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Northeastern University, and convergats at meetings during the Fall 2017 semest€he report has three main
comporents, starting with the collegeide section, which frames the entire unit. The second section is school and
administrative unit specific. It consists of six separate reports on a uniform template, allowing each school and
service area to respond for thainique context. The final section of the report is a series of documents for context.
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Dear External Review Team:

Thank you for agreeing to assist us in this important process for the College of Education, Health, and Human
Services. | began my role as Dean of EHHS or*l)@@177. The following is a list of priorities and actions that have
taken place since that time.

Priorities:

i Strategic Planning The most recent strategic plan for the college is from 2008 and idirattly

connected with the current institutional roadmap.
o Action(s):

A This external review is an initial action step in a larger strategic planning initiative.

A We recently worked on a strategic hiring plan in response to a university early
separation prgram. We will have sixteen senior faculty members retiring this year and
next year. We will be reinvesting those salaries into assistant professor téinerhires
over a byear period.

1 Online Program ExpansiarThe college portfolio of fully online progms is small. Expansion must be a
major priority as orcampus enrollment has been declining.

o Action(s):

A A proposal has been developed for an online Ed.D. program.

Five existing oitampus Masters programs are working towards developing a fully

online progam option.

A We are discussing and evaluating the potential of new fully online degree program
offerings.

1 Communications and MarketingThe college needs to improve its use of social media and other means
of communication to connect with Generation Z, aallvas with our Alumni.

0 Actions(s):
A We are currently working on website revisions to be implemented over multiple phases.
We are currently focused on rebuilding a more user friendly Alumni and Friends section,
and we are piloting a limited number of progngpage revisions to include more
information using visuals such as info graphics. Our goal is to get users to what they
YSSR T2t 260K D|éKSua &2
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media friendy pieces that focus on interesting programs, events, and people around the
college. As the Dean, | kicked off the series with a trilogy that had me visiting various
spaces around the college and interacting with students and faculty.

A We are using social & (Twitter, Instagram, Facebook) more extensively and
purposely. We are tracking metrics on a monthly basis.

A We have entered into a project with the PBS show called, Success Files with Rob Lowe.
The project is taking place currently and should be conapldty midlate March. Our
college will be the focus of a short form documentary on the topic of developing future
leaders in education. Once the program begins airing, it along with a commercial about
the college, will reach an estimated 150 million houslels over a ong/ear time period.

The college will own all material after the first year of airing.

1 Community Building As | met with and listened to people upon my arrival it was very clear that the
college does not have a strong central identity. Taisld be due to a number of factors, including the size
and history of the college. Thus, it is a priority to create a more central identity.

o Action(s):
A Fostering transparency and group decision making at the leadership team level.
A Enhanced signage and g&mNJ f | LILIJSI NI yOS 2F (GKS 5SIyQa 27FF
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awarding degrees as a College of EHHS. Invited former administrators to reflect on the
development and evolution of theollege. | spoke about future directions and
opportunities, and four students told their stories about how the college has positively
impacted their lives and those around them. We also announced several gifts to the
college and announced our project wiluccess Files with Rob Lowe.

1 University/School PartnershifgsThe college has a long history of engagement in schools, but we are
working on formalizing more of these efforts to show how our work cuts across our college through a
variety of programs and lvowe are actively contributing to the University priority of Regional Impact.

o Action(s):

A There have been multiple organizational meetings with Kent City Schools

A There was a presentation and initial meeting with Akron Public Schools

A The Superintendent andHHS Dean have met to discuss a new school build project with
Berkshire Schools (Geauga). Four EHHS faculty members will be attending a district
planning meeting in January

1 Global CompetitivenessThe college has a long history of global work starting thiéhlegacy of Gerald
Read and the Read Center for International and Intercultural Education

o Action(s):

A We graduated our first group of twenty Saudi educators in the Building Leadership for
Change through School Immersion program, funded by the SauditiinfsEducation.

Our second group of fortgne will arrive in February and stay for opear.

A Dr. Linda Robertson visited Nigeria and has opened doors to potential distance learning
opportunities in Sokoto and with Ahmadu Bello University.

1 Increase Grantontracts and ScholarshipThere is a University focus to increase grant/contract support
and to increase interdisciplinary research

o Action(s):

A We have been evaluating the potential of several hires who would fit the Kent State
University strategic reseah hiring initiative.

A We have discussed a potential joint research hire with the college of Podiatric Medicine.

Although this is not a complete list of all the activities that have taken place in the college, | hope it does

provide a strong sense of cumepriorities and works in progress.

N
YAV Q'/l(‘ﬁ(\f\f\/\/

James C. Hannon, Ph.D., C.S.C.S., SHAPE Fellow, FNAK #561
Dean and Professor

College of Education, Health, and Human Services

Kent State University

jhannon5@kent.edu
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College oEducation, Health and Human Services

Mission andGoals

The College of Education, Health and Human Services creates and advances knowledge as it educates professionals
who enhance health and wdlleing and enable learning across the lifespan.

Goals: [Exapted from College Handbook} The strategic plan for the College of Education, Health and Human
Services will include seven goals, which in many cases are related:

1. Quality educational experience for students
Increasing research and scholarship
Increasing diersity

Increasing international activities
Increasing enroliment in selected areas
Increasing efficiency and accountability
Operating as one college

Nogagrwbd

History/Qontext

Kent State Normal School was founded in 1910 as a result of the Lowry Normal SchoglRill 2 Af €t ALY { & YSy
donation of his prized farmland. The bill and the gift of land made it possible to meet the pressing need for
professionally trained elementary teachers in northern Ohio. In 1935, Kent State achieved university status.

Kent State Uniersity prospered through the depression and welcomed the returning veterans from World War II.

As a result of growth KSU became a doctoral granting institution in 1959. During the late 1960s KSU experienced

student unrest in response to the Vietnam War. Kay 4, 1970, the Ohio National Guard fired on a group of

students, killing four and wourig nine. More than forty years later, the legacy of the May 4 tragedy affects the

dzy AGSNEAGE Ay YIye gleéa a 6S tADS |jidASNBsT2 NRS NUysa O Fof SSRC

The mission of KSU is to discover, create, apply and share knowledge as well as to foster ethical and humanitarian
values in the service of Ohio and the global community. Kent State offers a broad array of academic programs to
engae students in diverse learning environments that educate them to think critically and to expand their
intellectual horizons while attaining the knowledge and skills necessary for responsible citizenship and productive
careers.

Kent State University is aiplic, state supported institution. The Kent campus is located on 866 acres in a densely
populated region of northeast Ohio. The campus includes both the beautiful old buildings erected in the early part
of the 1900s as well as those that have been builve have expanded. It has both rolling tre@vered areas as

well as large, open, green spaces. The city of Kent is a suburban community of nearly 30,000 on the banks of the
Cuyahoga River in Portage County, 11 miles east of Akron and 33 miles soufi&lasetand, providing access to

a wide range of opportunities for diverse field and clinical experiences.

Today, Kent State University is a major research univafstyoffersmore than 300 undergraduate and graduate

academic programs across its eightrigpuses and numerous locations. The university offers more than 100
YIadSNNRa RSANBS LINPINIFYaAa Fa ¢Sttt a ndp R200G2NIf RSIAINBS
Services (EHHS) houses four Schools focused on the preparation of professianalsyfareas of work.

Kent State enrolls 39,367 students (Fall 2017) across its eight campuses. At the Kent c&a@pstydents live

on campus. The Kent campus enrolls approximately 28,041 students while the seven regional campuses enroll
approximatelyl1,326 students (preponderant headcount provided). Within the enrollment presented, 5,799 of
those students are working on graduate degrees, mostly at the Kent Campus.



Kent State University is one of 14 state universities in the Ohio system that is gowsrtiesl Ohio Board of
Regents. The Ohio Board of Regents is a-miamber advisory board to the Chancellor with twoeaficio
representatives from the State Legislature. The Board of Regents governs authorizatioraariolorézation of
new programs, newlegrees, and major program changes.

The university organizational structure includes a Board of Trustees, a President (Dr. Beverly Warren), a Provost
who is the Executive Vice President for Academic Affairs (Dr. Todd Diacon) and seven vice presiderig gdiver
aspects of university operations. The university houses a chapter of the American Association of University
Professors (AAUP). The collective bargaining agreement delineates shared governance for the university. This
occurs at the college levels avell as the university level.

The College of Education, Health and Human Services is organized to provide programs through four schools:
Foundations, Leadership and Administration (FLA), Health Sciences (HS), Lifespan Development and Educational
SciencegLDES), Teaching, Learning and Curriculum Studi€y.This model was adopted in 2007 through the
consolidation of programBom the College of Fine and Professional Arts (programs were absorbed in to multiple
colleges), which transitioned a College of Education with four departments in to adiadiplinary college with

four schools.Two facultymeetingswere facilitated (via comittee) to discuss programmatic groupings. Faculty
were asked to identify models for the schools, as well as designate names. Programs that spanned schools
conceptually werghe source of much debate (Evaluation and Measurement, Cultural Foundatistrsichional
Technology, etc.). Ultimatelygnany decisions were made via conceptual fit, but others were made related to
ensuring not all teacher education programs were contained in one school (and making that school the IAtgest).
the time of organizig, programs were groupeih to one school and three departments. This was later changed to
four schools to increase consistency of practieesl ledto internal searches for School Directora role new to

the college.

The College of Education, Headthd Human Services (EHHS) provides a wide array of programs at the
baccalaureate, master's, educational specialist, and doctoral degree level. The Dean of the College of Education,
Health and Human Services reports to theecutiveVvice President for Acadmic Affairs and Provost and is
responsible for the overall development, coordination, and supervision of programs and for achieving and
maintaining necessary articulation between the college and other university units. Specifically, the Dean has
oversightresponsibility for instructional, research, and service functions of the College of Education, Health and
Human Services; general administration; budgetary accountability; faculty and student recruitment and
development; and representing the College of Eation, Health and Human Services both within and outside the
university, including state and national professional activities. The Dean also serves as the official Certification
Officer for the Ohio Department of Education.
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Overview of Enrolimerdnd Trends

Enrollment trends, presented by school and degree type for the past 6 ydsr®nstrate declining enroliment,

particularly in the last two years. In a general sense thesetrends éireid A G K Y{ ! Q& 20SNI tf SyNERf
and 2017, whichvere years of declining enrollment (Systewide enrollment numbers: Fall 2013: 41,891, Fall

2014: 41,213, Fall 2015: 41,005, Fall 2016: 40,782, Fall 2017: 39,367). Schools with largerpdyp=atrtion

program populations saw more pronounced reducBaiue in part to a change in the rewards system for

currently-licensed teachers (related to professional development) as well as increased national scrutiny of the

teaching profession.

School/Program  Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017

FLA P 719 " 793 = 887 975 980 947 = 881
Undergraduate 4 328 or 435 4+ 519 4+ 594 4 587 4+ 560 4+ 516
Master's 4+ 253 4 220 4 214 4 216 4+ 248 o 227 4 207
Ed. Specialist i 14 o 8 4 7 o 8 = 9 4 7 4 5

Doctoral 4112 44 119 o 134 i+ 147 o 127 4 120 4 120
Other 412 411 4 13 4 10 4 9 4 33 i 33
HS = 1436 =+ 1473 1576 1605 1584 1516 " 1333
Undergraduate 4} 1192 =+ 1220 4+ 1321 4 1368 4+ 1354 = 1282 J 1116
Master's i+ 171 i+ 168 4+ 165 4 154 {} 155 o 159 4 149
Doctoral 4 73 i+ 83 i+ 88 i 82 o 74 oy 74 4 67

Other 4 0 i 2 i+ 2 = 1 = = = 1

LDES 1289 1291 1285 =+1226 =+1186 " 1153 ' 1123
Undergraduate 4 497 J{F 521 4+ 593 4 620 4+ 631 4+ 598 =+ 578
Master's i+ 560 4 538 o+ 473 392  dF 372  dF 345 {F 359
Ed. Specialist o+ 36 i+ 44 4 30 4 30 o+ 36 4 32 44 28
Doctoral 4+ 146 4 141 4+ 137 4+ 150 = 120 = 121 4 104
Other i 50 o 47 4 52 4 34 4 27 4+ 57 i 54

TLC 1540 =+ 1375 " 1307 " 1239 " 1227 " 1235 " 1290

Undergraduate 4 1284 = 1133 4 1054 4 986 4 1000 -} 1019 4} 1075

Master's 4+ 163 o 134 o 127 o 138 or 129 4 109 4 125
Ed. Specialist 4 0 4 0 = 2 = 2 &+ 3 o 2 = 2
Doctoral i 93 4 91 4 89 o+ 82 4 68 o 71 4 60
Other 4 0 o 17 i 35 i 31 i+ 27 i+ 34 i 28
Grand Total ‘!‘ 5532 ‘!‘ 5393 ‘!‘ 5415 ‘!‘ 5362 5332 5193 )} 4962

Note about table: Data presented are from Institutional Researcte baction headers are subtotals for each
school, with degree levels broken out below. Green arrows indicate increased enrollment, yellow arrows indicate
similar enrollment, and red arrows indicate decreased enrollment in the time period.
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Faculty, Staffand Student Demographics (Fall 2017)

% Under Total
Category % Male | % Female| Represented
o Number
Minority*

TenureTrack Faculty 37.50% 62.50% 7.50% 120
Professor 45.83% 54.17% 4.17% 24
Associate Professor 39.34% 60.66% 4.92% 61
Assistant Professor 28.57% 71.43% 14.29% 35

NonTenure Track Faculty 16.13% 83.87% 8.06% 62
Professor 33.33% 66.67% 0.00% 6
Associate Professor 11.11% 88.89% 0.00% 9
Assistant Professor 5.88% 94.12% 11.76% 17
Senior Lecturer 50.00% 50.00% 0.00% N<5
Associate Lecturer 16.67% 83.33% 0.00% 6
Lecturer 15.00% 85.00% 15.00% 20

FullTime Term, PafTime Term, | 5, 4q00 | 75 5704 5.10% 196

and Emeriti Faculty

Administrators/Staff* 17.50% 82.50% 12.50% 80
Unclassified Staff 23.21% | 76.79% 10.71% 56
Classified Staff 4.17% 95.83% 16.67% 24

Graduate Appointees (Assistants, 27 45% | 72.55% 7 84% 153

Includes Students, below)

EHHS Students 27.63% | 72.37% 13.00% 4962
Doctoral Students 29.34% 70.66% 11.11% 351
Educational Specialist 14.29% 85.71% 5 71% 35
Students
al aliSNDa { GddzR{ 24.40% | 75.60% 9.64% 840
. OKSft 2NDa {G( 28.16% | 71.84% 14.43% 3437
Other (NonDegree, 30.10% | 69.90% 9.03% 299
Certificate)

*URM =African American, LatingHispanic), and Native Americanmulti-racialincluding any of
the previouslylisted categories.
**Staff members funded exclusively through grants are not listed in this table
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Kent State University is located near the cities of Akron and Cleveland in northeastern Ohio, an area that includes
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Human Services is spread agstour primary buildingsthe Center for Performing Arts (A Wint))e MACC Annex

(ANX, MAC, MACixson Hall (NXHand White Hall (WTH)

Building Floor Net Area(Sq. Ft.) Gross AreéSq. Ft.)
Center for Performing 10,957 12,983
Arts (A Wing) 9,115 10,208
CPA A Wing Total 20,072 23,191
M.A.C.C. Annex 0001 100,356 109,328
0002 54,316 63,180
M.A.C.C. Annex Total 154,672 172,508
Nixson Hall 0001 16,299 18,557
0002 7,209 8,344
Basement 1,553 1,811
Nixson Hall Total 25,054 28,712
White Hall 0001 26,102 28,890
0002 26,392 28,966
0003 25,892 28,966
0004 25,746 28,966
0005 7,407 8,292
Ground floor 5,543 6,419
White Hall Total 117,082 130,499
Grand Total 316,887 354,910
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Center for Performing Arts (A Wing)

Formerly the Music and Speech Center, the Center for Performing Arts was renamed in 2013. It contains several
Health Sciences programs (Nutrition, Speech Pathology and Audiology, Health Education and Promotion) as well as
YSyid {GF GdSQa | $he NinghDeveldpRenaCGimtefaldpeech and Hearing Clinlee English

Language Proficiency Clinic, and the Nutrition Outreach Program. It is also home to the Hugh A. Glauser School of
Music, E. Turner Stump Theater, Wrigtirtis Center, and Roe GreerSy G SNJ ¢ KA OK aSNIWS YSyi
College of the ArtsBuilt in 19561960,Wing A (home to the Speech and Hearing Clinic as well as faculty offices)

has recently undergone significant renovations.

MACC Annex

The annex wasdiled to the Memorial @m (now M.A.C. Center) in 1977, it is in the center of the South Campus

area. The MACC Annex houses faculty and programs in the School of Health Sciences, the School of Foundations,
Leadership and Administration, and the School of Teaching, Learninguancfm Studies. The MACC Annex

has two floors with hallway ramps from one floor to the next. There are no elevators. Inside stairwells are on the
northwest and north sides of the building. Outside stairwells are on the northeast, southeast anavestitides

of the building. The building contains 52 schedulable spaces, including classrooms, labs, studios, and large exercise
spaces.

Nixson Hall

Nixson Hall was named for Bertha L. Nixson, Professor of Home Economics fre®4915The building conitas

9 classrooms, labs, and seminar spaces. The majority of classrooms have integrated technology systems for the
projection of power point slides, documents, and videos with audio. A white board or a chalk board is generally

G
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standard. Wireless internetccess is now available throughout the building in addition to the Ethernet cable
connections.

White Hall

White Hall was named in honor of Dr. Robert I. White, President of the University froral®3@31t is the

location of the5 S| y Q& h Talbgd$ EdchtioiH&ash and Human ServiceBuilt in 1966, White Hall

contains 31 schedulable classrooms. In addition to the faculty effice graduate appointee rooms, White Hall

also containseveral centers that serve both our students and the pautilocated on the fifth floor of White Hall is

a wellstaffed research bureau capable of providing computer analysis and research design support for faculty and
graduate students carrying out specific research projects, and for students completing $betation

requirement.

Technology

Standard Classroom Equipment

Classrooms are all equipped with a teacher station with a computer, a VCR and DVD playback, a projector, a
webcam, a laser pointer presentation pen, and a document camera. All classrooms\whitetmard. There is

also a SmartBoard that can be delivered and set up in any classroom in White Hall.

Computer Labs

Open LabisStudents are able to use the computer labs in the IRC (221 White Hall) at any time during operating
hours. The computers am@n a firstcomebasis. The IRC Main Lab has &8 &ndfive Macintosh computers.

Computer labs 203, 205, and 211 can be used at any time as an open lab when no class is scheduled in the room.
All labs have the capability to print to a black and whitegehter and a color printer is available in the IRC Main

Lab.

Mobile LabsTheMobile PC Cart has 26 PCs with chargers. The cart is delivered and picked up from the
classrooms. All laptops connect to the Internet via wireless cdituisMobile MacBook Cahas 40 MacBooks with
chargers. The cart is delivered and picked up from the classrooms. All laptops conthectriternet via wireless
cards. ThéPad Carhas 20 iPads that are delivered and picked up from the classrooms.

Classroom Labs
We providecomputer labs for classroom instruction. They can be scheduled for a class for the entire semester or
scheduled for individual class sessions.

White Hall203 (MAC/Windows LabEquipment24 computers that can be used as either a Mac or a Windows
machine. Tacher station, projector, VHS and DVD playback, SmartBoard, webcams, print station, and a document
camera.Software:Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF Creator, GSP, Inspiration, Inspire
Data, PhotoStory, and LockDown Browser

White Hall205 (Windows Lab)Equipment25 computers, teacher station, projector, VHS and DVD playback,
SmartBoard, and a document cameganftware:Microsoft Office, Audacity, SPSS, PDF Creator, GSP, Inspiration,
Inspire Data, PhotoStory, and LockDown Browser

White Hall211 (Windows Lab)Equipment31 computers, teacher station, projector, VHS and DVD playback,
SmartBoard, and a document camet@oftware:Microsoft Office, iMovie, Garage Band, Audacity, SPSS, PDF
Creator, GSP, Inspiration, Inspire Data, PBtdoy, PhotoShop, Dreamweaver, lllustrator, Flash, Bridge, Fireworks
and LockDown Browser

White Hall221B (Windows LabEquipment21 laptops, teacher station with a computer, projector, SmartBoard,
VHS and DVD playback, webcam and a document carBefavare: Microsoft Office, SPSS, PDF Creator, GSP,
Inspiration, Inspire Data, PhotoStory, Audacity

MACC Annex 27£&quipment23 computers (Windowggacher station witha computer, projector.
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Room Based Videoconferencing

EHHS has two rooms and a portabfétuhat can be scheduled for video conferencing, room 210 White Hall and
room 205 Nixson Hall. The portable unit may be rolled into any room in White Hall with an active Ethernet port.
Faculty use the technology for a variety of applications

RCM Budget Wdel

Kent State changed its budget process to a Responsibility Center Management (RCMpra06dglin short,RCM

is a decentralizedhodel It is believed to encourage new growth and innovation in academic units, because
revenues aretobe keptbythddS 1 & ISy SNI GAy3a AYyONBIFaSR SyNRffYSyld 2N 2
more hybrid in nature, with a large percentage of the revenues generated by each academic (enrollment) unit

being taken as an overhead tax to central administration to $edufor the crossutting functions of the

institution. The Faculty Senate Budget Advisory Committee (FaSBAC) was estaidisinealdvisory body for

budgetary issues at the university and division levalsl it is cechaired by our Provost as well asrotP for

Finance and Administratior-or a history of the RCM process and its implementation at Kent State, see:
https://www.kent.edu/budget/rcmmanual

Course enrollment is a major driverfoinding. At the undergraduate level, 80% of the ftsidaring, with the

a0dz2RSYy Q& YI22NJ | OO02dzyiAy3d F2N) GKS 2GKSNJ vE:® ¢tKAa YSI
course, 100% of the revenue (before the tax) would go to the CollegdidEE The dollars generated by a student

who is taking that same Nutrition class but is a Business major would be allocated to EHHS at 80%, with the
NEBYFAYAY3I wm: JI2Ay3 (2 GKS /2ttS3S 2F . dza Ay Sléga. @ D NJ R dz
Additional revenue is gained through degre@mpletionand coursecompletion (at a set formula).

Expenses are generally held within the college; the College of EHHS is responsible for paying its salaries and
benefits out of its RCM revenues. Cap#gpenses, such as deferred maintenance, generally come out of a central
pool. The central pool is funded through an overhead tax on all RCM revenues for all Kent Campus units (of which
the College of EHHS is one) of 42.3%. This funds central adntimistrad support services; examples provided

are: Library, Research Planning and Institutional Effectiveness, Financial Aid, University Facilities Management,
University Communications and Marketing, Alumni, General Counsel.

In addition to the central poooverhead tax, deductions to pport university bondsResearch and Sponsored
Programs, and the office of Global Education result in a total administrative fee to the College of EHHS of
approximately 48.7%. Excess revenues, at year end, are held in &ftitHoalance account. These funds are
then used primarily for capital improvements to EHHS buildings and equipment upgrades/replacements.
Conversely, any fiscal year resulting in an operating deficit will have funds transferred from the fund balance
accaunt to cover the deficit.


https://www.kent.edu/budget/rcm-manual
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FY 2013

FY 2014

FY 2015

FY 2016

FY 2017

College of EHHS Actual Results
FY 2013 FY 2014 FY 2015 FY 2016 FY 2017,
Instructional Feeg 33,007,357 32,997,998 32,586,475 32,828,956 38,327,307
Ssl 19,527,538 19,527,538 19,578,951 20,716,197 21,149,743
Other- RCM (75,994) 119,390 (933,817) (819,530) (649,029)
RevenueAd;. - - - - (147,033)
Other 1,661,619 1,756,163 1,987,768 2,296,744 2,062,174
Total Revenues 54,120,520 54,401,089 53,219,377 55,022,367 60,743,162
Salaries 20,106,719 20,182,033 21,000,385 21,424,859 22,115,059
Benefits 7,467,986 7,774,106 8,136,967 8,169,662 8,997,739
Expenses 2,002,562 2,329,867 2,248,352 2,162,912 2,383,687
Total Dept. Expd 29,577,267 30,286,006 31,385,703 31,757,432 33,496,485
Total Rev: Expd. 24,543,253 24,115,083 21,833,674 23,264,935 27,246,677
STEEMIESS & 45% 44% 41% 42% 45%
% of Revenue
Total Overhead 23,367,825 23,425,483 22,784,642 23,417,499 29,783,669
Total ADExpd. 52,945,092 53,711,489 54,170,345 55,174,931 63,280,154
R $ $ $
Bottom Line| 1 175 428 689,600 (950,968) (152,564) (2,536,992)
2.17% 1.27% -1.79% -0.28% -4.18%
Total Revenues
$65,000,000
$60,000,000
$55,000,000
$50,000,000
$45,000,000
$40,000,000



$40,000,000
$35,000,000
$30,000,000
$25,000,000
$20,000,000
$15,000,000
$10,000,000

$5,000,000

$-

@ Expenses

@ Benefits
m Salaries

$66,000,000
$64,000,000
$62,000,000
$60,000,000
$58,000,000
$56,000,000
$54,000,000
$52,000,000
$50,000,000
$48,000,000
$46,000,000
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Direct Expenses

FY 2013 FY 2014 FY 2015 FY 2016 FY 2017
$2,002,562 $2,329,867 $2,248,352 $2,162,912 $2,383,687
$7,467,986 $7,774,106 $8,136,967 $8,169,662 $8,997,739
$20,106,719 $20,182,033 $21,000,385 $21,424,859 $22,115,059

e Total Revenues ess==Total ADJ Expenditures
FY 2013 FY 2014 FY 2015 FY 2016 FY 2017
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Bottom Line

$1,500,000

$1,000,000
$500,000
$-

|

$(500,000)
$(1,000,000)
$(1,500,000)
$(2,000,000)
$(2,500,000)
$(3,000,000) FY 2013 FY 2014 FY 2015 FY 2016 FY 2017
@Bottom Line  $1,175,428 $689,600 $(950,968) $(152,564) $(2,536,992)

School StructurePrograms, Role of Directors and Coordinators

The administration of the college is the shared responsibility of the Dean, Associate Dean of Administrative Affairs
and Graduate Education, Associate Dealdodflergraduate Educath and Student Serviceassistant Dean for
Assessment and Accreditatioand School Directors who are assisted by Program Area Coordinators.

Dean

¢tKS 5SIy aSNWsSa lFa GKS O2ftftS3SQa OKAST I OFRSYAO yR
leadership, financial management, personnel administration, and planning and development. The Dean reports to
the Executiveévice Presdent for Acadent Affairs

Associateind Assistarbeans

The Associate Dean for Administrative Affairs and Graduate Education oversees The Office of Graduate Student
Services, graduate program coordinators, research advisory council, the Research and Evaluation Bureau,
information technology and distance education functioasd administrative support. The Associate Dean reports
to the Dean of the College of Education, Health and Human Services.

The Associate Dean bhdergraduate Education and Studeervices overseasdergraduate advising and
licensure, undergraduate program coordinators, partnerships with schools and agencies, and clinical field
experiences. The Associate Dean reports to the Dean of the College of Education, Health and Human Services.

The Assistant &n forAssessment and Accreditati@versees accreditatiorgontinuous improvemeninitiatives,
data reporting and management, and assessmefiie Assistant Dean reports to the Dean of the College of
Education, Health and Human Services.

The Roleof Schwl Directors

The School Director serves as the chief executive officer of the School and coordinates administrative,
instructional, research and service activities of the School. The School Director represents the interests of the
college to the school aniditerests of the school to the college to improve communication, visibility, and the

quality of relationships within the collegial community. The School Director reports to the Dean on administrative
matters and advises the Dean on all personnel mattexduding regional campus faculty.
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The School Director assumes both management and leadership responsibilities in support of the interests of the
college and school faculties. The School Director is expected to be well informed on matters related to all
programs contained in the unit, including national trends and accreditation standards. The School Director is
expected to provide leadership in maintaining the highest standards of quality within all programs and to support
efforts to seek both external regnition and funding for the development and maintenance of excellent programs.
The School Director is expected to maintain conditions that foster excellence and scholarship within the faculty
through appropriate allocation of resources and monitoringhddit use. The School Director is expected to meet
regularly with the Faculty Advisory Committgepgram coordinators, and clerical staff to stay abreast of ongoing
operations.

The school handbooks further outlimieities and responsibilitiesf School Diretors {nclude but are not limited to
the following:
1 Ensuring School compliance with University, Administrative and Operational Policies, rules, regulations
and any applicabl€ollective Bargaining Agreement (CBA)
1 Developing and carrying out administragiand educational policies in the School, with appropriate
consultation.
f 5S@St2LIAyYy3a (GKS {OK22f Qa 0dzZRISGE SAGK FLIINBLINRIGS O2
Recommending new staff and faculty appointments to the Dean, with appropriate consultation.
1 Recommending the renewakappointment, norreappointment, tenure, promotion, sanction and/or
dismissal of faculty members in the School.
1 Appointing and directing the nonacademic staff of the School.
1 Recommending leaves of absence for faculty members in the School, includingt tintiteal to
Professional Improvement Leaves and other academic leaves and/eacaatemic leaves, including but
not limited to leaves of absence without pay, sick leave, temporary disability leaves, court leaves and/or
military leaves of absence.
Notifying the Dean of the absence or resignation of a faculty member.
Recommending course changes through the appropriate Dean(s).
Assigning workload to faculty members, with appropriate consultation.
Scheduling classes and rooms through the appropriate Univafices.
Overseeing the preparation of reports to University officials, as required and appropriate.
Maintaining custody of University property allocated to the School.
Supervising the academic advising of student majors in the School.
Notifying the Presient's Office, through appropriate channels, of the needs of the School for which gifts
or bequests should be sought or are being sought.
Promoting good communications and morale within the School.
Representing the School and communicating the views @&dtslty in College and University affairs.
Keeping the School informed of the views and policies of the College and University administrations.
Maintaining appropriate balance and emphasis among the various disciplines of the School.
Performing othettasks and duties as assigned, all of which cannot be cataloged and may include but not
be limited to: following the progress of graduates, maintaining relationships with the Regional Campuses,
providing orientation to new faculty, developing brochures ofise syllabi, etc.

]
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The Director is an ex officio, nstoting member of all School committees, and may make appointments as
necessary and permitted to School committees and to the various administrative and service positions in the
School.

The selectionteview, and reappointment of the Director are the responsibility of the Dean, who consults with the
School faculty on such matters. Procedures for the selection, review and reappointment of the Director are
included in the applicabl€ollective Bargaininggreement{CBA).
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The School Director serves a term of four years wilimmative review occurring in the third year to determine
continuation. The School Director serves at the pleasure of the Deamakesthe appointment with the support

of the schoofaculty. Therefore, in both the selection and review processes, the individual must be assessed
against the expectations of both the Dean and the faculty. The School Director is expected to effectively provide
administrative leadership to the school as i to the college through participation on the leadership team of
Deans and DirectorsThe four schools comprise the following programs:

Foundations, Leadership and Administration Health Sciences
1 Cultural Foundations 1 Athletic Training
1 Educational Leadership® 1 Exerciseéscience/Physiology
1 Education Studies 1 Health Education & Promotion
1 Evaludion & Measurement 1 Integrated Health Studies
1 Higher Education Administration T Nutrition & Dietetics
1 Hospitality Management 1 Speech Pathology & Audiology
1 Hospitality and Tourism Management
1 Recreation Park & Tourism Management
1 Sport Administration
I Sport & Recreation Management

Lifespan Development and Educational Sciences  Teaching, Learning, and Curriculum Studies
American Sign Language/English Interpretir Adolescent & Young Adult Education
Counselor Education & Supervision Career Technical Teacheducation
Educational Psychology Curriculum and Instruction
Instructional Technology Early Childhood Education

Human, Development & Family Studies Literacy Education

Rehabilitation Counseling Master of Arts in Teaching

School Psychology Middle Childhood Education

Special Education Physical Education

=4 =4 -8 4 _a_a_9_2
=4 =4 -8 _a_-a_-9_9a._-2

The Role oProgramCoodinators

To facilitate the fulfilment of the prograrfaculty's responsibiies, a PogramCoordinator is identified. It is the
responsibility of the PrografAreg Coordinator to provide academic leadership by convening the faculty regularly

to discuss important curricular issues, to evaluate programs, to plan academic amahisadfairs, and to meet

with advisory groups of students and practicing professionals. The Program Area Coordinator also will convene the
faculty at the request of the School Director, Faculty Advisory Committee (FAC), College Advisory Council (CAC), or
Dean for specific purposes.

Program Area Coordinators represent program faculties regularly to the Director and to the Deans on appropriate
occasions. The role of the coordinator is to represent faculty members with primary appointment in the program
area to the school faculty, to ghcollege administration and/or faculty, and to professional agencies as needed.
Coordinators are expected to seek out faculty views and consult with faculty on all essential decisions affecting the
faculties and programs of the area. They articulate dnfdrmation as scheduling and utilization of resources

across programs and to the School Director.

Program Area Coordinators serve both the School Director and the program area faculty; therefore, both are
involved in the selection and evaluation processerogram area faculty members recommend acceptable
candidates (generally at least 2, but not more than 4) from within the program area for the position of coordinator,
from which the Director selects and appoints one for a term of two years. At anythiaeignificant

dissatisfaction is expressed on the part of either the faculty or the Director, a decision may be made to seek a new
coordinator for that program area.
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Program Area Coordinators must maintain good communication with faculty membersasdlcwith them

formally on curricular matters before making recommendations to the School Director, other administrators, or
councils/committees of the college. The responsibilities for instructional assignments and workloads of individual
faculty membes are the responsibility of the Director who will seek the advice of the program coordinator.
Responsibility for the review and development of program curricula, guidelines for student advisement,
monitoring of program quality, preparation of annual repoend accreditation review documents, recruitment of
students, and followup of graduates are to be shared responsibilities within the faculty. It is the role of the
program coordinator to provide academic leadership to the faculty anovrsee the comgition of tasks.

Because programs and program areas vary significantly in terms of size, scope, and complexity, the demands of the

t NEINIY ! NBIF /22NRAYIG2NRa NBtS gAtt O NBod {LISOAFTAO SE

upon by theDirector and program faculty. Load assignment for the responsibilities agreed upon in the specific job
description of a coordinator is negotiated with and established by the Director with the approval of the Dean.
Similarly, opportunities for additionaheployment beyond the normal nine months, additional travel to

professional meetings, and additional support for professional development activities are provided through the
5ANBOG2NNRE YR (KS 5S8lyua odzR3ISGAE G2 GKS SEGSYd GKI

The language used in this sectidascribing the responsibilities of the Program Coordinators within the School
handbooks differslightly. For instance, FLA is the only School to indicate that Coordinators may be tenured,
tenure-track, or nontenure track.Unlike the other Schools, the School of HS does not make a reference to the
term length (which is two years for FLA, LDES, and TLC). HS, LDES, and TLC explicitly include acdegddation
responsibilities as being part of the Coordinator role. LDES dot provide a list of duties and responsibilities, but
rather it provides a narrative on the position. Finally, LDES and TLC both explicitly state that Coordinators are
expected to serve during the summer.

Committees and Governance

Committees and counlsirepresenting various constituencies assist in developing and implementing policies and in
governing the College. The role of such bodies is defined by the Collective Bargaining Agreement (CBA) as serving
in a consultative and/or advisory capacity to thean. (Committee members should note committee operation
procedures specified in Chapter Ill, B andl@¢ language used to introduce the School Committees section is
corsistent across all four School handbooks.

Leadership Team

The Deans and Directors comprise the leadership team of the college. The leadership team generally meets
regularly (about every two weeks) and upon the call of the Dean to share information, identify needs, engage in
problem solving, and plan effective mheds of implementing policies to achieve defined goals. In addition to
typical administrative matters related to the allocation of resources, budget management, personnel issues,
planning and evaluating, this group examines and recommends the utilizztEpace.

Administrative Council

This Council facilitates communication and problem solving among units and provides counsel to the Dean on
matters affecting the administrative operations of the College. The Council is composed of the Dean, and the
Direcbrs and associate/assistant Directors of the bureaus and administrative services units of the college.

College Advisory Council (CAC)

Thiscolleggs A RS | RGA&a2NE O2dzy OAf A& O2YLIR&aSR 2F dzZLJ (G2 GKNBS
regional campus representative. The Council members advise the Dean on policy operatiomanmglanning,

and evaluationThe CAC reviews the criteria and guidelines for faculty evaluation in schools and makes
recommendations to the Dean on faculty membeatanding for reappointment, tenure, or promotion.

The CAC advises the Dean on requests for and allocation of resources and on prioritizing resource needs within the
college as well as other budgetary matters (se& ltin Allocation and ReallocationRésources). The Council

NJ
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represents faculty on policy matters including, but not limited to, review of the college mission and special
emphases in the context of the University Strategic Plan, as well as the development of improved procedures and
longrangeplanning.

The Council acts on behalf of the faculty in advising the Dean. The purpose of this consultative role is to assist the
college administrative leader to develop and maintain a healthy climate for the college and to develop and
maintain high stadards in all areas of operation. The most intensive activities of the Council, aside from review of
faculty members for reappointment, tenure, and promotion, are to advise the Dean on faculty, program, and
school requests for resources. (For further CAgBgasee Chapter-H regarding CAC role in allocation of

resources.)

To accomplish its tasks, the CAC may establish ad hoc committees to study issues or develop plans, to formulate
recommendations for action by the CAC or Deans, Directors, and/or ttucbsurveys or discussions to collect
faculty opinions. As required by the Collective Bargaining Agreement, the CAC elects a representative to the
Faculty Advisory Council to ti&ecutive i¢e President for Academic Affairs amlovost.

Faculty memberslected to the CAC are expected to seek input from school members, to be accessible, to be good
listeners and observers, and to inform colleagues of issues being considered by the committee. CAC members are
expected to maintain confidentiality on personmehtters and to convey information on CAC agenda items of
importance to the faculty.

The CAC is composed of up to three elected preferably tenured faculty members from each of the School Faculty
Advisory Committees (FAC) who serve{year rotating termsThe regional campus representative is secured
through the Executive Dean of Regional Campuses.

Faculty Advisory Committee (FAC)

These elected school advisory committees representtifuié school members in school governance. The FAC is an
advisory body tdhe School Director on academic matters central to the School's mission and include, but are not
limited to, the following: (a) reappointment, tenure, and promotion; (b) rreappointment and dismissal; (c)

allocation of academic staff, program developrhand discontinuance; (d) evaluations relating to salaries and

merit increases; (e) budget priorities and guidelines; (f) issues related to teaching assignments and class schedules;
(g) research and other leaves; (h) updating and maintaining the acadaihicamdbooks; (i) issues related to

student advising and retention; (j) insuring that instructional standards are followed; and (k) insuring that other
duties of faculty members are met (see Collective Bargaining Agreement, Article 1V, Section 3).

There ae similarities and differences in terms of the structure and wording offAi€section across the four
Schoohandbooks. Similarities include the fact that FAC is part of the Collective Bargaining Agreement and
membership is only eligible for fdiime faculty (tenured, TT, and NTT). Although-finie faculty are eligible, the
number of faculty and stipulations about NTT and regional faculty differ by School. Another difference is the length
of term. For FLA, HS, and LDES, the term is two years; fah&lt€rm is one year (but a member may serve two if
selected for CAC). Finally, in terms of formatting, the School of TLC is the only school to structure this section with
sub areas (i.e., Purpose, Membership, and Attendance).

If at any time at least onbalf of the members of the FAC request a meeting, such a meeting will be held.

Members may also call meetings and set agendas for them, and Chair meetings of the FAC, but it is understood
that no business of the school may be transacted or representddeaisng been transacted at such meetings,
although matters of concern to the faculty may be discussed and added to the agenda of the next regular meeting
of the FAC. Whenever a peer review involving sanctions for cause under Article VI of the Collegtirerigar
Agreement is being carried out, the School Director will temporarily turn over Chairing of the school FAC meeting
to an elected faculty representative.

Each School FAC elects up to three preferably tenuretiidl FAC members to serve twear erms on the
College Advisory Council. These elections are staggered so that only one or two CAC member is elected each
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academic yearFulktime faculty members of each school elect school members to the FAC. The School Director is
an exofficio nonvotingmember who consults with members of the FAC, calls and chairs meetings.

Curriculum Committee

The Curriculum Committee recommends changes in program design, implementation, evaluation, and courses.
The Associate Dean for Student Services and Undergradiishiteation and Associate Dean for Administrative
Affairs and Graduate Education serve a#icio members, represent the Dean, and serve a€hbairs of the
committee. The Director of Advising and the Director of the Office of Graduate Student Selsicssraes as ex
officio members.

Membership consists of elected members, two from each school and one representative from Regional Campuses
each serving a thregear term. Terms are staggered so that no more than one representative from a school is
elected in any one yearThe length of committee membership differs by School: FLA use g@areterm, HS and

TLC use a twgear term, and LDES does not specify a term length. Unlike the other Schools, HS provides additional
AYVF2NXIGAZ2Y 2y dedules FirGid oMARLAIaBEBHS &xplicityBstate that undergraduate and
graduate representatives are to be appointed by the committee. In terms of formatting, the School of TLC breaks
the information down into two subsections (i.e., Purpose and Membgjshi

Curricular decision making with regard to programs in the College of Education, Health and Human Services follows
this process:

Curriculum Development and Approval Process in the College of EHHS

2

Initiation of Program/CourseChange

4

Program Area Responsible for Courses/Program
[Proposal of new or modified courses or programs]

4

School Curriculum Committee
[Modification, approval based on college/school needs, policies]

g

School Directors

4

College Curriculum Committee

[Approval based on compliance with University Policies and procedures relative to program appro

4

Dean of theCollege

4

Dean of Graduate Studies (fgraduate programs)

L
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Educational Policies CounelUniversity Body for Curriculum Review (EPC)
[Approval forimplementation based on assessment of compliance with University Policies, needs, mi

2
Approval

Courses and program revisions related to the education of teachers from program areas that reside in the College
of Education, Health and Human Services or in units in other colleges thiehimiversity must have the approval

of the Undergraduate or Graduate Council to assure compliance with the College of Education, Health and Human
Services, State of Ohio and NCATE (or CAEP) standards. Courses and program revisibescimen@aucatio

programs within the college must be approved by the appropriate council, that is, undergraduate or graduate.

Technology Advisory Council

This Council advises the Dean on all technology matters in the college. The council meets as needed to develop
techndogy plans, support research and implementation of cutting edge technologies for teaching, learning and the
management of information, review requests by faculty, administrators, and staff concerning technology, support
external funding request for technadly applications consistent with the college mission, and evaluate the status of
technology implementation in the colleg®lembership consists of two faculty members from each school elected

for rotating, twoyear teams, and one staff representative eletfer a one year term

Research Advisory Council

This Council reports to the Associate Dean for Administrative Affairs and Graduate Education. The purpose of the
council is to encourage research and scholarly activity as well as externally funded adtinitiythve college. The

Council is advisory to the Research and Evaluation Bureau relative to opportunities of the Bureau and to the
connections possible among faculty, students and the Bureau. The Council consists of two faculty members elected
for two yea terms from each school such that one half of the council is replaced annually. Members may serve a
maximum of two successive terms. In addition to the above Associate Deaffjaa members include a Director

from the Research and Evaluation Bureau #drelGrants Coordinator.

Clinical Experience Advisory Committee (CEAC)

The mission of the CEAC is to establish and review policies and procedures with regard to teacher education (field
experiences, student teaching, and practica): including eligibiiacement, continuation, assessment, credit

provided, advisingetc. The committee is eochaired by the Associate Dean for Undergraduate Education and the
Director of Clinical Experiences. Membership consists of faculty from teacher education prograptecantent

officials of the ten largest placement sites.

Teacher Education Coordinators Committee

This committee advises the Associate Dean of Student Services and Undergraduate Education on policies,
procedures, and curriculum in teacher education. Thegottee establishes and reviews policies and procedures
relevant to teacher education and provides a forum for discussion of curricular issues. Membership consists of the
coordinators of teacher education programs across the university.

Undergraduate Pragm Coordinators

This body plays an advisory role to the Associate Dean for Student Services and Undergraduate Education on
policies and procedures related to undergraduate educatiothénCollege oEHHS. As such, it will be a forum for
discussion of idas and a means of communication among the various programs.

Graduate Program Coordinators

This body plays an advisory role to the Associate Dean for Administrative Affairs and Graduate Education on
policies and procedures related to graduate educatiothanCollege oEHHS. As such, it will be a forum for
discussion of ideas and a means of communication among the various programs.
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Diversity Committee

The Diversity Committee reports to the Dean of the college and has the mission of implementing thigydivers
goals within the Kent State Strategic Diversity Plan: to promote diversity recruitment of students, staff,
administrators and faculty; to promote effective equitable recruitment practices; to develop a welcoming
environment to all; to provide leaderghn issues of diversity; to develop a system that encourages progress for
all; to be sensitive and skilled in working in diverse environments and with diverse people. The committee has a
minimum of two members from each school, as well as at least onebreonf the classified and netlassified

staff, and a graduate and undergraduate student.

Graduate Appeals Committee

The Graduate Appeals Committee hears the appeals of graduate students who have been dismissed from the
program, college, and universitfthe Associate Dean for Administrative Affairs and Graduate Education convenes
the committee as necessary throughout the academic year. The committee consists of 3 faculty members who
make recommendations to the Associate Dean.

Undergraduate Appeals Comtai

The Undergraduate Appeals Committee hears the appeals of undergraduate students. The Associate Dean of
Student Services and Undergraduate Education convenes the committee as necessary throughout the academic
year. The committee consists thiree faculty members who make recommendations to the Associate Dean.

Student Academic Complaint Committee (School)

The Student Academic Complaint Committee handles complaints from students. The sections pertaining to this
group differs slightly across SchadBne difference is the number of faculty that sit on the Student Academic
Complaint Committee. There are three faculty members and one student representative for FLA and TLC, but four
faculty members and one student representative for HS and LDES. Axiffeeznce is how the members are
appointed. For FLA and LDES, members are appointed by FAC. For HS, members are appointed by the Director at
the time of the complaint. For TLC, members are elected on an annual basis. As for similarities, all four schools
have one member serve as the Chair of the committee (although the appointment process for the Chair does
differ). Finally, per University Policy02.3, all four schools include at least one student representative on the
committee.

In the event that a mmber of the Student Academic Complaint Committee is the subject of or may otherwise be
involved with a student complaint, the FAC will select a replacement from the Faculty. If the Chair of the
Committee is the subject of or may otherwise be involved witudent complaint, the Director will appoint

another member of the Student Academic Complaint Committee to direct the committee and the FAC will appoint
an additional member to the committee from the Faculty.

Promotion, Tenure, and the Reappointm@ammittees (School)

Promotion, Tenure, and Reappointment Committees are ad hoc committees of the schooiaket
recommendationsto School Direct@on matters regarding promotion, tenure, and reappointment. These
committees comprise the voting, advisemeand recommendatory bodies to the School Director regarding
promotion, tenure, and reappointment. In addition, all tenured faculty are invited to comment on anyone being
considered for tenure and promotion.

These committees are composed of tenured fubfessors and FAC members who are tenured and at or above
the rank of the applicant. Members are excluded from deliberations when they, their spouses, significant other, or
a relative is under consideration, or when a candidate for promotion to a ratiehifan their own is considered.

The content included in this section is consistent across all four schools, with the exception of an additional
paragraph included in the TLC handbook. A sample of the uniform language is provided below, followed by the
TLGspecific paragraph.
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The policies and procedures that govern the School's Ad Hoc Reappointment, Tenure and Promotion (RTP)
Committee are included in University Policy. Procedural and operational guidelines for this committee are
provided annually by th®ffice of the Provost. This committee reviews materials relevant to the professional
performance of Faculty who are candidates for reappointment, tenure, or promotion in rank, and to make
recommendations to the Director on each of these personnel decisifims recommendations of this committee
and the Director, together with the materials assembled for the committees, are forwarded to the Dean of the
College.

Teaching, Learning and Curriculum Studies p. 11

This committee is composed of tenured full professsand FAC members who are tenured and at or

above the rank of the applicant. Members are excluded from deliberations when they, their spouses, or a
relative is under consideration, or when a candidate for promotion to a rank higher than their own is
consdered

CollegeWorkload andReappointment, Promotion, and Tenure Guidelines

Faculty Appointment, Rank, Status

All four handbooks have the following secttounless otherwise specifie(ll) Faculty Appointments, (2) Faculty

Ranks, (3) Recruiting Faculty) Responsibility of the Faculty, (5) Faculty Code of Ethics, (6) Outside Employment

and Other Outside Activities, (7) Faculty Leaves, (8) Faculty Absence and Travel Policy, (9) Faculty Sick Leave, (10)
Academic Misconduct of Faculty, (11) Copyright Reisinis, (12) Sanctions, (13) Faculty Grievance and Appeal
Procedures, (14) Faculty Workload and Workload Equivalents, (15) Teaching Assignments and Class Schedules, (16)
Summer Teaching Assignments, and (17) Faculty Annual Workload Summary. Severaldssthoulkide

additional sections: (:&LA and TLC) Other Faculty Duties;Rl1A and LDES) Office Assignment/Assignment of

Offices, (2ELDES) Faculty Representation at CommencemenTI(Z) Professional Responsibilities; T2L)

Academic Freedom and Ressional Responsibility at KSU.

For the purposes of compiling this document, information regarding faculty has been pulled together from several
different sections. FOFLA this information was pulled from the following sections: (A) Appointment of Baand

(B) Teaching Assignments and Workload, Including Workload Equivalences and Related Procad8&réhigor
information was pulled from the following sections: (A) Teaching Assignments and Workload and (B)
Reappointment, Tenure, and Promotion Cri¢eaind the Criteria and Processes Relating to Other Faculty Personnel
Actions. FoL.DESthis information was pulled from (A) Appointment of Faculty, (B) Employment Procedures and
Regulations, and (C) Teaching Assignments, Workload, and Related Prodehaidbs.forTLC this information

was pulled from (A) Teaching Assignments and Workload, Including Workload Equivalencies and Related
Procedures and (B) Reappointment, Tenure, and Promotion Criteria and Processes Relating to Other Faculty
Personnel Actios. While the below section headers may appear in different sections with slightly different
wording, the content provided is consistent, unless otherwise specified.

Faculty Appointments
All four schools use the same language for this sectiod,thus onesample is provided (Sample from FLA, p. 12)

Normally, an earned doctoral degree in a related discipline is required for all Faculty appointments in the School.
Postdoctoral experience is preferred.

Faculty Ranks

Each School includes definitions of theudtly ranks within their handbooks. While the definitions are very similar
across the four schools, several small differences exist. Differences are called out below the samples. The following
ranks are included within the handbooks: (1) Assistant Profe§8pAssociate Professor, (3) Professor, (4)

Research Associate and Research Assistant, (5) Adjunct Faculty Appointments, (6) Visiting Faculty Appointments,
(7) FuliTime NonTenure Track Faculty (NTT) Appointments, (8)-Piane Faculty Appointmentand (9) Graduate

Faculty Status
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Assistant Profess@ample fronFFLA, p. 12)
This rank is normally the entifgvel rank for Faculty holding the doctorate in an appropriate discipline.

Associate Professfample fronfFLA, p. 12)
Hire to or promotion to thisank presumes prior service as an Assistant Professor, significant academic
achievements, and possession of the doctorate in an appropriate discipline.

Teaching, Learning and Curriculum Stu@esi2)X & ¢Sttt & (S OKAy3I NBM®D23IyAT S|
and some service to the School, College, University and profession.

Professorample fronFLA, p. 12)
Promotion to this rank requires credentials and achievements beyond those required for promotion to Associate
Professor and is reserved for senior lHHacmembers who have achieved significant recognition in their discipline.

Teaching, Learning and Curriculum Studed2)X K+ @S (S OKAy 3 NBO23ayAl SR | a 2
SEOSttSyisz¢ | yR LINPOARSR &adzo ail yanhdprofessiarE NA OS (2 (i KS

Research Associate and Research Ass{Samiple fronirLA, p. 12)

These ranks are reserved for individuals who are engaged in research and who are not normally assigned teaching
responsibilities. Such positions are typically supporte@xiyamural grant funds and are not tenuteack

appointments. Faculty who hold these ranks do not vote on School committees and do not participate in School
governance.

Adjunct Faculty Appointmer@ample froniLA, p.4)

These appointments are held primig by Faculty from other institutions or persons on the staffs of community
based agencies and organizations. Adjunct Faculty appointments are made at the discretion of the Director in
consultation with the FAC. Adjunct Faculty members do not vote oadb€ommittees and do not participate in
School governance.

Visiting Faculty Appointmer@ample from FLA, p.)14

Visiting Faculty appointments at an appropriate Faculty rank may be made when leaves of absence occur or special
needs arise and funds arealable. A visiting Faculty member is typically a Faculty member from another

institution who is employed by the School for a period not to exceed one (1) year. In the event that a Visiting

Faculty member is employed in that capacity for a second consecyéiar, the visiting Faculty member will then
become a NTT Faculty member.

FulfTime Norrenure Track Faculty (NTT) AppointmampldromHS, p. 17)

Fulktime nontenure track faculty (NTT) appointments are made on an annual basis. NTT appoinaments
included under the umbrella of the University policy and procedures regarding faculty tenure (See, University
Policy Register 334@-14) and NTT faculty members are not entitled to any rights with regard to tenure.

Lifespan Development and Educat# Scienced DES, p. ®ulki A YS y 2y ni Sy dzZNS G NI} O] CI
appointments are made on an annual basis (Section VI of this Handbook). NTT Faculty members are
entitled to those rights governed by the applicable Collective Bargaining Agreement.

PartTime Faculty Appointmen§Sample from FLA, p.)14

Parttime Faculty appointments will be made from an established pool of qualified applicants not currently on
regular appointment at the University when the School cannot meet its teaching needs from teeakits
'Faculty, NTT Faculty and graduate students.

Graduate Faculty Stat{@ample from FLA, p.)14

As a doctoral degree granting School, the School normally requires that all Faculty hired for Faculty positions be
eligible for appointment to the Gradite Faculty as associate or full members. The Administrative policy regarding
graduate Faculty is included in the University Policy Register.
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Health Science@S, p. 1YA Full member is typically expected to hold a terminal degree, usually a
doctorate infield, have a record of substantial, sustained, and scholarly work, and provide quality
graduate instructions, thesis/dissertation direction, and advisement.

T F3¢9FFSOGABS (SIFOKAY3 YR R@AAAYT 2F 3INI Rdz GS

ai
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1 F4c Effective teaching and advising of graduate students, serves on masters and/or doctoral
O2YYAGUGSSasr adz00Saavdz & Rived®BdA idldetBral sisseftatianitdS NRa
completion.

T FADCOFFSOGAGS GSIFHOKAY3I YR ROA&AAYI 2F 3IANI Rdz GS
committees, directs doctoral dissertations, serves as a graduate faculty representative.

1 An Associate Member is typitakexpected to hold and earned doctoral degree, provides evidence of
an emerging pattern of current scholarly work, and provides quality graduate instruction, thesis

direction, and advisement.

1 Alc Effective teaching and advising of graduate students &g Sa 2y Yl adSNna O2YYA
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FacultyResponsibilities

In addition to the language that is listed below, the Schools of HS, LDES, gdvide€ additional information on

the responsibilities of their faculty. For example, HS has a paragraph on office hours, LDES includes paragraphs on
office hours, graduation ceremonies, and recruitment activities, and TLC includes a narrative on tttatexpef
collaboration on and off campus. Sample of Consistent Language (FLA;18).fd@Bows:

Each Faculty member is expected to contribute to the School, Campus, College and the University according to the
terms and condition of his/her letter of gwintment. Some Faculty members make their primary contribution in
teaching while others emphasize research. High quality teaching and scholarly activity are expected of all Faculty
members. Service to the School, Campus, College, and the Univertsty éxpected of each Faculty member.

Faculty members are expected to provide students with a syllabus which includes the subject matter to be covered
in a course, a listing of assignments and/or reports, dates of examinations, grading standards, attendance
requirements, and other pertinent details of the conduct of the class. A Student Survey of instruction (hereinafter
"SSI") is required in each course in each semester and will be conducted under the auspices of the Director
pursuant to applicable Univeitg policies and procedures. Probationary Faculty are expected to work with the
School Director to identify at least one Faculty member each year to visit their class and evaluate their teaching
performance, Supervision and direction of student researdjguts, theses, and/or dissertations (as appropriate

to program offerings) is part of the teaching function.

Scholarly activity is expected of all Faculty members, although the extent and/or type of activity may vary with the
terms of each Faculty membegBssignment and campus location. Faculty involved in research and the graduate
program are expected to present evidence of their endeavors, which may include publications, proposals
submitted for extramural funding, and dissemination of research in vareuasies as appropriate to the discipline.
Activity in professional organizations and the training of graduate students is also generally expected.

Service to the University is a responsibility of each Faculty member. School, Campus, College, and University
committee or task force membership is expected as a normal part of a Faculty member's contributions. Special or
outstanding service above and beyond that which is typical may be considered during the review of a Faculty
member, but service alone will noéduce the expectations of quality teaching and scholarly activity. Public service
is encouraged and recognized as a part of the professional responsibilities of each Faculty member, although
contributions in this area can be expected to vary widely duda¢gonature of the various disciplines within the

School.

aid
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Faculty Code of Ethics
This section is identical for all four Schools (Sample HS, p. 14)

All members of the School faculty are expected to maintain the highest ethical standards as teacherss,scholar
university citizens and colleagues. The University policy regarding faculty code of professional ethics can be found
in the University Policy Register. (See, University Policy Registe63342

Outside Employment and Other Outside Activities
This setion contains the same language across the four Schools (Sample HS, p. 14)

Faculty members may engage in professional activities outside the university provided the activities do not

interfere with the faculty member's teaching, research, or service residiies to the School, Campus, College

or University (See, University Policy Register 3322). These activities must not compete with University activity

2NJ GKS FI OdzAf Gé YSYOSNRa SyYLX 2eYSyid 6A0GK {ke&orthé A BSNRBRAGE
Dean, and the Provost. Each academic year, eactiridl faculty member must disclose and seek approval for all

outside employment or other outside activities on the form provided by the University. Any outside employment

or other outside acA G A Sa NS &dzo2SO00G G2 GKS ClFOdzZ Gé& /2RS 2F 9GKA
(See, University Policy Register 33427 and 33456-23).

Faculty Leaves
The information provided in this section is consistent across all four Sci8mtgfe FLA, p. 21)

All leaves, sponsored or unsupported, personal or professional, are subject to the approval of the Director, the
Dean and the Provost. University leaves include but are not limited to:

Research leaves

Leaves of absence without pay

Faculy professional improvement leaves
Research/Creative Activity appointments

N .

Faculty Absence and Travel Policy

The Schools of HS, LDES, and TLC use the same language for this section. The School of FLA provides detailed
information on anticipated absences, amticipated absences, and professional meetings. The School of TLC also
provides information regarding class cancelation, which is similar in nature to the information provided by FLA, but
it is provided in the Matters of Student Success section of thisisent. Sample of Consistent Language (HS, p.
13)follows:

Faculty members who will be absent from campus for professional or personal reasons must submit a Request for
Absence Form to the Director. The request should be made at least one (1) monthoptherpglanned absence

and is subject to the approval of the Director and the Dean. Arrangements for any classes to be missed during the
absence must be addressed to the satisfaction of the Director before approval will be granted.

Attendance at professiorianeetings is encouraged and approved travel expenses incurred in attending such
meetings will be reimbursed when approved prior to travel according to the University's travel policies and are
subject to the availability of School funds.

Academic Misconduaof Faculty
The Academic Misconduct of Faculty section is consistent across the four Schools (Sample HS, p. 14)

The University policy regarding misconduct in research and scholarship and the Administrative policy and
procedures regarding allegations aim$tances of misconduct in research and scholarship is included in the
University Policy Register. (See, University Policy Register33332and 3342-05.01).

Copyright Restrictions
The language within this section is consistent across the four SclSzotgple FLA, p. 23)
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All Faculty members should be aware of current copyright laws that restrict the copying of published materials. For
further information, contact the University's Office of Legal Affairs.

Sanctions
The content within this section is cosg#nt across the four Schools (Sample FLA, p. 21)

A sanction is a documented corrective action in response to a Faculty member's unsatisfactory performance of
his/her duties and responsibilities as a member of the Faculty. (See, "Sanctions for CauseCafi¢btive
Bargaining Agreement).

Faculty Grievance and Appeal Procedures
The details provided within this section are consistent across the four Schools (Sample FLA, p. 17)

1. Informal Procedure: Any faculty member who believes that he/she may have ageeis strongly
encouraged, before initiating a formal grievance or appeal, to talk with the Director about any issue(s) of
concern. The Director may seek the advice and recommendation of individual faculty members or faculty
advisory groups in seekingfammal resolution of a dispute or complaint.

2. Formal Procedure: Formal procedures for addressing grievances affecting the terms and conditions of
employment of faculty are described in the applicable Collective Bargaining Agreement. Disputes
involving subsintive academic judgments are subject to a separate academic appeals process governed
by the applicable Collective Bargaining Agreement.

Faculty grievances that are not directly related to the terms or conditions of employment and are not academic
appealsare appropriately addressed within the School, whenever possible. The Director and/or faculty members
will initiate an informal dialogue with all parties involved in a dispute and strive to reach a resolution agreeable to
all parties.

Faculty Workload an@Workload Equivalents

All four Schools include the collective bargaining agreement language within this section. In part, that language
specifies the number of credit hours that faculty members are expected to carry (i.e., a maximum workload of
twenty-four (24) credit hours per academic year; for NTT that increases to a maximum workload of thirty (30)
credit hours per academic year). In addition to this uniform requirement set forth by the collective bargaining
agreement, each school has its own set of pedi@and procedures. For example, while all four Schools make
mention of workload adjustments, the circumstances for adjustments differ. For example, FLA indicates that the
Program Coordinator duties contribute .25¢8mester hours per academic sessionjité G FI Odzf 6 & YSYo SN
load credit. This is the same load credit granted to Coordinators of HS programs. In contrast, the School of LDES
indicates that workload is informed by programmatic accreditation standards. For those in the School of LDES
without programmatic accreditation, workload is assigned based on recommendations from the Coordinator and
Director. Finally, the TLC handbook lists situations that the Director may provide workload adjustments for, but
never specifies for how much time. Thacklty Workload and Workload Equivalents sections are providétkin
Analysis of School Handbookpepdix at the conclusion of this document (pag@4-50)

Teaching Assignments and Class Schedules
All four Schools use the same language for this seclib@. does, however, provide an additional paragraph about
workshops which is available in the append&ample of consistent language (FLA, p2@Sfollows):

Faculty members are assigned to teach specific courses by the Director. The primary coosisiépattourse
assignments are prior teaching experience, subject expertise, and shared responsibility among the Faculty for
service and introductory courses. Questions regarding teaching assignments should be addressed to the Director.
In the case of a dpute or request for reassignment the Faculty member may request review by the FAC which will
make a recommendation to the Director.
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Scheduling of classes is the responsibility of the Program Coordinator with approval of the Director. The primary
consideraion for scheduling classes is student need with regard to meeting program or major requirements within
a reasonable time frame. In addition, the scheduling of some classes may be determined by the need to serve
nontraditional students.

Faculty Annual Woldad Summary
The information within this section is nearly identical across the four schools. Please note that this section is called
Faculty Information System in the TLC handbook (Sample FLA, p. 21):

All Faculty members are required to prepare and sutamiannual workload summary report for the previous
academic year. It will include the following items:

1. An updated curriculum vitae submitted via the Faculty/Staff Portal.

2. Course evaluations (provided by the School Director) and syllabi for each cougée. ta

3. A brief summary of professional activities related to thec2ddit hour workload (e.g., if a Faculty
member has a 3 hour assignment for program coordination, a brief summary of activities related to their
work as a Program Coordinator shouldgrevided; if a Faculty member has a 3 hour assignment for
research, a brief summary of research activities should be provided).

Reappointment, Promotion, and Tenure

Reappointment

All four Schools have similar reappointment proceddigted in their handboks For example, all four Schools
require probationary faculty to identify at least on faculty member per year to visit their class and evaluate their
teaching performance. All four Schools also include their Ad Hoc RTP Committee in the reappointmesy. proc
This committee is charged with offering reappointment recommendations based on its review of faculty files.
School Directors also come up with recommendations based on their own review of the files. The Director submits
his/her recommendation and th&d Hoc RTP Committee recommendation to the Dean for final review. Another
similarity is that all four handbooks also include information regarding the policies that are specific to University
Policy and the Collective Bargaining Agreement. Finally, alScliools make mention of the tolling procedure

(also known as stopping the tenure clock). Since the language used across the four handbooks is so §imilar, on
one sample is provided below (Sample FLA, p. 25):

The policies and procedures for reappointmeme included in the University policy and procedures regarding
Faculty reappointment (See, University Policy Register). Each academic year, reappointment guidelines for Kent
and Regional Campus Faculty are distributed by the Office of the Provost. Gaadadaeappointment, tenure,

and promotion must provide evidence of significant accomplishments in both performance and professional
development. Additionally, we expect faculty to be engaged, responsive to one another, students, and the
university commauity.

Reappointment

All probationary tenurdrack faculty members are subject to reappointment review annually until the academic
year in which they are considered for tenure. Probationary Faculty members are reviewed by the School's Ad Hoc
RTP Committed?robationary Faculty are expected to work with the School Director to identify at least one Faculty
member each year to visit their classes and evaluate their teaching performance. A written report of the
evaluation is placed in the Faculty member's reaippment file. Probationary Faculty will also create an updated

file each year that is presented to the Director and the Ad Hoc RTP Committee. Each probationary Faculty member
is discussed by the committee, which then votes on the Faculty member's reamgoin The Director

independently assesses the accomplishments of each probationary Faculty member and forwards her/his
recommendation and the committee's recommendation to the Dean. The Director informs probationary Faculty of
the committee's recommendatin and provides a copy of her/his recommendation to the Dean. Probationary
Faculty members who are not to be reappointed must be notified according to the schedule established in the
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Collective Bargaining Agreement. For Faculty members whose appointnierthésRegional Campuses,
recommendations on reappointment from the Director are forwarded to the Dean and the appropriate Regional
Campus Dean.

For probationary Faculty, reappointment is contingent upon demonstration of adequate progress toward the
requirements for tenure. Moreover, the Faculty member must have established and articulated short and long
term plans for achieving these goals. For Faculty members following the traditional tenure clock for Assistant
Professors, the review after completiontbfee (3) full years in the probationary period at Kent State University is
particularly critical. Upon completion of the third year of the probationary period, Faculty reviewing a candidate

for reappointment should consider the record of the candidatekiavements to date. This record should be
considered a predictor of future success. The hallmark of a successful candidate is compelling evidence of the
potential to have an impact upon the discourse of her/his discipline. This record can be demonttratggh

peer reviewed work and other significant scholarly contributions in one or more established lines of inquiry, as well
as a clear and focused plan for building on this work. Specific concerns expressed by the Ad Hoc RTP Committee
and/or the Directorduring this stage of the probationary period should be addressed by the candidate in
subsequent reappointment reviews. Finally, a sound ethical approach to all aspects of teaching, research,
publication, and the academic profession is expected of all sgwk reappointment in the School. An overall
evaluation of a candidate for reappointment must include consideration of the Faculty member's professional
behavior as recognized by the University community. A candidate who fails to demonstrate likely sutitess

tenure process will be notified according to the official University policy timeline that she/he will not be
reappointed.

Reappointment reviews have as their primary purpose the preparation of probationary faculty members for

successful tenure reSig ® CKS LINAYOALX S G2 NBFFFANY |G NBIFLLRAYIHYS)
and the number of years until mandatory tenure review, it is reasonable to expect that the probationary faculty

member will eventually undergo a successful tédur NS @A Sgd¢ Ly (GKS S@OSyid GKIFG O02yO0~
performance are raised during the reappointment process, the Ad Hoc RTP Committee and the Director shall

provide detailed, prescriptive comments to serve as constructive feedback. If such coaserduring a review

that occurs after completion of three (3) full years in the probationary period, the Director, in consultation with the

FAC, will advise and work with the candidate on a suitable, positive plan for realignment with the School's tenure

and promotion expectations; however, the candidate is solely responsible for her/his success in implementing this

plan.

Tolling: From time to time, personal and/or family circumstances may arise that require an untenured Faculty
member to need to requeghat her/his probationary period be extended. Upon request, a Faculty member may
be granted an extension of the probationary period, which has been traditionally called "tolling" or "stopping the
tenure clock." The University policy and procedures govegrmiodification of the Faculty probationary period is
included in the University Policy Register.

Tenure and Promotion

Since tenure and promotion is tied to the policies and procedures of Kent State University, all four Schools include
language specific tthe Universitylevel policies. With the exception of TLC, the Schools use nearly the same
languageregarding tenure and promotion (Samphs, p. 19)

The policies and procedures for tenure are included in the University policy and procedures reganding fac

tenure (See, University Policy Register 384) and the policies and procedures for promotion are included in

the University policy and procedures regarding faculty promotion (See, University Policy Registér1534ZEach

academic year, tenurand promotion guidelines for Kent and Regional Campus faculty are distributed by the

Office of the Provost. Tenure and promotion are separate decisions. The granting of tenure is a decision that plays

a crucial role in determining the quality of the Unisiek G @ Q& CI Odzf G& FyR GKS ylF A2yt |
University. The awarding of tenure must be based on convincing documented evidence that the Faculty member

has achieved a significant body of scholarship that has had an impact on her/ipirtis@xcellence as a teacher,
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and has provided effective service. The candidate is also expected to continue and sustain, over the long term, a
LINEINIY 2F KAIK ljdzr fAde GSFOKAy3a: aOK2fl NAKALI I yR &SN
unit(s) and to the mission of the University. Tenure considerations can include evaluation of accomplishments

prior to arrival at Kent State University to examine consistency, as well as grant proposals submitted but not

funded, proposals pending, papeisA y LINB&da ¢ 3IANI RdzZl S adGdzRSyida OdaNNByGft e
YIed NBTEtSOG 2y (KS OFyRARIFIGSQa LRGSYGAlrE F2NJ I f2y3 (S|
SOARSYOS I @FAatlotS G2 RStdANERgr&ucive Sre®.lOyf Reotherhid®d® a L2 G Sy G
LINPY2GA2Y A& NBO23ayAGA2Y oFlaSR 2y | OFyRARFGSQa | 002YLJ
promotion decisions are based on papers published and accepted, grants received and graduate students

graduated during the review period, as well as high quality teaching evaluations and service to the University and

the profession consistent with his/her faculty assignment.

Shools provide additional specificity about elements of the reviewaefilevell as the criterigand these can be
reviewed in the Analysis of School Handbooks appefpaiges ~494).

Renewal of Appointment and Performance Reviews of NTT Faculty

While the language for renewal of appointment and the full performance revieinigar across all four Schools,

the exact content and structure regarding the evaluation criteria differs by handbook. Despite the differences, all
four handbooks include sections on (1) renewal of appointment, (2) full performance reviews, (3) simplified
performance reviews, and (4) promotion. This can be reviewed in the Analysis of School Handbooks appendix
(pages ~94109).

Faculty Excellenfiderit Awards, Criteria, Performance Expectations, etc.

The purpose of Faculty Excellence Awards is both tocweritorious performance during the period reviewed
and to motivate future meritorious performance. Faculty Excellence Awards are established pursuant to the
applicable Collective Bargaining Agreement. Procedures and timelines for determining Faculiénéxéavards

for any given year shall be conducted in accordance with guidelines issued by the Office of the Provost. The
information provided within the awards section differs from SchimeSchoo]to encourage theacademic
unit/campusto develop critera aligned with their disciplines(gfheSchool of HS calls this section Merit in its
handbook). Information on this process and the criteria can be reviewed in the Analysis of School Handbooks
appendix (pages ~16B19).

Administrative Units

Administraive Affairs and Graduate EducatiqriSeeAdministrative UniSection

This unit encompassesimerous functions, including the Professional Development and Outreach Office, the

Office of Graduate Student Services, the Research and Evaluation Baraats Alministration,as well as all

EHHS Technology (Distance Education, IT Services, and the Instructional Resources Center). This administrative
unit also handles graduate faculty status, processes related to theses and dissertations, and activities te promot
research within the college.

Assessment and Accreditation

The EHHBssessment and Accreditation office is staffed by an Assistant Dean and an Assessment and
Accreditation Coordinator. The undé focused on disciplingpecific accreditation, assessment across the college,
internal data collectionprogram reviews (KSU and Ohio Department of Higher Education), reporting to internal,
external, and government agencies)d supports strategic planng processes. The staff provides ameone

assistance with assessment tool development, and is in the process of implementing an assessment management
system focused both on accountability reportiagd student artifact collection and evaluation.

Assesment is managed at two levels at Kent State Univeggsitythe Office of Assessment, Accreditation, and
[ SENYAY3 6! [0 FYR Ay 911 {Qa !aasSaavySyd FyR ! OONBRAGL
office deploys universityide datacollection tools (i.e.the Collegiate Learning Assessment, the National Survey of
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Student Engagement) and manages the reporting processes and annual outcomes data collection for the Higher
Learning Commission (HLC).

The College dEHH31ldsapproximately one quarter of the professional accreditatieasnedby the entire
institution. Our college comprises 40% of the professionally accredited programseéigbticampus system. The
golden boxes below highlight our accredited prograieaty all programs have sought accreditation through a
CHEA and/or United States Department of Educatéognized professional accreditor if one exists. In many
cases (educator preparation, counseling, speech language pathology, etc.), the State ofyQinés rccreditation
in order to prepare students for licensur&or more information, sebttps://www.kent.edu/ehhs/professionally
accreditedprograms

" - FLATD schoot of Foundations, | nd Adminstraton @ School of Likespan Deve
EHHS Programs + Accreditation s ST
\\‘“ Higher Education e ACEND Nutrition and Dietetics
ASL/English Interpreting ﬁ, Administration Accredited  (and Dietetic Internship)
® FLA HS
CAATE CAAHEP Exercise coAPRT Recreation, Park, and
Accredited | Athletic Training Accredited  Science/Physiology Accredited - Tourism Management
HS HS FLA
cAcRep Counselor Education Hospitality and « PY CORE  Rehabilitation
Accredited - and Supervision Tourism Management —‘“ (asedted | Counseling
<> A
ACPHA Hospitality APA  School Psychology
Cultural Foundations Accredited - Management Accredited ATE/NASP/CA 1.5.)
A FLA i L 1065 J
perl ) Human Develo t - S h Pathol
fortsy pmen CAA-ASHA Speech Pathology
Educational Psychology o and Family Studies «» WE] Accredited - and Audiology
[ Loes Case Management for Individuals & Families HS

Child & Youth Development A

‘ Family Life Education o " -~
Gerontology _— Sport Administration gy O
(A

Accredited

Educational Studies
Human Services Technology

Nursing Home Administration

Evaluation and Sport and Recreation

Measurement Integrated Health Studies = Management
HS
NCATE ) —pe — :
Accredited ~ Career Technical Teacher Education (via ODHE) me Adolescent (BSE), Secondary Education (MAT) e
st(;\sj’z;)l:g‘zlzd Curriculum and Instruction (NCATE/SPA by area) ne ::t:::::g I';::tghugﬁfs ‘Arts (NCTE)
ODHE Ea‘rly Chlld.hood Educatlo? BSE, MAT (NAEYC) ne Integrated Science (NSTA)
Approved*  Middle Childhood Education (AMLE) me Integrated Social Studies(NCSS)
sedosenesnat| Physical Education (SHAPE) - ne Special Education (CEC) @@
g Health Education and Promotion - Deaf Education ’ Mozl
prosacec Community Health (non-licensure; no review body) EaArIy Childhood Intervention
School Health (SHAPE) Mild/Moderate, Moderate/Intensive
Partner Programs Outside EHHS Literacy (ILA) me
World Languages (ACTFL/ODHE), TESOL (TESOL) Instructional Technology Education (ISTE) nc
At {NASAD), Music (NASM); Pance (NASD) K-12 Leadership (ELCC/NELP, by area) <
Library/Media (ALA

Within the £hool of Fandations, Leadership, and Administration, the Hospitality Management (AGHEND)

Recreation, Park, and Tourigtanagement (CoAPRT) are accredited directly by a professional accreditor. The

Education Leadership ) program is recognized BducationalLeadership Constituent Coun(HLCC)which is

a discipline specific review body focused on Principal, Administrative Specialist, and Superintendent preparation
programsd {1 Y26y | a | &a&aLISOAL f A ITRRaprdME SErded ds/a fowitidrf to duiNa@tien@ A | G A 2 v ¢
Council for Accreditation of Teacher EducatftlMCATE) accreditation, which is granted for all of our educator

preparation programs, collectively. Our Education Leadership program (including the Teacher Leader

endorsement) is also gpoved by the Ohio Department of Higher Education, which grants additional required

approvals to operate and recognizes endorsement programs (ELCC does not).


https://www.kent.edu/ehhs/professionally-accredited-programs
https://www.kent.edu/ehhs/professionally-accredited-programs
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Within the School of Health Sciences, all professional programs are accredited; AthletiogTi@&RKTE), Exercise
Science (CAAHETOAES, with additional recognition from NSCA), Nutrition (ACEND), as well as Speech Pathology
and Audiology (ASHA). The School Healt2jprogram is recognized I8ociety of Health and Physical Educators
(SHAPEWhich is a discipline specific review body focused on health education preparation progitaisns

approval serves as a foundation to ddational Council for Accreditation of Teacher Educaffi@ATE)

accreditation, which is granted for all of our educatoejparation programs, collectivel@ur School Health

program is also approved by the Ohio Department of Higher Education, which grants addiguised approvals

to operate.

Within the School ofifespan Development and Educational ScientesCounselor Education and Supervision

(CACREP), Rehabilitation Counseling (CORE), School Psychology programs (APA), and Nursing Home Administration
(NAB) all are accredited directhy a professional accreditor In addition School Psychology (NASRJructional

Technology (ISTE), and Special Education (including Mild/Moderate, Moderate/Intddsafeducationand Early

Childhood Intervention) educator preparation prograare recognized by the appropriate specialized professional
associationgCEC/CED) These approvals serve as a foundation to National Council for Accreditation of

Teacher EducatiofNCATE) accreditation, which is granted for all of our educator preparation programs,

collectively.The educator preparatioprogramsand endorsenentsin LDES are also approved by the Ohio

Department of Higher Education, which grants additional required approvals to operate.

Within the School of Teaching, Learning, and Curriculum Studies, all teacher education programs are recognized by

the approprate specialized professional associations and the Ohio Department of Higher Education: Early

Childhood Education (NAEYC), Middle Childhood Education (AMLE), Adolescent Education (Integrated Language

Arts: NCTE, Integrated Math: NCTM, Integrated SciencBANSBtegrated Social StudidsCSS)Physical

Education: SHAPE, and Literacy (ILA). Our Career Technical Workforce Development program is recognized

through the Ohio Department of Higher Education, as are all of the applicable endorsements (generalist
endorsements,prdd SYR2NASYSy Gz | 8a20AFGSaQ tAOSyaSHadiomal ¢ KSasS | |
Council for Accreditation of Teacher EducatftMCATE) accreditation, which is granted for all of our educator

preparation programs, collectively.

Recruitment and Retention

The College of Education, Healthd Human Services emplaysee full-time and one partime staff members to
enhance the recruitment process and outreach efforts for the college. They have different functions but each
contributes to the overall success of recruiting and eventually, retention of our students. A summary of their roles
follows:

Graduate Academic Advisor (Pafime, Office of Graduate Student Serviges

Recruitment and Student Service (Pre and galihission) Seves as initial contact for prospective graduate and
postbaccalaureate students in EHH&ssists within program and career exploration, including pathways to
earning teacher licensureAdvises students on College admissions standards and proegpetificadmissions
requirements makesappropriate referrals to Program Coordinatpend e/aluatestranscripts to determine
applicability of prior coursework for graduate and ptstccalaureate students seeking initial teacher licensure and
currently licensed teehers seeking additional licensure areas

Academic Recruitment and Retentidbirector (Vacca Office of Student Services)

The Director of Recruitment and Retention coordinates recruitment events for EHHS, including staffing for the
Admissions events. Repgents EHHS at a variety of recruitmeatated events. Advises prospective

undergraduate students interested in EHHS programs. Coordinates Destination Kent State: Welcome Weekend and
assists with Destination Kent State: Advising and Registration (orienat

The Directoengages in a variety of retention activities including: coordinating the EHHS Living Learning
Community, managing targeted retention outreach to students at critical points throughout the semester,
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coordinating Destination Kent StaterdtiYear Experience, and coordinating Sophomore Year Experience
programming.The Directoicollaborates with the Director of Advising and Licensure, the Director of the Office of
Diversity Outreach and Development, the undergraduate Associate Dean andaheod retention efforts.

Director, Office of Diversity Outreach & Development

Office of Diversity Outreach and Development (DOD). The DOD is focused on creating an inclusive and diverse

learning environment within the College of Education, Health anch&h Services. The DOD provides high impact

outreach services and resources, which stimulate an increase in the recruitment and retention of

dzy RSNNBLINB&aSYy(iSR aidzRSy(d LRLJz FGA2ya Ayaz2 GKS O2ftf S3SQ:

Recruitment: Develops and ma#ins College and program area recruitment materials including those used by the
Admissions Office, and coordinates recruitment events for EHHS with a specific focus on diverse student
populations. Partnerships with area school districts are an impodamponent to this operation. The director
travels to graduate fairs at various institutions both in and out of state to recruit students to EHHS graduate
programs. This is also accomplished at various conferences as well.

Retention: Enhances engagementogfs through programming and support services including the Network for
Diverse Scholars Program (underrepresented populations majoring in Teacher Education), LinkedUP!, DEI
Advocatesand provide support for EHHS members of the Oscar Ritchie Schollts Goordinates and awards
diversityrelated scholarships and manages Summer Bridge program. Manages the DOD Advisory Board and
represents EHHS at a variety of diversélated programs and workshops.

The Office of Diversity Outreach and DevelopmentdésdHime staff member and several graduate assistants.

Vacca Undergraduate Student Services (VQS®eAdministrative UniSection

The VOSS provides support for undergraduate students, faculty, and administrators in the College of Education,
Healthand Human Services. Responsibilities include establishing individual academic records for all undergraduate
students, monitoring student progress toward graduation, recommending and interpreting college policies and
procedures, referring to other servicesthin the university, and assisting students and faculty in resolving specific
academic problems. Academic advisors based in the office provide individualized academic advising for current
and prospective students and work closely with faculty advisoc®tomunicate college and program

requirements to students. Advisors meet with incoming freshmen through graduating seniors on a regular basis, as
required by University Advising, assisting them in developing their academic plans, maintaining theikiitg, ma
necessary referrals, and ensuring that they are progressing toward graduation. Staff members maintain close
contact with the personnel from the four schools and from the offices of Admissions, Registrar, Bursar, Financial
Aid, Student Success Programddsademic Success Center, Career Services, Residence Services, and the Ohio
Department of Education in order to facilitate an accurate flow of information and to establish efficient

procedures. The office also maintains a computerized student databassdisting faculty advisers and providing
accurate information for internal and external reports. The offic€lifiical and Field Experienogihin the VOSS

is responsible for all student teaching and field placements for professional education proditaan¢OSS is also
responsible for reviewing the files for all students who are applying to the Ohio Department of Education for
licensure and reviewing requests for out of state licensure verification.

Centers

Counseling anduman Development Center (CHDC)

The Center is the practicum training and research agency for graduate programs in Clinical Mental Health
Counseling, School Counseling, School Psychology, and the doctoral program in Counseling and Human
Development Services. Graduate student traineesjai® university and community clients with personal, career,
and couple and family counseling under faculty supervision. The training function of the CHDC is enhanced by a
sophisticated video recording and playback system for supervision and observét#oefter works closely with
other similar service providers at the University including the Psychology Clinic and the University Psychological
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Services by promoting referrals. Similarly, close cooperation with a variety of service providers in the dyrsmuni
maintained. The Director reports directly to the Director of the School of Lifespan Development and Educational
Sciences

TheHuman Development Center (HDC)

The Human Development Center provides specialized research resources to faculty. Speaifit iesources

include: (a) rendering consultation for proposal development and grant writing; (b) providing faculty and students
with issues pertaining to research design, data collection, and statistical anatysistablishing a collection of
materials to facilitate research (e.g., journals, handbooks, test & measurement inventoriesji)amb(soring
researchrelated workshops, conferences, and distinguished lecture series. The HDC also provides graduate and
undergraduate students the opportunitp participate in interdisciplinary research and community service

projects. Projects sponsored by the Human Development Center focus on all stages of the life span. The Director
reports directly to the Director of the School of Lifespan Dewelent and Edcational Sciences

Instructional Resources Center (IRC)

The IRC is dedicated to stimulating and supporting the creative and effective use of technology by undergraduate
students, graduate students, administrative officasd facultymembers Infusion oftechnology into instruction,
professional development through electronic research, and enhanced administrative functions through computer
use are promoted and supported. The IRC is committed to serving the college community through equipment
preparation, élivery and maintenance; access to higihd development tools, ongoing training programs and the
upkeep of the collegavide computer network. The Coordinator reports directly to #gsociate Dean for
Administrative Affairs and Graduate Education.

Readingand Writing Development Center

The center is a diagnostic/ instructional facility for the professional education and development of graduate
students in Reading and Language Arts programs. In supporting the training of such specialists, the center provides
diagnostic evaluations and instruction for referred schagéd students and adults. As part of its service to such
clients, the center provides support to schools and to the community.

In addition to these functions, the center engages in research andcg activities associated with the obtaining

of grants for external funding by schools. Finally, the center provides workshops and other forms of consultation to
schools in the areas of reading, wmig, and the language arts. Thenter director reports to the Director of the

School of Teaching, Learning and Curriculum Studies who has oversight responsibilities for the center.

The Gerald H. Read Center for Internasiband Intercultural Education

The center is a support service for College of Edocatiealth and Human Services faculty, students, and
programs. The center provides assistance and secures resources to help facilitate the international, global, and
multicultural program priorities in the college. The center seeks to identify and profaotdty exchanges,

research and scholarship, and student study and research in overseas and culturally diverse settings.

The center helps to coordinate support services programs and projects for international students in the College of
Education, Healthrad Human Services. It encourages international students' participation in and contributions to
the life of the college as well. Through cooperation with the Read Chair, the center promotes the integration of
visiting international scholars into the life thfe college.

Further, the center serves as a clearinghouse for hosting international visitors to the college and collaborates with
schools, faculties and other agencies and institutions in organizing itineraries and guest presentations. The center
seeks b promote international and intercultural interests with other organizations and agencies, including
sponsorship of educational study programs abroad. The student teaching abroad program is coordinated through
the efforts of the Read Center and the OffafeProfessional Development and Outreach.

A group of faculty members and administrators closely associated with the center assume responsibility for
coordinating programs, events, and activities in geographical regiamsFAC is made up of two or three



37

representatives from each of the four schea@nd serve as a communicatitimks between lhe center and their
faculties. The Center also has an outside board, the Professional Advisory Board, with representatives from key
partner agencies and institutiongarious global educatorand leaders from around the worldThis group forms

an advisory body to the center. The Center Director reports to the Dean.

Child Development Center (CDC)

This center was established in 1972 as a child development laboratottyefprofessional preparation of early
childhood personnel, research in child development and early education, and service to university and community
families. The center offers programs for approximately 190 children from infancy through kindergameity. F

support services are an integral part of the program.

The first goal of the center is to serve as a Professional Development School for the college. Collaboration between
the Child Development Center and the College of Education, Health and HurviseSés focused on early

childhood curriculum development, teacher education, and research which informs and improves practice. The
second goal is to disseminate information and conduegdrvice education workshops and seminars relative to

child develoment and best practices in Early Childhood Education. Third, the center focuses on family support
services including parenting education, counseling services, and information and referral. The center is the
responsibility of the Director of the CDC and terly Childhood Education faculty and reports to the Director of

the School of Teaching, Learning and Curriculum Studies.

The Center for Innovation imahsition and Employment (CITE)

The Center for Innovation in Transition and Employment provides leadership across the region for developing
successful transition practices which lead to positive outcomes for people with disabilities. Organizationally, the
Center administers transition pgonal development and demonstration grants and serves as an interdepartmental
collaborative that supports interdisciplinary activities across special education, career and technical education, and
rehabilitation. With almost twenty years of experiencepiroviding interdisciplinary programs in transition, the

Center developed many collaborative relationships for developing new and experienced teachers, coordinators,
and leadership personnel. The Center houses demonstration projects that serve as regiosiéibh resources for

youth and families, policy makers, and professionals.

Nutrition Outreach Program

The Kent State Nutrition Outreach Program focuses on nutrition education and community outreach on the Kent
campus. The Nutrition Outreach Progranioisated in the School of Health Sciences. The mission of the Nutrition
Outreach Program is to provide universiigsed, communiticentered nutrition and wellness education. Itis a
non-profit center that provides professional nutrition education to K&tate students and employees, and
community members of Portage County. The Nutrition Outreach Program provides individual, family and/or group
nutrition education on weight control, cardiovascular disease/hypertension, digestive disorders, diabetes, eating
disorders, general nutrition/wellness, pediatric nutrition, childhood obesity, sports nutrition, vegetarian, food
allergies and food safety. The program also provides service learning opportunities for undergraduate students
andserves as an internshijita for graduate students.

Feech and Hearing Clinic

The Kent State University Speech and Hearing Clinic is a teaching clinic dedicated to providing quality service to
Kent State students, faculty, staff, and the general pubhe. Speech and Hearing @ioffersdiagnostic

evaluations and therapy to children and adults for a wide range of speech and language disorders including, but
not limited to: articulation, language, voice, stuttering, and aphaBie Clinic offers complete hearing evaluations
for people of all ages; it also fits, distributes, and repairs hearing @itter services offered include: auditory
procession evaluations and therapy, ABR (AudiBmainstem Response audiometrgpd aural rehabilitation

classes for the hearing impaireche Clinic Coordinators report to the Program Coordinator of Speech Pathology
and Audiology.
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Englsh Language Proficiency Clinic

The ELPC is a specialized speech and language clinic associated with the Kent State University Speech and Hearing
Clinic.ELP@vorkswith non-native English speakers to improve oral English skills, including: perception and
pronunciation of the sounds of English; rhythm and intonation in patterns of English; and associated speech
production skills in lecturing and presentatioS O f cligyita idcidde graduate teaching assistants from many
departments and schools at Kent State, other Kent State graduate students, visiting scholars, -sagiveon

English speakers from the surrounding community.

Center for Tourism and HospitglDevelopment (CTHD)

The mission of the CTHD is to support the advancement of the tourism and hospitality academic programs at Kent
State University, to expand knowledge through research, and to facilitate faculty development. The center Director
reportsto the Director of the School of Foundations, Leadership and Administration.

This center was created in response to leadership encouraginters within the college to take on special
activities. Goals of the center are below:

1. To integrate a tourisnaomponent into the (then) new Hospitality and Tourism Management graduate
program, including course development, student recruitment and application review.

2. To reengineer undergraduate tourism courses, so as to better serve the needs of Hospitality Managem
students. The courses are Introduction to Global Tourism (second year level), Entrepreneurial Approaches
to Leisure and Hospitality (third year level) and Tourism Development (fourth yed)S & | NB | aQa
guided electives.

3. Kent State tourism/hospitaly study abroad programs (China, Florence)

4. International student recruitment, including 3+2 institutional agreements with overseas universities
(there are both a recruitment plan and a mentoring plan)

5. Hosting visiting scholars, extending to research collation, conference presentation, and publication.
Note: Goal®ne and twoare largely completedtree, four and five are ongoing

Center for Disability Studies

The Center for Disability Studies is an interdisciplinary research and service deliverieingtidge mission is to
understand the experiences and concerns of Americans with disabilities and to promote educational and
employment opportunities in inclusive community settings. Projects of the center span a wide range of disability
populations, geogphic locales, and issues facing people with disabilities as they seek full participation in every
aspect of society. The majority of funding for center projects comes from the United States Department of
Education. The Center Director reports to the Dioeof the School of Lifespan Development and Educational
Sciences.

Research Center féiducational Technology (RCET)

The Research Center for Educational Technology (RCET) is a flagship center for research, policy, and practice
related to cuttingedge tetinologies in teaching and learning. Faculty members from across the School of LDES use
RCET to explore the use and impact of various technologies relatefizaldssroom integration, teacher

professional development, and learning in eftschool/informd settings. The mission and work of RCET has been
advanced with funding from numerous grants and foundations. The RCET Director reports to the EHHS College
Dean.

Science of Leaimg and Education (SOLE) Center

The Science of Learning & Education (SOLEgQsra research collaboration with the College of Arts and
Sciences. The mission is to foster evidehased reform of STEM education, health education, and literacy and
language learning, to improve achievement and retention for KSU students and ostiddents in the



39

surrounding community. The SOLE initiative is aimed developing HeAnddside models for education research,

which involve supporting cuttingdge and potentially fundable research in the laboratory, in the classroom, and in

the field. The Associate Director of the SOLE Center reports to the LDES School Director.

Researchly @2 f @SYSy G & A G AntetdidipénaryEBskdichimtiativésS

Faculty members from all four schools are involved in interdisciplinary resesoote ofwhich is being produced
from our centers (listed in the previous sectio@ur faculty are productive, committed, and pursue grant
opportunities. Details on faculty publications and grants are provided in the sepealfic sections of the report.

Ourfaculty are regularly featured in scholarofiles at the university level here are just a few recent examples:

1

The schools of Health Science and Lifespan Development are particularly focused on areas related to Kent State

Dr Jacob Barkley (School of Health Sciences) was featured for his work to explore sedentary behavior,
which was conducted in part with faculty mers from the School of Foundations, Leadership and
Administration (Dr. Andy Lepp and Dr. Jian Li). (For moréytgee//www.kent.edu/node/news/clone
scholargets-studentskent-state-move.)

Dr. Cassandra Storlie (School of Lifespan Development and Educational Sciences) was feature for her
researchon academic risk predictors and mental health disparities among Latino youth
(https://www.kent.edu/kent/news/success/scholamonth-1-4-16).

Dr. Angela Ridgel (School of Health Scierftaspeen recognized for her work (funded by a National
Institutes of Health grant) with individuals sufigrB ¥ NRB Y t | NJ A-yadedog Oyaling tadza A y 3
improve symptoms (for more information, séé&ps://www.kent.edueinside/news/kentstate-exercise
scienceprofessordevelopstreatment-bike-parkinson%E2%80%9patients).

Dr. Kimberly S. Schimmel (School of Foundations, Leadership and Administration) was featured for her
internationally recognized research on urban egdlopment and security at large scale sporting events
which has been translated into five languages and led to invited scholarly presentations in 14 countries
(For more, seéttps://www.kent.edu/news/success/learn/scholescoresall-star-statusher-sports

research.)

KA 3K

'y A @S NE A ditRtves NUBra1$ faddty Kaentbers from three schools (HS, LDES, and TLC) listed as members
of the Brain Health Research Institute. The Brain Health Research Institute is comprised primarily by faculty
members from the College of Arts and Sciences, tiiee@e of Education, Health, and Human Services, the College
of the Arts, theNortheast Ohio Medical Universignd the Cleveland Clinic Foundation. The goal of the Brain
Health Research Institute is to make new discoveries related to the functions bfalreand therapies to improve
brain function.


https://www.kent.edu/node/news/clone-scholar-gets-students-kent-state-move
https://www.kent.edu/node/news/clone-scholar-gets-students-kent-state-move
https://www.kent.edu/kent/news/success/scholar-month-1-4-16
https://www.kent.edu/einside/news/kent-state-exercise-science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients
https://www.kent.edu/einside/news/kent-state-exercise-science-professor-develops-treatment-bike-parkinson%E2%80%99s-patients
https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-research.)
https://www.kent.edu/news/success/learn/scholar-scores-all-star-status-her-sports-research.)

External Research Funding
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Five years of information on external research funding in the college, including totals by college, and research elitabld) af
proposals submitted, neawards, and expenditures. Include metrics regarding the development of intellectual property including
disclosures submitted, copyrights, patent applications and patents awarded.

EHHS Sponsored Research Statistics

Proposals submitted Funds awarded
Fiscal Total # Submitted s il Requested by Requested by Total Awarded to IRl 1D .
Year . by Non Amount Non Expenditures
Submitted by Centers Centers NonCenters | awarded Centers
Centers Requested Centers
16/17 72 5 67 $21,450,602 $3,200,808 $18,249,794| $4,384,142 $1,326,248 $3,057,894| $5,230,679
15/16 96 10 86 $29,322,195 $8,265,456 $21,056,739| $4,705,417 $1,275,757 $3,429,660| $5,818,051
14/15 87 1 86 $29,385,811 $2,723,918 $26,661,893| $5,563,299 $1,239,667 $4,323,632| $6,345,244
13/14 78 8 70 $23,444,004 $11,346,977 $12,097,027 | $6,128,003 $2,617,248 $3,510,755| $4,914,877
12/13 60 6 54 $17,107,648 $6,748,796 $10,358,852| $5,090,786 $1,422,677 $3,668,109| $4,935,530
11/12 72 10 62 $17,644,273  $5,540,503 $12,103,770| $5,970,135 $1,498,601 $4,471,534| $5,539,270
Fiscal Disclosures® Patents* Reglgtered
Year Copyrights**
16/17 0 0 0
15/16 0 0 0
14/15 0 0 0
13/14 0 0 0
12/13 0 0 0
11/12 0 0 0

* per Sheila Pratt Office of Technology Commercialization (12/12/17)
** per Doug DubinskiUniversity General Counsel office (12/12/17)
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Undergraduate Research Opportunities

Faculty in the College of Education, Health and Human Services (EHHS) have participated in a range of activities to
support and promote undergraduate studénQ Sy 3+ ASYSy i Ay NBaSFkNOKod { SOSNI f L
undergraduate research experiences integrated into their curriculum (e.g.., Exercise Science), whereas other
programs strongly encourage undergraduate students to participate in undergraduaarobsexperiences. For

example, several EHHS faculty across multiple disciplines (e.g., Exercise Science, Human Development and Family
Studies, Speech Language Pathology and Audiology) served as research mentors for students participating in the
universitysponsored Summer Undergraduate Research Experience (SURE). During this experience, students
received a summer stipend to work collaboratively with their research mentor on scholarly research activities for
eight weeks in the summer. At the conclusion loé SURE program, the undergraduate researchers developed a
Three Minute Thesis and participated in a competition, where they summarized their research activities for an
interdisciplinary audience of faculty and undergraduate researchers.

In addition to SBE, five EHHS faculty served as Faculty Mentors for undergraduate students in the McNair
Scholars Program. The McNair Scholars Program serves low income, first generation, and underrepresented
racial/ethnic minority students with the ultimate goal of digdying the professoriate by encouraging and

facilitating studentSIransition to graduate student in pursuit of a doctoral degree. Faculty Mentors for the McNair
Scholars Program work closely with their Scholars beginning in the spring semester antholoitdhg summer

for eight weeks on intensive research activities. Scholars engage in scientific writing and develop a research paper
and oral presentation based on their summer research activities. At the completion of the Summer Research
Institute, Scholes have the option to continue their research activities into the academic year, and several EHHS
faculty are currently working with Scholars on completing their academic year research activities. In addition, an
Associate Professor in the School of Lifgspevelopment and Education Sciences serves as the McNair Scholars
Program Faculty Coordinator. The Faculty Coordinator works closely with the Faculty Mentors to ensure they have
the resources needed to provide effective mentorship to the Scholars, am@dtordinator also chairs the Faculty
Advisory Committee, which includes faculty from across disciplines and across campus who provide advice and
support to the McNair Scholars Program related to the research and other professional development oppartunitie
provided to the Scholars.

Finally, faculty in EHHS are actively engaged in professional development related to developing undergraduate
research opportunities, taking advantage of universippnsored opportunities to engage students in research
both inand outside of the classroom, and further strengthening their skills in providing effective, impactful
mentorship to undergraduate students.

FacultyRecruitment,Development Fundingand Research Support

Recruitment

Recruitmentof new faculty takes placat an institution, college, and school or program level, depending on the

discipline. Faculty hires must be approved by the Executive Vice President of Academic Affairs and Provost, and

FNBE LRAGSR 2y YSyid {dGFGS | yA pdSthdEpasitién®atcurs &hd theicillSgdand 2 2 N
school/program level as appropriate. Faculty attend conferences to meet prospective faculty members, share

posts on appropriate listservs, and use their professional contacts to identify potential candifels.school has

a passage specific to recruiting in their handbook; Stbools of FLA, LDES, and TLC use the same language for this

section (Sample for FLA, LDES, and TLC (FLA, p. 15))

The School supports the goals of equal opportunity and affirmativieraat recruiting and in making

appointments to the Faculty. Search Committees are appointed by the Director after consultation with the FAC
and Faculty members in the specific area or discipline conduct the search for candidates. Search committees
includea student member selected by the Faculty members serving on the search committee. Following the
search, the search committee recommends to the Director that at least two (2) and generally not more than three
(3) candidates be invited to campus for an iview. Each candidate who is invited to campus for an interview will
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present a seminar before the School. After receiving input from the interview process, the search committee will
provide a critique of positive and challenging aspects of those indididaahd acceptable. It then makes its
recommendation(s) to the School Director who formulates his/her own recommendation and forwards both
search committee and Director recommendations to the Dean for final action.

The School of Health Sciences has a fipesgction in their handbook devoted to search committees and faculty
recruiting (HS, pp.-8):

The School supports the goals of equal opportunity and diversity in recruiting and in making appointments
to the faculty. Search Committees are appointedhsy Director after consultation with the faculty

members in the specific program area or discipline conducting the search. Search committees include a
student member selected by the faculty members serving on the search committee, one faculty member
from outside the discipline, and one faculty member or student representing diversity.

Following the search, the search committee recommends to the Director that at least two (2) and
generally not more than three (3) candidates be invited to campus for an irterEach candidate who is
invited to campus for an interview will present a seminar before the School. After receiving all input from
the interview process, the committee will confirm or deny the acceptability of candidates and provide a
critiqgue of posiive and challenging aspects of those individuals found acceptable. It then makes its
recommendation(s) to the School Director who formulates his/her own recommendation and forwards
both search committee and Director recommendation to the Dean for findbact

Faculty Development, Funding, Research Support

New and continuing faculty have a variety of opportunities for colegerided professional development and
NB&SINOK adzLILI2 NI s & ¢Sttt a YSyid { btipdi/3ww.kfmedFd)E A (& Qa
as well as the guidance of our Division of Research and Sponsored Progtasis\yww.kent.edu/research.

The College of Education, Health and Human Services provides researcsugi@ot (Grants Administration),
competitive nternal grants, and travel funding for faculty (a shared expenditure between the schodlthe
college).

SEED Award

The purpose of this investigatamitiated award(up to $5,000)s to support the development of a research agenda
for faculty, with the e&pectation that resultant findings will lead to submission for future external funding,-peer
reviewed publications, conference presentations, or other notable scholarly dissemination. As this competition is
also intended to develop preenure and midcaree faculty as emerging researchers, applicants are also
encouraged to seek guidance or input from senior faculty and/or their mentéos.the pretenure award,
collaboration with a tenured faculty member is permitted, but the gemured member must be tlead

investigator.

Types of research supported: Projects may be applied or basic and may be qualitative, quantitative, or
mixed methods. Proposals may be individual investigator or collaborative, but for collaborative proposals
the pretenured facultymember must clearly be the lead investigator. Proposals for atizedplinary

research (involving two or more EHHS units) are encouraged.

Funding period: maximum of two years. Caower of funds is not permitted without an approved-no
cost extensionequest.

Eligibility: There are two categories of awards:

1. A pretenure award for which the lead investigator must be a full time-fgneure but tenure
track faculty member.

2. A midcareer award for which the lead investigator must be a tenured assistaadsociate
professor.
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TravelFunding

All faculty members receive $1000 for professional developrpeniacademic yearlf a faculty member is a
speaker at two (2) conferences, the faculty member receives another $1000 for the second conference. Five
hundred dollars ($500) toward registration at an international conference may be negotiated with the Dean.

SchooiSpecific Support
Schoolspecific details (research load release, stprfunding, graduate assistants) are described in the sehool
specific sectin of this report.

Summary of Collegeide Results onStakeholder &rvey

In advance of this sefftudy review, a survey was posted to the College of EHHS social media accounts, as well as
numerous listservs (faculty, staéindstudents). The survey waspen for approximately one month and open to

all to complete. The goal was to collect broad quantitative and qualitative data about how the college is perceived.
Qualitative responses are presented after thersnary statistics are below:

Respondents by Skeholder Internal External
Advisory Board Members - 1
Community Partners - 11
Current Students 256 -
EHHS Alumni - 64
EHHS Faculty Members 109 -
EHHS Staff Members 58 -
Employers - 0
KSU Partners 26 -

Total by Stakeholder Type = 449 (85.52%) 76(14.48%)

Bipolar Matrix for Internal Stakeholders (N=449)

1 Current Students: Focusing on theademic experienceindicate whereyod RSy G A F& Y{ ! Q& [/ 2f t
EHH®nN these word pairs:

1 EHHS Faculty: Focusing on sloademic/faculty environmentindicates KSNB @2dz ARSy iATe& Y{!
of EHHS on these word pairs:

1 EHHS Staff: Focusing tre College environmerf A Y RA Ol S 6KSNB &2dz ARSyGAFe
these word pairs:

 KSU PartnerFocusingn collaboration and partnerships across KSbdicai S 6 KSNB &2dz ARSY (AT
College of EHHS on these word pairs:

Word Pairs with 5 Point response scale:

1 Welcoming : Unwelcoming 1 Exellent : Mediocre
1 Innovative : Status Quo 1 Collaborative : Close@ff
1 Energetic : Lethargic 1 Engaging : Disengaging
1 Focused : Unfocused i Efficient : Inefficient
1 Strong Identity : Weak Identity 1 Diverse : MoneCultural
1 Supportive : Unsupportive 1 I am Satisfied : | am Dissatisfied
Internal Stakeholder Demographics:
Internal Stakeholders Count %
EHHS Faculty Members | 109 24.28%
EHHS Staff Members \ 58 12.92%
KSU Partners \ 26 5.79%
Current Students 256 57.02%

Grand Total for Internal 449 100.00%
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Faculty % by Staff by % by Total by  Total %

Faculty and Staffy School by School School School School School by School
Foundationsl.eadership & Administration 23 21.10% 7 12.07% 30 17.96%
Health Sciences 26 23.85% 6 10.34% 32 19.16%
Lifespan Development & Educational Stuc 30 27.52% 7 12.07% 37 22.16%
Teaching, Learning & Curriculum Studies 28 25.69% 8 13.79% 36 21.56%
Dean/Associate Dean/Other Service Unit n/a n/a 29 50.00% 29 17.37%
Unknown (i.e., blank) 2 1.83% 1 1.72% 3 1.80%
Grand Total 109 100.00% 58 100.00% 167 100.00%
Student Respondentlass Standing Count %
Freshman (0 to 29 earned credit hours) 41 16.02%
Sophomore (30 to 59 earned credit hours) 36 14.06%
Junior (60 to 89 earned credit hours) 49 19.14%
Senior (90+ earned credit hours) 58 22.66%
Graduate- Master's or Educational Specialist 34 13.28%
Graduate- Doctoral degree 37 14.45%
NondegreeStudent 1 0.39%
Grand Total 256 100.00%
EHHS Major Undergraduate Count % EHHS MajorGraduate Count %
ASL/English Interpreting 1 0.54% Clinical Mental Health 3 4.93%
Athletic Training 2 1.09% Counseling '
Community Health Education 1 0.54% g"“”se,"?r E?F‘;'ﬁgt)ion and 2 2.82%
i ; upervision
Early C_h"dhOOd I_Educaﬂon 43 23.31% Culﬁural Foundations 2 2.82%
Educét'onél Studies 2 1.09% Curriculum and Instruction 14 19.72%
Exercisé&cience 7 3.80% Early Childhood Education 3 4.23%
Human Development and Fam| 17 9.24% EducationaPsychology 3 4.23%
Studies ' Evaluation and Measurement 2 2.82%
Integrated Health Studies 3 1.63% Higher Education and Student
36 50.70%
Integrated Language Arts 3 1.63% Personnel
Integrated Mathematics 8 4.35% Human Development and 1 1.41%
Integrated Science . 0.54% I\F/I?(rj]:jlllg gtrlljilctjjlﬁzod Education 1 1.41%
. . . 0
—
» 4970 Special Education 2 2.82%
Nutrition 5 2.72% SpeechLanguage Pathology 1 1.41%
Other 3 1.63% Grand Total 71 100.00%
Physical Education 1 0.54%
Recreation, Park and Tourism 5 2 7204
Management
Special Education 23 12.50%
Speech Pathology and Audiolo 11 5.98%
Sport Administration 3 1.63%
(blank) 27 14.67%
Grand Total 184 100.00%
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Internal Stakeholder Word Pair Response with 5 Point response scale:
Current Students: Focusing on taeademic experiencendicate whereyod RSy G A ¥& Y{! Qa / 2t S3S

EHHS Faculty: Focusing on #vademic/faculty environmentindicate whereyod RSy G A & Y{ ! Qa [/ 2f f S:
EHHS Staff: Focusing dime College environmer® A Y RA Ol S 6KSNBSH#Ed2XRSYIGAXE Y{! Q
KSU PartnerFocusingn collaboration and panerships acrossKSU A Y RAOF 4GS gKSNB &2dz ARSy il
EHHX

INTERNAL STAKEHOLDER BI-POLAR RESPONSE

(Green = Positive Term, Red = Negative Term)

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Welcoming | Unwelcoming _ 153 48 17 I
Innovative | Status Quo _ 150 132 58 -
Energetic | Lethargic _ 166 125 33 I
Focused | Unfocused _ 154 114 30 I
Strong Identity | Weak Identity _ 128 126 45 .
Supportive | Unsupportive _ 157 67 27 l
Excellent | Mediocre _ 169 99 27 I
Collaborative | Closed Off _ 173 Col 31 .
Engaging | Disengaging _ 176 107 26 I
Efficient | Inefficient _ 148 130 50 I
Diverse | Mono-Cultural _ 119 132 47 .
I am Satisfied | | am Dissatisfied _ 166 96 17 l

Internal stakeholders (Faculty (10%taff (58), KSU Partners (26) and Current Students (256) generally rated their
perceptions of the college to be positive. In nearly eweoyd pairing, around 30% of respondents selected the
most positive category, and with only three exceptions, 60% of respondents picked the top two categories of the
word pair.

The word pairings we performed best on were (positive term presented): Welco®importive, Focused,
OEOStt Syl /2ttF02NGAGSs 9y3ILIAy3aAT FYyR aL Y {FGA&ATFAS

The word pairings with lower ratings were (positive term presented): Innovative, Strong ldentity, Efficient, and
Diverse.

The results (using mean scores per word pairrather than proportions) are presented by stakeholder group in
0KS aaSrky {dF1SK2tRSNJ wSadzA Ga¢g GlrotSz fFGSNIAY (GKAA
favorably than staff, faculty, and KSU partners, respectively (although the debdééerence varies by word

pairing).

QD
Z
&
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Bipolar Matrix for External Stakeholders
f  EHHS Alumni: Focusing on yanitial readiness for employmerf A Y RAOIF S 6KSNB &2dz ARS
College of EHHS on these word pairs:
1 Advisory Board Members: Focusingwhat you currently see in our graduatesndicate where you
ARSYGATe Y{!Qa /2ttS3S 2F 911 { 2y (GKS&S 62NR LI ANERY
1 Community Partners: Focusing baw you perceive the College of EHH&dicate where you identify
Y{lQa /2tftS3S 2F 911 { 2y G(KSasS 62NR LI ANRAY

Word Pérs with 5 Point response scale:
1 Well Prepared : Unprepared
1 Innovative : Status Quo
1 Strong Knowledge : Weak Knowledge
1 Adaptive : Inflexible

Collaborative : Close@ff
Professional : Unprofessional
Efficient : Inefficient

| am Satisfied : | am Dissatisfied

= =4 - =9

External Stakeholder Word Pair Response with 5 Point response scale:

EXTERNAL STAKEHOLDER BI-POLAR RESPONSE

(Green = Positive Term, Red = Negative Term)

(=]
ES

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Well Prepared | Unprepared 29 8 2
Innovative | Status Quo - 35 20 8 I
Strong Knowledge | Weak Knowledge _ 30 10 2
Adaptive | Inflexible _ 26 18 3
Collaborative | Closed Off _ 28 9 2 I
Professional | Unprofessional _ 28 6

Efficient | Inefficient

I am Satisfied | | am Dissatisfied 29 7 3

Our response count for external partners was low, however we did glean some interesting information.

Advisory Board Member@), Community Partnerérespondentdefined) (1), andEHHS Alumn{64) rated is
LRAaAGAQ@GStEe 2y GKS F2tt2Ay3 62NR LI ANRY 2Stf t NSLINBRZ
{IGAAFASRDE

Our external stakeholders rated us less favorably on the following word pairs: Innovative, Adaptivéfijciet E

Responses varied within group depending on the type of stakeholder; results are presented in the next table.
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Mean Stakeholder Results
Mean Score Mean Score
Stakeholder Word Pair Response Mea  Current Mean Score Mean Score Mean Score Mean Score Community
(1 = Positive Term, 5 = Negative Ter Students EHHS Facult EHHS Staff KSU Partners EHHS Alumn  Partners

Welcoming | Unwelcoming 1.69 @ 187 @ 172 ) 2.08
Energetic | Lethargi¢™  2.07 249 248 o 2.28
Focused | Unfocusedd 1.83 ) 250 @ 252 248
Strong Identity | Weak Identi 1.99 @ 263 @ 283 @ 258
Supportive | Unsupportivéd 1.86 ) 2.08 @ 1098 ) 2.08
Excellent | Mediocrg® 1.97 230 o 210 o220
Engaging | Disengaginfi? 1.96 2 235 o 234 o 212
Diverse | Mono-Culturdl  2.15 @ 276 o 235 o232
Well Prepared | Unpreparef @ 167 @ 173
Strong Knowledge | Weak Knowledpe @ 172 @ 191
Adaptive | Inflexiblg @ 1.90 o227
Professional | Unprofessional @ 148 @ 173
Innovative | Status Qug_' 2.33 @ 281 @ 276 @ 280 0 246 o 2.36
Collaborative | Closed Offfr 2.02 0 247 o 231 o 235 @ 1.73 @ 2.00
Efficient | Inefficien{ 2.10 @ 273 @ 269 D 2.48 @ 1.90 o 2.36
| am Satisfied | | am Dissatisfig@ 1.89 o222 o214 o219 2 164 @ 200

When viewing the word pair results as a series of mean scores by group (Advisory Board Member excluded due to
N=1), group differences become apparent. When interpreting the results, it is important to note lower numbers
are more positive; so a 1 indicates the most positive word, and a 5 indicates the most negative.

Studentsrated their perceptions of the college (asked to consider the academic experience) most favorably of the
internal stakeholder groups. They found the college to be welcoming, focused, supportive, excellent, engaging,
and indicated the college had a stroiagntity. Their average response toL | Y  awadinfoge posit/éhan

any other groupéxceptalumni, who were considered external but also answered that word)pair

Faculty and staff perceptions of the college were similar on most wordmpaiseptin the case of identity,

diversity, and the concept of excellencBaculty were asked to consider the academic/faculty environment, while
staff were asked to consider the college environment oveBadth faculty and staff averages on the Strong
Identity-Weak Identity weremore negativehan the student average response, and staff rated it enmame
negativelythan faculty. The DiversityMono-Cultural word pair was similar; the staff average rating on the Diverse
Mono-Cultural word pair was more negatittean the student averagehe faulty average rating on the Diverse
Mono-Cultural word pair wagven more negativéhan thestaff average Related to theoncept of excellece,the
faculty average on the Excelleltediocre word pair wasore negative tharthe staff average (and students were
more positive than both groups on this item).

KSU Partner responses to the word pairs was genexitliyn the averages abur current student, faculty, and
staff groups. he response to the WelcomiAdnwelcoming worgair was more negative thaall other internal
stakeholders

For the external stakeholdesnly word pairs, EHHS alumni responded more positively, on average, than
community partners except on the Innovati&tatus Quo word pair. External stakeholdersa@soup) rated
EHHS as more collaborative than all internal stakeholders (as a group).
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lylrféeaara 2% [/ 2ff€ §$38Q3 vdzt f AGEFGADS {l'.']I-'IQKQf RS NJ
The following highlights themes identified in the opended responses to the Strengti@pportunities,

Aspirations, and Results analysis conducted by the College of Education, Health, and Human Services (EHHS) at
Kent State University (KSU) in November 2017. The participating stakeholder groups were as follows, and the
number of participantsesponding to each opeanded question is noted in pantheses: Community Partners (5),
Current EHHS Students (109), EHHS AlurGhiEHHS Faculty@), EHHS Staff{R and KSUdPtners
(Divisions/Colleges}1b). The reported sample sizes representiiienber of respondents who answered each
openended question, not the number of respondents in the survey process overall. The following identified
trends are presented by stakeholder group, and all unedited stakeholder responses are provided in thdiAppen
The order of the bulleted trends does not reflect a prioritized order (i.e., most frequently reported to less
frequently reported)

Community Partners (n=5)

Strengths \ Quiality of academic programs and student preparation (generally and progpaaifc)
Opportunities \ Improve of student advising services

Aspirations \ Improve student advising services (e.g., decrease advising loads)

Results | Become renowned across state and region

Current EHHS Students (n=109)
Strengths 1 Quality of academiprograms and student preparation (generally and program
specific)
Quality of student advising services
Helpfulness of staff (including advisers)
Internship, graduate assistantship, study abroad opportunities
Communication and outreach
Quality of studensupport services and resources (including tutoring)
Research opportunities
Improve EHHS communication, including marketing
Promote a sense of community/connection/collaboration across EHHS and KSU
Increase collaboration among EHHS schat@partments, and programs
Promote innovative programs, courses, and research
Improve access to and training on technology, including a wider variety of softwar
Faculty
o WSOASE FI Odzt & &dl yRINR&A o06So®Id: afF
j dzI £ AGFA2SIRSSéYy A AA Y TE 0
o Improve balance between research and teaching (i.e., increase focus on
teaching)
1 EHHS building infrastructure
0 Update physical facilities
0 .dZAf R G3INIRdzZ S f2dzy ISk NB&ASIF NOKKIj ¢
o0 Consider wellness/recreation site at Sal€@ampus; child care center at Salem
campus
1 Programs/academics/courses
o Focus on academic quality
0 Increase program availability and course opportunities
0 Reevaluate course requirements and course scheduling
1 Research
0 Increase focus on research
0 Increase opportuities for research and publication
1 Student advising services, including grad student career services

Opportunities

=A =4 =4 -4 449949399




Aspirations
Results

General

EHHRAlumni (n=36)

=4 =4 =8 -8 -4 -8 -4 A
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o Improve and strengthen advising services (e.g., number of advisors, level o
assistance)

o Employ weltrained advisors

o Develop graduate student career sems

Student focus, including diversity and alumni engagement

0 Increase seminar and professional development opportunities for students

o Focus on student success, including student4weihg, making a difference in
GKSANI f A@Sas dzy RSiNdividdalfyRAy 3 St OK &l

0 Recruit diverse students

o Develop an active alumni network that supports programs and students

Students prepared for the future

Increased student enrollment, improved retention, higher graduation rate
Stakeholdesatisfaction

Connected and involved alumni

Focus on program, courses, and academic success

Consider student needs and additional opportunities

Importance of relationships

Improvements to internal and external communication and marketing

Strengths

Opportunities

Aspirations

Results

General

=a =4 -8 a8 2 -9

= = =4 -8 4 2 -9

= =4 -4 -8 -8 _a_9

Quality of academic programs, curriculum, courses, and student preparation
Practicums and internship opportunities
Certificate programs
Quality of faculty
Increase opportunities for research and publication
Provide career advising
0 More education on opportunities for employment
o0 Career liaison for graduate students
0 Career development opportunities worked into curriculum
Offer courses in different formats (i.e.~atass, online, hybrid)
Increase online courseptions
Enhance student support services
Provide financial support for study abroad opportunities
Increase opportunities for research and publication
Focus on development of quality academic programs, including
interdisciplinary/collaborativeourses and programs (even with other institutions)
Collaboration/connection, including alumni, crediscipline, crosprogram, cross
institution
Develop alumni networks for employment/internship/mentorship opportunities
Partner with outside organizati@on projects
Increased student enrollment
Increased student employment
Increased research and publications
Quality programs producing quality students
Importance/significance of alumni involvement in EHHS and various programs
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Strengths

Opportunities

Aspirations

Results

General

= =& -9 =4 =4 8 48 _a_a_9_2 = =4 -4 -8 —a -2 = =4 -8 8 _a_9a -9

= =
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EHHS Staff (n=34)

Integration of teaching and research

Quality of teaching

Quality of research, including rigor, collaborations, and support

Faculty commitment to teaching, students, EHHS, and Kent State

Inclusive, caring learning and work enviroent

Supportive leadership

Availability of specific resources for research, grants management, and new and pI
tenure faculty

Encourage new and innovative practices, teaching, and research

Improve marketing of EHHS, schools, and programs

Highlight EHHS, schools, and programs strengths and accomplishments

Improve research support, including funding and load considerations

Improve technology support

Encourage collaboration across faculty and schools throughout the EHHS commur
and with EHIS stakeholders (e.g., AR schools)

Increase diversity of students, faculty, and staff

Focus on and highlight EHHS strengths (i.e., what College doesangli2 & 2 S ¢
Create community of learners/researchers

Strengthen EHHS research s and productivity

Encourage interdisciplinary research opportunities

Support innovative ideas, collaborations, and practices

Review and revise EHHS building infrastructure

Collaborative, innovative, and global scholarly and reseapgortunities for faculty
and students

National and international recognition of EHHS, schools, and-fubieving) programs
Increased external and grant funding

Increased enrollment of high quality diverse students (both undergraduate and
graduate)

Increased recruitment and retention of high quality diverse faculty

Clearer EHHS vision, with EHHS and sdbwel initiatives aligning with KSU and EHH
academic and research values and agendas

Cohesive, inclusive college

Lack of recognition dhculty efforts (e.g., pay, formal recognitions)

Lack of funds to assist graduate students

Ways to collaborate to improve research productivity and increase external funding

Strengths

Opportunities

1

= =4 -8 48 _8_a_4a_92_2._-212

Quality of academic programming and stud@néparation (generally and program
specific)

Quality of undergraduate student support services, including advising
Quality of research

International and study abroad opportunities

Promote strong EHHS identity and values

Promote strong EHH&Ivocacy at University level

Recognize and promote excellence and strengths within the College
Expand current programming, including online courses

Increase collaboration across KSU, EHHS, and EHHS departments
Promote partnerships with other KSU colleges

Encourage interdisciplinary collaboration



51

Improve marketing of EHHS, schools, and programs

Review and revise EHHS building infrastructure

Strengthen EHHS identity across KSU and larger community

Encourage interdisciplinary collaborations

Strengthen partnerships across KSU, EHHS, and with community stakeholders
Advance research

Promote innovative programs and research

Increased local, national, and international recognition (e.g., stellar program, resea
creativity, innovation)

Model for 2Et Century college

Review college processes to eliminate duplicated and/or unnecessary services
Increase focus of and resources to student advising services

Aspirations

=4 =4 -8 a8 _a_a_9_2

Results

General

= —a —a

KSU PartnerxsDivisions/Colleges (n=15)

Strengths 1 College and schot#adership
1 Quality of academic programming and student preparation
1 Quality of research
1 Collaboration
Opportunities 1 Review student advising services
1 Interdisciplinary collaboration (within and outside of KSU)
1 Lessen inward/EHHS focus
Aspirations 1 Improve student advising services (e.g., decrease advising loads)
Results 1 Become renowned across the state and region

KSWdimate Suirvey

[Excerpts provided from the EHHS results on the KSU Climate S8tundlpicted in Spring 2015; results were
providedto the university community in Fall 2015, and individual coHkxyel results were provided in Fall 2016
full appendix availableAppendix- College of EHHS Climate Study Full R¢port

EHHS Executive Summary

EHHS has an overall very positive climatelgtresult. There are many questions where EHHS has
statistically significantly more positive results than what is predicted based on the composition of individuals
completing the survey, but there are also isolated areas where EHHS faculty have aligtsigoificantly more
negative results as well. This Executive Summary focuses on these statistically significant differences for EHHS
from the regression analysis, although the report will also include discussion of areas where EHHS has average
scoreghat rank in the top 3 or bottom 3 of colleges even when the differences are not statistically significant.

EHHS students are significantly more likely to feel valued by faculty in the classroom, that their voice is
valued in campus dialogues, and thlaé campus encourages free and open discussion of difficult topics. They are
also more likely to have staff whom they perceive as role models, and advisors who provide them with career
advice and advice on core class selection. In addition, EHHS sthdeatsignificantly more positive responses on
eight of the nine questions about student perceived academic success, ranking first among the colleges for
students indicating their academic experience has had a positive influence on their intellectuah gimdvinterest
in ideas. There are no questions where EHHS students have a statistically significantly more negative response.
¢CKS adGNery3 tS@St 2F alGdzRSydaQ FSStAy3da 2F QI fdzSx LI2aAGA
success is a gngth for the college to be proud of and seek to continue to excel at.

Similar to students, EHHS staff and administrators have a number of statistically significant favorable
responses, and no questions where there is a statistically significantly negative response. Staff and
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administrators in EHHS have a significantly higher level of comfort with overall climate at KSU, réakingd

the colleges, and a higher level of comfort with the climate in their department. The more detailed ggestion

about worklife show staff are less likely to be reluctant to bring up issues that concern them for fear that doing so

will affect their performance evaluation/merit/promotion decision and not as likely to say that their colleagues/co

workers expectthenti 2 NBLINB &Sy d adKS LRAYylG 2F OASsé 2F GKSANI ARS)
interactions with others show EHHS staff are significantly more likely to feel valued by thairlcers in their

work unit, valued by faculty, and feel thatein skills are valued, as well as to indicate their work unit encourages

free and open discussion of difficult topics andveorkers do notpre2 dzZR3S G KS aidl FF YSYoSNRa |
their identity/background. Finally, the detailed workload questishew EHHS staff are significantly more likely to

indicate they have both supervisors andworkers who provide them career advice or guidance when they need

it, as well as supervisors who provide resources to pursue professional development opporiamitiefo are

supportive of staff taking leave.

Faculty in EHHS are significantly more comfortable with the climate in their department, overall climate at
KSU, and climate in classes. They are also significantly less likely to have observed higlige dis RPT
practices that they perceive to be unjust or would inhibit diversifying the community. The questions about
feeling of value and interaction with others shows EHHS faculty significantly more likely to feel valued by their
department headthair and by students, as well as to feel their service contributions and including diversity
related information in their research and teaching are valued. They are more likely to believe the campus climate
encourages free and open discussion of diffibopics, the university values academic freedom, and faculty voices
are valued in shared governance. The workload questions show that EHHS faculty are significantly more likely to
indicate their department provides resources to pursue professional dpwedmt opportunities, adequate
administrative support to do their job, and adequate resources to help them managelif@balance. Fulime
faculty are less likely to feel burdened by service responsibilities or to feel burdened by service respessibilit
beyond those of their colleagues, and EHHS NTT faculty are more likely than other NTT faculty to feel they are
equitably represented at the university level. However, there are also areas where EHHS faculty have significantly
worse outcomes. EHHS fdty are significantly more likely to think that faculty in their department-prége their
abilities based both on their perceived identity/background and on their faculty status. They are also less likely to
fine KSU supportive of the use of sabbdfieRIL or the department supportive of their taking leave. These two
areas may be particularly important for the college to focus on.

Campus Executive Summaigtudents

Overall, students indicate a high level of comfort with climate at KSU and in their classrooms, with over 80% of
dlidzRSydia AYyRAOFGAY3I 2SNttt OF YLza Of AYF{GS A& aO02YF2NI|
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the rate for faculty, staff, and administrators). Approximately 1 in 20 (5.4%) of students experience unwanted

sexual contact.

However, there are systematic differencedhie assessment of climate, feelings of value, interactions with
faculty/staff, and perceived academic success across different demographic groups. In particular, students who
are male or black/Africahmerican, students with disabilities, and lémcomestudents consistently indicate more
negative outcomes.

Graduate students who are in Doctorate programs have lower assessments of climate in the classroom and higher
NI 6§S& 2F O2yaARSNAY3I GNIYEAFSNNRAY I |y RstubléentsISTRay Slsb@rky 3 SE Of
fSaa aldGAaFASR GKFyYy YIFIadSNRa addzRSyida F2N) az2ysS 2F GKS |
Institutional and individual efforts to reach out to LGBQT students have had an impact with LGBQT students more

likely to have faculty ashstaff they view as role models. However, these students still have a much higher rate of
experiencing exclusionary behavior and unwanted sexual contact.
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Two questions in particular stand out for their lower scores and differences across groupselifgsfef value

and interactions with faculty/staff, the greatest area of discontent is students are more likely to indicate they feel
pre-judged by faculty based on their identity/background. For perceived academic success, students are less likely
to find their classes intellectually stimulating.

¢KSNB IINB y20G YlIyed RAFFSNByOSa I ONraa O2ftftS3Sa Ay (G(KS .
exclusionary behavior or unwanted sexual contact. However, there are large and systematiaciéféeaeross

O2ttS3Sa Ay aiGdzRSyiGaQ LISNOSLIIAZ2Y 2F @lFftdzS IyR AyidSNI Ol
This suggests that the specific college cultures are important to consider in these areas.

Campus Executive Summagigtaf
Staff and Administrators generally feel more comfortable with the overall climate (3.90) than they do with the
climate in their department (3.76). Examining the question in detail shows this

Ad RNAGSY 020K o0& TS¢SN oiSlao/tas éa ORyy TRMNIIA NI FSS LI2NNI YaSSINEBG KD
6cTdcr O2YLI NBR (2 1m0 YR Y2NB 0SAy3a adzyO2YF2NIil of S¢
overall (17.7% compared to 9.4%). Indeed, staff and administrators were more than three sitileddyato be

GOSNE dzy O2YF2NIF ot Sé Ay GKSANI RSLINIYSyd GKIYy Ay GKSANJ

More than a quarter (27.2%) of staff and administrators have experienced exclusionary behavior within the past
year. This is merthan twice the rate of students (12.8%).

¢CKS Y2ad FlI@2NIoftS adlk¥TF Ot dsSSkAYIiSNI OlAzy gAlK 20G§KSNA
G2NJI SNBE Ay Y@ dzyAdGéT ymr 2F a0l FF 6SNBE RY%dsageeBSYSYy iz wmi
The worklife question that received the highest score is that staff feel comfortable taking leave they are entitled

to without fear doing so may affect their job/career (77% agreeing).

The two areas that stand out in a negative way dre process for determining salaries/merit raises and whether
senior administration is concerned with the welfare of staff and take their opinions seriously. A majority (56%) of
staff and administrators disagree that the process for determining salarie#/magses is clear, and only 37% are in
agreement that staff opinions are taken seriously by senior administrators (29% neither agree nor disagree and
more than a third, 34%, disagree or strongly disagree).

As was found for students, staff and administrad who have disabilities, black/Africakmerican, and LGBQ staff
and administrators often have more negative assessments. However, the results by race and sexual orientation
are not as consistent as they were for students.

Where there are statistichl significant differences, administrators tend to be more satisfied than unclassified
workers, and unclassified workers more satisfied than classified workers. Among unclassified workers, those with
supervisory positions have better outcomes than nonsusary staff. Among classified workers, those in the
technical/paraprofessional areas tend to have the best outcomes. Finallytiperstaff consistently have higher
scores than fultime staff for overall climate, feelings of value, and workload tjoes.

There are no or few statistically significant differences for staff depending on citizenship status or whether the
respondent is in the AFCSME bargaining unit.

There are individual questions that have significant responses by age and edueaébaf staff, but no consistent
patterns.

The results for overall climate are fairly similar across divisions and colleges, with few statistically significant
coefficients. There is more variation in the specific questions around value, interasfitbnsthers, and
workload. Some of the largest variation across colleges/divisions is for whether staff feel their skills and
contributions to the university are valued, access to administrative support, and resources to managgevork
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balance; in thesareas, staff members have very different experiences depending on what division/college they
are working in.

Campus Executive Summatyaculty

Faculty have a lower assessment of overall climate (3.78) than staff and administrators (3.90) and stu@2hts (
{S@Syide LISNOSyld 2F FI OdzAZ Gé I NBE a@SNE O2YF2NIlof Sé& 2N a
express comfort with climate in the department.

However, similar to what was seen for staff and administrators, faculty are moyfethda 6 A OS | a t A1 St & (2
dzy O2YF2NIil 6f S¢ Ay GKSANI RSLINILYSY(d opr0 (GKFYy a@SNE dzy O;

Faculty are slightly more likely to seriously consider leaving KSU than staff/administrators (53.4% compared to
52.1%), but are ledikely than staff and administrators to have experienced exclusionary behavior in the past year
(22.2% compared to 27.2%).

As was found for staff, the two woilke questions that received the highest scores were comfort taking leave

without fear of itaffecting job/career (2.82) and whether colleagues expect a faculty member to represent the

GLRAYUG 2F OASEé 2F KA ak KsBoNdg wdrkie/qiigstipR was ifte prmcess kK A £ S G KS  f ;
determining salaries/merit raises is clear (2.43);tfos the score is slightly higher for faculty than

stafffadministrators (2.31). Faculty were fairly evenly split with 48.4% strongly agreeing or agreeing that the

process is clear and 51.4% strongly disagreeing or disagreeing that the process is clear.

A majority (52.2%) of faculty are in disagreement that the RTP/renewal process is applied equally to all faculty with
18.7% strongly disagreeing (in contrast only 9.2% of faculty strongly agree that it is applied equally). In addition,
amosthalf (484% 2F ¢¢ FI OdzZf G& AYyRAOFIGSR &S8Sa G2 GKS ljdzSaidazys
promotion/tenure/reappointment/renewal of appointment/reclassification practices at Kent State that you
LISNOSA@S (2 0SS dzyedzaiKé

There are a number of consistent patterns of differencesl&yographic characteristics of faculty. As has been

seen consistently for all groups, faculty who are black/African American and faculty with disabilities have

consistently more negative assessments of climate and workplace. LGBQ faculty generattpizenegative

assessments, although the differences are only occasionally statistically significant. In addition, while there are

few significant differences between faculty who identify as man or woman, trans spectrum/those that did not
provideagended 2 i KSNE 3JISYRSNJ T OdzAf Gé 2FGSy KFE@S Y2NB yS3alirgs
Asian faculty members. Faculty ages 66 and over tend to have more favorable assessments, while faculty less than

35 have mixed, but often less favorable respongestfaculty ages 49 to 65.

There are consistent patterns where NTT and adjunct faculty have higher scores than tenure track faculty. Among
TT faculty, Associate Professors consistently have lower scores than Assistant Professors and Professors. For NTT
faculty, there are usually no differences by rank, although those NTT faculty who did not identify their rank have
more negative results for some questions.

There are greater variations across colleges for faculty than was seen for students or staftarple in the

college that has the highest score for climate in the department, 92.6% of faculty in that college were
GO2YTFT2NIlofS¢ 2N GOSNE O2YTFT2NIlofS¢ gAGK GKS OftAYFGS A
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across colleges suggest the faculty climate within a college may be more distinct than the student or staff culture.

Methodology

This report uses the original Climate Study data collected by Rankin & Associates for the Kent campus (see the
climate study report for more detail about the survey design and data; the reports are available at
http://www.kent.edu/voices. The results arbroken into three sections: Section | provides student results,
Section Il provides staff and administrator results, and Section Il provides faculty results. Each section has
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subsections corresponding to different survey questions/topics, and each ctidrséas two corresponding tables

in the Appendices. The Appendix A tables show campus results by different demographic characteristics and

Appendix B tables show results for EHHS in the context of the other colleges. All questions that are on a four or

five point scale have been adjusted so that a higher number is always the preferred outcome. Questions that are
onafiveL2 AydG &aO0IFtS LINPOGARS | ySdziNIt 2LIGA2Y OAOSpodilt abSAGKS
scale do not have a nexal option.

The numbers in the campus demographic tables (Appendix A) are the average score for Kent campus respondents

2F GKFdG RSY23INI LIKAO 3INER dzLId ¢ KSNB I Nforthaseopestiopag$ha G A 2 y & G |
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point scale, an ordered logit regression was run where the question response is the dependent variable and all of

the demographic variables are included as independentables; for each yes/no question, a comparable probit
NBaINBaaAz2y Aa Nizy o ¢KS NBINBaarzy tylfeara Fff26a dza
correlation between a given variable and the question answer. The color sythere indicates the statistical

significance of the coefficient estimate in the regression. A general interpretation is that for those coefficients

significant at the 5% (10%) level, the probability that the difference seen in the sample would bd there i

were no difference in the population is at most 5% (10%). A red/pink color indicates that the group has a

significantly more negative response to the question while a green/light green color indicates that the group has a
significantly more positie response to the question. All coefficient estimates are comparing a group to some

reference category, and the table indicates what the reference category is. For example, a dark red square by man

would indicate that man respondents had a significamttyrse outcome for the question than do woman (the

reference group). Note that the means that are presented in the table are not conditional melaes are the

mean in the sample without controlling for the other variables; the color, though, indidfties conditional

difference is significant in the regression analysis.

The tables that provide EHHS results (Appendix B) provide the campus average, the average for the median college
(the college that has an equal number of colleges with a higher atidaNower score), the score of the college

with the best score, the average for EHHS, and the rank of EHHS compared to the other colleges. A college wants
to have a higher score on the 4 and 5 point questions and to have a lower rank among the cdéiegesch

guestion, a regression is run that includes a dummy variable that equals one if the respondent is from EHHS and
zero otherwise as well as all of the demographic variables included in the demographic results. The regression
allows us to see ithe college is significantly different from the campus in general controlling for the demographic
characteristics of the college. Using the same color scheme as in the demographic results tables, a red/pink
(green/light green) square indicates that, contimg for the demographic composition of the college, EHHS has a
worse (better) outcome than the rest of the campus based on the coefficient estimate for the EHHS dummy
variable.

EHHS ResultStudents

A total of 903 EHHS students completed the survdg, indergraduates and 261 graduate students. The student
population who took the survey are skewed more toward graduate students for EHHS, with 28.9% of EHHS student
respondents graduate students compared to 21.9% of students overall. The regressisisainaludes the type

of student completing the survey, so the coefficient estimates for the EHHS variable will reflect the difference for
EHHS controlling for the composition of students taking the survey; the college means, however, are not adjusted
for the composition of students taking the survey.

There are no statistically significant differences in the overall climate questions for EHHS students. For most of the
guestions the college ranks near the median of the 12 colleges.

There are no questionshere EHHS students rank in the top 3 colleges.

EHHS students have a higher rate of experiencing exclusionary behavior than other colleges
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(13.2% of EHHS students indicate they have experienced exclusionary behavior compared to 12.8% of students
campuswide). This ranks EHHS as 10th of the 12 colleges. However, the difference is not statistically significant.

EHHSStudent Findings Overvieyverall Climate

¢KSNBE NS AAE |jdzSaiGAz2ya Fo2dzi addzRRSyi(a QeBHESStullgitds 2F G £
had a statistically significantly higher score than the campus controlling for the student demographics. Statistical
significance is based on two factors: the size of the difference between EHHS and other students (controlling for
demograhic factors) and the precision with which the difference can be estimated (which is closely tied to sample
size). EHHS has a large sample size, which allows precise estimates; this means that some of the statistically
significant differences may be foiffgrences of a rather small magnitude. In addition, because EHHS students are
almost 20% of the student respondents, their responses can raise the campus average in a meaningful way (the
comparison of the means is EHHS compared to a campus averagedides the EHHS students rather than

EHHS average compared to the average ofBbBIHS students); this can mute the reported gap between EHHS and
non-EHHS students.

EHHS students are significantly more likely to feel valued by faculty in the classrOarEK¥HS average compared

to 3.94 campus average); in looking aé ttietailed responses, whereasp ®y:’> 2 F A0 dzRSy G a | ONRaa
2NJ aaldiNRry3Ite |3INBS¢E gAGK GKAa adlraSYSydGz tyop: 2F 911 {
significantlymore likely to believe that the campus encourages free and open discussion of difficult topics (3.88
compared to 3.80), have staff whom they perceive as role models (3.75 compared to 3.65), have advisors who

provide them with career advice (3.84 compated3.76) and advice on core classes (3.97 compared to 3.90), and

indicate that their voice is valued in campus dialogues (3.58 compared to 3.53).

There are 3 questions where EHHS students rank in the top 3 colleges, although two of the differences are not
statistically significant. EHHS may rank highly without being statistically significant if the questions are ones where
students with the characteristics of EHHS students generally rank those questions higher (for example, if graduate
students generallyank a question a lot higher than undergraduate students, then EHHS may rank high among
colleges in part because they have a lot of graduate student respondents, but when the student characteristics are
controlled for in the regression EHHS students doarswer statistically significantly differently than similar

students in other colleges). EHHS students rank 2nd for having faculty whom they perceive as role models (4.02
EHHS average compared to 3.96 campus average) and rank third for whether facyligige¢heir abilities based

2y (GKS FIOdzAf G YSYOSNRQ LISNOSWIAzYy 2F (KS &addzRSyda ARSH
compared to 3.05). They also rank 3rd (and statistically significantly different) for the question aboutdtaffing

they perceive as role models that was discussed in the prior bullet point.

There are no questions where EHHS students rank in the bottom 3 colleges.

EHHS Student Findings OvendegRerceived Academic Success

EHHS students have statistically sigaifitly higher scores for eight of the nine questions related to student
success. They rank 1st among colleges for indicating their academic experience has had a positive influence on
their intellectual growth and interest in ideas (4.23 EHHS average aechp@4.13 campus average). They rank

2nd among colleges for students being satisfied with the extent of their intellectual development since enrolling at
KSU (4.14 compared to 4.03). They rank 3rd among colleges for having performed academicdllysatheyel
anticipated they would (4.00 compared to 3.86).

The additional statistically significant results, all questions where EHHS ranks 4th among the colleges, are:
students performing up to their full academic potential (4.14 EHHS average contpateédfl campus average),
students indicating their interest in ideas and intellectual matters has increased since coming to KSU (4.19
compared to 4.12), students intending to graduate from KSU (4.67 compared to 4.60), and whether students are
considering tansferring to another institution for academic reasons (4.38 compared to 4.24).

There are no questions where EHHS students rank in the bottom 3 colleges.
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EHHS ResulisStaff and Administrators
There were 48 staff and 15 administrators in EHHS who resguro the climate survey, for a total of 63
respondents.

EHHS Staff and Administrator Findings Overyiewerall Climate

There are two questions where EHHS staff and administrators had statistically significantly higher scores than the
campus. EHHS rem 1st among the colleges for staff and administrator level of comfort with the overall climate at

KSU (4.27 EHHS average compared to 3.90 campus average). The detailed responses show that 90.5% of EHHS
AUFTT FYR FRYAYAAUNI (20BYBENBl aO8y TANGIKo2 SSNRNI aOBNEI G ¢
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staff and administrators have a statistically significantly higher level of climate in their department/work unit (4.19

comparal to 3.76). The detailed responses show that a majority of EHHS staff and administrators (52.4%) are

GOSNE O2YTFT2NIlotS¢ ogAGK RSLINIYSYyd OtAYFGST YdzOK KAIKS|
seen for the campus as a whole, there is alsaghdr number of respondents being uncomfortable or very

uncomfortable with climate in the department than for overall KSU climate (11.1% of EHHS respondents were

Gdzy O2YF2NIiF 6f S¢ 2NJ aBSNE dzyO2YTF2NI I 6f S¢ dheli7w%off A YF GS A
respondents campus wide who are uncomfortable, is higher than the 2% of EHHS respondents who had any level

of uncomfortable for overall KSU climate).

While not statistically significant, EHHS also ranks 2nd for whether staff and administiate ever seriously
considered leaving Kent State; 41.3% of EHHS respondents had compared to 52.1% of all staff and administrators.

There are no questions where EHHS respondents rank in the bottom 3rd of colleges.

EHHS Staff and Administrator Findidgerviewg Overall Work/Life, Employment Practices

There are two questions where EHHS staff and administrators have statistically significantly higher scores on work

life questions. EHHS ranks 1st among colleges for whether staff/administrators thinkdaheagues/cevorkers

SELISOG GKSY (2 NBLINB&ASY(l alKS LRAYUL 2F OASsé 2F GKSANI
identity) (3.11 EHHS average compared to 2.89 campus average). EHHS ranks 3rd among colleges with
stafffadminigrators statistically significantly less likely to be reluctant to bring up issues that concern them

because they have fear that doing so will affect their performance review, merit, or promotion (3.10 compared to

2.81).

There are no additional Table 5&gtions where EHHS ranks in the top 3 colleges.

There are four questions where EHHS ranks in the bottom 3 colleges, although the differences are not statistically
significant in the regression analysis. In general, staff and administrators who whekanademic colleges have

more positive results than staff and administrators across campus, so it is possible to rank low among the colleges
while still being at or even better than the campus average. EHHS ranks 10 out of 11 colleges for having
responcents who observed RPT/renewal of appointment/reclassification practices at KSU that they perceive to be
unjust (28.6% of EHHS respondents indicated yes compared to 28.9% campus average and 21.1% in the median
college). EHHS rank 9th for whether staff addinistrators feel comfortable taking leave they are entitled to

without fear that doing so may affect their job/career (3.03 EHHS average compared to 3.01 campus average and
3.07 median college score). They also rank 9th for two other employment redatestionsg having observed

hiring practices that they perceive to be unjust or that would inhibit diversifying the community (27.0% EHHS
average compared to 27.9% campus average and 23.1% median college score) and having observed employment
related disqgpline or action, up to and including dismissal, that they perceive to be unjust or would inhibit
diversifying the community (12.7% EHHS average compared to 12.0% campus average and 8.3% median college
score).
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EHHS Staff and Administrator Findings Overyiégelings of Value, Interactions with Others

There are five staff questions related to feelings of value and interactions with others where EHHS has statistically
significantly better scores than the rest of campus. EHHS ranks 2nd among college$ fieelstgfvalued by

faculty (4.00 EHHS average compared to 3.43 campus average) and believing that their work unit encourages free

and open discussion of difficult topics (3.77 EHHS average compared to 3.31 campus average). In looking at the
detailedresg yaSaz aidl¥F Ay 911 { 6SNB Gs6A0OS Fa tA1Ste (2 aaidN
2LSYy RAAaOdzaaAz2y oomdd: Ay 911 { O2YLI NBR (G2 wmpom: 2F OF"
GAGNRByYy It & RAA&l 3INBSEared ® Y5880 ofwampus respbndent)l EHHS Qrked 13td among

colleges for staff feeling valued by-emrkers in their unit (4.38 compared to 4.08) and whether staff think co

workers in their unit prgudge their abilities based on their perceptions ofthel I FF YSYo SNRa ARSYy G A .
(3.88 compared to 3.66). The fifth staff question with a statistically significant difference is staff in EHHS are more

likely to feel their skills are valued (3.96 compared to 3.61), ranking 4th among the colleges.

Thefour times EHHS ranks in the top 3 of colleges are all statistically significant differences outlined in the bullet
point above.

There are no questions where EHHS staff have scores that rank in the bottom 3 colleges.

EHHS Staff and Administrator FindiBgerviewg Workload

There are five staff workload questions where EHHS has statistically significantly more positive responses
compared to other staff on campus. EHHS ranks 1st among the colleges for staff indicating they have
colleagues/caewvorkers who povide them job/career advice or guidance when they need it (3.22 EHHS average
compared to 2.92 campus average). While the question does not have the same normative implications as other
questions, EHHS staff are also most likely to have used KSU pmii¢édsng leave for childbearing or adoption

(2.09 compared to 1.88). EHHS ranks 2nd of the colleges for staff indicating they have supervisors who provide
them job/career advice or guidance when they need it (3.00 compared to 2.74) and supervisoepn@agdurces

to pursue professional development opportunities (3.13 compared to 2.92). The last statistically significant
guestion for EHHS is one where they only rank 6th among the colleges, but as the staff questions include all staff
from across camputheir responses are still significantly better than staff campie; staff in EHHS find their
supervisor is supportive of their taking leave (3.40 compared to 3.24).

In addition to the four questions noted in the above bullet, there are four additignaktions where EHHS ranks

in the top 3 colleges, although the results are not statistically significant. EHHS ranks 2nd for whether staff feel
people who do not have children are burdened with work responsibilities (e.g., stay latwfivork, work

weekends) beyond those who do have children (3.11 EHHS average compared to 2.94 campus average), and KSU
provides me with resources to pursue professional development opportunities (3.19 compared to 3.04). EHHS
ranks 3rd for supervisor provides ongoingdidack to help me improve my performance (2.96 compared to 2.84)

and having staff who have used KSU policies on military active service modified duties (1.64 compared to 1.55).

There is one question where EHHS staff responses rank in the bottom 3 gespldthough the difference is not
statistically significant. EHHS staff are less likely to indicate their supervisor provides adequate resources to help
them manage worltife balance (e.g. childcare, wellness services, eldercare, housing locatioarassist
transportation, etc.) (2.70 EHHS average compared to 2.79 campus average).

EHHS ResuktsFaculty
There are a total of 117 EHHS faculty who completed the climate survey, including 62traickriaculty, 26 NTT,
and 29 adjunct/parttime faculty.

EHFS Faculty Findings Overvie®verall Climate

There are 3 questions where EHHS faculty have statistically significantly better responses in the regression analysis.
EHHS ranks 3rd among colleges for faculty level of climate in the department (3.91 Ertd8 avmpared to

odtp OFYLlza | gSNI IS0 Ly t221Ay3 G GKS RSGIFAT SR NBaLJ
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EHHS and 16.8% for the campus), rather the increase in those expressing comfort shows up in fewer faculty who
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also has statistically significant results for faculty level of comfort with overall climate (3.84 EHHS average

compared to 3.78 campus average) and climate in classes (4.26 compared to 4.21jlattimmagnitude of

these differences is not as large.

There are no additional questions where EHHS faculty rank in the top 3 colleges beyond the department climate
guestion discussed in the above bullet.

There are no questions where EHHS faculty ramtkarbottom 3 colleges.

EHHS Faculty Findings Ovengéwverall Work/Life, Employment Practices

There are 3 employment practices questions where EHHS has statistically significantly better results in the

regression analysis. EHHS faculty rank 2nd inlvenghey have observed employmerglated discipline or

action, up to and including dismissal, that they perceive to be unjust or would inhibit diversifying the community
Opdos 2F 911 { FIFOdzZ Gé AYRAOIFIGS aeéS akngiOeriad3 NdoRythe2 Mo dT127%
colleges, EHHS faculty are also statistically significantly less likely to have observed hiring practices (10.3% EHHS
compared to 22.6% of all faculty) or RPT/renewal of appointment practices that they perceive to be unpft (31

EHHS compared to 37.8% of all faculty).

The employmentelated discipline question discussed in the above bullet point is the only question where EHHS
ranks in the top 3 colleges.

There is one question where EHHS ranks in the bottom 3 collegesyglitiioe difference is not statistically

significant. Faculty in EHHS are more likely to indicate that their colleagues/coworkers expect them to represent
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(2.69 EHHS average compared to 2.81 campus average).

EHHS Faculty Findings Ovengdveelings of Value, Interactions with Others

There are 7 questions where EHHS faculty have statistically significantly better results in the regirealyiia.

EHHS ranks 1st among the colleges in faculty feeling that including divetatyd information in their
teaching/pedagogy/research is valued (3.84 EHHS average compared to 3.51 campus average). EHHS ranks 3rd
among colleges for faculty faeg the university values academic freedom (3.78 compared to 3.61). The other
statistically significant questions are faculty feel valued by their department head/chair (4.04 compared to 3.84),
feel valued by students in the classroom (4.29 compared16)4believe that the campus climate encourages free
and open discussion of difficult topics (3.40 compared to 3.23), feel that their service contributions are valued
(3.43 compared to 3.37), and feel that faculty voices are valued in shared governaiieedBipared to 2.95).

There are two questions where EHHS has statistically significantly worse results in the regression analysis. EHHS

faculty are more likely to indicate both that the faculty in the department prejudge their abilities based on their

PeNDSLIi A2y 2F GKS T Odd 68 YSYOSNDA ARSydGAdGEkolOlINRdZy R
and prejudge abilities based on whether the faculty member is tenure track, NTT, or an adjunct faculty status

(3.36 compared to 3.58). For each quest EHHS ranks 9th of the 11 colleges.

EHHS Faculty Findings Overvaidorkloadg All Faculty

There are three questions where EHHS has statistically significantly better results. EHHS ranks 2nd for faculty
indicating they have adequate access to adntiats/e support to do their job (2.91 EHHS average compared to
2.76 campus average). They are also significantly more likely to indicate their department provides them with
resources to pursue professional development opportunities (2.78 compared to@@&he department

provides adequate resources to help them manage wWifekbalance (2.44 compared to 2.39).
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There is one question where EHHS ranks in the bottom 3 colleges, although the difference is not statistically
significant. EHHS ranks 9th factilty indicating they perform more work to help students beyond those of their
colleagues with similar performance expectations (2.19 EHHS average compared to 2.28 campus average).

EHHS Faculty Findings Overvddetailed Work_ife¢ FulfTime Faculty (dy)

There are two questions where EHHSHnfle faculty have statistically significantly better results in the regression
analysis. EHHS ranks 3rd for whether faculty feel they are burdened by service responsibilities (2.54 EHHS average
compared to 2.4¢ampus average). They are also significantly more likely to feel burdened by service
responsibilities beyond those of colleagues with similar performance expectations (2.67 EHHS compared to 2.62).

There are no other questions where EHHS ranks in th& tmpthe bottom 3 colleges.

EHHS Faculty Findings Ovengddetailed Work_ife¢ Tenure Track Faculty (Only)

There is one question where EHHS tentieek faculty have statistically significantly better results. EHHS TT
faculty are more likely to feel that their service contributions are important to tenure/promotion (2.52 EHHS
average compared to 2.39 campuseage).

There are two questions where EHHS tentreek faculty have statistically significantly worse results. EHHS are
less likely to find KSU is supportive of the use of sabbatical/faculty professional improvement leave (2.41 EHHS
average compared t@.83 campus average). They are also less likely to find their department is supportive of their
taking leave (2.75 compared to 2.96).

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges.

EHHS Faculty Findings Ovengddetaled WorkLife¢ NonTenure Track Faculty (Only)

There is one question where NTT faculty in EHHS have statistically significantly better results. EHHS NTTs are more
likely to feel that NTT faculty are equitably represented at the university level (2.28 B¥#tlage compared to

2.12 campus average). Note, though, that this is a question that has a low score in general; it is still the case that a
YI22NAGe 2F 911 { be¢c¢ FIFOdzt ié o6pc20 GRA&FANBSE 2N aaid N
represented.

There are no questions where EHHS ranks in the top 3 or the bottom 3 of colleges for the NTT questions.
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The EHHS graduate exit survey is administered online by the Research and Evaluation Bureau (Bureahgtoward
end of every semester to graduating Bachdbrel students in the College of EHHS. The purpose of the survey is
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are graduating. This repoincludes the combined results of three semesters: fall 2016, spring 2017, and summer
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Fall 2016 graduation was on December 16, 2016. Online fall 2016alktetion began on December 2, 2016 and
closed on December 31, 2017. Spring 2017 graduation was on May 12, 2016. Online spring 2017 data collection
started on April 24, 2017, and ended on May 14, 2017. Summer 2017 graduation was on August 19, R@47. On
summer 2017 data collection started on August 7, 2017, and ended on August 20, 2017. For every collection cycle,
reminder emails were sent each week to students who had not yet completed the survey.

Number of Survey: Percentage

Completed Surveys 434 455
Partially Completed Surveys 22 2.3
Opted out 7 0.7
Bounced 0 0.0
NonResponded Survéys 498 52.2
Total Surveys Sent 954

Response Rates by Program for Combined 2Q087 School Year

Teacher Education Number of N“’“bef Percentage
Surveys Sent  Responding
Adolescent & Young Adult Education 58 30 51.7
Early Childhood Education 99 66 66.7
Middle Childhood Education 44 28 63.6
Physical Education 27 9 33.3
Special Education 71 34 47.9
Total 299 167 55.9
NonTeacher Education AU Numbe_r Percentage
Surveys Sent  Responding
Athletic Training 19 11 57.9
Educational Studies 73 35 49.7
Exercise Science 109 38 34.9
Health Education & Promotion 7 3 42.9
Hospitality Management 65 27 41.5
Human Development & Family Studies 152 74 48.7
Integrated Health Studies 48 23 47.9
Nutrition & Dietetics 63 23 36.5
Recreation, Park & Tourism Management 18 9 50.0
Speech Pathology & Audiology 65 34 52.3
Sport Administration 36 12 33.3
Total 655 289 44.1
Grand Total 954 456 47.8

! Recipients who opt out may or may not have opened the email invitation or clicked through before opting out.
2The number of NoiResponded Surveys was calculated by subtracting the sum of the Completed and Partially
Completed Survey from the number of Total Survey Sent.
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School Year 201017. + OKSf 2NDR& 5S3INBS {dNBSe wSOALASYyGa

Percentage
Items N Mean
Strongly Agree Disagree S'trongly N/A

Agree Disagree
Overall, EHHS academic coursework gav
me a strong foundation for my career. 42.8 50.3 6.0 0.9 = 453  3.35
Overallmy instructors were knowledgeabl
about the academic content of my prograi  58.6 39.2 1.6 0.7 - 449 3.56
My program helped me to effectively
translate theory into practice. 38.6 52.7 7.8 0.9 - 448  3.29
My program was academically challengin

43.1 48.7 7.1 1.1 - 448 3.34
My program was rigorous in terms of 419 48.9 9.0 0.2 i 444 3.32
expected work.
My program was comprehensive enough
me to acquire professional understanding 45.1 50.8 38 0.2 i 443 341
and abilities.
What | learned in my programas
supported by literature in my field. 39.0 53.4 6.8 0.7 ) 438 3.31
My program adequately represented the
realities and challenges of my profession.|  35.8 47.6 144 2.3 - 439  3.17
_I received the support | needed from facul 46.5 46.7 53 16 i 437 338
in my classes.
| received the support | needed from facul 36.8 46.8 121 43 438 3.16
advisors. ' : : : ) '
| received the support | needed from the
Vacca Office of Student Services Advisor{  23.9 51.6 17.7 6.9 - 436 2.92
My program provided me withsafficient
guantity of internship/field/clinical
experience necessary to become a 45.8 35.3 98 50 41 439 3.27
professional in my field.
My program provided me with sufficient
quality of field/clinical/internship experienc 425 379 103 46 46 435 324
necessary to becomepaofessional in my ' : : ' ' '
field.
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School Year 201017. } OKSt 2 NR& 5 S 3 NgSSoo| ol Hiedkts ScienweS OA LIA Sy (1 &

Percentage
Items N Mean
Strongly Agree Disagree S'trongly N/A
Agree Disagree

Overall, EHHS acadernaursework gave
me a strong foundation for my career. 35.1 57.3 6.9 0.8 - 131 3.27
Overall, my instructors were knowledgeakt
about the academic content of my prograi  53.9 43.8 1.6 0.8 - 128 3.51
My program helped me to effectively
translate theory int@ractice. 31.3 59.4 8.6 0.8 = 128 3.21
My program was academically challengint

54.7 41.4 3.9 0 - 128 351
My program was rigorous in terms of 45.7 46.5 79 0 i 127 3.38
expected work.
My program was comprehensive enough
me to acquire professionahderstandings 45.2 50.0 48 0 i 126 3.40
and abilities.
What | learned in my program was
supported by literature in my field. 45.2 50.0 4.8 0 ) 124 3.40
My program adequately represented the
realities and challenges of my profession.|  39.2 44.8 15.2 0.8 - 125  3.22
_I received the support | needed from facul 413 49.2 71 54 i 126 329
in my classes.
| received the support | needed from facul 395 46.8 15.1 56 126 3.06
advisors. ' : : : ) '
| received the support | needed from the
Vacca Office of StudeBervices Advisors. 21.6 49.6 21.6 7.2 - 125 2.86
My program provided me with a sufficient
guantity of internship/field/clinical
experience necessary to become a 27.8 38.9 15.1 7.1 11.1 126 2.98
professional in my field.
My program provided me withufficient
quality of field/clinical/internship experienc 274 371 16.1 8.1 113 124 205
necessary to become a professional in my ' : : ' : '
field.
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Percentage
Items N Mean
Strongly Agree Disagree S'trongly N/A
Agree Disagree

Overall, EHHS academic coursework gav
me a strong foundation for my career. 30.1 57.8 10.8 1.2 - 83 3.17
Overall, my instructors were knowledgeakt
about theacademic content of my progran  53.0 44.6 1.2 1.2 - 83 3.49
My program helped me to effectively
translate theory into practice. 38.6 51.8 8.4 1.2 - 83 3.28
My program was academically challengint

325 53.0 9.6 4.8 - 83 3.13
My program was rigorous terms of 259 605 136 0 i 81 312
expected work.
My program was comprehensive enough
me to acquire professional understanding 427 512 6.1 0 i 82 337
and abilities.
What | learned in my program was
supported by literature in my field. 34.2 54.4 10.1 1.3 ) 79 3.22
My program adequately represented the
realities and challenges of my profession.|  30.0 51.3 16.3 25 - 80 3.09
_I received the support | needed from facul 45.0 48.8 38 55 i 80 336
in my classes.
| received the support | needed franulty 45.0 43.8 8.8 25 80 3.31
advisors. ' : ' : ) '
| received the support | needed from the
Vacca Office of Student Services Advisor{  27.5 48.8 16.3 7.5 - 80 2.96
My program provided me with a sufficient
guantity of internship/field/clinical
experience@ecessary to become a 42.5 82.5 13.8 75 38 80 3.14
professional in my field.
My program provided me with sufficient
quality of field/clinical/internship experienc

37.5 40.0 13.8 5.0 3.8 80 3.14

necessary to become a professional in my
field.
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School Year 201017. } OKSt 2 NR& 5 S 3 NBSoo[ oflzNddpaR Devedpinkrit ind Bfdcational Sciences

Percentage
Items N Mean
Strongly Agree Disagree S'trongly N/A

Agree Disagree
Overall, EHHS academic coursework gav
me a strondoundation for my career. 40.6 53.8 3.8 1.9 - 106  3.33
Overall, my instructors were knowledgeak
about the academic content of my prograi  65.1 32.1 1.9 0.9 - 106 3.61
My program helped me to effectively
translate theory into practice. 36.8 50.9 11.3 0.9 - 106 3.24
My program was academically challengint

31.1 56.6 11.3 0.9 - 106  3.18
My program was rigorous in terms of 26.4 59.4 14.2 0.0 i 106 3.12
expected work.
My program was comprehensive enough
me to acquire professional understanding 423 538 29 10 i 104 3.38
andabilities.
What | learned in my program was
supported by literature in my field. 30.8 62.5 >.8 1.0 ) 104 3.23
My program adequately represented the
realities and challenges of my profession.|  34.0 53.4 9.7 2.9 - 103  3.18
_I received the support | needed from facul 49.5 42.7 6.8 10 i 103 341
in my classes.
| received the support | needed from facul 39.2 441 10.8 59 102 3.17
advisors. ' : : : ) '
| received the support | needed from the
Vacca Office of Student Servidesisors. 21.6 51.0 15.7 11.8 - 102 2.82
My program provided me with a sufficient
guantity of internship/field/clinical
experience necessary to become a 43.7 45.6 6.8 3.9 0.0 103 3.29
professional in my field.
My program provided me with sufficient
quality of field/clinical/internship experienc 408 495 58 29 10 103 329
necessary to become a professional in my ' : ' ' ' '
field.
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School Year 20117. } OKSt 2 NR& 5 S 3 NgSShoo[ o easi8ng, LeaBitph dnth Giyiculam Studies

Percentage
Items N Mean
Strongly Agree Disagree S'trongly N/A

Agree Disagree
Overall, EHHS academic coursework gav
me a strong foundation for my career. 60.2 36.1 3.8 0 - 133  3.56
Overall, my instructors were knowledgeakt
about the academic content of myogram. 61.4 37.1 15 0 - 132 3.60
My program helped me to effectively
translate theory into practice. 47.3 48.1 3.8 0.8 - 131 3.42
My program was academically challengint

48.1 46.6 5.3 0 - 131 3.43
My program was rigorous in terms of 60.8 35.4 31 0.8 i 130 3.56
expected work.
My program was comprehensive enough
me to acquire professional understanding 48.9 48.9 23 0 i 131 347
and abilities.
What | learned in my program was
supported by literature in my field. 42.7 48.9 7.6 0.8 ) 131 3.34
My program adequately represented the
realities and challenges of my profession.| 37.4 43.5 16 3.1 - 131 3.5
_I received the support | needed from facul 50.0 46.1 31 08 i 128 3.45
in my classes.
| received the support | needed from facul 33.8 50.8 12.3 3.1 130 3.15
advisors. ' : : : ) '
| received the support | needed from the
Vacca Office of Student Services Advisor{  25.6 55.8 16.3 2.3 - 129 3.05
My program provided me with a sufficient
guantity of internship/field/clinical
experience necessary to beccane 66.9 25.4 4.6 2.3 0.8 130 3.58
professional in my field.
My program provided me with sufficient
quality of field/clinical/internship experienc 617 281 6.3 23 13 128 352
necessary to become a professional in my ' : ' ' ' '
field.
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School of Foundations, Leadership, and Administr&&oA)

Basic Overview

The School of Foundations, Leadership & Administration (FLA) is comprised of 10 academic programs offering 14
degrees that prepare students for leadergliuositions in academic disciplines, professional fields, and private and
civic institutions. In Fall 2017, the School of FLA employed 2finfielitenuretrack, 9 fulltime non tenuretrack,

and 25 paritime faculty members.

Degrees are offered in the fowing academic programs:

=

Cultural Foundations (PhD & MA)
K-12 Educational Leadership (PhD & MA)
Educational Studies (BA)
Evaluation & Measurement (PhD & MA)
Higher Education Administration (PhD & MA)
Hospitality Management (BA)
Hospitality and Tousim Management(MA)
Recreation, Park & Tourism Management (BA)
Sport Administration (MA)
1 Sport & Recreation Management (MA)
Of these 10 programs, three are accredited. Educational Leadersh) (K accredited by The National Council
for Accreditation ofTeacher Education (NCATE) via approval by Educational Leadership Constituent Council (ELCC).
¢tKS {OK22t Q& |1 2aLAGLl t AGe& -yadr pfdgrarsi Shjpio bed@edited by thd & G KS 2y
Accreditation Commission for Programs in Hospitality Adstration (ACPHA). The Recreation, Park & Tourism
Management program is accredited by The Council on Accreditation Parks, Recreation, Tourism and Related
Professions (COAPRT).

=A =4 =4 =4 -4 -4 -8 -4

Mission and Goals

The primary goals of the School of Foundations, Leadershiphdmihistration are to:

1 Create an academic environment that promotes the intellectual and professional development of
students and Faculty;

1 Develop and maintain a commitment to scholarly activity in research, graduate education, and
undergraduate educatiorwhich is commensurate with the goals and mission of our College and Kent
State University;

1 Provide programs for all students that meet the educational and technological demands of the disciplines
represented in the School,

9 Offer courses in cognate acadendlisciplines and professional fields which provide the necessary base for
the professional and scholarly goals of students and Faculty; and,

1 Provide the public with service commensurate with a University.
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History/Context of Programs

In July 2005 thre&chools from the College of Fine and Professional Arts merged into the College of Education to
form the College and Graduate School of Education, Health and Human Services. On July 1, 2009 the College of
Education, Health and Human Services reorganizad # Departments and 3 Schools into 4 Schools (which is

what we have presently).

Department of Education
Foundations and Special Services

LV AN

(EDPF) CULT & (EDPF) EVAL

Department of Adult, Counseling,
Health and Vocational Education

Department of Teaching,

== A Leadership and Curriculum
# Studies
(CHDS) EDST
1 |
1]

(EDAD) EDLE & HIED

CULT | EDLE | EDST | EVAL | HIED | HM | HTM | RPTM | SPAD | SRM

The School of Foundations, Leadership, and Administration

The School of Family

The School of Exercise,
and Consumer Studies

Leisure and Sport

LV N

RPTM & SPAD & (ELS) SRM
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Faculty, staff, students, graduate assistantships with demographic breakdown (Fall 2017)

% Under
Category % Male | % Femalel Represented | Total Number
Minority
TenureTrack Faculty 30.4% 69.6% 4.35% 25
NonTenure Track Faculty 37.5% 62.5% 0% 9
FuII-T!me Term, PafTime Term, and 64.0% 36.0% 12% o5
Emeriti Faculty
Administrators/Staff N<5 N<5 N<5 4
Graduate Appointees (Assistants, 24
Includes Students, below) (20 Positions)
Students in School (Total, from below, 43.81% | 56.19% 16.12% 881
Doctoral Students 35.00% | 65.00% 15.00% 120
Educational Specialist Students 20.00% | 80.00% 0% 5
al aGSNDa { G4dzRSy| 34.78% | 65.22% 14.49% 207
. OKSt 2ND& { (dzR| 50.19% | 49.81% 17.25% 516
Certificate (Only) Students 36.36% | 63.64% 15.15% 33

*URM = African American, Latino (Hispanic), and Native American orraxitil including any of the

previouslylisted categories.

SchooiSpecific Resources and Infrastructure
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Leadership and Administration, and in the Gym Annex, where the Sport Administration/8gddRegreation

Management faculty offices are located. Some Hospitality Management classes are held in buildings across

ALISOATAO
Sa f20FG§SR A
Y Rrods bftsige lotatdBs. & LINS |

Pl

2 KAGS

campus including Ritchie Hall, Moulton Hall, Merrill Hall, Bowman, and the Math building. Seating capacity in the

classrooms in which<t S
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computers, projection systems, document readers, and audio and video devices. Wireless internet access is also

available in all the buildings where Hospitality Managetretasses are held. All buildings on campus have

dedicated information technology staff to assist with any instructielated technology issues.

HM 33029 Catering and Banquet Management is taught in Moulton Hall 233, which is a classroom equipped with

computer stations. Generally, students in the class utilize software such as MeetingMatrix®, which is a room
design software by used major hotels and conference facilities. While there is a conference style setup in the
middle of Moulton Hall 233, studentge also able to sit around the perimeter of the room to access laptops. HM

33026 Hospitality Cost Control & Analysis and HM 43040 Strategic Hotel Management are taught in computer labs
in White Hall or Moulton Hall. In HM 33026, students used Micrdseéel extensively. In HM 43040 student
teams run a virtual hotel while competing with other teams in the classroom. Prior to 2014, the simulation

software (Hotel Operations Tactics and Strategy (HOTS)) required a dedicated server and thus, the sourse wa

taught in Moulton Hall 233. However, since 2014, students can access the simulation via the web, and the class is
able to be taught in any computer lab.

{2
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Online and Hybrid Classes and Blackboard Learn

The School offers a number of¢ine and hybrid cotses, with more being developed each semester. The

Evaluation and Measurement program offers a completeffohy S YI a i SNDR&a RSAINBS® ¢KS aidN
GKS 2yfAyS aSOGA2ya KI @S YSiG (GKS NI dza NiBeXCBliggeaf 2 F G KS NJ
9RdzOF GA2Y X | SFEGK FyYyR 1dzYly {SNBAOS&EAQ hTFAOS 2F 5Aall y
course setup, delivery, and to troubleshoot any technological issues. Most course instructors utilize the content
management gstem Blackboard Learn to post course content, grades, and assessments (e.g., quizzes, exams, and
projects). The Kent State Help Desk staff is available to assist with any issues related to Blackboard Learn; faculty

and students have 24/7 access to thelplBesk and simply have to call 3802-HELP. The College and University

resources are available to faculty and students in all campuses.

Food Production Labs

Since the early 1980s, Kent State University Dining Services facilities have been utilifedn@jofrity of food lab
courses in the Hospitality Management program. Utilization of the Beall Hall Production Kitchen has increased
significantly in the past few years and it is currently used by the School oft&hauss a day, five days a week,
depending on the semester. Labs for the following FLA classes are currently being taught in the Beall Hall
Production Kitchen:

HM 13023 Techniques of Food Production (Hospitality Management core)

HM 33031 Food, Wine and Beverage Pairing (Hospitality Managestective)

HM 33070 International Cuisine (Hospitality Management elective)

HM 33145 Baking and Pastry Fundamentals (Hospitality Management elective)

HM 43032 Food Production and Service Management (Required course for Nutrition & Dietetics majors
and Hapitality Management minors)

=A =4 =4 -4 -4

The classes stated above introduce (HM 13023 & HM 43032) or reinforce (Hospitality Management elective
coursework) utilization of commercial kitchen equipment to students among other learning objectives. The
equipment availake in the Beall Hall production kitchen includes:

2 convection ovens

2 gas ranges with conventional ovens
1 salamander

1 inferred grill

1 gas wok

1 double gas fryer system
1 smoker

1 combi oven

1 small steam kettle

1 walk in cooler

2 robo coup bases

1 crepe maker

1 blender

2 portable cooking stoves

==
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students have access to computers loaded with Microsoft Office products and the recipe ©fiwara I 8 G SNJ 22 1 n @

The HM 23012 Food Study course is an elective for hospitality management students, but a required course for
dGdzRSy ia YI22NAYy3I Ay DbdziNAGAZ2Y 9 5ASGSGA0a Ay 911 {Qa {
develop an understading of the food science principles that contribute to the preparation of high quality food.

The lab space used for this course is in Nixson Hall 102. This lab is set up in traditionatyterkiechen units
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with ranges, sinks, and microwaves. Unlike H3023 Techniques of Food Production, HM 23012 Food Study is not
intended to focus on commercial food production, and thus the lab space is adequate for the needs of the course.

Off-Site Facilities

Students in HM 43192 Hospitality Meetings Management tRiaim complete scheduled rotations of various
departments in different hospitality properties including hotels and conference centers. The purpose of this

elective course is for students to gain an understanding of the role of different departmentogpéaiity

property, when it comes to planning and execution of events. Recent properties that have served as lab sites
include (a) University Conference Bureau (on campus); (b) Hilton Garden Inn Twinsburg; and (c) Bertram Inn &
Conference Center. Thesinuctor contacts and meets with the lab property at least one semester prior to offering

the course to discuss learning objectives, grading criteria, and rotation schedule and hours. These are agreed upon
in a written document.

Similarly, internshipsaldB | dZA NBR Ay (KS F2ff26Ay3 2F (KS {OK22f Q&
Recreation Management; ¢) Recreation, Park and Tourism Management; and are available as electives in a)
Hospitality and Tourism Management; b) Educational Studied;c) the MA degree in Higher Education
Administration. Internship placement sites include professional sport teams, international sport organizations,
national parks, colleges and universities across NE OH and western PA, administrative officeslavé&&uy C
Metroparks, country clubs, event planning businesses, hotels and conference centers, and foodservice
establishments. There are also numerous internship placements in Florence, Italy and in other overseas locations
(especially in Hospitality Manament).

Students also gain offite lab experiences in the HM 43032 Food Production and Service Management course. This
course is not taken by Hospitality Management majors, but it is a required course for students completing a minor
in Hospitality Manageent or a major in Nutrition & Dietetics. Students in this course spend half of the semester

in the Beall Hall production kitchen and the other half of the semester in two different foodservice properties.
Given the primary audience in this class, thegit# facilities are predominately noncommercial foodservice
operations (e.g., older adult facilities). The instructor contacts and meets with tksteffnanagers to obtain their
agreement to work with the students, and provides written objectives forléiieexperience of the students.

Future Needs

While the School is immensely grateful for the support of University Dining Services and access to Beall Hall
productions kitchen, we are also aware of the strain on #lity. Due to the expansion of the culinary course
offerings within the Hospitality Management program, the Production Kitchen went from being utilized for 5 hours
a day for two days a week to being used for five days a week8dndurs each day. bBddition to courses, the

Beall Hall Production Kitchen is also being used for meal preparation as part of the Campus Kitchens Project. From
a competitive perspective our facilities do not match up well with other univetsitgl hospitality programs on a
national basis. In NE Ohio alone, our facilities are substandard to those at-tagbeical high schools and other
two-year programs. Thus, industry professionals, students, and parents who visit campus are not exposed to up
to-date learning environmets associated with the hospitality program. We currently do not have a estyie

kitchen with teaching classroom that could be used for our students or for other constituents such as hospitality
professionals, alumni, and community members interestefbod and beverages. We do not have teachatyge

hotel room that could be used for demonstration purposes associated with lodging courses. In addition, our space
restrictions mean that we do not have a food and beverage service component to our Hogpitatihgement
program.).

LIN.
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Current AY 2022018 (fall) faculty by program with current workload (% teaching/scholarship/service), terminal degree (year, distipiiiog)ins
Include School Directors, Deans. Tenure Trackyamlttulations are based on an assumed 24 credit hour load per year, NonTiackrEaculty
calculations are based on an assumed 30 credit hour load per year. An individual is listed as part time if theyeaey@eautitf hours per semester.

0,
TT, . Highest . . Credit Load % Load % Load %
Program Terminal Highest Degree Highest Degree . Researc .
Name NTT, Rank Degree oo - Hour | Teaching or| Service or
Area Degree Discipline Institution = h or .
PT Year Load | Supervision Grant Coordinator
Boske, Christa Al EDLE | TT | ASSCCR®I =y | 2005 | Superintendency Northern lllinois 24 62.5% | 37.5% 0
Professor Universityg Dekalb, IL
Chuang, Ning | gppy | p | ASSOC&E| o i 5605 Hospitality Texas Tech University 24 62.5% | 37.5% 0
Kuang Professor Administration i
Clark, DebraL. | CULT | NTT| ASSocidtel oy | 5ggg | Cultural Foundations o oioie University| 30 50% 50% 0
Professor of Education
Assistant Curriculum, Teaching Michigan State
Damrow, Amy* CULT TT Ph.D. 2011 and Educational Universityc East 30 50% 50% 0
Professor . 4
Policy Lansing
Dees, David* CULT | TT | Associatel  op b | 2000 Educational Kent State University| 30 50% 50% 0
Professor Foundations
Devine, Mary RPTM | TT | Professor| Ph.D. | 1997 Recreationand |-, o i of Georgia| 24 62.5% | 37.5% 0
Ann Leisure Studies
Donnelly, Assistant : McMaster University, 0 0
Michele K. SPAD | NTT Professor Ph.D. 2011 Sociology Ontario, Canada 30 80% 20% 0
Assistant Higher Education
Eckert, Erica L. EVAL | NTT | Professor/| Ph.D. 2012 gnert . Kent State University| 6
: Administration
Admin.
(L30nzalez, Gloria Admin.
Gornik, EDLE | NTT| ASSS®@tI - op b | 2003 Curriculumand |\t State University| 30 40% 20% 40%
Rosemary Professor Instruction
Guivernau, SPAD | NTT | ASSS@NUI op | qggg | SpPortand Bxercise| o g0 University | 30 90% 10% 0
Marta Professor Psychology
Hamilton, HSPM | NTT Associate B.A. 2010 Hospitality Kent State University| 30 80% 0 20%
Anthony J. Lecturer Management
Hines, Laurie* CULT TT Assistant PhD Cultural Foundations 24 100% 0 0
Professor
Hudson, TaraD.| HIED | TT | ASSSBNU| o | ppq5 | EducationalResearcl North Carolina State| ) | gy 500 | 37506 | 37.50%
Professor and Policy Analysis University





















































































































































































































































































































































































































































































