton, 
Anthony J. 

HSPM NTT 
Associate 
Lecturer 

B.A. 2010 
Hospitality 

Management 
Kent State University 30 80% 0 20% 

Hines, Laurie* CULT TT 
Assistant 
Professor 

PhD  Cultural Foundations  24 100% 0 0 

Hudson, Tara D. HIED TT 
Assistant 
Professor 

Ph.D. 2015 
Educational Research 
and Policy Analysis 

North Carolina State 
University 

24 62.5% 37.5% 37.5% 
























































































































































































































































































































